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Author’s Note for Chapter 5
This is the first chapter in the text that provides almost entirely a micro-analysis of social life. The focus here is socialization, or how we gain the capacity to be social, and how we develop and continue to change our personalities across the life course. 


The first key idea in the chapter is that personality develops. As the isolated children research shows so tragically but clearly, personality is not there at birth. Our human capacity to engage in social life—and that, at the most basic level, is what personality amounts to—develops only as humans engage in social interaction. In other words, a human being needs social experience to develop human potential. Another way to say this, from a more macro-level, is that society persists because those of us who are already here share our social experience with the new members of our society. As George Herbert Mead put it (in the title of his writings), mind, self, and society are all facets of the same process of engaging in social experience.

 A second important theme of this chapter is that many social forces and factors play a part in human socialization. Typically, the family comes first, and its influence can last a lifetime. If we’re lucky, family members teach us how to receive and give love. The school teaches broader knowledge and offers the experience of impersonal evaluation. Peer groups provide young people with the experience of age-specific social experience, often away from the control of adults. In modern societies, the mass media expand the scope of learning and knowledge.


A final theme of this chapter is the importance of the life course. Society organizes social experience by age with the result that we experience stages of life that we call “childhood,” “adolescence,” “adulthood,” and “old age.”

In sum, this chapter contains several types of material that all points to the vital contribution of social experience to the development of human personality:
· Isolated children research shows that, in the absence of social experience, personality fails to develop.

· The Harlow research with rhesus monkeys parallels the experience with socially isolated humans and also support the conclusion that there is a point after which social isolation causes damage that is not reversible.

· George Herbert Mead has always played a major part in explaining socialization because his theory of developing self is consistent with the research noted above. However, Mead may have understated biological contributions to personality development.

· Erik Erikson’s research is important because it explains how personality continues to be shaped by social experience not just in childhood but throughout the life course.

· By organizing social life around age, society shapes our experience of the life course.

· Research on total institutions suggests that controlling the social environment (for better or worse) can bring significant change to human beings.

Learning Objectives 
5.1: Describe how social interaction is the foundation of personality.
5.2: Explain six major theories of socialization.
5.3: Analyze how the family, school, peer groups, and the mass media guide the socialization process.
5.4: Discuss how our society organizes human experience into distinctive stages of life.
5.5: Characterize the operation of total institutions.
______________________________________________________________________________
Detailed Chapter Outline
I. Social Experience: The Key to Our Humanity.

L.O. 5.1: Describe how social interaction is the foundation of personality.
A.
Socialization is the lifelong social experience by which individuals develop their human potential and learn culture.



1. MySocLab Video: The Big Picture: Socialization. The differences between nature and nurture are addressed in this video on socialization. Scientists believe that socialization is a factor in the growth of all humans.
B.
Social experience is also the foundation for the personality, a person’s fairly consistent patterns of thinking, feeling, and acting.

C.
In the nineteenth century there was an intense debate regarding the relative importance of nature (biology) and nurture (socialization) in the shaping of human behavior. Modern sociologists view nurture as much more important than nature in shaping human behavior.

D.
Research on the effects of social isolation has demonstrated the importance of socialization. This research includes:

1. Harry and Margaret Harlow’s (1962) experimental work with rhesus monkeys.

2. Studies of isolated children such as Anna, Isabelle, and Genie. 


a. MySocLab Reading: Final Note on an Extreme Case of Isolation, by Kingsley Davis. Davis compares the history of two girls who experienced extreme isolation early in life. Through this, he examines the results of social isolation upon the human being, especially when that isolation is experienced early in the life course.
3. All evidence points to the crucial importance of social experience in

    personality development.

II. Understanding Socialization.

L.O. 5.2: Explain six major theories of socialization.
A.
Sigmund Freud (1856-1939): The elements of personality:

1.
The personality is shaped by two opposed forces: eros, the life instinct, and thanatos, the death instinct.

2.
The personality includes three basic components:

a.
The id, the human being’s basic drives.

b.
The ego, a person’s conscious efforts to balance innate pleasure-seeking drives with the demands of society.

c.
The superego, the operation of culture within the individual.


  3.    The id and superego remain in conflict, but in a well-adjusted person,         the ego manages these two opposing forces.

 4.
Critical review.

a.
Freud’s notion that we internalize norms and his idea that childhood experiences have lasting importance in the socialization process remain critical.

b.
Some of his work has been criticized as reflecting a sexist bias.

B.
Jean Piaget (1896-1980): Cognitive development.

1.
Piaget identified four stages of cognitive development:

a.
The sensorimotor stage, the level of human development in which individuals experience the world only through sensory contact.

b.
The preoperational stage, the level of human development in which individuals first use language and other symbols.

c.
The concrete operational stage, the level of development at which individuals first perceive causal connections in their surroundings.

d.
The formal operational stage, the level of human development at which individuals think abstractly and critically.

2.
Critical review.

a.
Piaget showed that human beings’ ability to shape their social world unfolds gradually as the result of both biological maturation and social experience.

b.
His theory may not apply to people in a society. 

C.
Lawrence Kohlberg (1981): Moral development.

1.
Kohlberg suggests that the moral development of children passes through the preconventional, conventional, and postconventional stages.

2.
Critical review.

a.
Kohlberg’s model presents moral development in distinct stages.

b.
However, his theory is based on research using exclusively male subjects. 

D.
Carol Gilligan (1982, 1990): The gender factor
1.
Gilligan found that boys’ moral development reflects a justice model which stresses formal rules, whereas girls put more emphasis on caring and responsibility and less on the rules.

2.
Critical review.

a.
Gilligan’s work enhances our understanding of gender issues.

b.
However, she does not adequately address the issue of the origin of the gender-based differences that she has identified. 

3.   MySocLab Online Exclusive Box: THINKING ABOUT DIVERSITY: RACE, CLASS, AND GENDER: The Importance of Gender in Research. Carol Gilligan has shown how gender guides social development.

E.
George Herbert Mead (1863-1931) Theory of the social self.

1.    MySocLab Video: The Basics: Socialization. Socialization and the differences between nature and nurture are the subjects of this video. Scientists believe that socialization is a factor in the growth of all humans.
2.
The self is a dimension of personality composed of an individual’s self-awareness and self-image.

a.
It emerges from social experience.

b.
This social experience is based on the exchange of symbols.

c.
Understanding someone’s intentions requires imagining the situation from that person’s point of view, a process called taking the role of the other.

3.
Mead’s associate, Charles Horton Cooley (1864-1929), developed the notion of the looking-glass self, the idea that self-image is based on how others respond to us.

4.
The self has a dual nature:

a.
The “I” is the self as subject.

b.
The “me” is the self as object.

5.
The self develops through several stages:

a.
Imitation.

b.
Play, in which children take the roles of significant others, people, such as parents, who have special importance for socialization.
c.
Games, in which they take the roles of several other people at the same time.

d. Acquisition of the generalized other, defined as widespread cultural norms and values we use as references in evaluating ourselves.
6.
Critical review.

a. Mead showed that symbolic interaction is the foundation of both self and society.

b. He may be criticized for ignoring the role of biology in the development of the self. 


F.  Erik H. Erikson (1902-1994): Eight stages of development.

1. Erik Erikson viewed development as occurring throughout life by facing eight challenges:

a. Stage 1 — Infancy: the challenge of trust (versus mistrust).

b. Stage 2 — Toddlerhood: the challenge of autonomy (versus doubt and shame).

c. Stage 3 — Preschool: the challenge of initiative (versus guilt).

d. Stage 4 — Preadolescence: the challenge of industriousness (versus inferiority).

e. Stage 5 — Adolescence: the challenge of gaining identity (versus confusion).

f. Stage 6 —Young adulthood: the challenge of intimacy (versus isolation).

g. Stage 7 — Middle adulthood: the challenge of making a difference (versus self-absorption).

h. Stage 8 — Old age: the challenge of integrity (versus despair).


            2.  Critical review.

a. Erikson’s theory views personality formation as a lifelong process.

b. Not everyone confronts these challenges in the exact order; nor is it clear that failure to meet the challenge of one stage means that a person is doomed to fail later on. And his theory may not apply to all peoples in all times.

III. Agents of Socialization.

L.O. 5.3: Analyze how the family, school, peer groups, and the mass media guide the socialization process.
A. MySocLab Video: Sociology in Focus: Socialization. This video focuses on socialization, the lifelong process in which people develop their human potential and learn culture.
B.
The family is crucial. Socialization within the family varies markedly by social class.



1. SEEING OURSELVES—NATIONAL MAP 5-1 (p. 137): Racially Mixed People across the United States. The experience of this type of racial diversity varies considerably from one region of the country to another.


2. MySocLab Social Explorer Activity: Where Are the Highest Populations of Racially Mixed People in the United States? This discovery exercise provides an opportunity to explore where in the country racially mixed people are more or less likely to live.
C.
Schooling introduces students to being evaluated according to universal standards.




 1.   Schools join with families in socializing children into gender roles.

2.
The hidden curriculum passes on important cultural values, mostly implicitly.

D.
Peer groups are also important, whose members have interests, social position, and age in common.

1.
Anticipatory socialization, the process of social learning directed toward gaining a desired position, commonly occurs among peers.

E.
The mass media, impersonal communications directed at a vast audience, also shape socialization. Television has become especially important in this regard.
1.
Television provokes plenty of criticism from both political conservatives and liberals.

2.
A large share of U.S. adults is concerned about the extent of mass media violence. 

IV. Socialization and the Life Course.

L.O. 5.4: Discuss how our society organizes human experience into distinctive stages of life.

A.
Childhood became an increasingly separate phase of life with industrialization; it is currently becoming shorter.

1.
WINDOW ON THE WORLD—Global Map 5–1 (p. 143): Child Labor in Global Perspective. Industrialization prolongs childhood and discourages children from working for income.

B. Adolescence is often a period of social and emotional turmoil reflecting cultural inconsistency. It is a time of social contradictions when people are no longer children but not yet adults. Like all phases of the life course, it varies with class position.

C. SEEING SOCIOLOGY IN EVERYDAY LIFE BOX (p. 138): Are We Grown Up Yet? Defining Adulthood. Our society does not provide a clear right of passage that marks the point of becoming an adult. This process does different significantly by class, however.

D. MySocLab Online Exclusive Box: THINKING ABOUT DIVERSITY: RACE, CLASS, AND GENDER: The Development of Self among High School Students. Adolescence is a time when people are concerned about identity.  Grace Kao documented the importance of racial and ethnic stereotypes in students’ developing sense of self.

E. Adulthood is divided into several stages:

1.
Early adulthood involves working toward goals set earlier in life.

2.
Middle adulthood is characterized by greater reflectiveness.

F.
Old age begins in the mid-sixties. The U.S. is currently experiencing an increase in the elderly population.

G.
Elisabeth Kübler-Ross identifies five stages in coming to accept death: denial, anger, negotiation, resignation and acceptance. Today fear and anxiety about death are common, but greater acceptance is likely in the future.

H.
The life course: Patterns and variations:

1.
Although linked to the biological process of aging, essential characteristics of each stage of the life course are socially constructed.

2.
Each stage presents characteristic problems and transitions that involve learning something new and, in many cases, unlearning what has become familiar.

3.
General patterns relating to age are always modified by social variables such as race and gender.

4.
People’s life experiences vary depending on when they were born. A cohort is a category of people with a common characteristic, usually their age.

V. Resocialization: Total Institutions.

L.O. 5.5: Characterize the operation of total institutions.

A.
Total institutions are settings in which people are isolated from the rest of society and manipulated by an administrative staff.

B.
Their purpose is resocialization: radically altering an inmate’s personality through deliberate control of the environment.

C.
This is a two-stage process:

1.
The staff breaks down the new inmate’s existing identity.

2.
The staff tries to build a new self.

D.  CONTROVERSY & DEBATE BOX (p. 147): Are We Free within Society? Society both limits and extends our potential for human freedom.

VI. Seeing Sociology in Everyday Life photo essay (pp. 148-149). Use this essay to spark discussion of how various societies mark the transition from childhood to adulthood and whether our society does this very clearly.

______________________________________________________________________________
John’s Chapter Close-Up: Society and Stages of Life
Most students come to their introductory course with the idea that stages of life are simply the function of the passing of time or biological changes to our bodies. Children are young and they are small. Old age refers to people who have lived a long time and who are in likely to be experiencing physical decline. This is conventional wisdom in our society.

Certainly biological changes take place over time. But this fact does not go very far in explaining what we refer to as the stages of life. Stages of life are determined primarily by society. One way to support this conclusion is by making international comparisons. For such data, we look at Global Map 5-1 on page 143 of the text. Here, we see the extent of child labor around the world. In high-income nations, people do not expect children to work for income because, well, they are children. In fact, laws regulate and even prohibit children working for income. As we tend to see it, youngsters should live free of adult responsibilities and spend their time playing and learning in school. But in lower-income nations, parents look to children to earn needed income. There, one quarter or more of children perform economically important work; in the lowest income nations, most children do so. Is biology or society at work here?

We can also make historical comparisons that lead to the same conclusion. A century or more ago, in Pennsylvania coal mines, on southern farms, and in industrial factories in much of the Northeast and Midwest, young children worked for wages. Only in 1916 was the first child labor law enacted, although it was challenged in the courts so that children continued to work for decades after that. Gradually, legislation limiting children’s work for income was successfully put into place, compulsory schooling laws was passed, and the Great Depression (which caused adults to compete for work done previously by children) also helped to remove child labor from our society. 

Once young people did not work for income, their lives became different from those of adults and so “childhood” took on a new and distinctive meaning, set off from “adulthood.” By the 1930s, as schooling was extended longer and provided for more young people, members of our society began to use the term “teenager” and to define “adolescence” as yet another stage of life that set children and adults further apart.


At the other end of the life course we see the same power of society to define our lives. The chapter (and also Chapter 15, “Aging and the Elderly”) explains how growing old brings power and prestige to members of traditional societies. Modern societies, by contrast, transform “elders” into the “elderly,” a category of people who are gradually disengaged from paid work and the income and prestige that this work provides. From another angle, as life expectancy increases, we see our society redefining the point at which people become “old.” We hear, for example, that, today, “70 is the new 60.” 

At all stages of life, biology provides one foundation of our lives. It is not wrong to say that biology partly defines how people experience a stage of life. But it may be more correct to say that how society defines a stage of life is what shapes how people feel about themselves and what they believe they can and cannot do. 
John’s Personal Video Selection

There is little doubt that the mass media have enormous power to shape our beliefs and values. Communications analyst Colin Stokes provides a thirteen-mutes account of some of the lessons about gender and life learned from film. Specifically, he focuses on The Wizard of Oz and the later film Star Wars (both feature a metal guy and a furry guy trying to save a young woman) and explains how they present masculinity and femininity and deal with violence and conflict resolution. Use a search engine to look for “Colin Stokes: How Movies Teach Manhood.”
Using the ASA Journal Teaching Sociology in Your Classroom
Davita Silfen Glasberg, Florence Maatita, Barbara Nangle, and Tracy Schauer offer an interesting vehicle for your classroom discussions of socialization in their article, “Games Children Play: An Exercise Illustrating Agents of Socialization” (Teaching Sociology, 26, April 1998: 130-139).  The authors point out that most introductory sociology textbooks identify the main socialization agents as family, peers, schools, media, work, and religion.  They point out that “…what is far less often acknowledged is the contribution that children’s toys and games play in representing and reinforcing dominant conceptions of ‘appropriate’ social identities found in social discourse and in institutional arrangements.”  The authors suggest that students be invited to play a variety of board games in order to experience the subtleties of race, class, gender, and political socialization that are embedded in play and to explore how players may challenge and subvert these images and messages.

Supplemental Lecture Material
The Cycle of Generations

William Strauss and Neil Howe recently published a provocative and controversial book entitled Generations, in which they argue that U.S. social history can be understood as a regular progression of four distinct types of generational cohorts (defined in the text), shaped by shared early experiences: “how they were raised as children, what public events they witnessed in adolescence, and what social mission elders gave them as they came of age” (p. 26).


There have been eighteen generations, each roughly 20 to 25 years in length, born in the U.S. since the 1620s. Seven remain alive today; two remnant generations that have mostly died out and five major cohorts:


The G.I. Generation was born between 1901 and 1924. Strauss and Howe characterize this cohort as an example of the civic type, which grows up as a protected generation after a period of spiritual awakening (in this case, the fundamentalist and populist ferment of the 1890s) on http://www.childdevelopmentinfo.com/. A civic generation “comes of age by overcoming a secular crisis, unites into an heroic and achieving cadre of rising adults, builds institutions as powerful mid-lifers, and later finds itself attacked as elders during the next great awakening” (p. 31). The G.I. Generation “are twentieth century America’s confident, rational problem solvers, the ones who have always known how to get big things done. They were America’s original Boy Scouts and Girl Scouts, victorious soldiers, and the builders of rockets, suburbs, and highways. No generation…can match their 30-year hold on the White House. Today’s G.I.s are busy ‘senior citizens’ and ‘mature consumers,’ possessed of boundless civic optimism and a sense of public entitlement, of having earned late-life rewards through early-life heroism” (p. 26).


The Silent Generation, born between 1925 and 1942, is an adaptive cohort, as are all generations born following a civic generation. Members of adaptive cohorts “grow up as suffocated children of crisis, come of age as adult-emulating conformists, produce the indecisive mediators of the next awakening, and age into sensitive and other-directed elders.” More specifically, the Silent Generation “arrived too late for World War II combat and too early to feel the heat of the Vietnam draft. They were the unobtrusive children of depression and war, the conformist ‘Lonely Crowd,’ and the youngest-marrying generation in America’s history. They were volunteers for Kennedy’s Peace Corps and divorced parents of multi-child households. Now they are the litigators, arbitrators, and technocrats of a society they have helped make more complex. They give freely to charity, are inclined to see both sides of every issue, and believe in fair process more than final results” (p. 26).


Following the Silent Generation is the famous Baby Boom, born between 1943 and 1960 and characterized as an idealist cohort. Following on the heels of an adaptive generation, idealists “grow up as indulged youths after a crisis, come of age inspiring an awakening, fragment into narcissistic rising adults, cultivate principles as midlife moralizers, and emerge as visionary elders who ... guide the next crisis” (p. 30). The Boomers “were heirs to a national triumph, born into an era of optimism and hubris. They went on to become the inquisitive students of Sputnik-era grammar schools, flower-child hippies and draft resisters, Jesus freaks and New Age bran-eaters, yuppie singles and (most recently) the leaders of ecological, educational, and drug-prohibition crusades. Boomers are marked by a weak instinct for social discipline combined with a desire to infuse new values into the institutions they are inheriting. In all spheres of life, they display a bent toward inner absorption, perfectionism, and individual self-esteem” (pp. 26-27).


The Thirteenth Generation, born between 1961 and 1981, exemplifies the reactive pattern. Like all cohorts following an idealist generation, they “grew up as underprotected and criticized youths during an awakening [and] came of age as alienated risk-takers” (p. 31). If the pattern holds, they will “burn out young before mellowing into mid-life pragmatists and family-oriented conservatives, and age into caustic but undemanding elders” (p. 31). “They were the babies of the 1960s and 1970s, the throwaway children of divorce and poverty, the latchkey kids in experimental classrooms without walls. As college students they have been criticized as dumb. . . . They are the most Republican-leaning youths of the twentieth century” (p. 27). Their worldview is characterized by a “blunt, even cynical realism” (p. 27).


The Millennial Generation consists of children at the time the book was written (1991). Strauss and Howe see this cohort’s circumstances as similar to those that shaped the civic style of the G.I. Generation.


At the heart of this whole progression is a series of “‘secular crises’ (threats to national survival and a reordering of public life), and ‘spiritual awakenings’ (social and religious upheavals and a reordering of private life)” (p. 30). Each crisis occurs roughly eighty or ninety years after the last — most recently, the Civil War and the twin challenges of the Great Depression and World War II. Almost precisely halfway between crises, an era of spiritual awakening seems to arise, the most recent being the counterculture of the l960s and 1970s. It is this regular progression of crises and awakenings that gives birth to the cycle of civic-adaptive-idealist-reactive cohorts identified by Strauss and Howe.


The authors point out marked similarities between the present and the years just before World War I, the last time when the sequence of styles among the four youngest cohorts was identical to that of our era. Then as now, “individualism (was) flourishing, confidence in institutions (was) declining, and secular problems (were) deferred. . . . Then as now, frustration was mounting over a supposed loss of community, civility and sense of national direction. Then as now, the nation’s leaders engaged in a diplomatic dither over how to design an interdependent and legalistic new world order while new armies massed and old hatreds festered. Then as now, feminism was gaining serious political power, moralistic attacks were growing against substance abuse, and family life was seen as precious but threatened” (p. 32). Similar patterns can be observed in the 1650s, 1750s, and 1840s. In each of these eras, “powerful and worldly civics [were] passing from the scene, sensitive and process-oriented adaptives [were] entering elderhood, moralizing idealists [were] entering midlife, survivalist reactives [were] coming of age, and a protected new generation of civics [were] just being born” (p. 32). 


The real test of this theory is its ability to predict the future. Strauss and Howe note that in the next thirty years, if the pattern holds, the sense of drift and pessimism will intensify, then a crisis will emerge, compelling Americans to unite in the face of perceived public peril (p. 32).


More concretely, “The G.I.s will remain a politically favored generation deep into their old age. Younger generations will admire and start to miss their old civic virtues of community, citizenship and material progress... The Silent Generation will become a new breed of elder. They will be other-directed, sympathetic to the needs of the disadvantaged, and prone to take the risks and seek the adventures that many will feel have eluded them early in life. . .The extended family will enjoy a renaissance. In public life, Silent elders will press for compromise solutions. They will deplore the erosion they will see in civil rights, due process, and other social kindnesses they spent a lifetime trying to implant. . . Boomers will assume control of national politics with the same perfectionism and moral zeal that they are currently bringing to family and community life. . . They will become contentious moral regulators. They will see a high purpose in what they do. . . Upon reaching old age. . .they will see themselves. . . as wise visionaries willing to accept private austerity in return for public authority, and they will summon the nation toward unyielding principle. The 13ers have so far lived a luckless life-cycle, as America’s most economically disadvantaged generation. The hard luck will age with them. When bad news hits, 13ers will sink further into the alienation and pragmatism that has already attracted so much criticism...After burning out young, many a 13er will retreat into — and strengthen — family life. . . . Finally. . . today’s cute Millennial tots could become the next great cadre of civil doers and builders. Like the child G.I.s of 75 years ago, they will grow up basking in adult praise for their intelligence, obedience and optimism” (p. 32).  

Source:
Straus, William, and Neil Howe. “The Cycle of Generations.” American Demographics, Vol. 13, No. 4 (April 1991): 24-33 and 52.  

Discussion Questions:
1. What do you think were some of the principal events that shaped the lives of your generation in its youth? Do you feel that Strauss and Howe’s theory does a good job of describing your generational cohort?
2. Can this theory help us to understand the different political styles of the G.I. Generation (including John Kennedy, Jimmy Carter, Ronald Reagan, George Bush Sr., and Robert Dole) and the Baby Boom and younger leaders (including Bill and Hillary Clinton, Nancy Pelosi, Al Gore, Joe Biden, and Barack Obama)?

Supplemental Lecture Material

What Do the Children Think? 

From May through June 1999, New York-based pollsters Penn, Schoen, and Berland Associates conducted a poll among 1,172 children, ages 6 to 14, in 25 U.S. cities.  The poll was conducted for Nickelodeon, the children’s TV channel, and Time.  They found that the much-lamented decline of family values, the anarchic influence of such television shows as “South Park,” and the collapse of parental authority and discipline have been greatly exaggerated.  Asked whom they admire most, 79 percent said it was Mom and Dad; an additional 195 named their grandparents.  Religion continues to be an important agent of socialization in the lives of this generation as 95 percent of the respondents said they believed in God, nearly half claimed to attend religious services every week, and 8 out of 10 said they pray.

     Jean Bailey, the coordinator of child and adolescent mental health services at Lutheran Medical Center in Brooklyn, N.Y., says that, “Parents remain the most significant people in children’s lives, until age 14 or 15.”  Personal values about religion, sex and obeying authority are all shaped primarily by parents right up to the teenage years, when things suddenly shift.

     Peer pressure increases dramatically during the middle school years.  Kids in the 9 to 14 age group noted the importance of “fitting in” at school.  Those ages 9 to 11 defined “fitting-in” as being a good friend, being good at sports, and being funny or popular.  But kids in the 12- to 14-age group have different criteria.  Clothes come first, then “being popular,” and third, good looks.  Psychologist Anthony Wolfe notes that “This is a bit sad but it also shows parents what they’re up against if they’re trying to draw the line on certain clothes.”  The emphasis on having the “right stuff” to wear may also help explain why low-income kids in the poll worry most about fitting in.

     The early teen years are when parents fall off the pedestal.  While 57 percent of 9- to 11-year-olds say they want to be like their parents, only 26 percent of 12- to 14-year-olds do.  “This is 100% normal, virtually inevitable moment when kids develop an allergy to their parents” says Wolfe. “They don’t want to breathe the same way their parents do.”

     Still, 60 percent of the respondents ages 12 to 14 say, as most kids do, that they would like to spend more time with their parents.  The problem is finding the time, which is at a premium in the increasing number of two-earner households and those headed by single parents.  One indication of how families have changed is the fact that only 41 percent of those sampled said they spend an equal amount of time with both parents.  Dr. Leon Hoffman, who co-directs the Parent-Child Center at the New York Psychoanalytic Society, believes this to be one of our most significant cultural changes.  He has found a “very dramatic difference in the involvement of the father – in everything from care-taking to general decision making around kid’s lives.”  (This change has been slower to reach black children.  Seventy-six percent of black kids surveyed said they spend more time with their mothers than with their fathers.)

     While technology and computers clearly have transformed American society in many ways, it is still the family, peers, religion, and the media that dominate the socialization process for kids.

Source:
Claudia Wallis.  “The Kids Are Alright.”  Time (July 5, 1999): 56-58.

Discussion Questions:
1. How much do you think family life—especially the ways parents interact with children—has changed in the last forty or fifty years?
2. Point to one thing that you think today’s parents are doing well. What is one thing that they might do better? Respond to the same questions with regard to today’s children.
Essay Topics

1. Identify and describe Erikson’s stages of personality development. How did success at one stage prepare you for meeting the next challenge?

2. What have you learned from this chapter that supports the importance of “nature” in shaping human personalities? What about “nurture?” Evaluate the statement: “As human beings, it is our nature to nurture.”
3. Can you see ways in which one’s preference for a nature or nurture explanation of human behavior influence the type of social policy that one favors to reduce such problems as crime, poverty, or violence? Explain.
4. How much confidence do you feel we can have in generalizing the results of Harlow’s monkey studies and the cases of Anna, Isabelle, and Genie to the human population in general? Discuss.

5. How has the importance of the mass media changed in our society over the last several generations? Evaluate this change for the socialization process.
6. As you moved through your childhood and adolescence, how did the relative importance of your family, school, peers, and the mass media as agents of socialization change? How would you account for these changes?

7. Critics often charge that television’s portrayal of violent and sexual themes powerfully affects its viewers, especially children. How much of a role do you think TV plays in the socialization process? Does it affect everyone to the same extent? Defend your positions.

8. Evaluate the claim that the experience of adolescent turmoil can be rooted in cultural inconsistencies in the way society defines that stage of life. How might parents, teachers, and other agents of socialization reduce this inconsistency? 
9. To what extent is our way of life a “youth culture.” What effect does such a pattern have on the ways we think of young people? What about the ways we think of older people?
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