Oct. Grade 6 Health Unit 2: Setting Health Goals

Content Area: Health

Course(s):

Time Period: October

Length: Unit repeats in trimesters
Status: Published

Unit Overview

In this unit, students will be able to set a personal short-term health goal and create a teaching tool to help
others achieve the same goal. Research skills and technology based creative skills to create this tool will be
used. Peer review of projects will take place; thereby learning about other health-based topics that peers are
interested in.

Enduring Understandings

Developing and implementing a plan to reach realistic wellness goals increases the likelihood of reaching
those goals.

Every health-related decision has short and long-term consequences and affects the ability to reach health
goals.

Essential Questions

How do effective decision making skills and goal setting influence healthier lifestyle choices?
How do you know whether or not health information is accurate?

How do I use the goal-setting process to improve my health?

Instructional Strategies & Learning Activities

Teacher presentation with PowerPoint and/or Smartboard (optional)
Textbook readings with study guide packet

Whole class discussion

Small group discussion and present to class

Note taking



Integration of Career Readiness, Life Literacies and Key Skills

WRK.9.2.8.CAP Career Awareness and Planning

TECH.9.4.5.C1.3 Participate in a brainstorming session with individuals with diverse perspectives to expand
one’s thinking about a topic of curiosity (e.g., 8.2.5.ED.2, 1.5.5.CR1a).

TECH.9.4.5.CT.4 Apply critical thinking and problem-solving strategies to different types of problems such
as personal, academic, community and global (e.g., 6.1.5.CivicsCM.3).

TECH.9.4.5.DC.4 Model safe, legal, and ethical behavior when using online or offline technology (e.g.,
8.1.5.N1.2).

TECH.9.4.5.IML.1 Evaluate digital sources for accuracy, perspective, credibility and relevance (e.g., Social

Studies Practice - Gathering and Evaluating Sources).

TECH.9.4.5.IML.2 Create a visual representation to organize information about a problem or issue (e.g.,
4.MD.B.4, 8.1.5.DA.3).

The ability to solve problems effectively begins with gathering data, seeking resources,
and applying critical thinking skills.

Digital tools and media resources provide access to vast stores of information, but the
information can be biased or inaccurate.

Curiosity and a willingness to try new ideas (intellectual risk-taking) contributes to the
development of creativity and innovation skills.

An individual’s strengths, lifestyle goals, choices, and interests affect employment and
income.

Collaboration with individuals with diverse perspectives can result in new ways of thinking
and/or innovative solutions.

Interdisciplinary Connections

LAW.6.1 Write arguments to support claims with clear reasons and relevant evidence.

LA.W.6.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and
information through the selection, organization, and analysis of relevant content.

LAW.6.7 Conduct short research projects to answer a question, drawing on several sources and
refocusing the inquiry when appropriate.

LA.W.6.8 Gather relevant information from multiple print and digital sources; assess the credibility
of each source; and quote or paraphrase the data and conclusions of others while avoiding
plagiarism and providing basic bibliographic information for sources.

LA.W.6.9 Draw evidence from literary or informational texts to support analysis, reflection, and
research.
LA.RL.6.1 Cite textual evidence and make relevant connections to support analysis of what the text

says explicitly as well as inferences drawn from the text.

LA.RL.6.2 Determine a central idea of a text and how it is conveyed through particular details;
provide a summary of the text distinct from personal opinions or judgments.

LA.RI.6.3 Analyze in detail how a key individual, event, or idea is introduced, illustrated, and
elaborated in a text (e.g., through examples or anecdotes).

LA.RL.6.4 Determine the meaning of words and phrases as they are used in a text, including



figurative, connotative, and technical meanings.

LA.RL.6.5 Analyze how a particular sentence, paragraph, chapter, or section fits into the overall
structure of a text and contributes to the development of the ideas.

LA.RL.6.6 Determine an author’s point of view or purpose in a text and explain how it is conveyed in
the text.
LA.RL.6.7 Integrate information presented in different media or formats (e.g., visually,

quantitatively) as well as in words to develop a coherent understanding of a topic or issue.

LA.RL.6.8 Trace and evaluate the argument and specific claims in a text, distinguishing claims that
are supported by reasons and evidence from claims that are not.

LA.R1.6.9 Compare, contrast and reflect on (e.g., practical knowledge, historical/cultural context,
and background knowledge) one author's presentation of events with that of another
(e.g., a memoir written by and a biography on the same person).

LA.SL.6.1.A Come to discussions prepared, having read or studied required material; explicitly draw on
that preparation by referring to evidence on the topic, text, or issue to probe and reflect
on ideas under discussion.

LA.SL.6.1.C Pose and respond to specific questions with elaboration and detail by making comments
that contribute to the topic, text, or issue under discussion.

LA.SL.6.1.D Review the key ideas expressed and demonstrate understanding of multiple perspectives
through reflection and paraphrasing.

Differentiation

Understand that gifted students, just like all students, come to school to learn and be challenged.

Pre-assess your students. Find out their areas of strength as well as those areas you may need to

address before students move on.

Consider grouping gifted students together for at least part of the school day.

Plan for differentiation. Consider pre-assessments, extension activities, and compacting the curriculum.

Use phrases like "You've shown you don't need more practice" or "You need more practice" instead of

words like "qualify" or "eligible" when referring to extension work.

e Encourage high-ability students to take on challenges. Because they're often used to getting good
grades, gifted students may be risk averse.

¢ Definitions of Differentiation Components:

o Content — the specific information that is to be taught in the lesson/unit/course of instruction.

o Process — how the student will acquire the content information.

o Product — how the student will demonstrate understanding of the content.

o Learning Environment — the environment where learning is taking place including physical
location and/or student grouping

Differentiation occurring in this unit:

Supplemental materials/supplies

Assignments/homework written on board



Check for understanding before moving on

Break long term assignments into smaller steps

One to one assistance as needed

Provide an example of the work expectations/sample problem

Start homework/project in school when possible

Modify projects, if needed

Student will brainstorm ways that the curriculum is connected to the real world
Connect the curriculum to field of knowledge

Choice activity/learning opportunity

Incorporate authentic component

Modifications & Accommodations

Refer to QSAC EXCEL SMALL SPED ACCOMMOCATIONS spreadsheet in this discipline.

Modifications and Accommodations used in this unit:

Follow IEP’s

Utilize 504’s

Benchmark Assessments

Benchmark Assessments are given periodically (e.g., at the end of every quarter or as frequently as once per
month) throughout a school year to establish baseline achievement data and measure progress toward a
standard or set of academic standards and goals.

Schoolwide Benchmark assessments:
Aimsweb benchmarks 3X a year
Linkit Benchmarks 3X a year

Additional Benchmarks used in this unit



Teacher designed assessments to measure growth over time.

Formative Assessments

Assessment allows both instructor and student to monitor progress towards achieving learning objectives, and
can be approached in a variety of ways. Formative assessment refers to tools that identify misconceptions,
struggles, and learning gaps along the way and assess how to close those gaps. It includes effective tools for
helping to shape learning, and can even bolster students’ abilities to take ownership of their learning when
they understand that the goal is to improve learning, not apply final marks (Trumbull and Lash, 2013). It can
include students assessing themselves, peers, or even the instructor, through writing, quizzes, conversation,
and more. In short, formative assessment occurs throughout a class or course, and seeks to improve student
achievement of learning objectives through approaches that can support specific student needs (Theal and
Franklin, 2010, p. 151).

Formative Assessments used in this unit:
Teacher will listen for appropriate input during open discussion
Question and answer

Check homework

Summative Assessments

Summative assessments evaluate student learning, knowledge, proficiency, or success at the conclusion of an
instructional period, like a unit, course, or program. Summative assessments are almost always formally
graded and often heavily weighted (though they do not need to be). Summative assessment can be used to
great effect in conjunction and alignment with formative assessment, and instructors can consider a variety of
ways to combine these approaches.

Summative assessments for this unit:

Individual Project grading based on rubric

Test on (4) project reviews



Summative essay on Project experience

Instructional Materials

Teacher developed materials for project

One to one devices for research and project development

Standards

HE.6-8.2.1.8.EH.1

HE.6-8.2.1.8.EH.2

HE.6-8.2.1.8.PGD.1
HE.6-8.2.1.8.PGD.4
HE.6-8.2.1.8.SSH.3

HE.6-8.2.1.8.CHSS. 1

HE.6-8.2.1.8.CHSS.6

HE.6-8.2.1.8.CHSS.8

HE.6-8.2.2.8.N.1

HE.6-8.2.2.8.N.4

HE.6-8.2.2.8.LF.2

HE.6-8.2.2.8.LF.4

HE.6-8.2.2.8.LF.7

HE.6-8.2.3.8.HCDM.7

Compare and contrast stress management strategies that are used to address various
types of stress-induced situations (e.g., academics, family, personal relationships, finances,
celebrations, violence).

Analyze how personal attributes, resiliency, and protective factors support mental and
emotional health.

Explain how appropriate health care can promote personal health.
Analyze the relationship between healthy behaviors and personal health.
Demonstrate communication skills that will support healthy relationships.

Identify professionals at school and in the community available to assist with health
conditions and emergencies, sexual health services, life skills training and describe how
they can be accessed (e.g., suicide prevention, CPR/AED, breast self-examination,
traumatic stress).

Develop an advocacy plan regarding a health issue and share this information in an
appropriate setting.

Analyze difficult situations that might lead to feelings sadness, anxiety and or depression
and identify individuals, agencies or places in the community where assistance may be
available.

Analyze how culture, health status, age and access to healthy foods can influence personal
eating habits.

Assess personal nutritional health and consider opportunities to improve health and
performance (e.g., sports drinks, supplements, balance nutrition).

Explain the importance of assuming responsibility for personal health behaviors through
physical activity throughout one’s lifetime.

Identify and recognize factors that generate positive emotions from participating in
movement and physical fitness activities.

Evaluate personal attributes as they relate to career options in physical activity and health
professions.

Explain how certain methods of disease prevention, treatment strategies, and appropriate
medicine use promote health-enhancing behaviors.

Awareness of potential risks factors and knowledge of strategies to evaluate choices and
potential consequences can help to reduce negative impacts when confronted with
difficult or unsafe situations.






