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Unit Overview
Reading Genre Focus: Literature

 

Theme:  The Power and Price of Choice 

Anchor Text: The Giver 

ML Anchor Text Option:  The Giver Graphic Novel 

 

Writing Genre Focus: Literary Analysis 

 

 

Reading Pre-assessment: Unit 4

Writing Pre-assessment: Literary Analysis Pre-assessment

 

Benchmark: Unit 4 (The Bicycle Lesson)

Targeted ELA Standards
Add the appropriate NJSLS ELA standards with which this unit aligns.  This is done by clicking "actions" and 
then "add standards".

L.SS.6.1 Demonstrate command of the system and structure of the English language when writing 
or speaking. 

L.KL.6.2 Use knowledge of language and its conventions when writing, speaking, reading, or 
listening. 

L.VL.6.3.E Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking 

https://drive.google.com/file/d/1zDAUfqBztlr4cVKNGhdjIDn5Kg_uwy0m/view?usp=sharing
https://drive.google.com/file/d/1Sy6hFJYZt6PhY_7w14ueLm5OIgA5ppWy/view?usp=sharing


the inferred meaning in context or in a dictionary). 

L.VI.6.4 Demonstrate understanding of figurative language, word relationships, and nuances in 
word meanings. 

RL.CR.6.1 Cite textual evidence and make relevant connections to support analysis of what a literary 
text says explicitly as well as inferences drawn from the text. 

RI.CR.6.1 Cite textual evidence and make relevant connections to support analysis of what an 
informational text says explicitly as well as inferences drawn from the text. 

RL.CI.6.2 Determine the theme of a literary text (e.g., stories, plays or poetry) and explain how it is 
supported by key details; provide a summary of the text distinct from personal opinions or 
judgments. 

RI.IT.6.3 Analyze how a particular text’s (e.g., article, brochure, technical manual, procedural text) 
structure unfolds by using textual evidence to describe how a key individual, event, or idea 
is introduced, illustrated, and elaborated in a text. 

RL.TS.6.4 Analyze how a particular piece (e.g., sentence, chapter, scene, stanza, or section) fits into 
the overall structure of a text and contributes to the development of the ideas, theme, 
setting, or plot. 

RL.PP.6.5 Determine how an author conveys or develops perspective in a text (through the narrator 
or speaker when appropriate). 

RI.PP.6.5 Identify author’s purpose, perspective or potential bias in a text and explain the impact on 
the reader’s interpretation. 

RL.MF.6.6 Compare and contrast information or texts to develop a coherent understanding of a 
theme, topic, or issue when reading a story, drama, or poem to listening to or viewing an 
audio, video, or live version of the text. 

RI.MF.6.6 Integrate information when presented in different media or formats (e.g., visually, 
quantitatively) to develop a coherent understanding of a topic or issue. 

RL.CT.6.8 Compare and contrast literary texts in different forms, by different authors, or from 
different genres (e.g., stories and poems; historical novels and primary source documents, 
scientific journals and fantasy stories) in terms of their approaches to similar themes and 
topics. 

W.IW.6.2 Write informative/explanatory texts (including the narration of historical events, scientific 
procedures/experiments, or technical processes) to examine a topic and convey ideas, 
concepts, and information through the selection, organization, and analysis of relevant 
content. 

W.WP.6.4 With some guidance and support from peers and adults, develop and strengthen writing 
as needed by planning; flexibly making editing and revision choices; sustaining effort to fit 
composition needs and purposes; and attempting to address purpose and audience. 

W.WR.6.5 Conduct short research projects to answer a question, drawing on several sources and 
refocusing the inquiry when appropriate. 

W.SE.6.6 Gather relevant information from multiple print and digital sources; assess the credibility 
of each source; and quote or paraphrase the data and conclusions of others while avoiding 
plagiarism and providing basic bibliographic information for sources. 

W.RW.6.7 Write routinely over extended time frames (time for research, reflection, 
metacognition/self-correction, and revision) and shorter time frames (a single sitting or a 
day or two) for a range of discipline-specific tasks, purposes, and audiences. 

Rationale
The Giver challenges students to examine universal questions about identity, freedom, memory, community, 
and the consequences of individual and societal choices. Students analyze how Lois Lowry develops meaning 



through characterization, setting, conflict, symbolism, structure, and perspective. By comparing the fictional 
society in The Giver with their own experiences and broader ideas about society and government, students 
consider complex ethical and civic questions.

 

Throughout the unit, students engage in close reading, collaborative discussion, multimedia comparison, and 
evidence-based writing. Instruction moves students beyond comprehension and summary toward 
interpretation: readers determine not only what happens, but how and why an author's choices create meaning.

 

Students apply this thinking in literary analysis. They develop focused claims, select relevant textual evidence, 
explain how the evidence supports their ideas, and revise for organization, clarity, academic language, and 
conventions.

Students accessing the graphic novel version pursue the same unit concepts, standards, essential questions, and 
analytical outcomes. Visual scaffolds provide an additional pathway into the text while students continue to 
analyze character, theme, perspective, structure, evidence, and author/creator choices.

 

Enduring Understandings
Overarching Understandings:  Societies create rules to promote order, but rules can also 
restrict individual freedom and choice.

 

Content Specific Skills Specific

• Memories—both joyful and painful—shape identity, understanding, and empathy.

• Freedom involves responsibility and informed decision-making.

• Societies create rules to promote order, but rules can also restrict individual freedom 
and choice.

• Knowledge can create both opportunity and responsibility.

• Individuals can question systems and contribute to change.

• Literature allows readers to examine beliefs, values, and social structures from a safe 
analytical distance.

• Literature encourages readers to examine their own beliefs and society.

• Authors develop themes through characters, conflict, setting, structure, 
symbolism, and perspective.

• Characters' responses to significant events reveal growth and contribute to theme.

• Strong analysis goes beyond summary to explain how and why textual evidence 
supports an interpretation.

• A section or event in a novel can contribute simultaneously to plot, character 
development, and theme.

• Perspective shapes what readers know and how they interpret events.

• Different media make different choices when presenting the same story.

• Literary-analysis writing requires a clear focus, relevant evidence, thoughtful 
explanation, logical organization, and revision.

• Information gathered from outside sources must be evaluated and paraphrased 



responsibly.

Essential Questions
Overarching Understanding

s a safe society worth sacrificing freedom?
When should individuals question rules or systems?

Content Specific Skills Specific

• Why are memories—both joyful and painful—important?

• How do choices shape identity?

• What responsibilities come with knowledge?

• What can a fictional society teach us about our own?

• How do characters and conflicts help authors communicate themes?

• How does a character's response to events reveal change?

• How does a particular scene or chapter contribute to the whole novel?

• How does perspective shape a reader's understanding?

• How can I select the strongest evidence for an interpretation?

• How do I explain evidence rather than simply repeat or summarize it?

• How do different media change the way an audience experiences a story?

• What makes literary analysis clear, organized, and convincing?

• How do revision and feedback strengthen analytical writing?

• When an app or AI tool makes a choice for me, how do I research whether that's 
actually a good thing?

Key Resources
Class Sets of

• The Giver  

 

Informational Text that Aligns with Themes of the Novel:  

 

• Newsela:  The Appeal of Dystopia 



 

• Newsela: Interactive Video Lois Lowry

 

• CommonLit Article Pairings 

Literary Analysis One Pager

Literary Analysis Resources

The Giver by Lois Lowry 

 

Additional instructional resources:

 

• Comprehension microskills 

• Tier I instructional practices 

• Engagement toolkit 

• Ways to Read Connected Text with a Small Group

• Core Knowledge Ancillary Resources 

Lexia Aspire Resources:

• Word Recognition - phonemic awareness, decoding, fluency

• Language Comprehension - vocabulary, morphology, academic language, syntax

• Writing & reading comprehension - background knowledge, inference, main idea, making predictions, 
visualization, expository, narrative, argumentative, figurative language, sensory language, transition 
words, dialogue, counterclaims, editing

Supplementary Resources
Additional district-approved secondary ELA instructional resource list 

The Giver Scope and Sequence with linked activities 

 

https://www.commonlit.org/book-pairings/the-giver
https://docs.google.com/document/d/1UoXwaQIkVQb1bke-9YYjiMQo8NsRmU7Usow2E9FKx2k/edit?usp=sharing
https://drive.google.com/drive/folders/1Jup4AuMQ9zKrjk7vqfc5wBtMb18t6cmL?usp=sharing
https://docs.google.com/document/d/1XbwuTYqPIfoRwJ3GV-tCsdOkZ6gJ-wQWqGnLLlre3kw/edit?usp=sharing
https://docs.google.com/document/d/16HN28cp5yIsenLgRwhD4bSUiYAGFGD7KEv0Oho71vzM/edit?usp=sharing
https://docs.google.com/document/d/1f5KsVILaaJwN8lQvHrHlxxp6dyctwYGqFlNxEt4aIxc/edit?usp=sharing
https://docs.google.com/document/d/1Tvksz59EWrsTEWriSdBtx9C9yd7K1iRN2hdwxeQ29HY/edit?usp=sharing
https://docs.google.com/document/d/1thg3-dqUP7M_k20ul964oRaTLLqJg3ye9kt8TvpE6kc/edit?usp=sharing
https://www.coreknowledge.org/free-resource/ckla-ancillary-materials-sixth-grade/
https://drive.google.com/drive/folders/1zGMKg7h4STHhK-GNJOaGJKN-LupB_maA?usp=sharing
https://drive.google.com/drive/folders/1IJpi9MhNfYNxAQwdX3R6sYMp2DNxAUkh?usp=sharing
https://drive.google.com/drive/folders/1-ySGNaMT8bxt5WHOQaYFogLUEppQ2d9k?usp=sharing
https://docs.google.com/document/d/19eOZQysnMkqFFJLwV5WqEtBJ_0Az_-SLqMc1lazFwqc/edit?usp=sharing
https://docs.google.com/document/d/1-uziZZoe9VXr7zovH-tgkXvemeNEQxILQSOHvVyPLao/edit?usp=sharing


Skills, Content, Activity, Assessment
 

Week Focus / Chapters Target Standards
Supporting 
/ Spiraling 
Standards

Essential Questions Activities / Assessments

1
READ: Chapters 1–4 — 
Community, rules, 
characterization

RL.CR.6.1 
Evidence/inference 
RL.IT.6.3 
Character 
response/change

SL.PE.6.1, 
L.VL.6.3, 
L.KL.6.2, 
W.RW.6.7

How does a community shape its members? 
What can we infer about Jonas and his society 
from what characters say, think, and do?

Sameness Notice/Wonder: Record details that feel normal to characters but 
unusual to readers. Inference/Evidence Match. Character Evidence Chart: 
words/actions/thoughts/relationships. Rule Impact Sort: rule → character 
response → inference about community. Beginning Jonas Snapshot: establish 
baseline traits. Assessment: Constructed response explaining what early details 
reveal about Jonas or the community, using evidence.

2
WRITE + READ: 
Chapters 5–8 — 
Analytical paragraph

W.IW.6.2 
Explanatory/literary 
analysis W.WP.6.4 
Writing process

RL.CR.6.1, 
RL.IT.6.3, 
L.SS.6.1, 
L.KL.6.2, 
W.RW.6.7

How do I turn evidence into analysis? How 
do important experiences begin to change 
Jonas?

Evidence vs. Analysis Sort. Quote/Detail Sandwich: idea → evidence → 
explanation. So What? Ladder: repeatedly ask why evidence matters. Weak-to-
Strong Analysis: revise summary-heavy responses. Color-Code Paragraph: 
focus/evidence/analysis/conclusion. Assessment: Literary-analysis paragraph 
about an early change in Jonas or the impact of the Ceremony of Twelve.

3
READ: Chapters 9–13 — 
Memory, structure, 
emerging themes

RL.CI.6.2 Theme 
RL.TS.6.4 
Contribution of 
sections/scenes

RL.CR.6.1, 
RL.IT.6.3, 
L.VI.6.4, 
L.VL.6.3, 
SL.PE.6.1

Why are memories important? How do 
specific scenes change both Jonas and the 
meaning of the novel?

Theme Ladder: topic → lesson → thematic statement. Memory Impact Chart: 
memory → Jonas's response → realization → possible theme. Scene Removal 
Test: What would be lost if a key memory scene disappeared? Chapter Job 
Cards: plot/character/theme/setting/symbolism. Symbol Notice: color, memories, 
sled, etc., without requiring symbolism as a separate target standard. 
Assessment: Explain how one important scene/chapter contributes to a 
developing theme.

 

4 WRITE + READ: Chapters 
14–17 + MID-MP

W.IW.6.2 Literary 
analysis W.WP.6.4 
Revision

RL.CR.6.1, 
RL.CI.6.2, 
RL.IT.6.3, 
RL.TS.6.4, 
L.SS.6.1, 
W.RW.6.7

How do characters' experiences develop a 
theme? How can I explain the relationship 
between evidence and theme?

Theme/Evidence Ranking: choose strongest evidence. Analysis Expansion: 
evidence → character change → theme. Paragraph Surgery: remove 
summary, add interpretation. Peer Feedback: Does every piece of evidence 
have explanation? Writing Assessment: developed literary-analysis response. 
MID-MP READING ASSESSMENT: cold literary passage assessing 
evidence/inference, character response/change, theme, and contribution of a 
scene/section.

5
READ: Chapters 18–23 — 
Finish novel; perspective, 
choice, ambiguity

RL.PP.6.5 Perspective 
RL.CI.6.2 Theme 
development

RL.CR.6.1, 
RL.IT.6.3, 
L.VI.6.4, 
SL.PE.6.1, 
W.RW.6.7

What responsibilities come with 
knowledge? How does Jonas's changing 
perspective affect the way readers 
understand the community?

Perspective Then/Now: Jonas's view of rules, family, memory, choice. 
Knowledge Changes Everything Chart. Choice Consequence Map: decision 
→ motivation → consequence → theme. Ending Evidence Spectrum: 
students compare possible interpretations using evidence without requiring 
one “correct” answer. Assessment: Explain how Jonas's perspective changes 
and how that change contributes to a theme.

6

AI Lesson:  Connect The 
Giver's portrayal of a 
community that has 
surrendered choice to real-
world examples of AI-
driven recommendation and 
decision systems.

W.IW.6.2 
Informative/explanatory 
writing W.WP.6.4 
Writing process

RL.CI.6.2 
When an app or AI tool makes a choice for 
me, how do I research whether that's 
actually a good thing?

Facilitator’s Guide 

Student Worksheet 

Gemini Prompt Pack 

Exit Ticket 

Student Rubric 

https://docs.google.com/document/d/14Xct3tOqoh0CDb49hffPc1hJbDPDq_e2wbpO94MT7zQ/edit?usp=sharing
https://docs.google.com/document/d/14Xct3tOqoh0CDb49hffPc1hJbDPDq_e2wbpO94MT7zQ/edit?usp=sharing
https://docs.google.com/document/d/1S0Q7iasE2pnOlYDCNPBmXoTSo3eu-OjLPlIpSKxade4/edit?usp=sharing
https://docs.google.com/document/d/1DbBcomlr4rjd0t7oee3_7KkSQ2IDJZosNSr7zk4S2rU/edit?usp=sharing
https://docs.google.com/document/d/1gKxRf6z3lQrAcLu9gYQYwpr2MO1H7Mt0kk3Uyl4SqIg/edit?usp=sharing


Slide Deck 

7 WRITE: Full Literary 
Analysis Essay

W.IW.6.2 Literary 
analysis W.WP.6.4 
Writing process

RL.CR.6.1, 
RL.CI.6.2, 
L.SS.6.1, 
L.KL.6.2, 
W.RW.6.7

What makes a literary analysis convincing? 
How can I explain how an author's choices 
develop a theme?

Prompt Deconstruction. Claim Clinic: too broad / summary / analytical. 
Evidence Tournament: choose strongest evidence from multiple chapters. 
Analysis Chain: evidence → character/craft → meaning → claim. 
Organization Sort: introduction/body/conclusion. Transition/Academic-
Language Mini-Lesson. Draft → feedback → revision. Assessment: Full 
literary-analysis essay.

8

READ/VIEW/RESEARCH: 
Book → Film + 
dystopia/Lois Lowry 
sources

RL.MF.6.6 Text/media 
comparison RI.MF.6.6 
Integrating information 
across formats

RI.CR.6.1, 
RL.CT.6.8, 
W.WR.6.5, 
W.SE.6.6, 
SL.PE.6.1, 
L.VL.6.3

How do different creators shape our 
understanding of the same ideas? What can 
outside sources teach us about the choices 
behind a novel?

Read → Predict → View: predict how a scene might be filmed before 
viewing. Kept/Changed/Omitted/Added Chart. Director's Choice: analyze 
effect of one adaptation choice. Dystopia Source Pairing: novel + 
informational article/video. Mini Research Inquiry: use 2–3 sources to 
answer a focused question about dystopian fiction, author context, or a unit 
theme; paraphrase and record sources. Assessment: Text/film comparison + 
short source synthesis.

The Giver, 2014, Rated PG-13

9
REVISE + ASSESS: 
Literary analysis / 
benchmark / reflection

W.IW.6.2 Literary 
analysis W.WP.6.4 
Revision

W.RW.6.7, 
RL.CR.6.1, 
RL.CI.6.2, 
RL.PP.6.5, 
L.SS.6.1, 
L.KL.6.2

How has my ability to interpret literature 
changed? How can revision make my 
analysis more precise?

Essay Revision Stations: claim/focus; evidence; explanation; organization; 
academic language; conventions. Before/After Analysis: students identify 
how their reasoning improved. Benchmark: The Bicycle Lesson literary 
analysis assessment. Reflection: Which reading/analysis skill helped me 
most in understanding The Giver?

 

Graphic Novel Access for Multilingual Learners

ML Students using The Giver Graphic Novel should work toward the same essential questions, target 
standards, conceptual understandings, and major assessments whenever appropriate. Instruction changes the 
mode of access, amount of language demand, scaffolding, and response support, not the central intellectual 
goal.

 

Unit Target Traditional Novel Graphic Novel Transfer for MLs
RL.CR.6.1 — 
Evidence/Inference Cite narration, dialogue, actions, descriptions Cite dialogue, captions, panel/page number, character actions, facial expressions, setting details, and 

repeated visual elements. Ask: What do the words show? What does the picture add?
RL.IT.6.3 — Character 
Change Track change across chapters/events Use a Beginning → Event → Reaction → Change visual timeline with selected panels. Students 

compare early and later depictions of Jonas.

RL.CI.6.2 — Theme Connect events/details across novel to theme Use panel clusters showing repeated experiences—rules, memories, choice, family, color—to move 
from topic → lesson → theme.

RL.TS.6.4 — Structure Analyze importance of scenes/chapters Ask what a selected scene/page sequence contributes to plot, character, setting, or theme. Students 
can physically sequence copied descriptions or teacher-created scene cards.

RL.PP.6.5 — 
Perspective Analyze how Jonas's perspective develops Pair Jonas's dialogue/thought captions with facial expression, framing, distance, and what the reader 

can see that Jonas does/does not yet understand.
RL.MF.6.6 — 
Text/Film Compare prose novel with film Graphic-novel students can compare the graphic novel with the film using the exact same standard: 

what is emphasized, omitted, or changed, and how does it affect understanding?

https://docs.google.com/presentation/d/1XXIVS2c7k2cGnIgzCfkBOAvUUEeMopMcG0N9ONiow8o/edit?usp=sharing


L.VL.6.3 Context clues within prose Use dialogue + caption + image context together to infer vocabulary. Preteach only words essential 
for understanding.

L.VI.6.4 Figurative/connotative language and word choice Pair significant language with visual mood, framing, facial expressions, and recurring imagery to 
support interpretation.

W.IW.6.2 — Literary 
Analysis Evidence from prose novel Students still make the same analytical claim, but may initially support it using a combination of 

quoted/paraphrased dialogue and described visual evidence.

SL.PE.6.1 Whole-class textual discussion Give MLs preselected panels, evidence cards, sentence frames, rehearsal time, and partner talk 
before whole-class discussion.

Graphic Novel Access for Multilingual Learners (cont’d)

Keep the learning target; change the scaffold

Instead of changing:

I can explain how Jonas changes as a result of his experiences.

to a lower target such as:

I can tell what Jonas does.

keep the first target and scaffold the pathway:

Jonas was ___ at first.
When ___ happens, he ___.
The panel shows ___.
This shows Jonas is becoming ___.

Likewise, keep:

I can explain how a detail develops a theme.

but support it with:

Important event/panel → Jonas's reaction → What he learns → Big lesson/theme

Evidence expectations can grow by proficiency

For early-proficiency MLs, evidence can be:

Panel/page + copied key words + oral explanation + sentence frame

For developing MLs:

Paraphrased dialogue/caption + described visual detail + written explanation

For expanding MLs:



Multiple pieces of evidence across the graphic novel + independently written analysis

That lets students progress toward the same RL.CR.6.1 thinking while the language burden increases 
appropriately.

Graphic-novel-specific mini-lessons

Routines include:  

• Words + Picture = Meaning: What do I learn from the words? What do I learn only from the image?

• Zoom In: facial expression, body language, placement, background detail

• Panel Sequence: How does the order of panels create cause/effect or reveal change?

• What Changed? Compare an early and later panel of Jonas.

• Visual Symbol Tracker: recurring images/color/objects and what ideas they may represent.

• Speech vs. Thought: What does a character say publicly versus understand internally?

• Missing Words: What is communicated visually without being explicitly stated?

These routines  support, rather than replace, the literary-analysis standards.

ML Assessment Adaptations

Assessments retain the same central question and target standard, with the following supports:

• sentence starters

• oral rehearsal before written response

• word bank of analytical verbs such as shows, reveals, changes, realizes, suggests, develops

• fewer pieces of evidence for beginning proficiency when appropriate

• oral explanation accompanying a short written response

• extended time

• bilingual glossary/reference resources when available

• Graphic organizers before writing 

• Preselected page/panel choices 

• Illustrated evidence bank 

 

For the full literary-analysis essay, the scaffold can differentiate while preserving the analysis:



Entering/Emerging: one strongly developed analytical paragraph or scaffolded multi-paragraph piece
Developing: 2–3 organized analytical paragraphs with evidence/frames
Expanding: increasingly independent full literary analysis

The critical point is that the thinking standard stays Grade 6 even when the language production is scaffolded.

 

Spiraling for Mastery
Unit 4 Focus Spiral From Earlier Units
Cite strong textual evidence Units 1–3
Infer from details Units 1–3
Track character response/change Unit 2
Determine and develop theme Unit 2
Analyze perspective Units 2–3
Analyze word choice/figurative language Units 1–3
Compare text with multimedia Units 1–3
Write clear analytical paragraphs Builds from informative and argumentative writing
Explain evidence rather than summarize Units 1 and 3
Plan, revise, and edit extended writing Units 1–3
Conduct brief research and paraphrase Units 1 and 3
New emphasis: sustained literary analysis across an entire novel Culminating Grade 6 application

Career Readiness, Life Literacies, and Key Skills
Please tag the appropriate 2020 NJSLS-CLKS standards that align with the grade band and content/skills of 
this unit.  This is done by clicking "actions" and then "add standards".

9.4.8.GCA.2 Demonstrate openness to diverse ideas and perspectives through active discussions to 
achieve a group goal. 

9.4.8.IML.6 Identify subtle and overt messages based on the method of communication. 

9.4.8.IML.13 Identify the impact of the creator on the content, production, and delivery of information 



(e.g., 8.2.8.ED.1). 

9.4.8.IML.15 Explain ways that individuals may experience the same media message differently. 

Interdisciplinary Connections
How does this unit connect to standards in other disciplines?  Add the appropriate NJ SLS here, keeping grade 
bands in mind.  This is done by clicking "actions" and then "add standards".

6.3.8.CivicsPI.1 Evaluate, take, and defend a position on why government is necessary, and the purposes 
government should serve. 

6.3.8.CivicsPI.2 Evaluate the extent to which different forms of government reflect the history and values 
of various societies (e.g., monarchy, democracy, republic, dictatorship). 


