Unit 01: Safeguarding the Family's Health

Content Area: Template

Course(s):

Time Period: Full Year

Length: FY

Status: Published
Standards Alignment

New Jersey Student Learning Standards

9.3.12.AG
9.3.12.AG.1

9.3.12.AG.2

9.3.12.AG.3

9.3.12.AG.4
9.3.12.AG.5

9.3.12.AG.6

9.3.12.AG-FD
9.3.12.AG-FD.1

9.3.12.AG-FD.2

9.3.12.AG-FD .4

Agriculture, Food & Natural Resources

Analyze how issues, trends, technologies and public policies impact systems in the
Agriculture, Food & Natural Resources Career Cluster.

Evaluate the nature and scope of the Agriculture, Food & Natural Resources Career Cluster
and the role of agriculture, food and natural resources (AFNR) in society and the economy.

Examine and summarize the importance of health, safety and environmental management
systems in AFNR businesses.

Demonstrate stewardship of natural resources in AFNR activities.

Describe career opportunities and means to achieve those opportunities in each of the
Agriculture, Food & Natural Resources Career Pathways.

Analyze the interaction among AFNR systems in the production, processing and
management of food, fiber and fuel and the sustainable use of natural resources.

Food Products & Processing Systems

Develop and implement procedures to ensure safety, sanitation and quality in food
product and processing facilities.

Apply principles of nutrition, biology, microbiology, chemistry and human behavior to the
development of food products.

Explain the scope of the food industry and the historical and current developments of food
products and processing.

Integration of Career Readiness, Life Literacies and Key Skills

CRP.K-12.CRP1
CRP.K-12.CRP2
CRP.K-12.CRP3
CRP.K-12.CRP4
CRP.K-12.CRP5
CRP.K-12.CRP6
CRP.K-12.CRP7
CRP.K-12.CRP8

Act as a responsible and contributing citizen and employee.

Apply appropriate academic and technical skills.

Attend to personal health and financial well-being.

Communicate clearly and effectively and with reason.

Consider the environmental, social and economic impacts of decisions.
Demonstrate creativity and innovation.

Employ valid and reliable research strategies.

Utilize critical thinking to make sense of problems and persevere in solving them.



CRP.K-12.CRP9

CRP.K-12.CRP10
CRP.K-12.CRP11
CRP.K-12.CRP12

Model integrity, ethical leadership and effective management.
Plan education and career paths aligned to personal goals.
Use technology to enhance productivity.

Work productively in teams while using cultural global competence.

Technology / Integration of Computer Science and Design Thinking

Interdisciplinary Connections: NJSLS for ELA, Social Studies, Science and/or Math

Section

LA.K-12.NJSLSA.R1

LA.K-12.NJSLSA.R2

LA.K-12.NJSLSA.R4

LA.K-12.NJSLSA.R7

LA.K-12.NJSLSA.R8

LA.K-12.NJSLSA.R9

LA.K-12.NJSLSA.R10

LA.RI.9-10
LA.RI.9-10.1

LA.K-12.NJSLSA.W
LA.RI.9-10.2

LA.K-12.NJSLSA.W1

LA.K-12.NJSLSA.W2

Key Ideas and Details

Read closely to determine what the text says explicitly and to make logical inferences and
relevant connections from it; cite specific textual evidence when writing or speaking to
support conclusions drawn from the text.

Determine central ideas or themes of a text and analyze their development; summarize
the key supporting details and ideas.

Craft and Structure

Interpret words and phrases as they are used in a text, including determining technical,
connotative, and figurative meanings, and analyze how specific word choices shape
meaning or tone.

Integration of Knowledge and Ideas

Integrate and evaluate content presented in diverse media and formats, including visually
and quantitatively, as well as in words.

Delineate and evaluate the argument and specific claims in a text, including the validity of
the reasoning as well as the relevance and sufficiency of the evidence.

Analyze and reflect on how two or more texts address similar themes or topics in order to
build knowledge or to compare the approaches the authors take.

Range of Reading and Level of Text Complexity

Read and comprehend complex literary and informational texts independently and
proficiently with scaffolding as needed.

Reading Informational Text

Accurately cite strong and thorough textual evidence, (e.g., via discussion, written
response, etc.) and make relevant connections, to support analysis of what the text says
explicitly as well as inferentially, including determining where the text leaves matters
uncertain.

Writing

Determine a central idea of a text and analyze how it is developed and refined by specific
details; provide an objective summary of the text.

Text Types and Purposes

Write arguments to support claims in an analysis of substantive topics or texts, using valid
reasoning and relevant and sufficient evidence.

Write informative/explanatory texts to examine and convey complex ideas and



LA.K-12.NJSLSA.W3

LA.RI.9-10.4

LA.K-12.NJSLSA.W4

LA.RI.9-10.7

LA.K-12.NJSLSA.W6

LA.RI.9-10.8

LA.RI.9-10.9

LA.K-12.NJSLSA.W7

LA.RI.9-10.10a

LA.K-12.NJSLSA.W9

LA.RI.9-10.10b

LA.W.9-10.1.C

LA.W.9-10.1.D

LA.W.9-10.1.E
LA.W.9-10.2.A

LA.W.9-10.2.B

LA.W.9-10.2.D

information clearly and accurately through the effective selection, organization, and
analysis of content.

Write narratives to develop real or imagined experiences or events using effective
technique, well-chosen details, and well-structured event sequences.

Determine the meaning of words and phrases as they are used in a text, including
figurative, connotative, and technical meanings; analyze the cumulative impact of specific
word choices on meaning and tone (e.g., how the language of a court opinion differs from
that of a newspaper).

Production and Distribution of Writing

Produce clear and coherent writing in which the development, organization, and style are
appropriate to task, purpose, and audience.

Analyze various perspectives as presented in different mediums (e.g., a person’s life story
in both print and multimedia), determining which details are emphasized in each account.

Use technology, including the Internet, to produce and publish writing and to interact and
collaborate with others.

Describe and evaluate the argument and specific claims in a text, assessing whether the
reasoning is valid and the evidence is relevant and sufficient; identify false statements and
reasoning.

Research to Build and Present Knowledge

Analyze and reflect on (e.g., practical knowledge, historical/cultural context, and
background knowledge) documents of historical and literary significance, (e.g.,
Washington’s Farewell Address the Gettysburg Address, Roosevelt’s Four Freedoms
speech, King’s “Letter from Birmingham Jail”, Declaration of the Rights of Man and Citizen,
U.N. Universal Declaration of Human Rights, etc.), including how they relate in terms of
themes and significant concepts.

Conduct short as well as more sustained research projects, utilizing an inquiry-based
research process, based on focused questions, demonstrating understanding of the
subject under investigation.

By the end of grade 9, read and comprehend literary nonfiction at grade level text-
complexity or above with scaffolding as needed.

Draw evidence from literary or informational texts to support analysis, reflection, and
research.

By the end of grade 10, read and comprehend literary nonfiction at grade level text-
complexity or above.

Use transitions (e.g., words, phrases, clauses) to link the major sections of the text, create
cohesion, and clarify the relationships between claim(s) and reasons, between reasons
and evidence, and between claim(s) and counterclaims.

Establish and maintain a style and tone appropriate to the audience and purpose (e.g.,
formal and objective for academic writing) while attending to the norms and conventions
of the discipline in which they are writing.

Provide a concluding paragraph or section that supports the argument presented.

Introduce a topic; organize complex ideas, concepts, and information to make important
connections and distinctions; include formatting (e.g., headings), graphics (e.g., figures,
tables), and multimedia when useful to aiding comprehension.

Develop the topic with well-chosen, relevant, and sufficient facts, extended definitions,
concrete details, quotations, or other information and examples appropriate to the
audience’s knowledge of the topic.

Use precise language and domain-specific vocabulary to manage the complexity of the
topic.



LA.W.9-10.2.F Provide a concluding paragraph or section that supports the information or explanation
presented (e.g., articulating implications or the significance of the topic).

LA.W.9-10.3 Write narratives to develop real or imagined experiences or events using effective
technique, well-chosen details, and well-structured event sequences.

LA.W.9-10.4 Produce clear and coherent writing in which the development, organization, and style are
appropriate to task, purpose, and audience. (Grade-specific expectations for writing types
are defined in standards 1-3 above.)

LA.W.9-10.6 Use technology, including the Internet, to produce, share, and update individual or shared
writing products, taking advantage of technology’s capacity to link to other information
and to display information flexibly and dynamically.

LA.W.9-10.7 Conduct short as well as more sustained research projects to answer a question (including
a self-generated question) or solve a problem; narrow or broaden the inquiry when
appropriate; synthesize multiple sources on the subject, demonstrating understanding of
the subject under investigation.

LA.W.9-10.9 Draw evidence from literary or nonfiction informational texts to support analysis,
reflection, and research.

Integration of Diversity, Equity and Inclusion; Climate Change; Informational and Media
LiteracyNew Section

see Crosswalks

21st Century Life and Careers

Stage I: Desired Results

Transfer/Overview/Rationale

Transfer / Overview / Rationale

Unit Rationale
The purpose of this unit...

Meaning




Essential Questions

Essential Questions

Why is learning about food and nutrition so important to the future of a person's health?

How did food become so important to humans?

How do other cultures influence food decisions of today?

How does food safety impact daily life?

Enduring Understanding/Indicators of Understanding

Enduring Understanding/Indicators of Understanding

1. Understand the importance of safety in home/lab.

2. Understand their role in achieving optimum standards of practice during time in labs for skills to be transferred to
home/work situations.

3. Understanding potential cross contamination situations that put others and themselves at risk

4. Understand a professional level of safety to work in teams such as in a work place situation.

Acquisition (Student Learning Objectives)




Knowledge

Knowledge

Students will know...

how to discuss causes, symptoms, and treatment of common foodborne illnesses.

describe important standards of personal kitchen cleanliness.

give examples of how following good safety practices can help you prevent kitchen accidents

apply basic first aid measures in lab/home

Skills

Skills

Student will be skilled at ...

Identifying dangers in food related areas for possible cross contamination

Be able to take action to correct or avoid safety issues in food preparation situations

Learn to work in a team situation with others than family, more like a employment type situation

Know how to work in food preparation areas safely and not put other in harms way.

Stage 3: Learning Plan

Resource and Mentor Texts




Resources and Mentor Texts

Notes from the text book Guide To Good Food Chapter 5 Safeguarding the Family.

Internet sites with articles and news articles for reading and analyzing information of importance of food safety.

Personal experience of instructor and students to solidify information being taught.

Safety Chapter 5 new version.ppt

Formative Assessment Strategies

Formative Assessment Strategies

Teacher created test the entire class must pass or it will be retaught in a different manner to help instill the information.

A simple lab will be conducted to assess the quality of the work ethic of the teams built.

Learning Activities/Unit of Study

Learning Activities/Unit of Study

Teacher created games to help instill the ideas of safety in the kitchen.

Group activities to teach about the different aspects of kitchen safety, preferably a group created powerpoint to be
shared in class.


https://collingswood.rubiconatlas.org/Atlas/View/File?FileID=0F9917BE-BC79-4F7E-9EBA-1337CF744180&YearID=2025&

Notes and lecture and sharing stories real life experiences and reading articles of chef accounts about the importance of
kitchen safety with answering questions following.

September 2 to 11.doc
September 12 to 19.doc

Modifications and/or Accommodations

Suggested Modifications (ELL, Sp. Ed, Gifted, At-risk of Failure)

English Language Learners

Native language support: The teacher provides auditory or written content to students in their native
language.

Adjusted Speech: The teacher changes speech patterns to increase student comprehension. This
could include facing the students, paraphrasing, clearly indicating the most important ideas, and
speaking more slowly.

Visuals: The teacher uses graphics, pictures, visuals, and manipulatives. This helps ELL students
better understand and comprehend the subjects at hand.

Front-Loading Vocabulary: The teacher front loads vocabulary. This means providing students with
a list of important vocabulary words they will need to know for a book, lesson, etc. prior to the lesson
being taught. Including pictures to go with the vocabulary words is also very beneficial for the
students.

Special Education Students

Chunking: The teacher presents information in a way that makes it easy for students to understand
and remember. Chunking is based on the presumption that our working memory is easily
overloaded by excessive detail. The best way to deliver information is to organize it into meaningful
units. Because students with special needs get overloaded easily, chunking is an effective strategy
to use with them.

Checking for Understanding: It is important to constantly check for understanding, especially for
students who have accommodations. Teachers want to make sure students understand the
concepts being covered in a way that makes sense to them.

Extra time: The teacher provides students with special needs extra time to complete work or answer
questions. It is important to give students enough time to process their thoughts.

Oral Reading: The teacher will read work orally to students. Class work such as tests and literature
circles may need to be read aloud to the student.


https://collingswood.rubiconatlas.org/Atlas/View/File?FileID=5E76B034-14F4-4DB3-B4CB-83EA47C1C5FF&YearID=2025&
https://collingswood.rubiconatlas.org/Atlas/View/File?FileID=CB542911-AA45-47CF-A2F0-8EFBCCD45CE4&YearID=2025&

Timers: The teacher will use timers as an instructional tool. The use of timers is beneficial for
students who have trouble completing tasks. Timers can be helpful so the student is aware of how
much time they have to complete an assignment.

Students with 504 Plans

Chunking: The teacher presents information in a way that makes it easy for students to understand
and remember. Chunking is based on the presumption that our working memory is easily
overloaded by excessive detail. The best way to deliver information is to organize it into meaningful
units. Because students with special needs get overloaded easily, chunking is an effective strategy
to use with them.

Checking for Understanding: It is important to constantly check for understanding, especially for
students who have accommodations. Teachers want to make sure students understand the
concepts being covered in a way that makes sense to them.

Extra time: The teacher provides students with special needs extra time to complete work or answer
questions. It is important to give students enough time to process their thoughts.

Gifted & Talented Strategies

Extensions/Enrichments: Teachers will provide gifted and talented students with
extension/enrichment projects. Students will be challenged to further their understanding, to apply
acquired knowledge, and/or to produce something in reference to acquired knowledge.

Modify/Change Activities: Teachers will monitor and modify activities to accommodate those
students who need to be challenged further. Additional reading, problem-solving, writing, or project
work is necessary for those students who are ready to move on at a rate more accelerated than their
peers. In this way, G & T students are provided the same opportunity for support as special needs
students.

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/or instructions are given in limited numbers.
Give directions/instructions verbally and in simple written format. Ask students to repeat the
instructions or directions to ensure understanding occurs. Check back with the student to ensure
he/she hasn't forgotten.

Peer Support: Peers can help build confidence in other students by assisting in peer learning. Many
teachers use the 'ask 3 before me' approach. This is fine, however, a student at risk may have to

have a specific student or two to ask. Set this up for the student so he/she knows who to ask for
clarification before going to you.

Alternate or Modified Assignments: Always ask yourself, "How can | modify this assignment to



ensure the students at risk are able to complete it?" Sometimes you'll simplify the task, reduce the
length of the assignment or allow for a different mode of delivery. For instance, many students may
hand something in, the at-risk student may jot notes and give you the information verbally. Or, it just
may be that you will need to assign an alternate assignment.

Increase One to One Time: When other students are working, always touch base with your students
at risk and find out if they're on track or needing some additional support. A few minutes here and
there will go a long way to intervene as the need presents itself.

Contracts: It helps to have a working contract between you and your students at risk. This helps
prioritize the tasks that need to be done and ensure completion happens. Each day write down what
needs to be completed, as the tasks are done, provide a checkmark or happy face. The goal of
using contracts is to eventually have the student come to you for completion sign-offs.

Hands On: As much as possible, think in concrete terms and provide hands-on tasks. This means a
child doing math may require a calculator or counters. The child may need to tape record
comprehension activities instead of writing them. A child may have to listen to a story being read
instead of reading it him/herself.

Tests/Assessments: Tests can be done orally if need be. Break tests down in smaller increments by
having a portion of the test in the morning, another portion after lunch and the final part the next
day.

Seating: Seat students near a helping peer or with quick access to the teacher. Those with hearing
or sight issues need to be close to the instruction which often means near the front.



