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	Course Description:

	
The 5th Grade World Language Heritage Spanish  course is designed to build upon the language knowledge that the students bring to the classroom and advance their proficiency in Spanish for multiple contexts. Special attention is given to building Spanish vocabulary skills, reading skills and composition skills.  The course complements work that the students will do across other contents with particular connections to Social Studies and Language Arts. Students will use maps, pictures, technology and stories to discover elements of Hispanic culture. 
The following is an array of instructional strategies that may be used across the curriculum.

· TPR (Total Physical Response) and TPRS (Storytelling)
· All instruction will be in Spanish.
· Use real objects, gestures, pictures, and other visuals to convey meaning.
· Focus on language that is concerned with functional situations and authentic utterances.
· Students will speak in complete sentences.
· Teach vocabulary in context, including all kinds of idiomatic phrases.
· Use paired activities and small-group learning (cooperative learning groups).
· Use technology (including Smart Boards, multimedia presentations, turning point, video projection to share student work...etc).
· Use a variety of print and non-print materials.
· Strive to develop cultural awareness using authentic cultural realia as a springboard for communication in the language.
· Ensure a match between the learner and the language in terms of relevance and learning styles.
· Use games and activities that involve movement to aid in the teaching kinesthetic learning.
· Activation of prior knowledge through teacher led discussions.


Students will be scheduled to meet with their World Language teacher for forty minutes of instruction every six school days.











	Course Goals:

	
A. Demonstrate grade level oral and written skills in Spanish.

B. To foster in students an enjoyment of native language appreciation and of cultural diversity

C. To develop students' abilities to communicate through learning activities that are engaging and embedded with receptive and productive language.

D.  To guide students in the development of healthy social interactions with diverse peers through the discussion of the course's "Essential Questions".

E.  To allow students to see connections between language learning and their academic tasks in other subject areas.

F.  To develop students pride in their Latino Heritage, history and language



	Course Enduring Understandings:
Ideas that have lasting value beyond the classroom. Consider, “what do we want students to understand and be able to use several years from now, after they have forgotten the details?”


	 

· Being proficient in my native language is a very important asset  
· The differences between my culture and other Hispanic cultures is interesting and enrich a global society.
· The number of Spanish speakers is growing very fast and the United States will be the country with most Spanish speakers in the world in just three decades.
· Existing skill set is built year after year. 
· Speaking Spanish connects me to a global community of Spanish speakers.  
· Experiencing different cultural perspectives widens the lens to richer understanding of the world. 
· The immigration experience can be different for all.
· My culture and language are an important part of who I am as an individual.
· My culture and my language are important in my learning




	Common Core Standards:

	Reading:
· RL.CR.5.1 Quote accurately from a text when explaining what the text says explicitly and make relevant connections when drawing inferences from the text. 
· RL.CI.5.2 Determine the theme of a story, play, or poem from details in the text, including how characters in a story or play respond to challenges or how the speaker in a poem reflects upon a topic; summarize the text. 
· RL.IT.5.3 Analyze the impact of two or more individuals and events throughout the course of a text, comparing and contrasting two or more characters, settings, or events in a story or drama, drawing on specific textual evidence. 
· L.VI.5.3 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings; interpret figurative language, including similes and metaphors, in context. 
· RL.TS.5.4 Explain how a series of chapters, scenes, or stanzas fits together to provide the overall structure of a particular story, play, or poem. 
· RL.PP.5.5 Describe how a narrator's or speaker's point of view influences how events are described. 
· RL.MF.5.6 Analyze how visual and multimedia elements contribute to the meaning, tone, or beauty of a text (e.g., graphic novel, multimedia presentation of fiction, folktale, myth, poem). 

	Writing 
· W.IW.5.2.b Develop the topic with facts, definitions, concrete details, quotations, or other information and examples related to the topic. 
· W.IW.5.2.c Link ideas within and across categories of information using words, phrases, and clauses (e.g., in contrast, especially). 
· W.IW.5.2.d Use precise language and domain-specific vocabulary to inform about or explain the topic. 
· W.IW.5.2.e Provide a concluding statement or section related to the information or explanation presented. 
· W.NW.5.3 Write narratives to develop real or imagined experiences or events using narrative technique, descriptive details, and clear event sequences. 
· W.WP.5.4 Consider audience, purpose, and intent before writing; plan appropriately to use specialized, topic-specific language appropriate for the audience, purpose, and subject matter; develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach. 
· W.WR.5.5 Conduct short research projects that build knowledge through investigation of different aspects of a topic; establish a central idea about a topic, investigation, issue or event and use several sources to support the proposed central idea.


	Vocabulary Acquisition and Use 
· L.VL.5.2 Determine or clarify the meaning of unknown and multiple-meaning academic and domain-specific words and phrases based on grade 5 reading and content, choosing flexibly from a range of strategies. 
· L.VL.5.2.a Use context (e.g., cause/effect relationships and comparisons in text) as a clue to the meaning of a word or phrase. 
· L.VL.5.2.b Use common, grade-appropriate Greek and Latin affixes and roots as clues to the meaning of a word. 
· L.VL.5.2.c Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation and determine or clarify the precise meaning of key words and phrases. 
· L.VI.5.3 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings. 
· L.VI.5.3.a Interpret figurative language, including similes and metaphors, in context. 
· L.VI.5.3.c Use the relationship between particular words (e.g., synonyms, antonyms, homographs) to better understand each of the words. 


	Speaking and Listening 
· SL.PE.5.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 5 topics and texts, building on others' ideas and expressing their own clearly. 
· SL.PE.5.1.a Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion. 
· SL.PE.5.1.b Follow agreed-upon rules for discussions and carry out assigned roles. 
· SL.PE.5.1.c Pose and respond to specific questions by making comments that contribute to the discussion and elaborate on the remarks of others. 
· SL.PE.5.1.d Review the key ideas expressed and draw conclusions in light of information and knowledge gained from the discussions. 
· SL.II.5.2 Summarize a written text read aloud or information presented in diverse media and formats, including visually, quantitatively, and orally. 
· SL.ES.5.3 Summarize the points a speaker makes and explain how each claim is supported by reasons and evidence. 
· SL.PI.5.4 Report on a topic or text or present an opinion, sequencing ideas logically and using appropriate facts and relevant, descriptive details to support main ideas or themes; speak clearly at an understandable pace.







	21st Century Skills:

	A. Creativity and Innovation


	B.  Critical Thinking and Problem-solving

	C. Communication and Collaboration


	D.  Information Literacy

	E. Accountability, Productivity and Ethics


	F.  Media Literacy

	G.  Life and Career Skills



	Unit Names:

	Unit 1 - Celebrating Who We Are:  Exploring our Identity


	Unit 2 - Celebrating Who We Are:  Exploring Latin America


	Unit 3 - Celebrating Who We Are:  Exploring Latin American Heroes

	Unit 4 - Celebrating Who We Are:  Exploring Latin American Literature




	Materials:

	
Grade  5 Resources Folder







	Infusion of Technology:

	
Students will participate in various activities that will support the technology standards listed above.  Activities include manipulation of SmartBOARD, collaboration in internet searches, aid teacher in the use of powerpoint, and use video projection to present their work.




	Course Assessments:

	
District Grading Policy:

ES - Exceeds Standards:  Student consistently grasps, applies and extends key  concepts, processes, and skills.  Works beyond standards.
MS - Meets Standards:  Student grasps and applies key concepts,processes, and skills.  Meets Standards.
AS - Approaching Standards:  Student is beginning to grasp and apply key concepts, processes, and skills.  Approaching standards.
NS - Needs Support:  Student is not grasping key concepts, processes, and essential skills.  Area of concern.  
/ - Not assessed at this time.


Formative Assessments:

Written Assignments, Role Play Activities, Crafts, Performance during Games or 
Movements, Informal Check for Understanding through TPRS, Group Projects 

Summative Assessments: 

Written and/or Digital Assessment, Role Play Activities, Performance during 
Games or Movements, Group Projects 











Unit 1
	Content Area:
	 Elementary World Language 
	Grade(s)
	5

	Unit Plan Title:
	Unit 1 - Celebrating Who We Are:  Exploring our Identity

	Anchor Standard (ELA) 

	
[bookmark: _heading=h.al05ugmsqk88]Reading:
L.VI.5.3 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings (e.g., interpreting similes and metaphors, explaining idioms/adages, and using synonyms, antonyms, and homographs).
RL.IT.5.3 Analyze the impact of two or more individuals and events throughout the course of a text, comparing and contrasting two or more characters, settings, or events in a story or drama, drawing on specific textual evidence.
Writing: 
W.WP.5.4 With adult and peer feedback, and digital or print tools, evaluate whether the writing achieved its goal and make changes in content or form as necessary; use technology to produce and publish writing as well as to interact and collaborate with others. 
W.WR.5.5 Establish a central idea about a topic, investigation, issue or event and use several sources to support the proposed central idea; draw evidence from literary or informational texts to support analysis, reflection, and research. 
Speaking and Listening
SL.PE.5.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 5 topics and texts, building on others’ ideas and expressing their own clearly. 
SL.UM.5.5 Include multimedia components (e.g., graphics, sound) and visual displays in presentations when appropriate to enhance the development of main ideas or themes. 
SL.AS.5.6 Adapt speech to a variety of contexts and tasks, using formal English when appropriate to task and situation.

	Overview/Rationale

	
5th  Grade students attending Vineland Public Schools live in a diverse community within an increasingly connected global society.  In the first unit of this course students will analyze similarities and differences between their home culture and the culture of Spain.  Students will also acquire Spanish language skills that will allow them to introduce themselves to peers and respected adults.



	Standard(s)

	World Language Standards
· Interpretive Mode 
· 7.1.NM.IPRET.2- Respond with actions and/or gestures to oral and written directions, commands, and requests that relate to familiar and practiced topics. 
· Interpersonal Mode 
· 7.1.NM.IPERS.5- Imitate gestures and intonation of the target culture(s) native speakers when greeting others, during leave-takings, and in daily interactions. 
· 7.1.NM.IPERS.1- Request and provide information by asking and answering simple, practiced questions, using memorized words and phrases. 
· Presentational Mode 
· 7.1.NM.PRSNT.5- Present information from age- and level-appropriate, culturally authentic materials orally or in writing. 

Common Core Standards (ELA)

· RL.CR.5.1 Quote accurately from a text when explaining what the text says explicitly and make relevant connections when drawing inferences from the text. 
· RL.CI.5.2 Determine the theme of a story, play, or poem from details in the text, including how characters in a story or play respond to challenges or how the speaker in a poem reflects upon a topic; summarize the text. 
· RL.IT.5.3 Analyze the impact of two or more individuals and events throughout the course of a text, comparing and contrasting two or more characters, settings, or events in a story or drama, drawing on specific textual evidence. 
· L.VI.5.3 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings; interpret figurative language, including similes and metaphors, in context. 
· RL.TS.5.4 Explain how a series of chapters, scenes, or stanzas fits together to provide the overall structure of a particular story, play, or poem. 
· RL.PP.5.5 Describe how a narrator's or speaker's point of view influences how events are described. 


	Technology Standard(s)
· E5-SOC-HU-18 Evaluate when it is appropriate to use or not use computing technologies to solve a problem. 
· E5-SYS-IM-15 Examine how computing systems impact culture and the ways people live and work. 
Social Studies Standard(s)
· 6.1.5.CivicsPR.1 Compare procedures for making decisions in a variety of settings including classroom, school, government, and/or society.
· 6.1.5.CivicsCM.3 Identify the types of behaviors that promote collaboration and problem solving with others who have different perspectives.
· 6.1.5.HistoryUP.7 Describe why it is important to understand the perspectives of other cultures in an interconnected world.
· 6.1.5.HistoryUP.7 Describe why it is important to understand the perspectives of other cultures in an interconnected world.


	Essential Question(s)

	· Who am I?
· What aspects of my life are part of my cultural identity?
· What is my own cultural identity in relation to my family?
· What role does my native language play in my cultural identity?
· How does my identity, culture, and community connect me to the world?

	Enduring Understandings

	· When one explores his/her cultural identity he/she is better able to understand other cultures, beliefs, and values.
· Having a wider worldview broadens one’s outlook on identity, family, community, and self.
· My peers lead lives that are both similar and different to my life.
· My native language is part of my cultural identity.
· My customs and traditions are part of my cultural identity.

	In this unit plan, the following 21st Century themes and skills are addressed.

	
Check all that apply.
21st Century Themes
	Indicate whether these skills are E-Encouraged, T-Taught, or A-Assessed in this unit by marking E, T, A on the line before the appropriate skill.
21st Century Skills

	
	X
	Global Awareness
	
	E, T, A
	Creativity and Innovation

	
	
	Environmental Literacy
	
	E, T, A
	Critical Thinking and Problem Solving

	
	
	Health Literacy
	
	E, T, A 
	Communication

	
	X
	Civic Literacy
	
	E, T, A
	Collaboration

	
	
	Financial, Economic, Business, and Entrepreneurial Literacy


	
	
	

	Student Learning Targets/Objectives

	Students Will Be Able To...
1. ....answer questions about themselves
2. ...identify similarities and differences between themselves and their classroom peers
3. ...identify aspects of their cultural identity
4. ...present their “All About Me” poster
5. ...write about their family
6. ...write complete sentences to express thoughts
7. ...write sentences with correct punctuation
8. … fill a story map to recall details of a story
9. … organize events of a story in sequence

	Assessments

	· Informal Checks For Understanding
· Throughout class activities and routines
· Formal Formative Assessment(s)
· 1- Student and teacher will have a conversation about themselves. Student will answer the following questions:
           ¿Cuál es tu nombre y apellido?
           ¿De qué país es tu familia?
                                     Cual es tu comida favorita
                                    ¿Qué te gustaría ser cuando crezcas?        
                      Students will be graded according to the following rubric:
                                    E if all four questions are correct and answered in complete sentences
              2- Student will have students write a narrative about their hobbies and pastimes 
· E if narrative is written clearly, with correct grammar and punctuation
· G if narrative is written clearly with some grammar and punctuation issues
· S if narrative is written clearly with many grammar and punctuation issues
· N if response is not written clearly
Note: Special education students that can not write can dictate the sentence and you can grade based on what the students tells you to write
                3- Teacher collects student work and grades.  Students will be graded according to  
                                the following rubric:
· E task completed correctly  10 points off for each item off task 
            Summative Assessment
· Each student will complete the summative assessment individually with the teacher.  The assessment will have two parts.  First the teacher will ask “ Que es lo mas que te gusta de ti mismo de tu identidad?  ” Then the teacher will ask: “Que es lo que más te gusta hacer con tu familia? “ and student will be required to answer in a complete Spanish sentences.   Students will be graded according to the following rubric:
· E if student completes both tasks successfully and with complete sentences.
· G if student completes both tasks but may use an incomplete sentence on one occasion.
· S if student completes only one task correctly.




	Teaching and Learning Actions

	Lesson 1 - Introduction to classroom rules, routines and transitions.

· Engage students in activities geared to introduce rules, routines and transitions with students.
· Go over the behavior model to be followed in the classroom
· Teacher should create a word wall with Spanish basic words 
· Teacher should incorporate these words in daily classroom routines, writing and reading activities
Teacher will introduce themselves and model the introduction for the students. Every student will then share a little bit about themselves.



Lesson 2 - Todo Sobre Mi

· Instructor will introduce/review beginning of the class routine
            Through Song 
            Class calendar and/or Multimedia Presentation
            Instructor always has the option of omitting the beginning of the classroom routine if more              
            instructional time needs to be devoted to unit material to ensure learner acquisition of unit         
            material
· Begin lesson by introducing the unit theme “Explorando Nuestra Identidad”
· Explain the lesson is about who they are and what things make them special and unique. 
· Write the heading “identidad “ on a chart paper and underneath lists the terms that define our identity. (nombre, lugar de nacimiento, comida favorita, deporte favorito etc.) 
· Share details about yourself by sharing some of the things listed on the chart so students can get to know more about him/her as a person. 
· Share your Biographical poem with students sharing details about her/his life. Teacher may enhance presentation with pictures and realia.
· Answer any questions students may have about you.
· Explain that you also want to know more about them as her students.
· Give out the Biographical poem to students
· Explain that they will have an opportunity to write about themselves
· Explain how its composed using the example provided
· Have students work on it independently
· Once finished, pair students so they can share their poems with their peers. 
· Encourage students to share their poem with the class.
Assessment:
· Poem

Lesson 3 - Mi apellido

· Teacher greets students at the door and goes over any beginning of the class routines
· Teacher writes first name on the board. Teacher shares with students the origins of her last name
· Teacher explains that today they will focus on the origins of last  names
· Teacher explains that last names are divided in these categories:
              1- Apellidos Toponímicos - lugar y nombre
              2- Oficios y profesiones - a que se dedicaban tus antepasados
              3- Cualidades- apodos describiendo una característica de la persona
              4- Patronímicos- se derivan del padre

· Teacher explains that the video will go over each of these categories
· Teacher engages students in a discussion about their last names. Cual es tu apellido? writing students last names on the board
· Play video
· Teacher engages students in discussion asking if they heard their last names on the video and if it fit any of the classifications in the video.
· Teacher asks students if they feel proud of their last names? Teacher shares that their last names represents their family, their ancestry and their identity.
· Teacher explains that they will draw, design a last name poster and write about why they feel proud of their last name?
· Teacher gives out construction paper and lined paper
· Students are encouraged to be creative both in their drawing andeir writing. 
· Teacher presents guide questions to help students derive ideas for their writing:
             Te recuerdan tu apellidos a alguien en tu familia?
             Que significan tus apellidos?
                         Porque estás orgulloso de tus apellidos? 
· Encourage students to share their posters and writing with the rest of the class
Assessment: 
· Acrostico con el apellido. Ex: DIAZ: 
D – Me quiero y confío en mí.
I – Importo mucho y aprendo de mis errores.
A – Acepto quién soy y me supero cada día.
Z – ¡Valgo oro porque soy un Díaz!


Lesson 4 - Mi Familia ( 2 day lesson)
· Instructor will introduce/review beginning of the class routine
· Through Song 
· Class calendar and/or Multimedia Presentation
· Instructor always has the option of omitting the beginning of the classroom routine if more instructional time needs to be devoted to unit material to ensure learner acquisition of unit material.
· Share with students pictures of your family. Share any special stories or special activities you do with your family
· Take time to introduce the members of your family                                                                                                                                                                                                                                                                                             
· Ask students: 
¿Tiene tu familia alguna tradición especial? 
¿Hay algo que hace tu familia que es diferente de otras familias? 
· Encourage several students to share their ideas with the class. 
· Explain that today they will read a picture book, suggested book: "Secreto de Familia." (Available in World Language Folder)
· Before reading, display the cover of the book. 
· Ask students to make predictions using questions such as: 
¿Quiénes son los personajes? ¿De qué crees que trata el cuento? ¿Qué podría ser el secreto de la familia? ¿Cómo crees que se siente el personaje? 
· Record several student predictions. 
· Introduce or review key vocabulary from the story (for example): familia, secreto, mama, hijo/a, emociones, curioso/a, preguntar, descubrir, compartir 
· Read the story aloud, pausing periodically to: check for comprehension, discuss the illustrations, make predictions, identify characters' feelings, connect the story to students' own experiences. 
· After reading, discuss: ¿Cuál era el secreto? ¿Cómo cambió el personaje durante la historia? ¿Por qué es importante hablar con nuestra familia? ¿Qué aprendió el personaje? 
· Explain that authors often teach us a lesson through the characters. 
· Ask students to identify the theme (message) of the story. Guide them toward ideas such as: 
Families communicate in different ways. 
Asking questions helps us learn. 
Every family has unique traditions. 
It is important to listen and understand one another. 
· Complete a Story Elements graphic organizer together: 
Characters, Setting, Problem, Events, Solution, Theme 
· Have students complete a short written or oral reflection: ¿Qué hace especial a tu familia? 
· Students may write 3–5 sentences or draw and label a family tradition using unit vocabulary. 

· Assessment
· Student participation during discussions. 
· Story Elements graphic organizer. 
· Family reflection (written or illustrated). 
· Teacher observation of comprehension during the read-aloud.

Lesson 5 - Mi Familia (day 2)

· Instructor will introduce/review beginning of the class routine
· Through Song 
· Class calendar and/or Multimedia Presentation
· Instructor always has the option of omitting the beginning of the classroom routine if more instructional time needs to be devoted to unit material to ensure learner acquisition of unit material.

· Remind students of last week's lesson story Secreto de Familia. 
· Ask students to recall the characters, setting, and the family secret. 
· Revisit the predictions made before reading and discuss whether they were correct. 
· Explain that today they will reread the story to deepen their understanding and identify the important parts of the story. 
· Distribute copies of the book and have students reread independently or with a partner. 
· While reading, encourage students to highlight or note: the characters, the setting, the problem, important events, the solution, and the lesson or message of the story. 
· Distribute a Story Elements Graphic Organizer and have students complete it independently. 
· Review the organizer as a class, encouraging students to support their answers with evidence from the text and illustrations. 
· Facilitate a brief discussion by asking questions such as: 
What lesson did the main character learn? 
Why was the family secret important? 
What does this story teach us about families? 
· Exit Ticket: Have students write 2–3 sentences explaining the theme or message of the story and describe one way they can relate it to their own family. 

· Assessment
· Teacher observation during class discussions and partner reading. 
· Completed Story Elements Graphic Organizer. 
· Exit Ticket demonstrating understanding of the story's theme and personal connection.



	

	Resources
	

	·  "Secreto de Familia" (Available in World Language Folder)

	Suggested Time Frame:
See Pacing Chart for more detailed suggestions
	 5 Class Sessions 



Unit 2
	Content Area:
	 Elementary World Language 
	Grade(s)
	5

	Unit Plan Title:
	Unit 2 - Celebrating Who We Are:  Exploring Latin America

	Anchor Standard (ELA) 

	
Reading
L.VI.5.3 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings (e.g., interpreting similes and metaphors, explaining idioms/adages, and using synonyms, antonyms, and homographs).
RL.IT.5.3 Analyze the impact of two or more individuals and events throughout the course of a text, comparing and contrasting two or more characters, settings, or events in a story or drama, drawing on specific textual evidence.
Writing:
W.IW.5.2 Write informative/explanatory texts to examine a topic and convey ideas and information clearly; include text features such as headings, illustrations, and multimedia when useful to aid in comprehension.
W.WR.5.5 Establish a central idea about a topic, investigation, issue or event and use several sources to support the proposed central idea.
W.SE.5.6 Gather relevant information from multiple valid and reliable print and digital sources; summarize or paraphrase information in notes and finished work, making note of any similarities and differences among ideas presented; and provide a list of sources.
Speaking and Listening
SL.PE.5.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 5 topics and texts, building on others’ ideas and expressing their own clearly. 
SL.AS.5.6 Adapt speech to a variety of contexts and tasks, using formal English when appropriate to task and situation. 
L.WF.5.2 Demonstrate command of the conventions of writing, including spelling grade-appropriate words correctly and consulting reference materials; use punctuation for meaning and effect. 
L.WF.5.3 Demonstrate command of the conventions of writing; use appropriate sentence structure, paragraphing, placement of adjectives/adverbs, independent clauses, and appropriate punctuation/capitalization. 
L.KL.5.1 Apply knowledge of language to understand how language functions in different contexts, to make effective choices for meaning or style, and to comprehend more fully when reading, writing, listening, or speaking. 

	Overview/Rationale

	
Unit 2 is designed to provide Spanish learners with a foundation in reading and writing that will increase their ability to acquire the language.  A focus on vocabulary, story structure and reading strategies to improve comprehension are the main goal of this unit. The culture and geography components of Unit 1 continue in this unit with an emphasis on similarities and differences in decoding written language


	Standard(s)

	World Language Standards
· Interpretive Mode 
· 7.1.NM.IPRET.2- Respond with actions and/or gestures to oral and written directions, commands, and requests that relate to familiar and practiced topics.
· Interpersonal Mode 
· 7.1.NM.IPERS.5- Imitate gestures and intonation of the target culture(s) native speakers when greeting others, during leave-takings, and in daily interactions. 7.1.NM.IPERS.1- Request and provide information by asking and answering simple, practiced questions, using memorized words and phrases. 
· Presentational Mode 
· 7.1.NM.PRSNT.4- Copy/write words, phrases, or simple guided texts on familiar topics. 
· 7.1.NM.PRSNT.5- Present information from age- and level-appropriate, culturally authentic materials orally or in writing. 
Common Core Standards (ELA)

· RL.CR.5.1 Quote accurately from a text when explaining what the text says explicitly and make relevant connections when drawing inferences from the text. 
· RL.CI.5.2 Determine the theme of a story, play, or poem from details in the text, including how characters in a story or play respond to challenges or how the speaker in a poem reflects upon a topic; summarize the text. 
· RL.IT.5.3 Analyze the impact of two or more individuals and events throughout the course of a text, comparing and contrasting two or more characters, settings, or events in a story or drama, drawing on specific textual evidence. 
· L.VI.5.3 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings; interpret figurative language, including similes and metaphors, in context. 
· RL.TS.5.4 Explain how a series of chapters, scenes, or stanzas fits together to provide the overall structure of a particular story, play, or poem. 
· RL.PP.5.5 Describe how a narrator's or speaker's point of view influences how events are described. 

	
Technology Standard(s) 
· E5-SOC-HU-18 Evaluate when it is appropriate to use or not use computing technologies to solve a problem. 
· E5-SYS-IM-15 Examine how computing systems impact culture and the ways people live and work. 

Social Studies Standard(s)
· 6.1.5.CivicsPR.1 Compare procedures for making decisions in a variety of settings including classroom, school, government, and/or society.
· 6.1.5.CivicsCM.3 Identify the types of behaviors that promote collaboration and problem solving with others who have different perspectives.
· 6.1.5.HistoryUP.7 Describe why it is important to understand the perspectives of other cultures in an interconnected world.
· 6.1.5.HistoryUP.7 Describe why it is important to understand the perspectives of other cultures in an interconnected world.

	Essential Question(s)

	· How do I utilize a SQA Graphic to improve comprehension of an informational text?
· How is poetry different from fiction and nonfiction text?
· How else is my life the same as the life of a child  living in Panama, Ecuador and Colombia?
· Where are the countries that speak Spanish?
· What are the 3 sections of Latin America?
· What is a biography?
· What are some of the vowel - vowel spelling combinations for some Spanish words?
· How can I improve my fluency?
· Why is it important to read and reread a text?

	Enduring Understandings

	· Knowing sight words will help me begin to read fluently in Spanish
· Good listeners focus on the reader
· People im Latin American countries speak Spanish
· I share many customs, traditions and celebrations with other kids living in Latin America
· Learning vocabulary and its definition helps me improve the comprehension of a text


	In this unit plan, the following 21st Century themes and skills are addressed.

	
Check all that apply.
21st Century Themes
	Indicate whether these skills are E-Encouraged, T-Taught, or A-Assessed in this unit by marking E, T, A on the line before the appropriate skill.
21st Century Skills

	
	X
	Global Awareness
	
	E, T
	Creativity and Innovation

	
	
	Environmental Literacy
	
	E, T
	Critical Thinking and Problem Solving

	
	
	Health Literacy
	
	E, T, A 
	Communication

	
	X
	Civic Literacy
	
	E, T
	Collaboration

	
	
	Financial, Economic, Business, and Entrepreneurial Literacy


	
	
	

	Student Learning Targets/Objectives

	
Students Will Be Able To...
1. …acquire new vocabulary
2. …read words with a vowel vowel combination- Interpretive Mode
3. …recall important details of a text Interpretive Mode
4. …ask and answer questions Interpersonal Mode
5. …write sentences on a topic  Interpretive Mode
6. … read short texts and answer questions
7. … recall facts about Latin American countries


	Assessments

	· Informal Checks for Understanding 
· Throughout class activities and routines 
· Formal Formative Assessments
· 1- Teacher has student read a short text in Spanish and answer questions .Students will be graded according to the following rubric:
· E if the student reads the text and answers questions.  1 letter grade deducted for each incorrect question answered incorrectly
· 2- Teacher shows student a picture and the student write 3 complete sentence about the picture Students will be graded according to the following rubric:
· E student’s sentences relates to the picture.  One letter grade deducted for each incorrect answer.
· 3- Teacher presents a list of  8 words for the student to read ( hielo, invierno, cuerpo, paisaje, bilingue, maestra, teatro and despierta ) Students will be graded according to the following rubric:
· E if all words are read correctly. 
· 1 letter grade deducted for every 2 words read incorrectly.
· 4- Teacher displays sentences and students read:
             En los Estados Unidos la cosecha se celebra en noviembre.
             El festival del ñame se celebra en el mes de agosto.
             La familia tomará su comida en la tienda durante la semana de las celebraciones.
                                     En Israel las familias tienen una manera diferente de celebrar la cosecha                                     
                        Grading will focus on correct reading of words. Teacher should not expect students to read       
                        fast. Students will be graded according to the following rubric:
· E if all the sentences correctly. 
· 1 letter grade deducted for each sentence read incorrectly.
· Summative Assessments
           Read a short text to a student and have student orally answer simple questions about the story using complete sentences.
(Teacher may administer assessments for each level of proficiency creatively and addressing special education modifications in areas including but not limited to listening, speaking, writing and reading)
· (Teacher may administer assessments for each level of proficiency creatively and addressing special education modifications in areas including but not limited to listening, speaking, writing and reading)

	Teaching and Learning Actions

	Lesson 6 - Nuestra Herencia Hispana
· Instructor will introduce/review beginning of the class routine
             Through Song 
             Class calendar and/or Multimedia Presentation
             Instructor always has the option of omitting the beginning of the classroom routine if more              
             instructional time needs to be devoted to unit material to ensure learner acquisition of unit material.
· Begin  lesson by sharing a map of Latin America
· Explain that some of them were born in some of these countries while others were born here in the United States but their parents came from one of these countries.
· Share that regardless of where they were born that many of them practice many Latin American customs and traditions. Explain that Spanish is spoken in these countries and that many of them (students) eat, dance and celebrate holidays just as children living in these countries do. 
· Explain that here in the United States September 15 to October 15 has been designated Hispanic Heritage Month . During this month here in the United States hispanics celebrate their diversity, language and heritage.Hispanic Heritage Month celebrates the cultures and traditions of those who can trace their roots to Spain, Mexico, and the Spanish-speaking countries of Central America, South America, and the Caribbean.
· Explain that today they will listen to a song by Calle 13 and a message of unity for all Latin American people
· Ask students if they know who of Calle 13. Share some details about the group: 
                   Calle 13 es una banda Puertorriqueña formada de dos hermanos René Pérez el Residente y  Eduardo José el visitante. Cantan varios géneros incluyendo reggaeton ,hip hop y tropical. Han ganado 21 Latin Grammy’s y 3 Grammy’s 
           
· Play video 
· Engage students in a discussion of the main ideas of the song using these guide questions

              De qué habla la canción?( De la gente de latinoamérica)
              Qué puedes aprender acerca de la gente de Latinoamérica en este video?(Que somos 
              diversos, de todos los colores, ricos y pobres, grandes y pequeños, que somos trabajadores 
              y luchadores) 
              ¿Qué piensas tú acerca de Latinoamérica? ¿Estás de acuerdo con Calle 13?

· Give students the map of Latin America and blank map of Latin America
· Have students fill in their maps and place a star next to the country where their families come from

Assessment:

    Exit ticket: Nombra 5 paises de Latinoamerica 

Lesson 7 - Latin American Country research (3 days)
· Instructor will introduce/review beginning of the class routine
             Through Song 
             Class calendar and/or Multimedia Presentation
             Instructor always has the option of omitting the beginning of the classroom routine if more            
             instructional time needs to be devoted to unit material to ensure learner acquisition of unit material.

· Explain to students that during the last lesson they were introduced to Latin American countries.
· Explain that today they will begin working on research of a Latin American Country of their choice
· Present students with the research sheet and go over every section explaining the information they need to research as part of their report
· Share with students the websites that they are going to visit to do their research
 http://enciclopedia.us.es/, and www.wikipedia.com
· Explain that they will do their research in pairs
· Divide students in pairs and give them time to choose a Latin American country
· Give students a chromebook and assist them as they begin their research
· Have each student fill out the country research trifold

Assessment
· Latin American Country Trifold

Lesson 8 - Latin American Country Oral Presentation (2 days)

· Instructor will introduce/review beginning of the class routine
             Through Song 
             Class calendar and/or Multimedia Presentation
             Instructor always has the option of omitting the beginning of the classroom routine if more            
             instructional time needs to be devoted to unit material to ensure learner acquisition of unit material.
· Explain that now that they have finished their country research they are going to work on an oral presentation about their country. 
· Give out a copy of the rubric to each student. Go over each section and explain that they will be graded on the criteria on the rubric.
· Model how to mark on the rubric
· Explain that they will follow these steps:
1) Escribe un guión de lo que quieres decir
2) Memoriza lo mas que puedas 
3) Mira al publico
4) Habla en claro y en voz alta
5) Usa visuales/ fotos dibujos en tu presentación 
6) Escribe apuntes en una tarjeta para que no se te olvide de lo que vas a hablar pero no leas
7) Practica , practica, practica
·  Explain that they will be watching a video of an oral presentation and they will use the rubric to   
 grade the girl in the video.
·  Play video
·  Engage students in a discussion of the video and ask them to share how many points out of 16 did         they give her
·  Provide students with materials to create visuals ect for their presentation

Assessment
· Scored rubric 

	Resources
	

	
                                                     Unit 2 Resources 

	Suggested Time Frame:
See Pacing Chart for more detailed suggestions
	 6 Class Sessions  



Unit 3
	Content Area:
	 Elementary World Language 
	Grade(s)
	5

	Unit Plan Title:
	Unit 3 - Celebrating Who We Are:  Exploring Latin American Heroes

	Anchor Standard (ELA) 

	
Reading

L.VI.5.3 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings (e.g., interpreting similes and metaphors, explaining idioms/adages, and using synonyms, antonyms, and homographs).
RL.IT.5.3 Analyze the impact of two or more individuals and events throughout the course of a text, comparing and contrasting two or more characters, settings, or events in a story or drama, drawing on specific textual evidence.
RI.IT.5.3 Analyze the impact of two or more individuals and events throughout the course of a text, explaining the relationships or interactions between two or more individuals, events, ideas, or concepts in a historical, scientific, or technical text based on specific evidence in the text.
Writing
W.IW.5.2 Write informative/explanatory texts to examine a topic and convey ideas and information clearly; include text features such as headings, illustrations, and multimedia when useful to aid in comprehension.
W.SE.5.6 Gather relevant information from multiple valid and reliable print and digital sources; summarize or paraphrase information in notes and finished work, making note of any similarities and differences among ideas presented; and provide a list of sources.
Speaking and Listening
SL.PE.5.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 5 topics and texts, building on others’ ideas and expressing their own clearly. 
SL.II.5.2 Summarize a written text read aloud or information presented in diverse media and formats (e.g., visually, quantitatively, and orally). 
SL.UM.5.5 Include multimedia components (e.g., graphics, sound) and visual displays in presentations when appropriate to enhance the development of main ideas or themes. 
L.WF.5.3 Demonstrate command of the conventions of writing; use appropriate sentence structure, paragraphing, placement of adjectives/adverbs, independent clauses, and appropriate punctuation/capitalization when writing or speaking.


	Overview/Rationale

	
In Unit 3 students will explore about Latin American Heroes and their contributions in the fields of the arts, civic duty, and literature. Students will learn important facts about their lives and realize how their contributions improved the lives of others.



	Standard(s)

	World Language Standards
· Interpretive Mode 
· 7.1.NM.IPRET.2- Respond with actions and/or gestures to oral and written directions, commands, and requests that relate to familiar and practiced topics. 
· 7.1.NM.IPRET.3- Identify familiar people, places, objects in daily life based on simple oral and written descriptions.
· Interpersonal Mode 
· 7.1.NM.IPERS.1- Request and provide information by asking and answering simple, practiced questions, using memorized words and phrases. 
· Presentational Mode 
· 7.1.NM.PRSNT.4- Copy/write words, phrases, or simple guided texts on familiar topics. 
· 7.1.NM.PRSNT.5- Present information from age- and level-appropriate, culturally authentic materials orally or in writing. 

Common Core Standards (ELA) 

· RL.CR.5.1 Quote accurately from a text when explaining what the text says explicitly and make relevant connections when drawing inferences from the text. 
· RL.CI.5.2 Determine the theme of a story, play, or poem from details in the text, including how characters in a story or play respond to challenges or how the speaker in a poem reflects upon a topic; summarize the text. 
· RL.IT.5.3 Analyze the impact of two or more individuals and events throughout the course of a text, comparing and contrasting two or more characters, settings, or events in a story or drama, drawing on specific textual evidence. 
· L.VI.5.3 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings; interpret figurative language, including similes and metaphors, in context. 
· RL.TS.5.4 Explain how a series of chapters, scenes, or stanzas fits together to provide the overall structure of a particular story, play, or poem. 
· RL.PP.5.5 Describe how a narrator's or speaker's point of view influences how events are described.

	
Technology Standard(s)
· E5-SOC-HU-18 Evaluate when it is appropriate to use or not use computing technologies to solve a problem. 
· E5-SYS-IM-15 Examine how computing systems impact culture and the ways people live and work.

Social Studies Standard(s)
· 6.1.5.CivicsPR.1 Compare procedures for making decisions in a variety of settings including classroom, school, government, and/or society.
· 6.1.5.CivicsCM.3 Identify the types of behaviors that promote collaboration and problem solving with others who have different perspectives.
· 6.1.5.HistoryUP.7 Describe why it is important to understand the perspectives of other cultures in an interconnected world.
· 6.1.5.HistoryUP.7 Describe why it is important to understand the perspectives of other cultures in an interconnected world.

	Essential Question(s)

	· What are the contributions of Latin American heroes in sports, government and Science?
· How can I relate to Latin American heroes?
· Who are the heroes in my life?


	Enduring Understandings

	· Latin American people have made great contributions in all disciplines and areas
· Heroes make a difference in other people's lives
· Heroes are role models
· Everyday people can be heroes too
· Reading helps me acquire knowledge
· Reading a text more than once will improve my comprehension of the text
· I can answer questions about a text by referring back to the text


	In this unit plan, the following 21st Century themes and skills are addressed.

	
Check all that apply.
21st Century Themes
	Indicate whether these skills are E-Encouraged, T-Taught, or A-Assessed in this unit by marking E, T, A on the line before the appropriate skill.
21st Century Skills

	
	X
	Global Awareness
	
	E, T, A
	Creativity and Innovation

	
	
	Environmental Literacy
	
	E, T, A
	Critical Thinking and Problem Solving

	
	
	Health Literacy
	
	E, T, A 
	Communication

	
	X
	Civic Literacy
	
	E, T
	Collaboration

	
	X
	Financial, Economic, Business, and Entrepreneurial Literacy


	
	
	

	Student Learning Targets/Objectives

	Students Will Be Able To…
1. … recall important details about Latin American heroes.Presentational mode
2. …ask and answer questions about Latin American heroes” Interpersonal mode
3. …write about Latin American heroes accomplishments Interpretive mode
4. …listen to a text and engage in a discussion using guide questions  Interpersonal Mode
5. … relate to Latin American heroes
6. … identify the heroes in their lives
7. … write sentences given a set of words
8. .... read a list of words


	Assessments

	· Informal Checks for understanding
· Throughout class activities and routines.
· Formal Formative Assessments
· 1. 1. Students will match 3 flags with their corresponding country name countries Teacher will asks students: Cual es la bandera de México? Cual es la bandera de Puerto Rico? Cual es la bandera de República Dominicana? Cual es la bandera de los Estados Unidos? Teacher will assign grade based on rubric.
· E if all four questions were correct.  
· 1 letter grade deducted for each incorrect response.
· 2. Students will identify 4 facts about Sor Juana Ines de la Cruz, Gabriel García Marquez and Frida Kahlo
The activity can be completed in written form with teacher, in front of the class or recorded on video.  Teacher will assign grade based on rubric.
· E if student was able to read and match the correct fact with the correct person
· G if student was able to match 3 facts with 3 people correctly
· S if student was able to match 2 facts with 2 people correctly
· N if student wasn't able to match any facts to any people
· 3. Student reads  a short list of sight words ( biografía, articulo, ambiente, cumplir, costumbre, cuidadoso, correctamente and voluntad)  Teacher will grade as follows:.
· E if all 8 words are read  correctly.
· G if 6 words are read correctly.
· S if 4 words are read correctly
· N if 2 words are read correctly
· 4. Teacher will ask students to write a sentence with a given group of words. 
· E if correct.
· S if incorrect.
Summative Assessment
Student reads a short text aloud and students answers basic questions

	Teaching and Learning Actions

	Lesson 11 - Nuestros heroes
· Instructor will introduce/review beginning of the class routine
             Through Song 
             Class calendar and/or Multimedia Presentation
             Instructor always has the option of omitting the beginning of the classroom routine if more            
             instructional time needs to be devoted to unit material to ensure learner acquisition of unit material.
· Explain that today they will learn about latin American heroes
· Asks students to define what is a hero 
· Write students answers on the board
· Introduce pictures of  Joan Miro, Cesar Chavez , Sonia Sotomayor and Lionel Messi
· Explain that these persons are considered heroes to Latin America because they made great accomplishments in their fields
· Present each picture to the class and name one accomplishment
· Asks students to share any information they have about any of these heroes
· Explain to students that many times there are heroes in our families, school and community
· Give students an example of someone in school who is a hero. (nurse, principal, teacher etc)
· Ask student to share about a hero in their life
· Have students draw a picture of the person in their life that they consider a hero
· Students can write a sentence explaining why this person is their hero.

Assessment:
·   Teachers observation
·   Narrative
Lesson 12 - Joan Miro
· Instructor will introduce/review beginning of the class routine
             Through Song 
             Class calendar and/or Multimedia Presentation
             Instructor always has the option of omitting the beginning of the classroom routine if more            
             instructional time needs to be devoted to unit material to ensure learner acquisition of unit material.
· Begin lesson by showing a flag of  Spain
· Explain that today as part of the unit” Nuestros Heroes” they will be learning about Joan Miro a great painter and sculptor. 
· Show pictures of Joan Miro and some of his paintings
· Explain that they are going to listen to the book about his life title Joan Miró: Un resumen de su vida 
· Present guide questions for the video. Write them on the board or on chart paper
                 ¿A qué edad fue Joan a su primera escuela de pintura?
                 ¿Qué le pasó a Joan cuando cumplió los 16 años?
                 ¿A donde lo llevaron sus padres? ¿Qué hizo allí?
                 ¿Qué hizo en Barcelona?
                 ¿Qué hizo con las revistas que compro?
                 ¿Qué hizo en París?
                 ¿Qué pinturas te gustaron más?
· Play de book video 
· Engage students in the discussion by answering the questions.
· Give out the Miro coloring pages. Place the painting on the board so the students can follow.
· Give out exit ticket and ask students to write at least 2 facts about Joan Miro
Assessment
· Coloring pages
· Exit ticket

Lesson 13 - Cesar Chavez

·  Instructor will introduce/review beginning of the class routine
             Through Song 
             Class calendar and/or Multimedia Presentation
             Instructor always has the option of omitting the beginning of the classroom routine if more            
             instructional time needs to be devoted to unit material to ensure learner acquisition of unit material.
· Begin lesson by showing a flag of the Mexico
· Explain that today as part of the unit” Nuestros Heroes” they will be reading about Cesar Chavez
· Give out the SQAT sheet and ask students to share what they know about Cesar Chavez and have them record it in the section: “Lo que se”
· Ask students what they would like to know about Cesar Chavez. After the discussion have students fill in the section: “Lo que quiero saber”
· Explain that they are going to read the book and then fill in the Lo que aprendí y lo que todavía quiero aprender section afterwards.
· Give out book and have students go into the table of contents
· Ask students to turn to the last page and go over the vocabulary and definitions with them
· Read book with students making occasional stops to ask questions about what you are reading
· Engage students in a discussion about  with these question
                    ¿Dónde nació César Chavez?
                    ¿Por qué se mudaba tanto Cesar?
                    ¿Qué problemas tenían los trabajadores agrícolas?
                    ¿Qué hizo Cesar para ayudarlos?                    
· Engage students in a deeper discussion by giving them additional questions
· Divide students in 6 groups and give each group a question card ( See Unit Resource Folder)
· Give out a white paper to groups so they can write their collective answers
· Have students share their answers
· Choose activities from the Resource Unit folder 
· Give students an exit ticket and ask them to write 4 facts about Cesar Chavez
Assessment:
· Class discussion
· Exit ticket


Lesson 14  - Sonia Sotomayor 
· Instructor will introduce/review beginning of the class routine
             Through Song 
             Class calendar and/or Multimedia Presentation
             Instructor always has the option of omitting the beginning of the classroom routine if more            
             instructional time needs to be devoted to unit material to ensure learner acquisition of unit material.
· Begin lesson by showing a flag of  Puerto Rico and asks students to identify the flag
· Explain that today as part of the unit “Nuestros Heroes” they will be reading about Sonia Sotomayor
· Show pictures of Sonia Sotomayor
· Explain that they are going to complete a “SQAT organizador gráfico” 
· Explain that this graphic organizer is divided in 4 sections : “ lo que se”, Lo que quiero saber”, Lo que aprendí” y lo que todavía quiero aprender”
· Complete the first 2 sections with the students
· Give each student a copy of the book 
· Preview the cover and “La tabla de contenido” and have students read the topics to help the predict what they are going to learning about in the book.
· Ask students to go to the glossary page and present students with the vocabulary and the definitions.
· Read aloud as they follow stopping to ask questions and check comprehension
· Divide students in 6 groups and give each group a question card ( See Unit Resource Folder)
· Give out a white paper to groups so they can write their collective answers
· Have students share their answers
· Ask students to go back and complete the rest of the SQAT
· Give out exit ticket and have students write 2 facts about Sonia Sotomayor
Assessment
· Exit ticket
· SQAT

Lesson 15 - Lionel Messi 
· Instructor will introduce/review beginning of the class routine
             Through Song 
             Class calendar and/or Multimedia Presentation
             Instructor always has the option of omitting the beginning of the classroom routine if more            
             instructional time needs to be devoted to unit material to ensure learner acquisition of unit material.
· Begin lesson by showing a flag of  Argentina
· Explain that today as part of the unit” Nuestros Heroes” they will be reading about Lionel Messi 
· Show pictures of Lionel Messi
· Ask students know any facts about Lionel Messi 
· Explain that during the reading they will find the following words
                        ambicioso, angustiados, magistrales, sigla y titubear
· Ask students if they are familiar with any of these words and their meanings
· Write on the board any meanings the students give you for any of the words
· Explain that many times we can figure out the meaning of words based on our own experiences with the words, However when we cant figure it out I go to the glossary in a book. 
· Explain that before they read they will define the words in their own words and then they will look up the words in the book glossary.
· Then give out a copy of each book and the worksheet and have students find the word in the glossary and write the definition on the sheet
· Go over the definitions with the students
· Read the book aloud and stop to ask questions and check comprehension
· Divide class into 6 groups and give out a discussion card to each group
· Have groups answer the questions and share the answer with the class
· Divide students in pairs and have them reread the book and complete the graphic organizer
· Explain that they will write the information they have learned about Lionel Messi
· Go over the answers of the graphic organizer with students

Assessment: 
  Assessment: Have students recall 3 facts about Lionel Messi


	Resources
	

	                  
                                                          Unit 3 Resources Folder

	Suggested Time Frame:
See Pacing Chart for more detailed suggestions
	 5 Class Sessions  



Unit 4
	Content Area:
	 Elementary World Language 
	Grade(s)
	5

	Unit Plan Title:
	Celebrating Who We Are: Exploring our Literature

	Anchor Standard (ELA) 

	
Reading
· L.VI.5.3 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings (e.g., interpreting similes and metaphors, explaining idioms/adages, and using synonyms, antonyms, and homographs).
· RL.IT.5.3 Analyze the impact of two or more individuals and events throughout the course of a text, comparing and contrasting two or more characters, settings, or events in a story or drama, drawing on specific textual evidence.
· RI.IT.5.3 Analyze the impact of two or more individuals and events throughout the course of a text, explaining the relationships or interactions between two or more individuals, events, ideas, or concepts in a historical, scientific, or technical text based on specific evidence in the text.
Writing 
· W.WP.5.4 Consider audience, purpose, and intent before writing; plan appropriately to use specialized, topic-specific language appropriate for the audience, purpose, and subject matter; develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach. 
· W.WP.5.4 With adult and peer feedback, and digital or print tools, evaluate whether the writing achieved its goal and make changes in content or form as necessary; use technology to produce and publish writing as well as to interact and collaborate with others. 
· W.WR.5.5 Establish a central idea about a topic, investigation, issue or event and use several sources to support the proposed central idea; draw evidence from literary or informational texts to support analysis, reflection, and research. 
Speaking and Listening
· SL.PE.5.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 5 topics and texts, building on others’ ideas and expressing their own clearly. 
· SL.II.5.2 Summarize a written text read aloud or information presented in diverse media and formats (e.g., visually, quantitatively, and orally). 
· SL.PI.5.4 Report on a topic or text or present an opinion, sequencing ideas logically and using appropriate facts and relevant, descriptive details to support main ideas or themes; speak clearly at an understandable pace. 
· SL.AS.5.6 Adapt speech to a variety of contexts and tasks, using formal English when appropriate to task and situation.
Language
· L.WF.5.2 Demonstrate command of the conventions of writing, including spelling grade-appropriate words correctly and consulting reference materials; use punctuation for meaning and effect. 
· L.WF.5.3 Demonstrate command of the conventions of writing; use appropriate sentence structure, paragraphing, placement of adjectives/adverbs, independent clauses, and appropriate punctuation/capitalization. 
· L.VL.5.2 Determine or clarify the meaning of unknown and multiple-meaning academic and domain-specific words and phrases based on grade 5 reading and content, choosing flexibly from a range of strategies (e.g., using context clues, Greek and Latin affixes/roots, and reference materials). 

	Overview/Rationale

	
In Unit 4, students will listen to authentic Latin American literature. Students will answer questions about the texts, compare and contrast celebrations and traditions presented in books. Students will acquire vocabulary, read and write sight words.

	Standard(s)

	World Language Standards
· Interpretive Mode 
· 7.1.NM.IPRET.1- Identify familiar spoken and written words, phrases, and simple sentences contained in culturally authentic materials and other resources related to targeted themes. 
· Interpersonal Mode 
· 7.1.NM.IPERS.1- Request and provide information by asking and answering simple, practiced questions, using memorized words and phrases. 
· Presentational Mode 
· 7.1.NM.PRSNT.4- Copy/write words, phrases, or simple guided texts on familiar topics. 
Common Core Standards (ELA)

· RL.CR.5.1 Quote accurately from a text when explaining what the text says explicitly and make relevant connections when drawing inferences from the text. 
· RL.CI.5.2 Determine the theme of a story, play, or poem from details in the text, including how characters in a story or play respond to challenges or how the speaker in a poem reflects upon a topic; summarize the text. 
· RL.IT.5.3 Analyze the impact of two or more individuals and events throughout the course of a text, comparing and contrasting two or more characters, settings, or events in a story or drama, drawing on specific textual evidence. 
· L.VI.5.3 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings; interpret figurative language, including similes and metaphors, in context. 
· RL.TS.5.4 Explain how a series of chapters, scenes, or stanzas fits together to provide the overall structure of a particular story, play, or poem. 
· RL.PP.5.5 Describe how a narrator's or speaker's point of view influences how events are described. 

	
Technology Standard(s)
· E5-SOC-HU-18 Evaluate when it is appropriate to use or not use computing technologies to solve a problem. 
· E5-SYS-IM-15 Examine how computing systems impact culture and the ways people live and work. 

Social Studies Standard(s)
· 6.1.5.CivicsPR.1 Compare procedures for making decisions in a variety of settings including classroom, school, government, and/or society.
· 6.1.5.CivicsCM.3 Identify the types of behaviors that promote collaboration and problem solving with others who have different perspectives.
· 6.1.5.HistoryUP.7 Describe why it is important to understand the perspectives of other cultures in an interconnected world.
· 6.1.5.HistoryUP.7 Describe why it is important to understand the perspectives of other cultures in an interconnected world.

	Essential Question(s)

	· How are families similar and different from my family?
· What are the similarities and differences between celebrations in Latin America and my family celebrations?
· What are general things students in other cultures experience that cause them to feel particular emotions?
· How can a story map help me comprehend details of a story 
· How can I use the Spanish language to communicate cross-culturally regarding feelings and emotions?
· How can I use guide questions to engage in discussion with my peers?How can I use the Spanish language to communicate cross culturally regarding feelings and emotions

	Enduring Understandings

	· Latin American literature is a reflection of my culture and heritage.
· Latin American authors have made important contributions  to the literary world
· I can relate to stories by making text to text, text to self and text to the world connections
· Students of other cultures experience ranges of emotions that I experience.
· I can use my native language to express my feelings
· Peer discussions on details of a story in my native language help me improve my oral language, critical reasoning and comprehension of a story

	In this unit plan, the following 21st Century themes and skills are addressed.

	
Check all that apply.
21st Century Themes
	Indicate whether these skills are E-Encouraged, T-Taught, or A-Assessed in this unit by marking E, T, A on the line before the appropriate skill.
21st Century Skills

	
	X
	Global Awareness
	
	E, T
	Creativity and Innovation

	
	
	Environmental Literacy
	
	E, T, A
	Critical Thinking and Problem Solving

	
	X
	Health Literacy
	
	E, T, A 
	Communication

	
	X
	Civic Literacy
	
	E, T, A
	Collaboration

	
	
	Financial, Economic, Business, and Entrepreneurial Literacy


	
	
	

	Student Learning Targets/Objectives

	Students Will Be Able To...
1. …… recall important details about Latin American heroes.Presentational mode
2. …ask and answer questions about Latin American heroes” Interpersonal mode
3. …write about Latin American heroes accomplishments Interpretive mode
4. …listen to a text and engage in a discussion using guide questions  Interpersonal Mode
5. … relate to Latin American heroes
6. … identify the heroes in their life
7. … write sentences given a set of words
8. .... read a list of words

	Assessments

	· Informal Checks for Understanding 
· Throughout class activities and routines
· Formal Formative Assessments 
· 1
· Summative Assessment 
· 1. Written Assessment- Teacher will have six pictures representatives of the acquired emotions and students will need to label them with the corresponding name. Assessment will be graded using grading scale.

(Teacher may administer assessments for each level of proficiency creatively and addressing special education modifications in areas including but not limited to listening, speaking, writing and reading)

	Teaching and Learning Actions

	Lesson 16 - Unit 4 introduction - Nuestra Literatura

· Instructor will introduce/review beginning of the class routine
· Through Song 
· Class calendar and/or Multimedia Presentation
· Instructor always has the option of omitting the beginning of the classroom routine if more instructional time needs to be devoted to unit material to ensure learner acquisition of unit material.
· Explain that this Unit 4 is about Literature 
· Explain that one book is a legend and the other is a classic
· Encourage students to share details
· Present pictures of the covers of the two books
· Explain that they will be divided into three groups and they will have to make 2 different predictions of what the story is about by just looking at the cover they have
· Explain that they will have to write 3 clear sentences predicting what is going to happen in the story
· Explain that they have to write the name of the book and the author           
· Assign students to a group by dividing the entire the class in 3 
· Have students with the same favorite covers sit together
· Give each group chart paper
· Explain that each group will look at their cover and write 5 sentences about what they think is going to happen in the story by just looking at the cover( 15 minutes)
· When all groups are finished ask them to choose a presenter
· Have each group present their predictions
Assessment:
· Group presentations

Lesson 17 - Kumafari El Joven 

            Instructor will introduce/review beginning of the class routine
Through Song 
Class calendar and/or Multimedia Presentation
Instructor always has the option of omitting the beginning of the classroom routine if more instructional time needs to be devoted to unit material to ensure learner acquisition of unit material
· Explain that today they will be reading a book, suggested book:  “Kumafari el Joven” (Available in World Language Folder)
· Explain that the book is about how a tribe in the Amazonas got fire
· Show a map of the Amazonas and pictures of the Cipayas
· Explain that these tribes of people still live in the Amazonas and they live the same way they lived since the beginning
· Explain that these indigenous tribes have an oral tradition of storytelling that has passed from generation to generation until someone compiled them into a book. They often made up stories to explain what they couldn't understand.
· Explain that they will listen to the story to find out: 
                               ¿Cuál era el problema que tenían los Cipayas?
                               ¿A quien veían pasar todos los días con tizones?
                               ¿Qué le decía el buitre a los miembros de la tribu?
                               Que hizo Kumafari?
                               ¿Qué hizo días después? Y que paso?
                               ¿Qué hizo un dia?
                               En que se convirtió?
                               Que hizo Kumafari?
                              ¿Cómo terminó el cuento?
· Play video (Suggested video Available on YouTube: El SECRETO del Fuego: La increíble leyenda de Kumafariby Paka Paka)
· State the questions again and encourage the class to have a discussion of the answers
· Present students with a sequence graphic organizer and have them complete it by writing what happened?
· Give out sheet to students and have them complete it independently
· Circle around the room offering assistance to students who need it
· Have students share their answers
· Recap the lesson by going over the sequence of the story 
· Share the Opossum worksheets with students
· Have them complete them in pairs
Assessment:
· Class discussion
· Sequence sheet

Lesson 18 - Don Quijote _ Chapter book
             Instructor will introduce/review beginning of the class routine
Through Song 
Class calendar and/or Multimedia Presentation
Instructor always has the option of omitting the beginning of the classroom routine if more instructional time needs to be devoted to unit material to ensure learner acquisition of unit material
Chapter 1- 2
· Explain that today they will be reading an abbreviated version of Don Quijote”
· Explain that the book is about how a wonderful character created by Miguel Cervantes a Spanish writer
· Show a map of the Spain and a picture of Miguel de Cervantes
· Explain that you will be reading the entire chapter book and completing different activities
· Explain that they are going to read the first chapters and complete a Character profile on Don Quijote
· Give out books and read chapter 1 and 2 while students follow in their books (Chapter 1 starts in page 13 -24)
· Stop at different section to ask questions and check for comprehension
· Engage students in a discussion about the chapters read
· Give out the character sheet and have students complete it
· Give out coloring sheets and have students color
· Exit ticket- Have students write about their favorite part of the chapters read
Assessment:
· Character profile
· Exit Ticket

Chapter 3 and 4 
· Begin discussion by going over the character profile students completed last week
· Ask students to orally summarize what happened in the first 2 chapters
· Give out books and have students follow while you read 
· Have students complete a sequence chart of events
· have students complete an exit ticket explaining their favorite part
Assessment:
· Sequence chart
· Exit Ticket

Chapter 5 and 6 
· Begin discussion by going over the sequence graphic organizer students completed last week
· Ask students to orally summarize what happened in chapters 5 and 6
· Give out books and have students follow while you read 
· Have students complete a compare and contrast between Sancho and Don Quijote
· have students complete an exit ticket explaining their favorite part
Assessment:
· Venn Diagram
· Exit ticket

Chapters 7 and 8 

· Begin discussion by going over the sequence graphic organizer students completed last week
· Ask students to orally summarize what happened in chapters 7 and 8
· Give out books and have students follow while you read 
· Have students complete a summary of the chapters
· have students complete an exit ticket explaining their favorite part
Assessment:
· Summary 
· Exit ticket

Chapter 9 and 10
· Begin discussion by going over the sequence graphic organizer students completed last week
· Ask students to orally summarize what happened in chapters 9 and 10
· Give out books and have students follow while you read 
· Have students complete a story map
· have students complete an exit ticket explaining their favorite part
Assessment:
· Story map
· Exit ticket

	Resources
	

	· “Kumafari el Joven” (Available in World Language Folder)
· “Don Quijote” (Available in World Language Folder)

	Suggested Time Frame:
See Pacing Chart for more detailed suggestions
	 5 Class Sessions  
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Appendix A:  Guide Effective Instructional Strategies
Marzano’s Nine Instructional Categories Divided into Specific Behaviors
	General Instructional Category
	Specific Behaviors

	1. Identifying similarities and differences   
	*assigning in-class and homework tasks that involve comparison and classification
*assigning in-class and homework tasks that involve metaphors and analogies

	2. Summarizing and note taking
	*asking students to generate verbal summaries
*asking students to generate written summaries
*asking students to take notes
*asking students to revise their notes, correcting errors and adding information

	3 Reinforcing effort and providing recognition
       
	*recognizing and celebrating progress toward learning goals throughout a unit
*recognizing and reinforcing the importance of effort
*recognizing and celebrating progress toward learning goals at the end of a unit

	4. Homework and practice

	*providing specific feedback on all assigned homework
*assigning homework for the purpose of students practicing skills and procedures
   that have been the focus of instruction

	5. Nonlinguistic representations



	*asking students to generate mental images representing content
*asking students to draw pictures or pictographs representing content
*asking students to construct graphic organizers representing content
*asking students to act out content
*asking students to make physical models of content
*asking students to make revisions in their mental images, pictures, pictographs,
  graphic organizers, and physical models

	6. Cooperative Learning

	*organizing students in cooperative groups when appropriate
*organizing students in ability groups when appropriate

	7. Setting objectives and providing feedback


	*setting specific learning goals at the beginning of a unit
*asking students to set their own learning goals at the beginning of a unit
*providing feedback on learning goals throughout the unit
*asking students to keep track of their progress on learning goals
*providing summative feedback at the end of a unit
*asking students to assess themselves at the end of a unit


	8. Generating and testing hypotheses


	*engaging students in projects that involve generating and testing hypotheses
   through problem solving tasks
*engaging students in projects that involve generating and testing hypotheses
   through decision making tasks
*engaging students in projects that involve generating and testing hypotheses
   through investigation tasks
*engaging students in projects that involve generating and testing hypotheses
   through experimental inquiry tasks
*engaging students in projects that involve generating and testing hypotheses
   through systems analysis tasks
*engaging students in projects that involve generating and testing hypotheses
   through invention tasks

	9. Questions, cues, and advance organizers


	*prior to presenting new content, asking questions that help students recall what
   they might already know about the content
*prior to presenting new content, providing students with direct links with what
   they have studied previously
*prior to presenting new content, providing ways for students to organize or think 
   about the content



	[image: ]Appendix B: Habits of Minds The success of a well-prepared college student is built upon a foundation of key habits of mind that enable students to learn content from a range of disciplines. Unfortunately, the development of key habits of mind in high school is often overshadowed by an instructional focus on de-contextualized content and facts necessary to pass exit examinations or simply to keep students busy and classrooms quiet. For the most part, state high-stakes standardized tests require students to recall or recognize fragmented and isolated bits of information. Those that do contain performance tasks are severely limited in the time the tasks can take and their breadth or depth. The tests rarely require students to apply their learning and almost never require students to exhibit proficiency in higher forms of cognition (Marzano, Pickering, & McTighe, 1993). Several studies of college faculty members nationwide, regardless of the selectivity of the university, expressed near-universal agreement that most students arrive unprepared for the intellectual demands and expectations of post-secondary (Conley, 2003a). For example, one study found that faculty reported that the primary areas in which first-year students needed further development were critical thinking and problem solving (Lundell, Higbee, Hipp, & Copeland, 2004). The term “habits of mind” was selected for this model to describe the intelligent behaviors necessary for college readiness and to emphasize that these behaviors need to be developed over a period of time such that they become ways of thinking, habits in how intellectual activities are pursued. In other words, habits of mind are patterns of intellectual behavior that lead to the development of cognitive strategies and capabilities necessary for college-level work. The term habits of mind invokes a more disciplined approach to thinking than terms such as “dispositions” or “thinking skills.” The term indicates intentional and practiced behaviors that become a habitual way of working toward more thoughtful and intelligent action (Costa & Kallick, 2000). The specific habits of mind referenced in this paper are those shown to be closely related to college success. They include the following as the most important manifestations of this way of thinking: 


Intellectual openness: The student possesses curiosity and a thirst for deeper understanding, questions the views of others when those views are not logically supported, accepts constructive criticism, and changes personal views if warranted by the evidence. Such open-mindedness’ helps students understand the ways in which knowledge is constructed, broadens personal perspectives and helps students deal with the novelty and ambiguity often encountered in the study of new subjects and new materials.


Inquisitiveness: The student engages in active inquiry and dialogue about subject matter and research questions and seeks evidence to defend arguments, explanations, or lines of reasoning. The student does not simply accept as given any assertion that is presented or conclusion that is reached, but asks why things are so. [image: ]
Analysis: The student identifies and evaluates data, material, and sources for quality of content, validity, credibility and relevance. The student compares and contrasts sources and findings and generates summaries and explanations of source materials. 
Reasoning, argumentation, proof: The student constructs well-reasoned arguments or proofs to explain phenomena or issues, utilizes recognized forms of reasoning to construct an argument and defend a point of view or conclusion, accepts critiques of or challenge to assertions, and addresses critiques and challenges by providing a logical explanation or refutation, or by acknowledging the accuracy of the critique or challenge.[image: ]
Interpretation: The student analyzes competing and conflicting descriptions of an event or issue to determine the strengths and flaws in each description and any commonalities among or distinctions between them; synthesizes the results of an analysis of competing or conflicting descriptions of an event or issue or phenomenon into a coherent explanation; states the interpretation that is most likely correct or is most reasonable, based on the available evidence; and presents orally or in writing an extended description, summary, and evaluation of varied perspectives and conflicting points of view on a topic or issue. [image: ][image: ]
Precision and accuracy: The student knows what type of precision is appropriate to the task and the subject area, is able to increase precision and accuracy through successive approximations generated from a task or process that is repeated, and uses precision appropriately to reach correct conclusions in the context of the task or subject area at hand.[image: ]
Problem solving: The student develops and applies multiple strategies to solve routine problems, generate strategies to solve non-routine problems, and applies methods of problem solving to complex problems requiring method-based problem solving. These habits of mind are broadly representative of the foundational elements that underlie various “ways of knowing.” These are at the heart of the intellectual endeavor of the university. They are necessary to discern truth and meaning as well as to pursue them. They are at the heart of how post-secondary faculty members think, and how they think about their subject areas. Without the capability to think in these ways, the entering college student either struggles mightily until these habits begin to develop or misses out on the largest portion of what college has to offer, which is how to think about the world. 




			Best Practice: Today’s Standards for Teaching

     





COMMON RECOMMENDATIONS OF NATIONAL CURRICULUM REPORTS
*LESS whole-class, teacher-directed instruction (e.g., lecturing)
*LESS student passivity: sitting, listening, receiving, an absorbing information
*LESS presentational, one-way transmission of information from teacher to student
*LESS prizing and rewarding of silence in the classroom
*LESS classroom time devoted to fill-in-the-blank worksheets, dittos, workbooks, & other “seatwork”
*LESS student time spent reading textbooks and basal readers
*LESS attempts by teachers to thinly “cover” large amounts of material in every subject area
*LESS rote memorization of facts and details
*LESS emphasis on the competition and grades in school
*LESS tracking or leveling students into “ability groups”
*LESS use of pull-out special programs
*LESS use of and reliance on standardized tests

*MORE experiential, inductive, hands-on learning
*MORE active learning, with all the attendant noise and movement of students doing, talking, and Collaborating
*MORE diverse roles for teachers, including coaching, demonstrating, and modeling
*MORE emphasis on higher-order thinking: learning a field’s key concepts and principles
*MORE deep study of a smaller number of topics, so that students internalize the field’s way of inquiry
*MORE reading of real texts: whole books, primary sources, and nonfiction materials
*MORE responsibility transferred to students for their work: goal setting, record keeping, monitoring, sharing, 
             exhibiting, and evaluating
*MORE choice for students (e.g., choosing their own books, writing topics, team partners, and research projects)
*MORE enacting and modeling of the principles of democracy in school 
*MORE attention to affective needs and varying cognitive styles of individual students
*MORE cooperative, collaborative activity; developing the classroom as an interdependent community
*MORE heterogeneous classrooms where individual needs are met through individualized activities, not 
             segregation of bodies
*MORE delivery of special help to students in regular classrooms
*MORE varied and cooperative roles for teachers, parents, and administrators
*MORE reliance on descriptive evaluations of student growth, including observational/anecdotal records, 
             conference notes, and performance assessment rubrics


Best Practices ~ Reading 
	RECOMMENDATIONS ON TEACHING READING
Increase                                                                   Decrease

	Teacher reading good literature aloud to
  Students


Time for independent reading


Children’s choice of their own reading
  Materials

Balance of easy and hard books

Teacher modeling and discussing his/her
  own reading processes

Primary instructional emphasis on
  comprehension


Teaching reading as a process:
*Use strategies that activate prior knowledge
*Help students make and test predictions
*Structure help during reading
*Provide after-reading applications  

Social, collaborative activities with much                                discussion and interaction

Grouping by interests or book choices                                  

Silent reading followed by discussion                                   

Teaching skills in the context of whole and                             meaningful literature

Writing before and after reading                                           

Encouraging invented spelling in children’s                            early writings                                                                        

Use of reading in content fields                                            
   (e.g., historical novels in social studies)          
 
Evaluation focused on holistic, higher-                                   order thinking processes

Measuring success of reading program by                              students’ reading habits, attitudes, and
   comprehension
	Students compelled to read aloud to whole class or
reading group, being corrected and marked down
for errors

Exclusive emphasis on whole-class or reading-    
group activities    

Teacher selection of all reading materials for 
individuals and groups

Exclusively difficult “instructional level” books

Teacher keeping his/her own reading tastes and
habits private

Primary instructional emphasis on reading
sub-skills such as phonics, word analysis,
syllabication







Solitary seatwork


Grouping by reading level

Round-robin oral reading

Teaching isolated skills in phonics workbooks or drills


Little or no chance to write

Punishing pre-conventional spelling in students’ early  writings


Segregation of reading to reading time


Evaluation focused on individual, low-level sub-skills


Measuring success of reading program only by test scores




					

Best Practices ~ Writing
	RECOMMENDATIONS ON TEACHING WRITING
Increase                                                                                            Decrease

	Student ownership and responsibility by:                                         
*helping students choose their own topics and goals                        
     for improvement 
*using brief teacher-student conferences
*teaching students to review their own progress                               


Class time on writing whole, original pieces through:                      *real purposes and audiences for writing                                            *instruction and support for all stages of writing                               
*prewriting, drafting, revising, editing       
                                         
Writing for real audiences, publishing for the class                                and wider communities

Teacher modeling writing                                                                  
*drafting, revising, sharing                                                                 
*as a fellow author and as demonstration of processes

Learning grammar and mechanics in context, at the editing  Stage, and as items are needed          
                                            
Making the classroom a supportive setting, using:                            
*active exchange and valuing of students’ ideas                               
*collaborative small-group work                                                         
*conferences and peer critiquing that give             
     responsibility to authors                                                                                    
                                                                                                             

Writing across the curriculum as a tool for learning                           
                                        
Constructive and efficient evaluation that involves:                           *brief informal oral responses as students work                                 
*focus on a few errors at a time                                                          
*thorough grading of just a few of student-selected,                            
     polished pieces                                                                               *cumulative view of growth and self-evaluation                                  
*encouragement of risk taking and honest expression                         

	Teacher control of decision making by:
*deciding all writing topics
*dictating improvements without student problem- solving
*setting learning objectives without student input                                                                                           *providing instruction only through whole-class activity

Time spent on isolated drills on “sub-skills” of
grammar, vocabulary, spelling, etc.
Writing assignments given briefly, with no context or
purpose, completed in one step

Finished pieces read only by teacher


Teacher talks about writing but never writes or shares
own work


Isolated grammar lessons, given in order determined
by textbook, before writing is begun

Devaluation of students’ ideas:
*students viewed as lacking knowledge and language     
     abilities
*sense of class as competing individuals
*cooperation among students viewed as cheating,
     disruptive

Writing taught only during “language arts” period

Evaluation as negative burden for teacher and
student by:
*marking all papers heavily for all errors, making
teacher a bottleneck
*editing by teacher, and only after paper completed,
rather that student making improvements
*grading punitively, focused on errors, not growth






Best Practices ~ Math
	RECOMMENDATIONS ON TEACHING MATHEMATICS
Increase                                                                                Decrease

	TEACHING PRACTICES                           
Use of manipulative materials                          
Cooperative group work                                   
Discussion of mathematics                               Questioning and making conjectures 
                
Justification of thinking                                   
Writing about mathematics                                
Problem-solving approach to instruction          
Content integration                                            
Use of calculators and computers                      
Being a facilitator of learning                            
Assessing learning as an integral part                
   of instruction
PROBLEM SOLVING                                    
Word problems with a variety of structures       
   and solution paths                                               
Everyday problems and applications
Problem-solving strategies (especially                
   representational strategies)
Open-ended problems and extended problem-      solving projects
Investigating and formulating questions from
   problem situations
CREATING REPRESENTATIONS             
Creating one’s own representations that            
  make sense                                                          
Creating multiple representations of the            
  same problem or situation
Translating between representations of the 
  same problem or situation
Representations using electronic technology
Using representations to make the abstract       
  ideas more concrete                                            
Using representations to build understand-       
   ing of concepts through reflection                     
Sharing representations to communicate ideas
COMMUNICATING MATH IDEAS                    
Discussing mathematics                                              
Reading mathematics                                                  
Writing mathematics                   
Listening to mathematical ideas                                 
                                                                                     
	TEACHING PRACTICES
Rote practice
Rote memorization of rules and formulas
Teaching by telling
Single answers and single methods to find                                                                       answers
Stressing memorization instead of understanding
Repetitive written practice
Use of drill worksheets
Teaching computation out of context
Reliance on paper and pencil calculations
Being the dispenser of knowledge
Testing for grades only

PROBLEM SOLVING
Use of cue words to determine operation to be used


Practicing problems categorized by type

Practicing routine, one-step problems



CREATING REPRESENTATIONS
Copying conventional representations without understanding
Reliance on a few representations




Premature introduction of highly abstract representations
Forms of representations as an end product or goal



COMMUNICATING MATH IDEAS
Doing fill-in-the-blank worksheets
Answering questions that need only yes                                                                                   or no responses
Answering questions that need only numerical responses






	Best Practices ~ 
	Math Cont…

	Increase                                                                              Decrease

	REASONING AND PROOF
Drawing logical conclusions
Justifying answers and solution processes
Reasoning inductively and deductively
MAKING CONNECTIONS
Connecting mathematics to other subjects and
   to the real world
Connecting topics within mathematics
Applying mathematics
NUMBERS/OPERATIONS/COMPUTATION
Developing number and operation sense
Understanding the meaning of key concepts
   such as place value, fractions, decimals, 
   ratios, proportions, and percents
Various estimation strategies
Thinking strategies for basic facts
Using calculators for complex calculations
GEOMETRY/MEASUREMENT
Developing spatial sense
Actual measuring and exploring the concepts
   related to units of measure
Using geometry in problem solving
STATISTICS/PROBABILITY
Collecting and organizing data
Using statistical methods to describe, analyze,
   evaluate, and make decisions
ALGEBRA                                                             
Recognizing and describing patterns                        
Identifying and using functional relationships         Developing and using tables, graphs, and rules 
   to describe situations
Using variables to express relationships
ASSESSMENT                                                       
Making assessment an integral part of teaching      
                                                                                     Focusing on a broad range of mathematical                 skills
Tasks and taking a holistic view of mathematics 
Developing problem situations that require                applications of a number of mathematical ideas      
Using multiple assessment techniques, including    
   written, oral, and demonstration formats        
	REASONING AND PROOF
Relying on authorities (teacher, answer key)


MAKING CONNECTIONS
Learning isolated topics

Developing skills out of context

NUMBERS/OPERATIONS/COMPUTATION
Early use of symbolic notation
Memorizing rules and procedures without 




Complex and tedious paper-and-pencil computations
GEOMETRY/MEASUREMENT
Memorizing facts and relationships
Memorizing equivalencies between units or measure

Memorizing geometric formulas
STATISTICS/PROBABILITY
Memorizing formulas


ALGEBRA
Manipulating symbols
Memorizing procedures



ASSESSMENT
Having assessment be simply counting correct answers on tests for the sole purpose of assigning Grades
Focusing on a large number of specific and isolated    
skills

Using exercises or word problems requiring only one or two skills
Using only written tests



Best Practices ~ Science 
	Increase                                                                           Decrease

	PROMOTING INQUIRY
Implementing inquiry as instructional strategies,
   abilities, and ideas to be learned           

Activities that investigate and analyze science
   questions over extended periods of time

Emphasizing multiple process skills (manipulation,
   cognitive, procedural) in context

Using evidence and strategies for developing or
   revising an explanation 

Science as argument and explanation


Communicating science explanations

 
Student collaborative groups defending
   conclusions, analyzing and synthesizing data

Doing more investigations in order to develop
   understanding, ability, values of inquiry, and
   knowledge of science content 

Applying the results of experiments to scientific          
   arguments and explanations                                           

Public communication of student ideas and work         
   classmates                                                                      

ASSESSING SCIENCE LITERACY
Continuously assessing student understanding             
with students engaged in ongoing assessment                 of their work

Assessing to learn what students do understand           

Assessing what is most highly valued: rich, well-           structured knowledge as well as scientific                   
   reasoning and conceptual change
	
Implementing inquiry as a set of processes


Activities that demonstrate and verify science
and investigations confined to one class period

Emphasizing individual process skills (e.g.,
observation or inference) out of context

Getting an answer


Science as exploration without purpose and
experiment based on recipes    

Providing answers to questions about science
content

Individuals and groups of students analyzing and
synthesizing data without defending a conclusion

Doing few investigations in order to leave time to
cover large amounts of content


Concluding inquiries with the result of the experiment


Private communication of student ideas and conclusions to teacher


Testing students for factual information at the end
the unit, chapter, or term


Assessing to learn what students do not know

Assessing what is easily measured: discrete, scientific knowledge



                                 
Best Practices ~ Social Studies
	RECOMMENDATIONS ON TEACHING SOCIAL STUDIES
Increase                                                                               Decrease

	In-depth study of topics in each social studies field, in which
students make choices about what to study

Activities that engage students in inquiry and problem solving
about significant human issues
Student decision making and participation in wider community

Affairs, to build a sense of responsibility for their school and
community
Participation in interactive and cooperative classroom study
which
processes that bring together students of all ability levels

Integration of social studies with other areas of the curriculum;
reading use of real-world reading

Richer content in elementary grades, using children’s prior
knowledge, from psychology, sociology, economics, and political
science, as well as history and geography; younger students’
                   
experience can relate to social institutions and problems of
everyday living
Students’ sense of connection with American and global history,
heritage
diverse social groups, and the environment that surrounds them
Inquiry about students’ cultural groups and others in their
and
school and community, thus building ownership in the curriculum
Use of evaluation that involves further learning and that promotes                   Assessments only at the end of a unit or grading period;
responsible citizenship and open expression of ideas                                          assessments that test only factual knowledge or memorization
	Cursory coverage of a lockstep curriculum that includes 
everything but allows no time for deeper understanding of 
topics
Memorization of isolated facts in textbooks

Isolation from the actual exercise of responsible citizenship;
emphasis only on reading about such topics


Lecture classes in which students sit passively; classes in 
lower-achieving students are deprived of knowledge and               
opportunities to learn

Narrowing social studies activity to include only textbook 
and test taking

Assumption that students are ignorant about or uninterested in
issues raised in social studies                    
Postponement of significant curriculum until secondary grades



Use of curriculum restricted to only on dominant cultural 


Use  of curriculum that leaves students disconnected from 

unexcited about social studies topics
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