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	Unit: Holocaust Unit 1
30 Days

	Targeted Standards 

· 6.2.12.CivicsHR.4.a: Analyze the motivations, causes, and consequences of the genocides of Armenians, Ukrainians, Jews in the Holocaust and assess the responses by individuals, groups, and governments and analyze large-scale atrocities including 20th century massacres in China.
· 6.2.12.HistoryCC.4.c: Analyze the extent to which the legacy of World War I, the global depression, ethnic and ideological conflicts, imperialism, and traditional political or economic rivalries caused World War II.
· 6.2.12.HistoryCC.4.g: Use a variety of resources from different perspectives to analyze the role of racial bias, nationalism, and propaganda in mobilizing civilian populations in support of “total war.”


	Rationale and Transfer Goals : 

Students will examine the historical, psychological, and social roots of prejudice and discrimination, studying the landscape of Europe before Hitler’s rise, examining long-standing antisemitism, the cultural vibrancy and diversity of Jewish life, and the vulnerabilities of the Weimar Republic. Through this exploration, students will gain insight into how prejudice, economic instability, and political turmoil created conditions that allowed extremist ideologies to take hold.  


	Enduring Understandings: What are the most essential conclusions that students should be guided towards throughout this unit?

· Stereotyping and dehumanization are tools used to justify discrimination and persecution and can lead to the exclusion and mistreatment of targeted communities.
· Prejudice does not emerge in isolation but is frequently fueled by societal fears, stereotypes, and misinformation.
· Unchecked prejudice can lead to systematic oppression and violence that, without intervention, can escalate into exclusionary laws, human rights abuses, and ultimately, genocide.
· Antisemitism has evolved, shifting from religious to racial and economic forms of prejudice. Understanding this helps us recognize the enduring impact of antisemitism.
· In post-World War I Germany, economic hardships and negative stereotypes contributed to the rise of antisemitism.
· Understanding the lives of Jews in Europe before the Holocaust helps us recognize the rich contributions they made to society while also showing us the depth of the loss caused by the Holocaust. 

	Essential Questions: What are the questions that will guide critical thinking about the content of this unit?  Essential questions should, in part, be thought-starters toward the enduring understandings.

· How does the term “genocide” fail, or succeed, in capturing the tremendous tragedy and loss of human life seen during the Holocaust?
· How does a society ostracize a group and make it acceptable to commit atrocities against them?
· Why is it important to understand the lives of the Jews of Europe prior to the devastation of the Holocaust?
· What is antisemitism, and what have been its effects on Jewish people and the societies in which they have lived?
· How has antisemitism transformed over time, and how have certain elements remained the same?
· What social, political, and economic factors contributed to the rise of antisemitism in Germany during the early 20th century?


	Content/Objectives
	Instructional Actions

	Content
What students will know
	Skills
What students will be able to do
	Activities/Strategies
How we teach content and skills
	Evidence (Assessments)
How we know students have learned

	
· Resistance Fighter: An underground organization engaged in a struggle for national  liberation in a country under military or totalitarian occupation.  
· Collaborator: One who cooperates, usually willingly, with an enemy nation, especially  with an enemy occupying one's country.  
· Deported: One who was taken from his/her normal place of residence to one of the  camps or ghettos. There were literally thousands of camps varying in size, location, and purpose and prisoners frequently were moved from one camp to another. Although the extermination camps (killing centers) are perhaps most notorious and well known for their murderous operations, many died in the other camps also as a result of starvation, medical experiments, forced labor, and other cruel, inhumane treatments.  
· Upstander: One who speaks out and takes action in protest and in defense of person(s) or group(s) who are being harassed, persecuted, and generally victimized by another person, group, or government. One who stands up for what is good in the face of evil




	· Explain how and why religious figures and civic officials assumed leadership roles in speaking out regarding Nazi actions against the Greek Jews. Provide an example.  
· Make a chart or drawing or write an essay that draws upon the contributions of Greece to Western civilization that also supports the Greek idea of a strong spirit of independence as well as a strong sense of civic and community responsibility. The chart, drawing, or essay should illustrate the connection between the concepts.  
· Write a paragraph explaining and defending the importance of upstanders in all levels of society from a friendship to a family all the way to the international world. Describe a situation in which an upstander at a school or neighborhood level can be an important and decisive factor in correcting a bad situation and/or a threatening person or group.  

	CREATING AN UNDERSTANDING OF GENOCIDE
· How Does Hate Escalate? An Examination of the Past & Present (IWitness)
· Teaching About Genocide (Echoes & Reflections)
· What is Genocide? (IWitness)
· Stages of Genocide (Genocide Education Project)
· Countering Hate and Genocide (Teaching with Testimony)
· Building to Genocide in Nazi-occupied Europe: The Stages of Genocide Applied to the Holocaust (Jewish Family and Children’s Services Holocaust Center)
A HISTORY OF ANTISEMITISM
· Antisemitism Before the Holocaust (Echoes & Reflections)
· What is Antisemitism? (IWitness)
· Antisemitism (Museum of Jewish Heritage)
JEWISH LIFE BEFORE THE HOLOCAUST
· Prewar Jewish Life (Echoes & Reflections)
· What was Jewish life like before the Holocaust? (IWitness)
· Exploring Pre-World War II Jewish Life (USHMM) *Spanish resources available 
· Virtual Walk around Jewish Warsaw
THE FRAGILITY OF DEMOCRACY AND THE RISE OF FASCISM
· The Weimar Republic (Facing History) *Spanish resources available
· Nationalism and the Aftermath of World War I (Facing History) *Spanish resources available
· Dismantling Democracy (Facing History) *Spanish resources available
· Democracy Crumbled? Why was German society vulnerable to the rise of Nazism? (IWitness)
· 

	· Explain how and why religious figures and civic officials assumed leadership roles in speaking out regarding Nazi actions against the Greek Jews. Provide an example.  
· Make a chart or drawing or write an essay that draws upon the contributions of Greece to Western civilization that also supports the Greek idea of a strong spirit of independence as well as a strong sense of civic and community responsibility. The chart, drawing, or essay should illustrate the connection between the concepts.  
· Write a paragraph explaining and defending the importance of upstanders in all levels of society from a friendship to a family all the way to the international world. Describe a situation in which an upstander at a school or neighborhood level can be an important and decisive factor in correcting a bad situation and/or a threatening person or group.  


	Spiraling for Mastery 
Where does this unit spiral back to other units from this or previous years
 in order to ensure that students retain mastery of what they’ve learned?

	Content or Skill for this Unit
	Spiral Focus from Previous Unit
	Instructional Activity

	Hate, Genocide, & Racism

	Colonization of American Colonies
Native Americans
Slavery and Civil Rights 



	Discussion 
Class Lecture
Terms and Definitions
Class readings 


	21st Century Skills: What are the 21st Century Skills that are a part of this unit, and where are they experienced?

· 9.4.12.CT.1: Identify problem-solving strategies used in the development of an innovative product or practice (e.g., 1.1.12acc.C1b, 2.2.12.PF.3). 
· 9.4.12.CT.2: Explain the potential benefits of collaborating to enhance critical thinking and problem solving (e.g., 1.3E.12profCR3.a). 
· 9.4.12.CT.3: Enlist input from a variety of stakeholders (e.g., community members, experts in the field) to design a service learning activity that addresses a local or global issue (e.g., environmental justice). 
·  9.4.12.CT.4: Participate in online strategy and planning sessions for course-based, school-based, or other project and determine the strategies that contribute to effective outcomes.


	Key resources:  What are the resources that are essential for this unit (may also be listed in “Activities/Strategies”)?
· Fostering Civil Discourse: Difficult Classroom Conversations in a Diverse Democracy
· Guidelines for Teaching About the Holocaust
· Essential Topics to Teach About the Holocaust 
· Frequently Asked Questions about the Holocaust for Educators
· Students’ Toughest Questions
· Resource Evaluation Rubric
· United States Holocaust Memorial Museum
· USHMM Holocaust Encyclopedia
· Yad Vashem - Education & E-Learning
· Facing History and Ourselves
· Holocaust and Human Behavior Student Guide (en español)
· Echoes and Reflections
· Echoes and Reflections Timeline of the Holocaust 
· iWitness - USC Shoah Foundation
· Centropa
· Antisemitism Resource Collection 
· Educator Antisemitism Resource
· 

	Inter-Disciplinary Connections: 
6.2.12.CivicsHR.4.a: Analyze the motivations, causes, and consequences of the genocides of Armenians, Ukrainians, Jews in the Holocaust and assess the responses by individuals, groups, and governments and analyze large-scale atrocities including 20th century massacres in China.
6.2.12.HistoryCC.4.c: Analyze the extent to which the legacy of World War I, the global depression, ethnic and ideological conflicts, imperialism, and traditional political or economic rivalries caused World War II.
6.2.12.HistoryCC.4.g: Use a variety of resources from different perspectives to analyze the role of racial bias, nationalism, and propaganda in mobilizing civilian populations in support of “total war.”
Media Literacy 
· Misinformation Activity (Checkology) 
· Understanding Bias Activity (Checkology)
· Media Literacy Resources (Newseum)
· Media Literacy and Digital Citizenship (Facing History)
Social Studies + Government
· Why Didn't Antisemitism End After the Holocaust? (IWitness)
· U.S. Millennial Holocaust Knowledge and Awareness Survey (Claims Conference)
· Is Democracy at Risk? A Lesson Plan for U.S. and Global History Classes (NY Times)
· Defending Democracy: Lessons for Building Resilience and Taking Action (Woven Teaching)
Psychology
· The Psychology of Genocidal Behavior (Facing History)
· The Psychology of Genocide: Beware of the Beginnings (Psychology Today)
· 'Rising Out Of Hatred': Former White Nationalist On Unlearning His Beliefs (NPR All Things Considered)
World Languages - French
· Montreal Holocaust Museum
· Premiers repères: Un guide préparatoire à l'enseignement de l'Holocauste
· Mémorial de la Shoah Site
· Le Programme Des Mémoires de Survivants de l'Holocauste
· Exposition Virtuelle: Éducation perturbée
· Brève histoire de l'antisémitisme au Canada (Liberation 75)
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