Unit 08: West and Central Asia, 500 B.C.E.-1980 C.E.

Content Area: Template

Course(s):

Time Period: Full Year

Length: FY

Status: Published
Standards Alignment

New Jersey Student Learning Standards

LA.RH.11-12 Reading History
Key Ideas and Details
LA.RH.11-12.1 Accurately cite strong and thorough textual evidence, (e.g., via discussion, written

LA.K-12.NJSLSA.R1

LA.K-12.NJSLSA.R2

LA.RH.11-12.2

LA.K-12.NJSLSA.R3

LA.RH.11-12.3

LA.RH.11-12.4

LA.K-12.NJSLSA.R4

LA.RH.11-12.5

LA.K-12.NJSLSA.R5

LA.K-12.NJSLSA.R6
LA.RH.11-12.6

LA.RH.11-12.7

response, etc.), to support analysis of primary and secondary sources, connecting insights
gained from specific details to develop an understanding of the text as a whole.

Read closely to determine what the text says explicitly and to make logical inferences and
relevant connections from it; cite specific textual evidence when writing or speaking to
support conclusions drawn from the text.

Determine central ideas or themes of a text and analyze their development; summarize
the key supporting details and ideas.

Determine the theme, central ideas, information and/or perspective(s) presented in a
primary or secondary source; provide an accurate summary of how key events, ideas
and/or author’s perspective(s) develop over the course of the text.

Analyze how and why individuals, events, and ideas develop and interact over the course
of a text.

Evaluate various perspectives for actions or events; determine which explanation best
accords with textual evidence, acknowledging where the text leaves matters uncertain.

Craft and Structure

Determine the meaning of words and phrases as they are used in a text, including
analyzing how an author uses and refines the meaning of a key term over the course of a
text (e.g., how Madison defines faction in Federalist No. 10).

Interpret words and phrases as they are used in a text, including determining technical,
connotative, and figurative meanings, and analyze how specific word choices shape
meaning or tone.

Analyze in detail how a complex primary source is structured, including how key
sentences, paragraphs, and larger portions of the text contribute to the whole.

Analyze the structure of texts, including how specific sentences, paragraphs, and larger
portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the
whole.

Assess how point of view or purpose shapes the content and style of a text.

Evaluate authors’ differing perspectives on the same historical event or issue by assessing
the authors’ claims, reasoning, and evidence.

Integration of Knowledge and Ideas

Integrate and evaluate multiple sources of information presented in diverse formats and



LA.K-12.NJSLSA.R7

LA.RH.11-12.8

LA.K-12.NJSLSA.R8

LA.K-12.NJSLSA.R9

LA.RH.11-12.9

LA.K-12.NJSLSA.R10

LA.RH.11-12.10

S0C.6.2.12

S0C.6.2.12.1
S0C.6.2.12.3
S50C.6.2.12.D.1
$0C.6.2.12.D.1.b

S0C.6.2.12.D.3.e

media (e.g., visually, quantitatively, qualitatively, as well as in words) in order to address a
question or solve a problem.

Integrate and evaluate content presented in diverse media and formats, including visually
and quantitatively, as well as in words.

Evaluate an author’s claims, reasoning, and evidence by corroborating or challenging them
with other sources.

Delineate and evaluate the argument and specific claims in a text, including the validity of
the reasoning as well as the relevance and sufficiency of the evidence.

Analyze and reflect on how two or more texts address similar themes or topics in order to
build knowledge or to compare the approaches the authors take.

Integrate information from diverse sources, both primary and secondary, into a coherent
understanding of an idea or event, noting discrepancies among sources.

Range of Reading and Level of Text Complexity

Read and comprehend complex literary and informational texts independently and
proficiently with scaffolding as needed.

By the end of grade 12, read and comprehend history/social studies texts in the grades 11-
CCR text complexity band independently and proficiently.

World History/Global Studies: All students will acquire the knowledge and skills to think
analytically and systematically about how past interactions of people, cultures, and the
environment affect issues across time and cultures. Such knowledge and skills enable
students to make informed decisions as socially and ethically responsible.

The Emergence of the First Global Age (1350-1770)
Age of Revolutions (1750-1914)
History, Culture, and Perspectives

Compare slavery practices and other forms of coerced labor or social bondage common in
East Africa, West Africa, Southwest Asia, Europe, and the Americas.

Analyze the impact of the policies of different European colonizers on indigenous
societies, and explain the responses of these societies to imperialistic rule.

Integration of Career Readiness, Life Literacies and Key Skills

CRP.K-12.CRP1
CRP.K-12.CRP2
CRP.K-12.CRP3
CRP.K-12.CRP4
CRP.K-12.CRP5
CRP.K-12.CRP6
CRP.K-12.CRP7
CRP.K-12.CRP8
CRP.K-12.CRP9
CRP.K-12.CRP10
CRP.K-12.CRP11
CRP.K-12.CRP12

Act as a responsible and contributing citizen and employee.

Apply appropriate academic and technical skills.

Attend to personal health and financial well-being.

Communicate clearly and effectively and with reason.

Consider the environmental, social and economic impacts of decisions.
Demonstrate creativity and innovation.

Employ valid and reliable research strategies.

Utilize critical thinking to make sense of problems and persevere in solving them.
Model integrity, ethical leadership and effective management.

Plan education and career paths aligned to personal goals.

Use technology to enhance productivity.

Work productively in teams while using cultural global competence.



Technology / Integration of Computer Science and Design Thinking

Interdisciplinary Connections: NJSLS for ELA, Social Studies, Science and/or Math
Section

Integration of Diversity, Equity and Inclusion; Climate Change; Informational and Media
LiteracyNew Section

see Crosswalks

21st Century Life and Careers

Stage I: Desired Results

Transfer/Overview/Rationale

Transfer / Overview / Rationale

Unit Rationale
The purpose of this unit...

Meaning

Essential Questions

Essential Questions



1) What are the significant art periods?

2) How did religion/culture affect artwork?

3) What are the ways that men and women were portrayed in art?

4) How did people represent themselves individually and as a group?

5) How was art/architecture influenced by society's needs?

Enduring Understanding/Indicators of Understanding

Enduring Understanding/Indicators of Understanding

The arts of West and Central Asia play a key role in the history of world art, giving form to the vast cultural interchanges
that have occurred in these lands that link the European and Asian peoples.

The religious arts of West and Central Asia are united by the traditions of the region: Buddhism and Islam.

Use of figural art in religious contexts varies among traditions, whereas figural art is common in secular art forms across
West and Central Asia.

Artists of West and Central Asia excelled in the creation of particular art forms exhibiting key characteristics unique to
their regions and cultures. Important forms include ceramics, metalwork, textiles, painting, and calligraphy.

Acquisition (Student Learning Objectives)




Knowledge

Knowledge
Students will know...

Essential Knowledge 7-1a. Historical cultures of West and Central Asia reside in a vast area that includes the
Arabian Peninsula and the Levant, Anatolia, Greater Iran, Central Asia, Inner Asia, and Himalayan Asia. These regions
have had shifting political boundaries throughout their histories and include lands associated with the former Soviet
Union and modern China. They form the heart of the ancient Silk Route that connected the Greco—Roman world with
China and India.

Essential Knowledge 7-1b. Arts attest to the transmission and influence of cultural ideas, such as Islam and
Buddhism, and cultural art forms, such as Hellenistic architecture, Buddhist sculpture, chinoiserie (in Persian art), and
ceramic-tile decoration. Cross-cultural comparisons with the arts of these regions may be made most readily to the arts
of the ancient Mediterranean, medieval Europe, and South, East, and Southeast Asia.

Essential Knowledge 7-1c¢. West Asia is the cradle of arts produced in regions with a dominant Islamic culture. These
arts may be religious or secular in nature, and may or may not have been made by or for Muslims. The term “Islamic Art”
may be applied to these diverse art forms. Many examples of Islamic art from across the traditional Islamic lands share
similarities in terms of their content and visual characteristics.

Essential Knowledge 7-1d. The arts of West and Central Asia were created for and acquired by various kinds of local
and global patrons. Audiences for these works included royal and wealthy patrons, lay and monastic religious
practitioners, and foreign collectors who acquired works through gift or trade.

Essential Knowledge 7-1e. The arts of West and Central Asia had great international impact through trade. Textiles
were perhaps the most important art form in these regions and dominated much of the international trade between
Europe and Asia. Islamic metalworks, including examples with Christian subject matter, were created for trade in the
regions bordering the Mediterranean. Ceramics were another important trade item, particularly the iznik wares created in
Turkey.

Essential Knowledge 7-2a. Cultures of these regions are diverse, but they were united through their shared beliefs
and practices, particularly the world religions of Buddhism, which originated in the sixth century B.C.E. in South Asia,
and Islam, which originated in the seventh century C.E. in West Asia.

Essential Knowledge 7-2b. Architecture in West and Central Asia is frequently religious in function. West and Central
Asia is home to many important Islamic mosques, which are decorated with nonfigural imagery, including calligraphy
and vegetal forms. All mosques have a Qibla wall, which faces the direction of Mecca, home of the Kaaba. This wall is
ornamented with an empty Mihrab niche, serving as a focus for prayer. A large congregational mosque may also include
a Minbar (pulpit for the imam), as well as a Minaret and a central courtyard to call and accommodate practitioners for
prayer. Other important forms of Islamic religious architecture include commemorative monuments, such as the Kaaba
and the Dome of the Rock, and tomb architecture. Central Asia is further recognized for its outstanding Buddhist cave
architecture, which incorporates relief carving, constructive sculpture, and wall painting. In the Tibetan lands, Buddhist



architecture flourishes in the form of stupas and monastic architecture.

Essential Knowledge 7-2c. Pilgrimage is an important religious practice in Islam and Buddhism and is a key focus of
several monuments and artworks in West and Central Asia including the following: the Kaaba, the most sacred site in
Islam; the Dome of the Rock in Jerusalem; and the Buddha sculpture Jobo Rinpoche, considered the most sacred image
in Tibet.

Essential Knowledge 7-3a. Figural art is a primary form of visual communication in Buddhist communities in Central
Asia, as it is across Asia. Figural imagery is used to depict Buddhas and various attendants, teachers, practitioners, and
deities. This is an iconic culture, and the presence of invoked figural imagery is important to Buddhist practices. These
figures may be venerated in shrine settings, may inhabit conceptual landscapes and palaces of ideal Buddhist worlds,
may be found in mandalas, or may be depicted in paintings.

Essential Knowledge 7-3b. Islamic art that is created for religious purposes does not contain figural imagery.
Mosque architecture is decorated with nonfigural imagery, including calligraphy, geometric, and vegetal forms.
Manuscripts or objects containing sacred texts may contain calligraphy, illumination, or geometric and vegetal
decoration, but should not contain figural imagery.

Essential Knowledge 7-3c. Figural art is an important subject of Islamic art in West and Central Asia. Islamic cultures
draw a clear distinction between sacred and secular contexts, and figural imagery abounds in secular works, such as
decorative arts and manuscript painting, which often depict sociological types, such as hunters or courtiers, or narrative
subjects, such as the ancient kings and heroes of the Persian Shahnama. Religious ideas or content are sometimes
carried over into secular art forms and may be illustrated when they become the subject of courtly or popular literature

and poetry. For example, the prophet Moses might be illustrated in a manuscript of the Khamsa of Nizami. He would
not be illustrated, however, in a manuscript of the holy Quran.

Essential Knowledge 7-4a. Styles of art from West Asia tend to favor two- dimensional design. These works are
often highly decorative, employing geometric and organic forms and vegetal designs, qualities that carry over into figural
works, where figures inhabit flat or shallow spaces with tipped perspectives and patterned landscapes. West Asian art
finds its greatest source of refinement and international influence in the Persianate arts from the Timurid and Safavid
Dynasties of Iran, which influenced the Ottoman arts of Turkey and the Mughal arts of India. Styles of art in Central Asia
can be divided into Persianate Islamic styles, which maintain developments made in West Asian art, and Indian-inspired
styles, which are characterized by the idealized figural art traditions of South Asia.

Essential Knowledge 7-4b. Ceramic arts have flourished in West Asia since the prehistoric era, and many technical
advancements in this media, such as the development of lusterware and cobalt-on-white slip painting, developed here.
Ceramic arts were used to create utilitarian vessels and elaborate painted and mosaic-tile architectural decoration,
carrying forward artistic practices explored in ancient West Asia (the Near East). Highpoints in West and Central Asian
ceramics include Persian mosaic-tile architecture from the Seljuk through the Safavid Dynasties, as seen in the Great
Mosque of Isfahan, and Iznik tile work and export ceramics created during the Ottoman Dynasty.

Essential Knowledge 7-4c¢. Metalwork and metallurgy flourished in West and Central Asia in the creation of metal
plaques, vessels, arms, armor and tack, sculpture, and decorative objects of all kinds. Islamic metalwork is widely
regarded as one of the finest decorative art forms of the medieval world. Metal sculpture was an important art form in
Central Asian and Himalayan Buddhist art, which created Buddhist figures in bronze, copper, brass and silver, and often



ornamented them with gilding, metal inlay, and paint. Metal artworks were created through various processes including
casting, beating, chasing, inlaying, and embossing.

Essential Knowledge 7-4d. Textile forms from this region include silk-tapestry weaving, silk velvets, and wool and
silk carpets.

Essential Knowledge 7-4e. Painting in West and Central Asia usually took three forms: wall painting, manuscript
painting, and in the Himalayan regions, the painting of thangkas (large paintings on cloth) of Buddhist deities and
mandalas. Calligraphy was a prominent art form, particularly in Islamic art in West Asia where beautiful forms were
created to transmit sacred texts. Calligraphy is found on architecture, decorative arts objects, and ceramic tiles, as well
as in manuscripts written on paper, cloth, or vellum.

Skills

Skills
Student will be skilled at ...

«Students differentiate the components of form, function, content, and/or context of a work of art.

*Students explain how artistic decisions about art making shape a work of art.

*Students describe how context influences artistic decisions about creating a work of art.

*Students analyze form, function, content, and/or context to infer or explain the possible intentions for creating a specific
work of art.

*Students analyze form, function, content, and/or context to infer or explain the possible intentions for creating a specific
work of art.

«Students explain how and why specific traditions and/or changes are demonstrated in a single work or group of related
works.

*Students analyze the influence of a single work of art or group of related works on other artistic production.



*Students identify a work of art.

«Students analyze how formal qualities and/or content of a work of art elicit(s) a response.

*Students analyze how contextual variables lead to different interpretations of a work of art.

*Students justify attribution of an unknown work of art.

«Students analyze relationships between works of art based on their similarities and differences.

Stage 3: Learning Plan

Resource and Mentor Texts

Resources and Mentor Texts

1) Art Through the Ages- textbook

2) Posters, slides, internet gallerys

3) Videos

4) Books

5) Museum Trips



Formative Assessment Strategies

Formative Assessment Strategies

teacher/ student discussions

Q&A periods

Online discussions

Learning Activities/Unit of Study

Learning Activities/Unit of Study

1) 2 weekly cumulative pop quizzes - ex. compare and contrast, name art piece, short answer, multiple choice, identify
date and style (all based on ap test styles)

2) Chapter outline

3) Create picture file book

4) Vocabulary

5) Class oral quizzing on terms and artwork

6) Timeline project



7) Online blog- Vanishing Point- view videos

Works covered

1. 181. Petra, Jordan: Treasury and Great Temple. Nabataean Ptolemaic and Roman. c. 400 B.C.E.—100 C.E. Cut
rock.

2. 182. Buddha. Bamiyan, Afghanistan. Gandharan. c. 400-800 C.E. (destroyed in 2001). Cut rock with plaster and
polychrome paint.

3. 183. The Kaaba. Mecca, Saudi Arabia. Islamic. Pre-Islamic monument; rededicated by Muhammad in 631-632
C.E.; multiple renovations. Granite masonry, covered with silk curtain and calligraphy in gold and silver-wrapped
thread.

4. 184. Jowo Rinpoche, enshrined in the Jokhang Temple. Lhasa, Tibet. Yarlung Dynasty. Believed to have been
brought to Tibet in 641 C.E. Gilt metals with semiprecious stones, pearls, and paint; various offerings.

5. 185. Dome of the Rock. Jerusalem, Palestine. Islamic, Umayyad. 691-692 C.E., with multiple renovations.
Stone masonry and wooden roof decorated with glazed ceramic tile, mosaics, and gilt aluminum and bronze
dome.

6. 186. Great Mosque (Masjid-e Jameh). Isfahan, Iran. Islamic, Persian: Seljuk, ll-Khanid, Timurid and Safavid
Dynasties. c. 700 C.E.; additions and restorations in the 14th, 18th, and 20th centuries C.E. Stone, brick, wood,
plaster, and glazed ceramic tile.

7. 187. Folio from a Qur'an. Arab, North Africa, or Near East. Abbasid. c. eighth to ninth century C.E. Ink, color,
and gold on parchment.

8. 188. Basin (Baptistére de St. Louis). Muhammad ibn al-Zain. c. 1320-1340 C.E. Brass inlaid with gold and
silver.

189. Bahram Gur Fights the Karg, folio from the Great lI-Khanid Shahnama. 1slamic; Persian, I'Khanid. c. 1330-1340 C.E.
Ink and opaque watercolor, gold, and silver on paper.

190. The Court of Gayumars, folio from Shah Tahmasp’s Shahnama. Sultan Muhammad. c. 1522-1525 C.E. Ink, opaque
watercolor, and gold on paper.

191. The Ardabil Carpet. Magsud of Kashan. 1539-1540 C.E. Silk and wool.

Modifications and/or Accommodations

Suggested Modifications (ELL, Sp. Ed, Gifted, At-risk of Failure)

English Language Learners

Native language support: The teacher provides auditory or written content to students in their native
language.



Adjusted Speech: The teacher changes speech patterns to increase student comprehension. This
could include facing the students, paraphrasing, clearly indicating the most important ideas, and
speaking more slowly.

Visuals: The teacher uses graphics, pictures, visuals, and manipulatives. This helps ELL students
better understand and comprehend the subjects at hand.

Front-Loading Vocabulary: The teacher front loads vocabulary. This means providing students with
a list of important vocabulary words they will need to know for a book, lesson, etc. prior to the lesson
being taught. Including pictures to go with the vocabulary words is also very beneficial for the
students.

Special Education Students

Chunking: The teacher presents information in a way that makes it easy for students to understand
and remember. Chunking is based on the presumption that our working memory is easily
overloaded by excessive detail. The best way to deliver information is to organize it into meaningful
units. Because students with special needs get overloaded easily, chunking is an effective strategy
to use with them.

Checking for Understanding: It is important to constantly check for understanding, especially for
students who have accommodations. Teachers want to make sure students understand the
concepts being covered in a way that makes sense to them.

Extra time: The teacher provides students with special needs extra time to complete work or answer
questions. It is important to give students enough time to process their thoughts.

Oral Reading: The teacher will read work orally to students. Class work such as tests and literature
circles may need to be read aloud to the student.

Timers: The teacher will use timers as an instructional tool. The use of timers is beneficial for
students who have trouble completing tasks. Timers can be helpful so the student is aware of how
much time they have to complete an assignment.

Students with 504 Plans

Chunking: The teacher presents information in a way that makes it easy for students to understand
and remember. Chunking is based on the presumption that our working memory is easily
overloaded by excessive detail. The best way to deliver information is to organize it into meaningful
units. Because students with special needs get overloaded easily, chunking is an effective strategy
to use with them.

Checking for Understanding: It is important to constantly check for understanding, especially for
students who have accommodations. Teachers want to make sure students understand the
concepts being covered in a way that makes sense to them.

Extra time: The teacher provides students with special needs extra time to complete work or answer



questions. It is important to give students enough time to process their thoughts.

Gifted & Talented Strategies

Extensions/Enrichments: Teachers will provide gifted and talented students with
extension/enrichment projects. Students will be challenged to further their understanding, to apply
acquired knowledge, and/or to produce something in reference to acquired knowledge.

Modify/Change Activities: Teachers will monitor and modify activities to accommodate those
students who need to be challenged further. Additional reading, problem-solving, writing, or project
work is necessary for those students who are ready to move on at a rate more accelerated than their
peers. In this way, G & T students are provided the same opportunity for support as special needs
students.

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/or instructions are given in limited numbers.
Give directions/instructions verbally and in simple written format. Ask students to repeat the
instructions or directions to ensure understanding occurs. Check back with the student to ensure
he/she hasn't forgotten.

Peer Support: Peers can help build confidence in other students by assisting in peer learning. Many
teachers use the 'ask 3 before me' approach. This is fine, however, a student at risk may have to
have a specific student or two to ask. Set this up for the student so he/she knows who to ask for
clarification before going to you.

Alternate or Modified Assignments: Always ask yourself, "How can | modify this assignment to
ensure the students at risk are able to complete it?" Sometimes you'll simplify the task, reduce the
length of the assignment or allow for a different mode of delivery. For instance, many students may
hand something in, the at-risk student may jot notes and give you the information verbally. Or, it just
may be that you will need to assign an alternate assignment.

Increase One to One Time: When other students are working, always touch base with your students
at risk and find out if they're on track or needing some additional support. A few minutes here and
there will go a long way to intervene as the need presents itself.

Contracts: It helps to have a working contract between you and your students at risk. This helps
prioritize the tasks that need to be done and ensure completion happens. Each day write down what
needs to be completed, as the tasks are done, provide a checkmark or happy face. The goal of
using contracts is to eventually have the student come to you for completion sign-offs.

Hands On: As much as possible, think in concrete terms and provide hands-on tasks. This means a
child doing math may require a calculator or counters. The child may need to tape record
comprehension activities instead of writing them. A child may have to listen to a story being read
instead of reading it him/herself.

Tests/Assessments: Tests can be done orally if need be. Break tests down in smaller increments by
having a portion of the test in the morning, another portion after lunch and the final part the next
day.

Seating: Seat students near a helping peer or with quick access to the teacher. Those with hearing



or sight issues need to be close to the instruction which often means near the front.



