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Unit Overview

Chapter one explores how social scientists discover the past and interpret thier findings.

Enduring Understandings

As social scientists uncover more of the past, we have the ability to better understand events of the past and
apply our understandings to the present.

Essential Questions

How do social scientists interpret the past?

Instructional Strategies & Learning Activities

Assessment: KWL and
Geography Map

Assessment:
Geography Map

C1 Vocab

scientists interpret the past?

Assessment:

C1 Packet: Preview

Day 1 Day 2 Day 3 Day 4
Aim: Geography Aim: Define Chapter 1 key |Aim: Examine the essential |Aim: Identify history
Challenge Map Activity  [vocabulary question: How do social detectives.

Assessment:

C1 Packet: 1.2




Day 6 Day 7 Day 8 Day 9
Aim: Cave Painting Aim: Students view their  |Aim: Processing Activity |Aim: Review Chapte
Analysis through lhypotheses and record the  |[Rock Painting
Simulation Activity experts analysis to the cave
drawings Assessment:
Assessment: C1 Packet Assessment:
sections 1.5-1.9 items #1 | Assessment: C1 packet C1 10Q sheet; Processing
and # 2 Worksheet C1 Cornell notes
Homework: C1 Packet
sections up to 1.9; Cornell KWL chart
[notes due Day 9;
C1 Test Day 10

Integration of Career Readiness, Life Literacies and Key Skills

WRK.9.2.8.CAP Career Awareness and Planning

TECH.9.4.8.CI Creativity and Innovation

TECH.9.4.8.CT Critical Thinking and Problem-solving

TECH.9.4.8.DC.1 Analyze the resource citations in online materials for proper use.

TECH.9.4.8.DC.2 Provide appropriate citation and attribution elements when creating media products (e.g.,
W.6.8).

TECH.9.4.8.GCA Global and Cultural Awareness

TECH.9.4.8.GCA.2 Demonstrate openness to diverse ideas and perspectives through active discussions to

achieve a group goal.

Awareness of and appreciation for cultural differences is critical to avoid barriers to
productive and positive interaction.

An individual’s strengths, lifestyle goals, choices, and interests affect employment and
income.

Technology and Design Integration

Online textbook and features
Google Classroom

CS.6-8.8.1.8.CS.4 Systematically apply troubleshooting strategies to identify and resolve hardware and
software problems in computing systems.

Troubleshooting a problem is more effective when knowledge of the specific device along
with a systematic process is used to identify the source of a problem.

Interdisciplinary Connections




CCSS.ELA-Literacy.L.6.3 Use knowledge of language and its conventions when writing, speaking, reading, or
listening.

CCSS.ELA-Literacy.L.6.6 Acquire and use accurately grade-appropriate general academic and domain-specific
words and phrases; gather vocabulary knowledge when considering a word or phrase
important to comprehension or expression.

CCSS.ELA-Literacy.W.6.4 Produce clear and coherent writing in which the development, organization, and style are
appropriate to task, purpose, and audience.

CCSS.ELA-Literacy.W.6.10 Write routinely over extended time frames (time for research, reflection, and revision) and
shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks,
purposes, and audiences.

CCSS.ELA-Literacy.RIl.6.1 Cite textual evidence to support analysis of what the text says explicitly as well as
inferences drawn from the text.

CCSS.ELA-Literacy.Rl.6.4 Determine the meaning of words and phrases as they are used in a text, including
figurative, connotative, and technical meanings.

CCSS.ELA-Literacy.RI.6.7 Integrate information presented in different media or formats (e.g., visually,
guantitatively) as well as in words to develop a coherent understanding of a topic or issue.

CCSS.ELA-Literacy.R1.6.10 By the end of the year, read and comprehend literary nonfiction in the grades 6-8 text
complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.SL.6.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and
teacher-led) with diverse partners on grade 6 topics, texts, and issues, building on others’
ideas and expressing their own clearly.

CCSS.ELA-Literacy.SL.6.2 Interpret information presented in diverse media and formats (e.g., visually,
quantitatively, orally) and explain how it contributes to a topic, text, or issue under study.

Differentiation

e Understand that gifted students, just like all students, come to school to learn and be challenged.

e Pre-assess your students. Find out their areas of strength as well as those areas you may need to address
before students move on.

e Consider grouping gifted students together for at least part of the school day.
e Plan for differentiation. Consider pre-assessments, extension activities, and compacting the curriculum.

e Use phrases like "You've shown you don't need more practice" or "You need more practice" instead of words
like "qualify" or "eligible" when referring to extension work.
e Encourage high-ability students to take on challenges. Because they're often used to getting good grades, gifted
students may be risk averse.
¢ Definitions of Differentiation Components:
o Content — the specific information that is to be taught in the lesson/unit/course of instruction.
o Process — how the student will acquire the content information.
o Product — how the student will demonstrate understanding of the content.
o Learning Environment — the environment where learning is taking place including physical location
and/or student grouping
Differentiation occurring in this unit:

Differentiation:

English Language Learners: introduce to the term hypothesis before completing the Reading Notes providing
concrete, everyday examples: A friend comes over to your house, and his or her hair is all wet. What
hypotheses can you make about why your friend’s hair is wet?



Provide copies of Reading Notes as needed.

Modify Cave Simulation by reducing the number of placards they must examine or by viewing each placard as
an entire class.

Advanced Learners take a virtual tour of the cave at Lascaux and take notes for a one-page narrative to
describe their “walk” through the cave.

Modifications & Accommodations

Refer to QSAC EXCEL SMALL SPED ACCOMMOCATIONS spreadsheet in this discipline.
Modifications and Accommodations used in this unit:

Follow individual IEP's as written.

Benchmark Assessments

Benchmark Assessments are given periodically (e.g., at the end of every quarter or as frequently as once per month)
throughout a school year to establish baseline achievement data and measure progress toward a standard or set of
academic standards and goals.

Schoolwide Benchmark assessments:

Aimsweb benchmarks 3X a year

Linkit Benchmarks 3X a year

Additional Benchmarks used in this unit:

Sentence construction

Formative Assessments




Assessment allows both instructor and student to monitor progress towards achieving learning objectives, and can be
approached in a variety of ways. Formative assessment refers to tools that identify misconceptions, struggles, and
learning gaps along the way and assess how to close those gaps. It includes effective tools for helping to shape
learning, and can even bolster students’ abilities to take ownership of their learning when they understand that the goal
is to improve learning, not apply final marks (Trumbull and Lash, 2013). It can include students assessing themselves,
peers, or even the instructor, through writing, quizzes, conversation, and more. In short, formative assessment occurs
throughout a class or course, and seeks to improve student achievement of learning objectives through approaches that
can support specific student needs (Theal and Franklin, 2010, p. 151).

Formative Assessments used in this unit:

See assessments in lesson plans above.

Summative Assessments

Summative assessments evaluate student learning, knowledge, proficiency, or success at the conclusion of an
instructional period, like a unit, course, or program. Summative assessments are almost always formally graded and
often heavily weighted (though they do not need to be). Summative assessment can be used to great effect in
conjunction and alignment with formative assessment, and instructors can consider a variety of ways to combine these
approaches.

Summative assessments for this unit:

See assessments in lesson plans above.

Instructional Materials

See materials imbedded in lesson plans above.

Standards

S0OC.6.2.8.GeoPP.1.a Compare and contrast the social organization, natural resources, and land use of early
hunters/gatherers and those who lived in early agrarian societies.

SOC.6.2.8.GeoPP.1.b Use maps to examine the impact of the various migratory patterns of hunters/gatherers
that moved from Africa to Eurasia, Australia, and the Americas.

SOC.6.2.8.HistoryCC.1.a Describe the influence of the agricultural revolution on population growth and the
subsequent development of civilizations (e.g., the impact of food surplus from farming).

SOC.6.2.8.HistoryCC.1.b Determine the impact of technological advancements on hunter/gatherer and agrarian

societies.



S0OC.6.2.8.HistoryCC.1.c Describe how the development of both written and unwritten languages impacted human
understanding, development of culture, and social structure.

S0OC.6.2.8.HistoryCC.1.d Demonstrate an understanding of pre-agricultural and post-agricultural periods in terms
of relative length of time.

SOC.6.2.8.HistorySE.1.a Explain how archaeological discoveries are used to develop and enhance understanding of
life prior to written records.



