
Unit 4: Early 20th Century America (Weeks 24-30)
Content Area: Template
Course(s):
Time Period: Full Year
Length: Full Year
Status: Published

UNIT RATIONALE
To study aggressive American imperialism and the new, active role the nation takes on the world wide stage. 
 Cover the highly impactful Progressive movement and its long reaching effects. US involvement in both World 
Wars.

Continued practice for the SAQ, DBQ and LEQ will happen throughout this unit.

ESSENTIAL QUESTIONS
• To what extent had African Americans attained the “American Dream” by the early twentieth century? 
• Was the United States justified in going to war against Spain in 1898? 
• Should the United States have acquired possessions overseas? 
• Were the Progressives successful in making government more responsive to the will of the people? 
• Was it possible for the US to maintain neutrality in World War I? 
• Was the Treaty of Versailles a fair and effective settlement for lasting world peace? 
• Was the decade of the 1920s a decade of innovation or conservatism? 
• Was the Great Depression inevitable? 
• Was the New Deal an effective response to the depression? 
• Did United States foreign policy during the 1930s help promote World War II? 
• Was the treatment of Japanese Americans during World War II justified or an unfortunate setback for 

democracy? 
• Could the United States have done more to prevent the Holocaust? 
• Should the US employ atomic (nuclear) weapons to defeat its enemies in war? 

STANDARDS

NEW JERSEY STUDENT LEARNING STANDARDS: CONTENT AREA

New Jersey Core Curriculum - Grade 11 - Social Studies



6.1.12.D.5.d
Relate varying immigrants' experiences to gender, race, ethnicity, or occupation.

6.1.12.A.6.a
Evaluate the effectiveness of Progressive reforms in preventing unfair business practices and political corruption 
and in promoting social justice.

6.1.12.A.6.b
Evaluate the ways in which women organized to promote government policies (i.e., abolition, women's suffrage, 
and the temperance movement) designed to address injustice, inequality, workplace safety, and immorality.

6.1.12.A.6.c
Relate the creation of African American advocacy organizations (i.e., the National Association for the 
Advancement of Colored People) to United States Supreme Court decisions (i.e., Plessy v. Ferguson) and state 
and local governmental policies.

6.1.12.B.6.a
Determine the role geography played in gaining access to raw materials and finding new global markets to 
promote trade.

6.1.12.B.6.b
Compare and contrast issues involved in the struggle between the unregulated development of natural 
resources and efforts to conserve and protect natural resources during the period of industrial expansion.

6.1.12.C.6.a
Evaluate the effectiveness of labor and agricultural organizations in improving economic opportunities for 
various groups.

6.1.12.C.6.b
Determine how supply and demand influenced price and output during the Industrial Revolution.

6.1.12.C.6.c
Analyze the impact of money, investment, credit, savings, debt, and financial institutions on the development of 
the nation and the lives of individuals.

6.1.12.D.6.a
Assess the impact of technological innovation and immigration on the development of agriculture, industry, and 
urban culture during the late 19th century in New Jersey (i.e., Paterson Silk Strike 1913) and the United States.

6.1.12.D.6.b
Compare and contrast the foreign policies of American presidents during this time period, and analyze how 
these presidents contributed to the United States becoming a world power.

6.1.12.D.6.c
Analyze the successes and failures of efforts to expand women's rights, including the work of important leaders 
(i.e., Elizabeth Cady Stanton, Susan B. Anthony, Alice Paul, and Lucy Stone) and the eventual ratification of the 
19th Amendment.

6.1.12.A.7.a
Analyze the reasons for the policy of neutrality regarding World War I, and explain why the United States 
eventually entered the war.

6.1.12.A.7.b
Evaluate the impact of government policies designed to promote patriotism and to protect national security 
during times of war on individual rights (i.e., the Espionage Act and the Sedition Amendment).

6.1.12.A.7.c
Analyze the Treaty of Versailles and the League of Nations from the perspectives of different countries.



6.1.12.B.7.a
Explain how global competition by nations for land and resources led to increased militarism.

6.1.12.C.7.a
Determine how technological advancements affected the nature of World War I on land, on water, and in the air.

6.1.12.C.7.b
Assess the immediate and long-term impact of women and African Americans entering the work force in large 
numbers during World War I.

6.1.12.D.7.a
Evaluate the effectiveness of Woodrow Wilson's leadership during and immediately after World War I.

6.1.12.D.7.b
Determine the extent to which propaganda, the media, and special interest groups shaped American public 
opinion and American foreign policy during World War I.

6.1.12.D.7.c
Analyze the factors contributing to a rise in authoritarian forms of government and ideologies (i.e., fascism, 
communism, and socialism) after World War I.

6.1.12.A.8.a
Relate government policies to the prosperity of the country during the 1920s, and determine the impact of these 
policies on business and the consumer.

6.1.12.A.8.b
Compare and contrast the global marketing practices of United States factories and farms with American public 
opinion and government policies that favored isolationism.

6.1.12.A.8.c
Relate social intolerance, xenophobia, and fear of anarchists to government policies restricting immigration, 
advocacy, and labor organizations.

6.1.12.B.8.a
Determine the impact of the expansion of agricultural production into marginal farmlands and other ineffective 
agricultural practices on people and the environment.

6.1.12.C.8.a
Analyze the push-pull factors that led to the Great Migration.

6.1.12.C.8.b
Relate social, cultural, and technological changes in the interwar period to the rise of a consumer economy and 
the changing role and status of women.

6.1.12.D.8.a
Explain why the Great Migration led to heightened racial tensions, restrictive laws, a rise in repressive 
organizations, and an increase in violence.

6.1.12.D.8.b
Assess the impact of artists, writers, and musicians of the 1920s, including the Harlem Renaissance, on 
American culture and values.

6.1.12.A.9.a
Analyze how the actions and policies of the United States government contributed to the Great Depression.

6.1.12.B.9.a
Determine how agricultural practices, overproduction, and the Dust Bowl intensified the worsening economic 
situation during the Great Depression.



6.1.12.C.9.a
Explain how government can adjust taxes, interest rates, and spending and use other policies to restore the 
country's economic health.

6.1.12.C.9.b
Explain how economic indicators (i.e., gross domestic product, the consumer index, the national debt, and the 
trade deficit) are used to evaluate the health of the economy.

6.1.12.C.9.c
Explain the interdependence of various parts of a market economy (i.e., private enterprise, government 
programs, and the Federal Reserve System).

6.1.12.C.9.d
Compare and contrast the causes and outcomes of the stock market crash in 1929 and other periods of 
economic instability.

6.1.12.D.9.a
Explore the global context of the Great Depression and the reasons for the worldwide economic collapse.

6.1.12.D.9.b
Analyze the impact of the Great Depression on the American family, migratory groups, and ethnic and racial 
minorities.

6.1.12.A.10.a
Evaluate the arguments regarding the role of the federal government during the New Deal era.

6.1.12.A.10.b
Assess the effectiveness of governmental policies enacted during the New Deal period (i.e., the FDIC, NLRB, 
and Social Security) in protecting the welfare of individuals.

6.1.12.A.10.c
Evaluate the short- and long-term impact of the expanded role of government on economic policy, capitalism, 
and society.

6.1.12.B.10.a
Assess the effectiveness of New Deal programs designed to protect the environment.

6.1.12.C.10.a
Evaluate the effectiveness of economic regulations and standards established during this time period in 
combating the Great Depression.

6.1.12.C.10.b
Compare and contrast the economic ideologies of the two major political parties regarding the role of 
government during the New Deal and today.

6.1.12.D.10.a
Analyze how other nations responded to the Great Depression.

6.1.12.D.10.b
Compare and contrast the leadership abilities of Franklin Delano Roosevelt and those of past and recent 
presidents.

6.1.12.D.10.c
Explain how key individuals, including minorities and women (i.e., Eleanor Roosevelt and Frances Perkins), 
shaped the core ideologies and policies of the New Deal.

6.1.12.D.10.d
Determine the extent to which New Deal public works and arts programs impacted New Jersey and the nation.



6.1.12.A.11.a
Evaluate the effectiveness of international agreements following World War I (e.g., League of Nations, Treaty of 
Versailles, Washington Naval Conference, Kellogg- Briand Pact) in preventing international disputes during the 
1920s and 1930s.

6.1.12.A.11.b
Compare and contrast different perspectives about how the United States should respond to aggressive policies 
and actions taken by other nations at this time.

6.1.12.A.11.c
Determine if American policies regarding Japanese internment and actions against other minority groups were a 
denial of civil rights.

6.1.12.A.11.d
Analyze the decision to use the atomic bomb and the consequences of doing so.

6.1.12.A.11.e
Assess the responses of the United States and other nations to the violation of human rights that occurred 
during the Holocaust and other genocides.

6.1.12.B.11.a
Explain the role that geography played in the development of military strategies and weaponry in World War II.

6.1.12.C.11.a
Evaluate the shift in economic resources from the production of domestic to military goods during World War II 
in terms of opportunity costs and trade-offs, and analyze the impact of the post-war shift back to domestic 
production.

6.1.12.C.11.b
Relate new wartime inventions to scientific and technological advancements in the civilian world.

6.1.12.D.11.a
Analyze the roles of various alliances among nations and their leaders in the conduct and outcomes of the 
World War II.

6.1.12.D.11.b
Evaluate the role of New Jersey (i.e., defense industries, Seabrook Farms, military installations, and Battleship 
New Jersey) and prominent New Jersey citizens (i.e., Albert Einstein) in World War II.

6.1.12.D.11.c
Explain why women, African Americans, Native Americans, Asian Americans, and other minority groups often 
expressed a strong sense of nationalism despite the discrimination they experienced in the military and 
workforce.

6.1.12.D.11.d
Compare the varying perspectives of victims, survivors, bystanders, rescuers, and perpetrators during the 
Holocaust.

6.1.12.D.11.e
Explain how World War II and the Holocaust led to the creation of international organizations (i.e., the United 
Nations) to protect human rights, and describe the subsequent impact of these organizations.

SOC.6.1.12.A.6.a Evaluate the effectiveness of Progressive reforms in preventing unfair business practices 
and political corruption and in promoting social justice. 

SOC.6.1.12.A.6.b Evaluate the ways in which women organized to promote government policies (i.e., 
abolition, women’s suffrage, and the temperance movement) designed to address 
injustice, inequality, workplace safety, and immorality. 



SOC.6.1.12.A.6.c Relate the creation of African American advocacy organizations (i.e., the National 
Association for the Advancement of Colored People) to United States Supreme Court 
decisions (i.e., Plessy v. Ferguson) and state and local governmental policies. 

SOC.6.1.12.A.7.a Analyze the reasons for the policy of neutrality regarding World War I, and explain why 
the United States eventually entered the war. 

SOC.6.1.12.A.7.b Evaluate the impact of government policies designed to promote patriotism and to protect 
national security during times of war on individual rights (i.e., the Espionage Act and the 
Sedition Amendment). 

SOC.6.1.12.A.7.c Analyze the Treaty of Versailles and the League of Nations from the perspectives of 
different countries. 

SOC.6.1.12.A.8.a Relate government policies to the prosperity of the country during the 1920s, and 
determine the impact of these policies on business and the consumer. 

SOC.6.1.12.A.8.b Compare and contrast the global marketing practices of United States factories and farms 
with American public opinion and government policies that favored isolationism. 

SOC.6.1.12.A.8.c Relate social intolerance, xenophobia, and fear of anarchists to government policies 
restricting immigration, advocacy, and labor organizations. 

SOC.6.1.12.A.9.a Analyze how the actions and policies of the United States government contributed to the 
Great Depression. 

SOC.6.1.12.A.10.a Evaluate the arguments regarding the role of the federal government during the New Deal 
era. 

SOC.6.1.12.A.10.b Assess the effectiveness of governmental policies enacted during the New Deal period 
(i.e., the FDIC, NLRB, and Social Security) in protecting the welfare of individuals. 

SOC.6.1.12.A.10.c Evaluate the short- and long-term impact of the expanded role of government on 
economic policy, capitalism, and society. 

SOC.6.1.12.A.11.a Evaluate the effectiveness of international agreements following World War I (e.g., League 
of Nations, Treaty of Versailles, Washington Naval Conference, Kellogg-Briand Pact) in 
preventing international disputes during the 1920s and 1930s. 

SOC.6.1.12.A.11.b Compare and contrast different perspectives about how the United States should respond 
to aggressive policies and actions taken by other nations at this time. 

SOC.6.1.12.A.11.c Determine if American policies regarding Japanese internment and actions against other 
minority groups were a denial of civil rights. 

SOC.6.1.12.A.11.d Analyze the decision to use the atomic bomb and the consequences of doing so. 

SOC.6.1.12.A.11.e Assess the responses of the United States and other nations to the violation of human 
rights that occurred during the Holocaust and other genocides. 

SOC.6.1.12.B.6.a Determine the role geography played in gaining access to raw materials and finding new 
global markets to promote trade. 

SOC.6.1.12.B.6.b Compare and contrast issues involved in the struggle between the unregulated 
development of natural resources and efforts to conserve and protect natural resources 
during the period of industrial expansion. 

SOC.6.1.12.B.7.a Explain how global competition by nations for land and resources led to increased 
militarism. 

SOC.6.1.12.B.8.a Determine the impact of the expansion of agricultural production into marginal farmlands 
and other ineffective agricultural practices on people and the environment. 

SOC.6.1.12.B.9.a Determine how agricultural practices, overproduction, and the Dust Bowl intensified the 
worsening economic situation during the Great Depression. 

SOC.6.1.12.B.10.a Assess the effectiveness of New Deal programs designed to protect the environment. 

SOC.6.1.12.B.11.a Explain the role that geography played in the development of military strategies and 
weaponry in World War II. 



SOC.6.1.12.C.1.a Explain how economic ideas and the practices of mercantilism and capitalism conflicted 
during this time period. 

SOC.6.1.12.C.1.b Determine the extent to which natural resources, labor systems (i.e., the use of 
indentured servants, African slaves, and immigrant labor), and entrepreneurship 
contributed to economic development in the American colonies. 

SOC.6.1.12.C.6.c Analyze the impact of money, investment, credit, savings, debt, and financial institutions 
on the development of the nation and the lives of individuals. 

SOC.6.1.12.C.7.a Determine how technological advancements affected the nature of World War I on land, 
on water, and in the air. 

SOC.6.1.12.C.7.b Assess the immediate and long-term impact of women and African Americans entering the 
work force in large numbers during World War I. 

SOC.6.1.12.C.8.a Analyze the push-pull factors that led to the Great Migration. 

SOC.6.1.12.C.8.b Relate social, cultural, and technological changes in the interwar period to the rise of a 
consumer economy and the changing role and status of women. 

SOC.6.1.12.C.9.a Explain how government can adjust taxes, interest rates, and spending and use other 
policies to restore the country’s economic health. 

SOC.6.1.12.C.9.b Explain how economic indicators (i.e., gross domestic product, the consumer index, the 
national debt, and the trade deficit) are used to evaluate the health of the economy. 

SOC.6.1.12.C.9.c Explain the interdependence of various parts of a market economy (i.e., private 
enterprise, government programs, and the Federal Reserve System). 

SOC.6.1.12.C.9.d Compare and contrast the causes and outcomes of the stock market crash in 1929 and 
other periods of economic instability. 

SOC.6.1.12.C.10.a Evaluate the effectiveness of economic regulations and standards established during this 
time period in combating the Great Depression. 

SOC.6.1.12.C.10.b Compare and contrast the economic ideologies of the two major political parties regarding 
the role of government during the New Deal and today. 

SOC.6.1.12.C.11.a Evaluate the shift in economic resources from the production of domestic to military 
goods during World War II in terms of opportunity costs and trade-offs, and analyze the 
impact of the post-war shift back to domestic production. 

SOC.6.1.12.C.11.b Relate new wartime inventions to scientific and technological advancements in the civilian 
world. 

SOC.6.1.12.D.5.d Relate varying immigrants’ experiences to gender, race, ethnicity, or occupation. 

SOC.6.1.12.D.6.a Assess the impact of technological innovation and immigration on the development of 
agriculture, industry, and urban culture during the late 19th century in New Jersey (i.e., 
Paterson Silk Strike 1913) and the United States. 

SOC.6.1.12.D.6.b Compare and contrast the foreign policies of American presidents during this time period, 
and analyze how these presidents contributed to the United States becoming a world 
power. 

SOC.6.1.12.D.6.c Analyze the successes and failures of efforts to expand women’s rights, including the work 
of important leaders (i.e., Elizabeth Cady Stanton, Susan B. Anthony, Alice Paul, and Lucy 
Stone) and the eventual ratification of the 19th Amendment. 

SOC.6.1.12.D.7.a Evaluate the effectiveness of Woodrow Wilson’s leadership during and immediately after 
World War I. 

SOC.6.1.12.D.7.b Determine the extent to which propaganda, the media, and special interest groups shaped 
American public opinion and American foreign policy during World War I. 

SOC.6.1.12.D.7.c Analyze the factors contributing to a rise in authoritarian forms of government and 
ideologies (i.e., fascism, communism, and socialism) after World War I. 

SOC.6.1.12.D.8.a Explain why the Great Migration led to heightened racial tensions, restrictive laws, a rise in 



repressive organizations, and an increase in violence. 

SOC.6.1.12.D.8.b Assess the impact of artists, writers, and musicians of the 1920s, including the Harlem 
Renaissance, on American culture and values. 

SOC.6.1.12.D.9.a Explore the global context of the Great Depression and the reasons for the worldwide 
economic collapse. 

SOC.6.1.12.D.9.b Analyze the impact of the Great Depression on the American family, migratory groups, and 
ethnic and racial minorities. 

SOC.6.1.12.D.10.a Analyze how other nations responded to the Great Depression. 

SOC.6.1.12.D.10.b Compare and contrast the leadership abilities of Franklin Delano Roosevelt and those of 
past and recent presidents. 

SOC.6.1.12.D.10.c Explain how key individuals, including minorities and women (i.e., Eleanor Roosevelt and 
Frances Perkins), shaped the core ideologies and policies of the New Deal. 

SOC.6.1.12.D.10.d Determine the extent to which New Deal public works and arts programs impacted New 
Jersey and the nation. 

SOC.6.1.12.D.11.a Analyze the roles of various alliances among nations and their leaders in the conduct and 
outcomes of the World War II. 

SOC.6.1.12.D.11.b Evaluate the role of New Jersey (i.e., defense industries, Seabrook Farms, military 
installations, and Battleship New Jersey) and prominent New Jersey citizens (i.e., Albert 
Einstein) in World War II. 

SOC.6.1.12.D.11.c Explain why women, African Americans, Native Americans, Asian Americans, and other 
minority groups often expressed a strong sense of nationalism despite the discrimination 
they experienced in the military and workforce. 

SOC.6.1.12.D.11.d Compare the varying perspectives of victims, survivors, bystanders, rescuers, and 
perpetrators during the Holocaust. 

SOC.6.1.12.D.11.e Explain how World War II and the Holocaust led to the creation of international 
organizations (i.e., the United Nations) to protect human rights, and describe the 
subsequent impact of these organizations. 

NEW JERSEY STUDENT LEARNING STANDARDS: CAREER READINESS, LIFE LITERACIES 
AND KEY SKILLS

WRK.9.2.12.CAP.13 Analyze how the economic, social, and political conditions of a time period can affect the 
labor market. 

TECH.9.4.12.CI.1 Demonstrate the ability to reflect, analyze, and use creative skills and ideas (e.g., 
1.1.12prof.CR3a). 

NEW JERSEY STUDENT LEARNING STANDARDS: COMPUTER SCIENCE AND DESIGN 
THINKING

CS.9-12.8.1.12.IC.3 Predict the potential impacts and implications of emerging technologies on larger social, 
economic, and political structures, using evidence from credible sources. 

CS.9-12.8.2.12.EC.1 Analyze controversial technological issues and determine the degree to which individuals, 
businesses, and governments have an ethical role in decisions that are made. 

CS.9-12.8.2.12.ETW.4 Research historical tensions between environmental and economic considerations as 
driven by human needs and wants in the development of a technological product and 
present the competing viewpoints. 



CS.9-12.8.2.12.ITH.3 Analyze the impact that globalization, social media, and access to open source 
technologies has had on innovation and on a society’s economy, politics, and culture. 

PRE-ASSESSMENTS
Kahoot game review of topics included in unit and those specifically on unit assessment to gauge level of previous 
knowledge of students.

INSTRUCTIONAL PLAN

MODULE 1
Empire and Expansion/Progressivism and the Republican Roosevelt

Student Learning Intentions (SLI) WALT: 
(We are learning to…)

• understand the Diplomatic, economic, cultural, 
and military interactions between empires, 
nations, and peoples shape the development 
of America and America’s increasingly 
important role in the world. 
o focus on the Spanish American War

• understand the goals and effects of the 
Progressive reform movement. 

Student Learning Strategies

• Active lecture note taking
• Close Reading 
• Think-Pair-Share 
• Case Notes
• Making Connections
• Debate/Socratic Seminar
• Short written responses
• Pear Deck responses
• Discussion Groups



Success Criteria

• Explain the effects of the Spanish–American 
War. 

• Analyze the reasons for the rise of the 
Progressive movement

• Debate the relative successes and failures of 
various Progressive causes

• Analyze the political impact of Roosevelt's 
decision to enter the Election of 1912

Formative Assessment (drives instructional 
decisions)

• Key terms and People assignments
• Chapter Question assignments
•

Pear Deck interactive slide real time feedback

•

In class discussions

•

Low-stakes group work

Activities and Resources

• Textbook readings
• Lecture/notes/active class discussion
• Forever Dates (cumulative chronology quiz)
• Simulations 

o Spanish American War simulation
• End of topic multiple choice exam 

o both stimulus based and traditional 
questions

Suggested Modifications

English Language Learners

Native language support: The teacher provides auditory 
or written content to students in their native language.

Adjusted Speech: The teacher changes speech patterns 



to increase student comprehension. This could include 
facing the students, paraphrasing, clearly indicating the 
most important ideas, and speaking more slowly.

Visuals: The teacher uses graphics, pictures, visuals, and 
manipulatives. This helps ELL students better understand 
and comprehend the subjects at hand. 

Front-Loading Vocabulary: The teacher front loads 
vocabulary. This means providing students with a list of 
important vocabulary words they will need to know for a 
book, lesson, etc. prior to the lesson being taught. 
Including pictures to go with the vocabulary words is also 
very beneficial for the students.

Special Education Students

Chunking: The teacher presents information in a way that 
makes it easy for students to understand and remember. 
Chunking is based on the presumption that our working 
memory is easily overloaded by excessive detail. The best 
way to deliver information is to organize it into meaningful 
units. Because students with special needs get overloaded 
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly 
check for understanding, especially for students who have 
accommodations. Teachers want to make sure students 
understand the concepts being covered in a way that 
makes sense to them. 

Extra time: The teacher provides students with special 
needs extra time to complete work or answer questions. It 
is important to give students enough time to process their 
thoughts.

Oral Reading: The teacher will read work orally to 
students. Class work such as tests and literature circles 
may need to be read aloud to the student.

Timers: The teacher will use timers as an instructional 
tool. The use of timers is beneficial for students who have 



trouble completing tasks. Timers can be helpful so the 
student is aware of how much time they have to complete 
an assignment.

Students with 504 Plans

Chunking: The teacher presents information in a way that 
makes it easy for students to understand and remember. 
Chunking is based on the presumption that our working 
memory is easily overloaded by excessive detail. The best 
way to deliver information is to organize it into meaningful 
units. Because students with special needs get overloaded 
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly 
check for understanding, especially for students who have 
accommodations. Teachers want to make sure students 
understand the concepts being covered in a way that 
makes sense to them. 

Extra time: The teacher provides students with special 
needs extra time to complete work or answer questions. It 
is important to give students enough time to process their 
thoughts.

Gifted & Talented Strategies

Extensions/Enrichments: Teachers will provide gifted 
and talented students with extension/enrichment projects. 
Students will be challenged to further their understanding, 
to apply acquired knowledge, and/or to produce something 
in reference to acquired knowledge.  

Modify/Change Activities:  Teachers will monitor and 
modify activities to accommodate those students who 
need to be challenged further. Additional reading, 
problem-solving, writing, or project work is necessary for 
those students who are ready to move on at a rate more 
accelerated than their peers. In this way, G & T students 
are provided the same opportunity for support as special 



needs students. 

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/or 
instructions are given in limited numbers. Give 
directions/instructions verbally and in simple written 
format. Ask students to repeat the instructions or 
directions to ensure understanding occurs. Check back 
with the student to ensure he/she hasn't forgotten. 

Peer Support: Peers can help build confidence in other 
students by assisting in peer learning. Many teachers use 
the 'ask 3 before me' approach. This is fine, however, a 
student at risk may have to have a specific student or two 
to ask. Set this up for the student so he/she knows who to 
ask for clarification before going to you.

Alternate or Modified Assignments: Always ask 
yourself, "How can I modify this assignment to ensure the 
students at risk are able to complete it?" Sometimes you'll 
simplify the task, reduce the length of the assignment or 
allow for a different mode of delivery. For instance, many 
students may hand something in, the at-risk student may 
jot notes and give you the information verbally. Or, it just 
may be that you will need to assign an alternate 
assignment.

Increase One to One Time: When other students are 
working, always touch base with your students at risk and 
find out if they're on track or needing some additional 
support. A few minutes here and there will go a long way 
to intervene as the need presents itself.

Contracts: It helps to have a working contract between 
you and your students at risk. This helps prioritize the 
tasks that need to be done and ensure completion 
happens. Each day write down what needs to be 
completed, as the tasks are done, provide a checkmark or 
happy face. The goal of using contracts is to eventually 
have the student come to you for completion sign-offs. 



Hands On: As much as possible, think in concrete terms 
and provide hands-on tasks. This means a child doing 
math may require a calculator or counters. The child may 
need to tape record comprehension activities instead of 
writing them. A child may have to listen to a story being 
read instead of reading it him/herself. 

Tests/Assessments: Tests can be done orally if need be. 
Break tests down in smaller increments by having a 
portion of the test in the morning, another portion after 
lunch and the final part the next day. 

Seating: Seat students near a helping peer or with quick 
access to the teacher. Those with hearing or sight issues 
need to be close to the instruction which often means near 
the front.
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MODULE 2
Wilson Progressivism in Peace and War

Student Learning Intentions (SLI) WALT: 
(We are learning to…)

• understand the impact of the Progressive 
movement both in politics and society.

• understand the reasons for the transition from 
neutrality to participation in WWI

• understand the domestic and international 
impact of the Treaty of Versailles

Student Learning Strategies

• Active lecture note taking
• Close Reading 
• Think-Pair-Share 
• Case Notes
• Making Connections
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• Debate/Socratic Seminar
• Short written responses
• Pear Deck responses
• Discussion Groups

Success Criteria

• Compare and contrast Roosevelt, Taft and 
Wilsonian progressivism

• Explain the causes and consequences of U.S. 
involvement in World War I. 

• Explain the causes and effects of international 
and internal migration patterns over time. 

• Predict the problems that would result from 
decisions made for the Treaty of Versailles

Formative Assessment (drives instructional 
decisions)

• Key terms and People assignments
• Chapter Question assignments
•

Pear Deck interactive slide real time feedback

•

In class discussions

•

Low-stakes group work

Activities and Resources

• Textbook readings
• Lecture/notes/active class discussion
• Forever Dates (cumulative chronology quiz)
• Simulations 

o Trench warfare simulation
• End of topic multiple choice exam 

o both stimulus based and traditional 
questions



Suggested Modifications

English Language Learners

Native language support: The teacher provides auditory 
or written content to students in their native language.

Adjusted Speech: The teacher changes speech patterns 
to increase student comprehension. This could include 
facing the students, paraphrasing, clearly indicating the 
most important ideas, and speaking more slowly.

Visuals: The teacher uses graphics, pictures, visuals, and 
manipulatives. This helps ELL students better understand 
and comprehend the subjects at hand. 

Front-Loading Vocabulary: The teacher front loads 
vocabulary. This means providing students with a list of 
important vocabulary words they will need to know for a 
book, lesson, etc. prior to the lesson being taught. 
Including pictures to go with the vocabulary words is also 
very beneficial for the students.

Special Education Students

Chunking: The teacher presents information in a way that 
makes it easy for students to understand and remember. 
Chunking is based on the presumption that our working 
memory is easily overloaded by excessive detail. The best 
way to deliver information is to organize it into meaningful 
units. Because students with special needs get overloaded 
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly 
check for understanding, especially for students who have 
accommodations. Teachers want to make sure students 
understand the concepts being covered in a way that 
makes sense to them. 

Extra time: The teacher provides students with special 
needs extra time to complete work or answer questions. It 
is important to give students enough time to process their 
thoughts.



Oral Reading: The teacher will read work orally to 
students. Class work such as tests and literature circles 
may need to be read aloud to the student.

Timers: The teacher will use timers as an instructional 
tool. The use of timers is beneficial for students who have 
trouble completing tasks. Timers can be helpful so the 
student is aware of how much time they have to complete 
an assignment.

Students with 504 Plans

Chunking: The teacher presents information in a way that 
makes it easy for students to understand and remember. 
Chunking is based on the presumption that our working 
memory is easily overloaded by excessive detail. The best 
way to deliver information is to organize it into meaningful 
units. Because students with special needs get overloaded 
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly 
check for understanding, especially for students who have 
accommodations. Teachers want to make sure students 
understand the concepts being covered in a way that 
makes sense to them. 

Extra time: The teacher provides students with special 
needs extra time to complete work or answer questions. It 
is important to give students enough time to process their 
thoughts.

Gifted & Talented Strategies

Extensions/Enrichments: Teachers will provide gifted 
and talented students with extension/enrichment projects. 
Students will be challenged to further their understanding, 
to apply acquired knowledge, and/or to produce something 
in reference to acquired knowledge.  

Modify/Change Activities:  Teachers will monitor and 
modify activities to accommodate those students who 



need to be challenged further. Additional reading, 
problem-solving, writing, or project work is necessary for 
those students who are ready to move on at a rate more 
accelerated than their peers. In this way, G & T students 
are provided the same opportunity for support as special 
needs students. 

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/or 
instructions are given in limited numbers. Give 
directions/instructions verbally and in simple written 
format. Ask students to repeat the instructions or 
directions to ensure understanding occurs. Check back 
with the student to ensure he/she hasn't forgotten. 

Peer Support: Peers can help build confidence in other 
students by assisting in peer learning. Many teachers use 
the 'ask 3 before me' approach. This is fine, however, a 
student at risk may have to have a specific student or two 
to ask. Set this up for the student so he/she knows who to 
ask for clarification before going to you.

Alternate or Modified Assignments: Always ask 
yourself, "How can I modify this assignment to ensure the 
students at risk are able to complete it?" Sometimes you'll 
simplify the task, reduce the length of the assignment or 
allow for a different mode of delivery. For instance, many 
students may hand something in, the at-risk student may 
jot notes and give you the information verbally. Or, it just 
may be that you will need to assign an alternate 
assignment.

Increase One to One Time: When other students are 
working, always touch base with your students at risk and 
find out if they're on track or needing some additional 
support. A few minutes here and there will go a long way 
to intervene as the need presents itself.

Contracts: It helps to have a working contract between 
you and your students at risk. This helps prioritize the 
tasks that need to be done and ensure completion 



happens. Each day write down what needs to be 
completed, as the tasks are done, provide a checkmark or 
happy face. The goal of using contracts is to eventually 
have the student come to you for completion sign-offs. 

Hands On: As much as possible, think in concrete terms 
and provide hands-on tasks. This means a child doing 
math may require a calculator or counters. The child may 
need to tape record comprehension activities instead of 
writing them. A child may have to listen to a story being 
read instead of reading it him/herself. 

Tests/Assessments: Tests can be done orally if need be. 
Break tests down in smaller increments by having a 
portion of the test in the morning, another portion after 
lunch and the final part the next day. 

Seating: Seat students near a helping peer or with quick 
access to the teacher. Those with hearing or sight issues 
need to be close to the instruction which often means near 
the front.
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MODULE 3
American Life in the "Roaring Twenties"

Student Learning Intentions (SLI) WALT: 
(We are learning to…)

• understand how new technologies and 
manufacturing techniques helped focus the 
U.S. economy on the production of consumer 
goods, contributing to improved standards of 
living, greater personal mobility, and better 
communications systems. 

• understand how new forms of mass media, 
such as radio and cinema, contributed to the 
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spread of national culture as well as greater 
awareness of regional cultures. 

• understand that by 1920, a majority of the 
U.S. population lived in urban centers, which 
offered new economic opportunities for 
women, international migrants, and internal 
migrants. 

Student Learning Strategies

• Active lecture note taking
• Close Reading 
• Think-Pair-Share 
• Case Notes
• Making Connections
• Debate/Socratic Seminar
• Short written responses
• Pear Deck responses
• Discussion Groups

Success Criteria

• Explain the causes and effects of 
developments in popular culture in the United 
States over time. 

• Describe the push and pull factors that led to 
migration within the country.

• Describe the economic impact new policies 
like "buying on credit" had on American 
consumer behavior

Formative Assessment (drives instructional 
decisions)

• Key terms and People assignments
• Chapter Question assignments
•

Pear Deck interactive slide real time feedback

•

In class discussions



•

Low-stakes group work

Activities and Resources

• Textbook readings
• Lecture/notes/active class discussion
• Forever Dates (cumulative chronology quiz)
• Simulations 

o 1920s speakeasy
• End of topic multiple choice exam 

o both stimulus based and traditional 
questions

Suggested Modifications

English Language Learners

Native language support: The teacher provides auditory 
or written content to students in their native language.

Adjusted Speech: The teacher changes speech patterns 
to increase student comprehension. This could include 
facing the students, paraphrasing, clearly indicating the 
most important ideas, and speaking more slowly.

Visuals: The teacher uses graphics, pictures, visuals, and 
manipulatives. This helps ELL students better understand 
and comprehend the subjects at hand. 

Front-Loading Vocabulary: The teacher front loads 
vocabulary. This means providing students with a list of 
important vocabulary words they will need to know for a 
book, lesson, etc. prior to the lesson being taught. 
Including pictures to go with the vocabulary words is also 
very beneficial for the students.

Special Education Students

Chunking: The teacher presents information in a way that 
makes it easy for students to understand and remember. 



Chunking is based on the presumption that our working 
memory is easily overloaded by excessive detail. The best 
way to deliver information is to organize it into meaningful 
units. Because students with special needs get overloaded 
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly 
check for understanding, especially for students who have 
accommodations. Teachers want to make sure students 
understand the concepts being covered in a way that 
makes sense to them. 

Extra time: The teacher provides students with special 
needs extra time to complete work or answer questions. It 
is important to give students enough time to process their 
thoughts.

Oral Reading: The teacher will read work orally to 
students. Class work such as tests and literature circles 
may need to be read aloud to the student.

Timers: The teacher will use timers as an instructional 
tool. The use of timers is beneficial for students who have 
trouble completing tasks. Timers can be helpful so the 
student is aware of how much time they have to complete 
an assignment.

Students with 504 Plans

Chunking: The teacher presents information in a way that 
makes it easy for students to understand and remember. 
Chunking is based on the presumption that our working 
memory is easily overloaded by excessive detail. The best 
way to deliver information is to organize it into meaningful 
units. Because students with special needs get overloaded 
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly 
check for understanding, especially for students who have 
accommodations. Teachers want to make sure students 
understand the concepts being covered in a way that 
makes sense to them. 



Extra time: The teacher provides students with special 
needs extra time to complete work or answer questions. It 
is important to give students enough time to process their 
thoughts.

Gifted & Talented Strategies

Extensions/Enrichments: Teachers will provide gifted 
and talented students with extension/enrichment projects. 
Students will be challenged to further their understanding, 
to apply acquired knowledge, and/or to produce something 
in reference to acquired knowledge.  

Modify/Change Activities:  Teachers will monitor and 
modify activities to accommodate those students who 
need to be challenged further. Additional reading, 
problem-solving, writing, or project work is necessary for 
those students who are ready to move on at a rate more 
accelerated than their peers. In this way, G & T students 
are provided the same opportunity for support as special 
needs students. 

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/or 
instructions are given in limited numbers. Give 
directions/instructions verbally and in simple written 
format. Ask students to repeat the instructions or 
directions to ensure understanding occurs. Check back 
with the student to ensure he/she hasn't forgotten. 

Peer Support: Peers can help build confidence in other 
students by assisting in peer learning. Many teachers use 
the 'ask 3 before me' approach. This is fine, however, a 
student at risk may have to have a specific student or two 
to ask. Set this up for the student so he/she knows who to 
ask for clarification before going to you.

Alternate or Modified Assignments: Always ask 
yourself, "How can I modify this assignment to ensure the 



students at risk are able to complete it?" Sometimes you'll 
simplify the task, reduce the length of the assignment or 
allow for a different mode of delivery. For instance, many 
students may hand something in, the at-risk student may 
jot notes and give you the information verbally. Or, it just 
may be that you will need to assign an alternate 
assignment.

Increase One to One Time: When other students are 
working, always touch base with your students at risk and 
find out if they're on track or needing some additional 
support. A few minutes here and there will go a long way 
to intervene as the need presents itself.

Contracts: It helps to have a working contract between 
you and your students at risk. This helps prioritize the 
tasks that need to be done and ensure completion 
happens. Each day write down what needs to be 
completed, as the tasks are done, provide a checkmark or 
happy face. The goal of using contracts is to eventually 
have the student come to you for completion sign-offs. 

Hands On: As much as possible, think in concrete terms 
and provide hands-on tasks. This means a child doing 
math may require a calculator or counters. The child may 
need to tape record comprehension activities instead of 
writing them. A child may have to listen to a story being 
read instead of reading it him/herself. 

Tests/Assessments: Tests can be done orally if need be. 
Break tests down in smaller increments by having a 
portion of the test in the morning, another portion after 
lunch and the final part the next day. 

Seating: Seat students near a helping peer or with quick 
access to the teacher. Those with hearing or sight issues 
need to be close to the instruction which often means near 
the front.
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MODULE 4
The Great Depression and the New Deal/Franklin D. Roosevelt and the Shadow of War

Student Learning Intentions (SLI) WALT: 
(We are learning to…)

• understand the various economic and political 
and foreign policy causes of the Great 
Depression

• understand the unprecedented power FDR 
had over Congress and how he utilized it.

• understand the US selective involvement in 
foreign affairs in the interwar years

Student Learning Strategies

• Active lecture note taking
• Close Reading 
• Think-Pair-Share 
• Case Notes
• Making Connections
• Debate/Socratic Seminar
• Short written responses
• Pear Deck responses
• Discussion Groups

Success Criteria

• Describe the economic condition of the nation 
before the Great Depression hit.

• Explain the causes of the Great Depression 
and its effects on the economy. 

• Explain how the Great Depression and the 
New Deal impacted American political, social, 
and economic life over time. 

Formative Assessment (drives instructional • Key terms and People assignments

https://planboard.s3.amazonaws.com/attachments/v2/33/60/6a/33606ad94d556fa05a5467dfe792365b06ee24e3d878bee997c860bce8575fe65dfbcc792a202b618f7b3afd5c8cd85364f0ab01df315e65bafbf47b63f03fbb_11090432.ppt?response-content-disposition=inline%3B%20filename%3D%22Pageant_30.ppt%22&response-content-type=application%2Fvnd.ms-powerpoint&X-Amz-Algorithm=AWS4-HMAC-SHA256&X-Amz-Credential=AKIA5OS2VEYAEZWDXSFE%2F20240628%2Fus-east-1%2Fs3%2Faws4_request&X-Amz-Date=20240628T155702Z&X-Amz-Expires=86400&X-Amz-SignedHeaders=host&X-Amz-Signature=cf4388ba07439687d33e41ee1378ccda8c15788365f38ede1d941e4bf2179116


decisions) • Chapter Question assignments
•

Pear Deck interactive slide real time feedback

•

In class discussions

•

Low-stakes group work

Activities and Resources

• Textbook readings
• Lecture/notes/active class discussion
• Forever Dates (cumulative chronology quiz)
• Simulations 

o Great Depression simulation
• End of topic multiple choice exam 

o both stimulus based and traditional 
questions

Suggested Modifications

English Language Learners

Native language support: The teacher provides auditory 
or written content to students in their native language.

Adjusted Speech: The teacher changes speech patterns 
to increase student comprehension. This could include 
facing the students, paraphrasing, clearly indicating the 
most important ideas, and speaking more slowly.

Visuals: The teacher uses graphics, pictures, visuals, and 
manipulatives. This helps ELL students better understand 
and comprehend the subjects at hand. 

Front-Loading Vocabulary: The teacher front loads 
vocabulary. This means providing students with a list of 
important vocabulary words they will need to know for a 
book, lesson, etc. prior to the lesson being taught. 



Including pictures to go with the vocabulary words is also 
very beneficial for the students.

Special Education Students

Chunking: The teacher presents information in a way that 
makes it easy for students to understand and remember. 
Chunking is based on the presumption that our working 
memory is easily overloaded by excessive detail. The best 
way to deliver information is to organize it into meaningful 
units. Because students with special needs get overloaded 
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly 
check for understanding, especially for students who have 
accommodations. Teachers want to make sure students 
understand the concepts being covered in a way that 
makes sense to them. 

Extra time: The teacher provides students with special 
needs extra time to complete work or answer questions. It 
is important to give students enough time to process their 
thoughts.

Oral Reading: The teacher will read work orally to 
students. Class work such as tests and literature circles 
may need to be read aloud to the student.

Timers: The teacher will use timers as an instructional 
tool. The use of timers is beneficial for students who have 
trouble completing tasks. Timers can be helpful so the 
student is aware of how much time they have to complete 
an assignment.

Students with 504 Plans

Chunking: The teacher presents information in a way that 
makes it easy for students to understand and remember. 
Chunking is based on the presumption that our working 
memory is easily overloaded by excessive detail. The best 
way to deliver information is to organize it into meaningful 
units. Because students with special needs get overloaded 



easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly 
check for understanding, especially for students who have 
accommodations. Teachers want to make sure students 
understand the concepts being covered in a way that 
makes sense to them. 

Extra time: The teacher provides students with special 
needs extra time to complete work or answer questions. It 
is important to give students enough time to process their 
thoughts.

Gifted & Talented Strategies

Extensions/Enrichments: Teachers will provide gifted 
and talented students with extension/enrichment projects. 
Students will be challenged to further their understanding, 
to apply acquired knowledge, and/or to produce something 
in reference to acquired knowledge.  

Modify/Change Activities:  Teachers will monitor and 
modify activities to accommodate those students who 
need to be challenged further. Additional reading, 
problem-solving, writing, or project work is necessary for 
those students who are ready to move on at a rate more 
accelerated than their peers. In this way, G & T students 
are provided the same opportunity for support as special 
needs students. 

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/or 
instructions are given in limited numbers. Give 
directions/instructions verbally and in simple written 
format. Ask students to repeat the instructions or 
directions to ensure understanding occurs. Check back 
with the student to ensure he/she hasn't forgotten. 

Peer Support: Peers can help build confidence in other 
students by assisting in peer learning. Many teachers use 



the 'ask 3 before me' approach. This is fine, however, a 
student at risk may have to have a specific student or two 
to ask. Set this up for the student so he/she knows who to 
ask for clarification before going to you.

Alternate or Modified Assignments: Always ask 
yourself, "How can I modify this assignment to ensure the 
students at risk are able to complete it?" Sometimes you'll 
simplify the task, reduce the length of the assignment or 
allow for a different mode of delivery. For instance, many 
students may hand something in, the at-risk student may 
jot notes and give you the information verbally. Or, it just 
may be that you will need to assign an alternate 
assignment.

Increase One to One Time: When other students are 
working, always touch base with your students at risk and 
find out if they're on track or needing some additional 
support. A few minutes here and there will go a long way 
to intervene as the need presents itself.

Contracts: It helps to have a working contract between 
you and your students at risk. This helps prioritize the 
tasks that need to be done and ensure completion 
happens. Each day write down what needs to be 
completed, as the tasks are done, provide a checkmark or 
happy face. The goal of using contracts is to eventually 
have the student come to you for completion sign-offs. 

Hands On: As much as possible, think in concrete terms 
and provide hands-on tasks. This means a child doing 
math may require a calculator or counters. The child may 
need to tape record comprehension activities instead of 
writing them. A child may have to listen to a story being 
read instead of reading it him/herself. 

Tests/Assessments: Tests can be done orally if need be. 
Break tests down in smaller increments by having a 
portion of the test in the morning, another portion after 
lunch and the final part the next day. 

Seating: Seat students near a helping peer or with quick 



access to the teacher. Those with hearing or sight issues 
need to be close to the instruction which often means near 
the front.
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MODULE 5
America in World War II

Student Learning Intentions (SLI) WALT: 
(We are learning to…)

• understand why while many Americans were 
concerned about the rise of fascism and 
totalitarianism, most opposed taking military 
action against the aggression of Nazi 
Germany and Japan until the Japanese attack 
on Pearl Harbor 

• understand how mass mobilization of 
American society helped end the Great 
Depression 

• understand that mobilization provided 
opportunities for women and minorities to 
improve their socioeconomic positions for the 
war’s duration, while also leading to debates 
over racial segregation 

Student Learning Strategies

• Active lecture note taking
• Close Reading 
• Think-Pair-Share 
• Case Notes
• Making Connections
• Debate/Socratic Seminar
• Short written responses
• Pear Deck responses
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• Discussion Groups

Success Criteria

• Explain the causes and effects of the victory of 
the United States and its allies over the Axis 
powers. 

• Explain the causes and effects of the victory of 
the United States and its allies over the Axis 
powers. 

Formative Assessment (drives instructional 
decisions)

• Key terms and People assignments
• Chapter Question assignments
•

Pear Deck interactive slide real time feedback

•

In class discussions

•

Low-stakes group work

Activities and Resources

• Textbook readings
• Lecture/notes/active class discussion
• Forever Dates (cumulative chronology quiz)
• Atomic bomb debate
• Simulations 

o Island hopping simulation
• End of topic multiple choice exam 

o both stimulus based and traditional 
questions

Suggested Modifications
English Language Learners

Native language support: The teacher provides auditory 



or written content to students in their native language.

Adjusted Speech: The teacher changes speech patterns 
to increase student comprehension. This could include 
facing the students, paraphrasing, clearly indicating the 
most important ideas, and speaking more slowly.

Visuals: The teacher uses graphics, pictures, visuals, and 
manipulatives. This helps ELL students better understand 
and comprehend the subjects at hand. 

Front-Loading Vocabulary: The teacher front loads 
vocabulary. This means providing students with a list of 
important vocabulary words they will need to know for a 
book, lesson, etc. prior to the lesson being taught. 
Including pictures to go with the vocabulary words is also 
very beneficial for the students.

Special Education Students

Chunking: The teacher presents information in a way that 
makes it easy for students to understand and remember. 
Chunking is based on the presumption that our working 
memory is easily overloaded by excessive detail. The best 
way to deliver information is to organize it into meaningful 
units. Because students with special needs get overloaded 
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly 
check for understanding, especially for students who have 
accommodations. Teachers want to make sure students 
understand the concepts being covered in a way that 
makes sense to them. 

Extra time: The teacher provides students with special 
needs extra time to complete work or answer questions. It 
is important to give students enough time to process their 
thoughts.

Oral Reading: The teacher will read work orally to 
students. Class work such as tests and literature circles 
may need to be read aloud to the student.



Timers: The teacher will use timers as an instructional 
tool. The use of timers is beneficial for students who have 
trouble completing tasks. Timers can be helpful so the 
student is aware of how much time they have to complete 
an assignment.

Students with 504 Plans

Chunking: The teacher presents information in a way that 
makes it easy for students to understand and remember. 
Chunking is based on the presumption that our working 
memory is easily overloaded by excessive detail. The best 
way to deliver information is to organize it into meaningful 
units. Because students with special needs get overloaded 
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly 
check for understanding, especially for students who have 
accommodations. Teachers want to make sure students 
understand the concepts being covered in a way that 
makes sense to them. 

Extra time: The teacher provides students with special 
needs extra time to complete work or answer questions. It 
is important to give students enough time to process their 
thoughts.

Gifted & Talented Strategies

Extensions/Enrichments: Teachers will provide gifted 
and talented students with extension/enrichment projects. 
Students will be challenged to further their understanding, 
to apply acquired knowledge, and/or to produce something 
in reference to acquired knowledge.  

Modify/Change Activities:  Teachers will monitor and 
modify activities to accommodate those students who 
need to be challenged further. Additional reading, 
problem-solving, writing, or project work is necessary for 
those students who are ready to move on at a rate more 



accelerated than their peers. In this way, G & T students 
are provided the same opportunity for support as special 
needs students. 

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/or 
instructions are given in limited numbers. Give 
directions/instructions verbally and in simple written 
format. Ask students to repeat the instructions or 
directions to ensure understanding occurs. Check back 
with the student to ensure he/she hasn't forgotten. 

Peer Support: Peers can help build confidence in other 
students by assisting in peer learning. Many teachers use 
the 'ask 3 before me' approach. This is fine, however, a 
student at risk may have to have a specific student or two 
to ask. Set this up for the student so he/she knows who to 
ask for clarification before going to you.

Alternate or Modified Assignments: Always ask 
yourself, "How can I modify this assignment to ensure the 
students at risk are able to complete it?" Sometimes you'll 
simplify the task, reduce the length of the assignment or 
allow for a different mode of delivery. For instance, many 
students may hand something in, the at-risk student may 
jot notes and give you the information verbally. Or, it just 
may be that you will need to assign an alternate 
assignment.

Increase One to One Time: When other students are 
working, always touch base with your students at risk and 
find out if they're on track or needing some additional 
support. A few minutes here and there will go a long way 
to intervene as the need presents itself.

Contracts: It helps to have a working contract between 
you and your students at risk. This helps prioritize the 
tasks that need to be done and ensure completion 
happens. Each day write down what needs to be 
completed, as the tasks are done, provide a checkmark or 
happy face. The goal of using contracts is to eventually 



have the student come to you for completion sign-offs. 

Hands On: As much as possible, think in concrete terms 
and provide hands-on tasks. This means a child doing 
math may require a calculator or counters. The child may 
need to tape record comprehension activities instead of 
writing them. A child may have to listen to a story being 
read instead of reading it him/herself. 

Tests/Assessments: Tests can be done orally if need be. 
Break tests down in smaller increments by having a 
portion of the test in the morning, another portion after 
lunch and the final part the next day. 

Seating: Seat students near a helping peer or with quick 
access to the teacher. Those with hearing or sight issues 
need to be close to the instruction which often means near 
the front.
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REFLECTIONS

INTERDISCIPLINARY CONNECTIONS: NEW JERSEY STUDENT LEARNING STANDARDS 
FOR ELA, SOCIAL STUDIES, SCIENCE AND/OR MATHEMATICS

LA.RL.11-12.1 Cite strong and thorough textual evidence and make relevant connections to support 
analysis of what the text says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 

LA.K-12.NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical inferences and 
relevant connections from it; cite specific textual evidence when writing or speaking to 
support conclusions drawn from the text. 

LA.K-12.NJSLSA.R8 Delineate and evaluate the argument and specific claims in a text, including the validity of 
the reasoning as well as the relevance and sufficiency of the evidence. 

LA.RI.11-12.1 Accurately cite strong and thorough textual evidence, (e.g., via discussion, written 
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response, etc.), to support analysis of what the text says explicitly as well as inferentially, 
including determining where the text leaves matters uncertain. 

LA.K-12.NJSLSA.W1 Write arguments to support claims in an analysis of substantive topics or texts, using valid 
reasoning and relevant and sufficient evidence. 

LA.K-12.NJSLSA.W9 Draw evidence from literary or informational texts to support analysis, reflection, and 
research. 

LA.W.11-12.1.A Introduce precise, knowledgeable claim(s), establish the significance of the claim(s), 
distinguish the claim(s) from alternate or opposing claims, and create an organization that 
logically sequences claim(s), counterclaims, reasons, and evidence. 

LA.W.11-12.1.B Develop claim(s) and counterclaims avoiding common logical fallacies and using sound 
reasoning and thoroughly, supplying the most relevant evidence for each while pointing 
out the strengths and limitations of both in a manner that anticipates the audience’s 
knowledge level, concerns, values, and possible biases. 

LA.W.11-12.1.C Use transitions (e.g., words, phrases, clauses) to link the major sections of the text, create 
cohesion, and clarify the relationships between claim(s) and reasons, between reasons 
and evidence, and between claim(s) and counterclaims. 

LA.K-12.NJSLSA.SL3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric. 

LA.K-12.NJSLSA.SL4 Present information, findings, and supporting evidence such that listeners can follow the 
line of reasoning and the organization, development, and style are appropriate to task, 
purpose, and audience. 

LA.W.11-12.9 Draw evidence from literary or informational texts to support analysis, reflection, and 
research. 

LA.SL.11-12.1.C Propel conversations by posing and responding to questions that probe reasoning and 
evidence; ensure a hearing for a full range of positions on a topic or issue; clarify, verify, or 
challenge ideas and conclusions; and promote divergent and creative perspectives. 

LA.SL.11-12.1.D Respond thoughtfully to diverse perspectives; synthesize comments, claims, and evidence 
made on all sides of an issue; resolve contradictions when possible; and determine what 
additional information or research is required to deepen the investigation or complete the 
task. 

LA.SL.11-12.3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing 
the stance, premises, links among ideas, word choice, points of emphasis, and tone used. 

LA.SL.11-12.4 Present information, findings and supporting evidence clearly, concisely, and logically. The 
content, organization, development, and style are appropriate to task, purpose, and 
audience. 


