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Unit Overview
Students will deepen their reading skills by reading "The Tale of Desperaux". 

Enduring Understandings
 

Students will: 

-read novel written for understanding 

-make connections between themselves and the text 

-learn and use the strategy of questioning 

-identify and understand the various themes throughout the novel 

-make inferences while reading the novel 

-determine cause and effect 

-discuss symbolism and imagery throughout the novel 

-analyze the characters in the novel (through the six pillars of character education) 

-compare and contrast the point of view from which the different "books" in the novel are narrated 

Essential Questions
What skills  and strategies can we practice to become better readers?

Instructional Strategies & Learning Activities
-Pre-reading activities (questions/predictions) 



-Read "About the Author" 

-Vocabulary preview/activities 

-"Make a handkerchief" 

-"Hold a trial" 

-Study the Code of Chivalry 

-Study famous dungeons 

-"Discuss light and dark" 

-"Notice sensory details" 

-Research kings, soldiers, and servants 

-"Discuss hope and planning" 

-Make your own storybook 

-Research famous quests 

-Create a maze 

-"Learn about empathy 

-Make a diorama 

-"Learn to trust your senses" 

-Research foreign words 

-"Examine consequences" 

-Culminating Activities (project/research report/book report) 

-Book review 

-"Quiz Time" activities 

-Unit Test 

Integration of Career Readiness, Life Literacies and Key Skills
-Work collaboratively on solving real-world problems

-Work on collaborative projects where each student takes responsibility for an aspect of a larger group project

-Provide constructive feedback to help other students



-Sharing thoughts, ideas, and questions 

WRK.9.2.5.CAP.1 Evaluate personal likes and dislikes and identify careers that might be suited to personal 
likes. 

WRK.9.2.5.CAP.2 Identify how you might like to earn an income. 

WRK.9.2.5.CAP.3 Identify qualifications needed to pursue traditional and non-traditional careers and 
occupations. 

WRK.9.2.5.CAP.4 Explain the reasons why some jobs and careers require specific training, skills, and 
certification (e.g., life guards, child care, medicine, education) and examples of these 
requirements. 

TECH.9.4.5.CI.1 Use appropriate communication technologies to collaborate with individuals with diverse 
perspectives about a local and/or global climate change issue and deliberate about 
possible solutions (e.g., W.4.6, 3.MD.B.3,7.1.NM.IPERS.6). 

TECH.9.4.5.CI.3 Participate in a brainstorming session with individuals with diverse perspectives to expand 
one’s thinking about a topic of curiosity (e.g., 8.2.5.ED.2, 1.5.5.CR1a). 

TECH.9.4.5.CT.4 Apply critical thinking and problem-solving strategies to different types of problems such 
as personal, academic, community and global (e.g., 6.1.5.CivicsCM.3). 

TECH.9.4.5.DC.1 Explain the need for and use of copyrights. 

TECH.9.4.5.DC.3 Distinguish between digital images that can be reused freely and those that have copyright 
restrictions. 

TECH.9.4.5.DC.4 Model safe, legal, and ethical behavior when using online or offline technology (e.g., 
8.1.5.NI.2). 

TECH.9.4.5.TL.3 Format a document using a word processing application to enhance text, change page 
formatting, and include appropriate images graphics, or symbols. 

TECH.9.4.5.GCA.1 Analyze how culture shapes individual and community perspectives and points of view 
(e.g., 1.1.5.C2a, RL.5.9, 6.1.5.HistoryCC.8). 

Collaboration with individuals with diverse perspectives can result in new ways of thinking 
and/or innovative solutions. 

Technology and Design Integration
-Google Classroom

-Quizlet

-Learning Ally (audio books)

 

 

CS.3-5.8.2.5.ED.2 Collaborate with peers to collect information, brainstorm to solve a problem, and evaluate 
all possible solutions to provide the best results with supporting sketches or models. 

Engineering design is a systematic and creative process of communicating and 
collaborating to meet a design challenge. Often, several design solutions exist, each better 
in some way than the others. 



Interdisciplinary Connections
The story can also be connected to the Middle Ages and how the leadership of kings and queens influenced the 
people in the towns that were ruled by them. A final connection to the story can be through art. This 
connection can be made in regards to Roscuro and his need for light. Students can learn about the importance 
of light in art, through shading and tinting. 

VA.K-2.1.5.2.Cn11 Relating artistic ideas and works within societal, cultural and historical contexts to deepen 
understanding. 

VA.K-2.1.5.2.Cr1a Engage in individual and collaborative exploration of materials and ideas through multiple 
approaches, from imaginative play to brainstorming, to solve art and design problems. 

VA.K-2.1.5.2.Cr1b Engage in individual and collaborative art making through observation and investigation of 
the world, and in response to personal interests and curiosity. 

Differentiation

• Understand that gifted students, just like all students, come to school to learn and be challenged.
• Pre-assess your students. Find out their areas of strength as well as those areas you may need to 

address before students move on.
• Consider grouping gifted students together for at least part of the school day.
• Plan for differentiation. Consider pre-assessments, extension activities, and compacting the curriculum.
• Use phrases like "You've shown you don't need more practice" or "You need more practice" instead of 

words like "qualify" or "eligible" when referring to extension work.
• Encourage high-ability students to take on challenges. Because they're often used to getting good 

grades, gifted students may be risk averse.

• Definitions of Differentiation Components:

o Content – the specific information that is to be taught in the lesson/unit/course of instruction.
o Process – how the student will acquire the content information.
o Product – how the student will demonstrate understanding of the content.
o Learning Environment – the environment where learning is taking place including physical 

location and/or student grouping

 Differentiation occurring in this unit:

 

Use different resources to match the readiness levls of students when working on the same task. 

Use tiered assignments to adjust tasks to accommocate student needs. 

Use questioning prompts to promote student interaction

Modifications & Accommodations



Refer to QSAC EXCEL SMALL SPED ACCOMMOCATIONS spreadsheet in this discipline.

Modifications and Accommodations used in this unit:

 

504 and IEP accommodations will be utilized. 

Benchmark Assessments
Benchmark Assessments are given periodically (e.g., at the end of every quarter or as frequently as once per 
month) throughout a school year to establish baseline achievement data and measure progress toward a 
standard or set of academic standards and goals.

Schoolwide Benchmark assessments:

Aimsweb benchmarks 3X a year

Linkit Benchmarks 3X a year

DRA 

Additional Benchmarks used in this unit:

 

-Chapter quizzes

-Chapter tests

 

Formative Assessments
• Assessment allows both instructor and student to monitor progress towards achieving learning 

objectives, and can be approached in a variety of ways. Formative assessment refers to tools that 
identify misconceptions, struggles, and learning gaps along the way and assess how to close those 
gaps. It includes effective tools for helping to shape learning, and can even bolster students’ abilities to 
take ownership of their learning when they understand that the goal is to improve learning, not apply 
final marks (Trumbull and Lash, 2013). It can include students assessing themselves, peers, or even the 
instructor, through writing, quizzes, conversation, and more. In short, formative assessment occurs 
throughout a class or course, and seeks to improve student achievement of learning objectives through 
approaches that can support specific student needs (Theal and Franklin, 2010, p. 151). 

Formative Assessments used in this unit:

• Class discussion 



• Journal entries 
• Comprehension questions 
• Oral reading  
• "Quiz Time" activities 

Summative Assessments
• Summative assessments evaluate student learning, knowledge, proficiency, or success at the 

conclusion of an instructional period, like a unit, course, or program. Summative assessments are 
almost always formally graded and often heavily weighted (though they do not need to be). Summative 
assessment can be used to great effect in conjunction and alignment with formative assessment, and 
instructors can consider a variety of ways to combine these approaches. 

Summative assessments for this unit:

• End of book project 
• Unit test

Instructional Materials
Books

Materials for activities

Standards

LA.RL.4.1 Refer to details and examples in a text and make relevant connections when explaining 
what the text says explicitly and when drawing inferences from the text. 

LA.RL.4.2 Determine a theme of a story, drama, or poem from details in the text; summarize the 
text. 

LA.RL.4.3 Describe in depth a character, setting, or event in a story or drama, drawing on specific 
details in the text (e.g., a character’s thoughts, words, or actions). 

LA.RL.4.4 Determine the meaning of words and phrases as they are used in a text, including those 
that allude to significant characters found in literature. 

LA.RL.4.5 Explain major differences between poems, drama, and prose, and refer to the structural 
elements of poems (e.g., verse, rhythm, meter) and drama (e.g., casts of characters, 
settings, descriptions, dialogue, stage directions) when writing or speaking about a text. 

LA.RL.4.6 Compare and contrast the point of view from which different stories are narrated, 
including the difference between first- and third-person narrations. 

LA.RL.4.7 Make connections between specific descriptions and directions in a text and a visual or 



oral representation of the text. 

LA.RL.4.9 Compare, contrast and reflect on (e.g., practical knowledge, historical/cultural context, 
and background knowledge) stories in the same genre (e.g., mysteries and adventure 
stories) on their approaches to similar themes and topics. 

LA.RL.4.10 By the end of the year, read and comprehend literature, including stories, dramas, and 
poems at grade level text-complexity or above, with scaffolding as needed. 


