Unit 3: 1648-1815 (Weeks 16-23)

Content Area: Template

Course(s):

Time Period: Full Year

Length: Full Year

Status: Published
UNIT RATIONALE

To study how different models of political sovereignty affected the relationship among states and between states
and individuals. As new ideas were developed the spread of Scientific Revolution concepts and practices and the
Enlightenments application of these concepts and practices to political, social, and ethical issues led to an
increased but not unchallenged emphasis on reason in European culture, and finally how everyday life
expierences were shaped by demographic, environmental, medical, and technological changes.

ESSENTIAL QUESTIONS

What gives rulers legitimacy?

How do the personal leadership & motivations of political leaders affect their nations?
How do religious motivations affect politics?

How did the leadership of Philip Il lead to the demise of Spain?

What qualities made leaders successful in Early Modern Europe, & are these qualities still valued in leaders,
today?

How did the Dutch & English come into conflict in the 17th century, & what were the results?
Should religion play a role in politics?

Should a king or ruler be “above the law?”

What gives a ruler sovereignty?

In what ways were the Scientific Revolution and the Enlightenment a culmination of Renaissance thinking, & and
how were they a rejection of traditional modes of thought?

How did scientific findings influence Enlightenment ideas about government & society?

Does society perfect or corrupt people?

STANDARDS

NEW JERSEY STUDENT LEARNING STANDARDS: CONTENT AREA

New Jersey (NJSLS) - Grades 9-12 - Social Studies (2020)



6.1.12.CivicsPl.1.a:

Explain how British North American colonies adapted the British governance structure to fit their ideas of
individual rights, economic growth, and participatory government.

6.1.12.CivicsPD.1.a:

Use multiple sources to analyze the factors that led to an increase in the political rights and participation in
government.

6.1.12.GeoGl.1.a:

Explain how geographic variations impacted economic development in the New World, and its role in promoting
trade with global markets (e.g., climate, soil conditions, other natural resources).

6.1.12.EconGE.1.a:
Explain how economic ideas and the practices of mercantilism and capitalism conflicted during this time period.
6.2.12.CivicsPR.2.a:

Compare the principle ideas of the Enlightenment in Europe (e.g., political, social, gender, education) with
similar ideas in Asia and the Muslim / Islamic empires of the Middle East and North Africa.

6.2.12.CivicsPR.2.b:

Determine the reasons for, and the consequences of, the rise of powerful, centralized nation states in Europe
(i.e., the French absolute monarchy and the English limited monarchy).

6.2.12.HistoryUP.2.a:

Analyze the impact of new intellectual, philosophical, and scientific ideas on how humans viewed themselves
and how they viewed their physical and spiritual worlds

6.2.12.HistoryCC.3.a:

Debate if the role of geography or enlightened ideals had the greater influence on the independence
movements in Latin America.

6.2.12.EconGE.3.a:

Analyze the interrelationships between the agricultural revolution, population growth, industrialization,
specialization of labor, and patterns of landholding in 19th century Britain.

6.2.12.EconET.3.a:

Determine how, and the extent to which, scientific and technological changes, transportation, and new forms of
energy brought about social, economic, and cultural changes in the world.

S0C.6.1.12.CivicsPl.1.a Explain how British North American colonies adapted the British governance structure to
fit their ideas of individual rights, economic growth, and participatory government.

S0C.6.1.12.CivicsPD.1.a Use multiple sources to analyze the factors that led to an increase in the political rights
and participation in government.

S0C.6.1.12.GeoGl.1.a Explain how geographic variations impacted economic development in the New World,
and its role in promoting trade with global markets (e.g., climate, soil conditions, other
natural resources).

SOC.6.1.12.EconGE.1.a Explain how economic ideas and the practices of mercantilism and capitalism conflicted
during this time period.

SOC.6.2.12.CivicsPR.2.a Compare the principle ideas of the Enlightenment in Europe (e.g., political, social, gender,
education) with similar ideas in Asia and the Muslim/Islamic empires of the Middle East
and North Africa.

S0OC.6.2.12.CivicsPR.2.b Determine the reasons for, and the consequences of, the rise of powerful, centralized
nation states in Europe (i.e., the French absolute monarchy and the English limited
monarchy).

S0C.6.2.12.HistoryUP.2.a Analyze the impact of new intellectual, philosophical, and scientific ideas on how humans



SOC.6.2.12.HistoryCC.3.a

SOC.6.2.12.EconGE.3.a

SOC.6.2.12.EconET.3.a

viewed themselves and how they viewed their physical and spiritual worlds.

Debate if the role of geography or enlightened ideals had the greater influence on the
independence movements in Latin America.

Analyze the interrelationships between the "agricultural revolution," population growth,
industrialization, specialization of labor, and patterns of landholding in 19th century
Britain.

Determine how, and the extent to which, scientific and technological changes,
transportation, and new forms of energy brought about social, economic, and cultural
changes in the world.

NEW JERSEY STUDENT LEARNING STANDARDS: CAREER READINESS, LIFE LITERACIES

AND KEY SKILLS

TECH.9.4.12.CI.1

TECH.9.4.12.CT.2

TECH.9.4.12.TL.1

TECH.9.4.12.TL.3

TECH.9.4.12.IML.2

TECH.9.4.12.IML.5

TECH.9.4.12.IML.8

Demonstrate the ability to reflect, analyze, and use creative skills and ideas (e.g.,
1.1.12prof.CR3a).

Explain the potential benefits of collaborating to enhance critical thinking and problem
solving (e.g., 1.3E.12profCR3.a).

Assess digital tools based on features such as accessibility options, capacities, and utility
for accomplishing a specified task (e.g., W.11-12.6.).

Analyze the effectiveness of the process and quality of collaborative environments.

Evaluate digital sources for timeliness, accuracy, perspective, credibility of the source, and
relevance of information, in media, data, or other resources (e.g., NJSLSA.W8, Social
Studies Practice: Gathering and Evaluating Sources.

Evaluate, synthesize, and apply information on climate change from various sources
appropriately (e.g., 2.1.12.CHSS.6, S.IC.B.4, S.IC.B.6, 8.1.12.DA.1, 6.1.12.GeoHE.14.a,
7.1.AL.PRSNT.2).

Evaluate media sources for point of view, bias, and motivations (e.g., NJSLSA.R6,
7.1.AL.IPRET.6).

NEW JERSEY STUDENT LEARNING STANDARDS: COMPUTER SCIENCE AND DESIGN

THINKING

CS.9-12.8.1.12.1C.3

CS.9-12.8.2.12.EC.1

CS.9-12.8.2.12.EC.2

CS.9-12.8.2.12.EC.3

CS.9-12.8.2.12.NT.1
CS.9-12.8.2.12.ETW.2

CS.9-12.8.2.12.ETW.3

Predict the potential impacts and implications of emerging technologies on larger social,
economic, and political structures, using evidence from credible sources.

Analyze controversial technological issues and determine the degree to which individuals,
businesses, and governments have an ethical role in decisions that are made.

Assess the positive and negative impacts of emerging technologies on developing
countries and evaluate how individuals, non-profit organizations, and governments have
responded.

Synthesize data, analyze trends, and draw conclusions regarding the effect of a technology
on the individual, culture, society, and environment and share this information with the
appropriate audience.

Explain how different groups can contribute to the overall design of a product.

Synthesize and analyze data collected to monitor the effects of a technological product or
system on the environment.

Identify a complex, global environmental or climate change issue, develop a systemic plan



CS.9-12.8.2.12.ETW.4

CS.9-12.8.2.12.ITH.3

PRE-ASSESSMENTS

of investigation, and propose an innovative sustainable solution.

Research historical tensions between environmental and economic considerations as
driven by human needs and wants in the development of a technological product and
present the competing viewpoints.

Analyze the impact that globalization, social media, and access to open source
technologies has had on innovation and on a society’s economy, politics, and culture.

Kahoot

Student Driven Review

INSTRUCTIONAL PLAN

MODULE 1

Understand the characteristics of absolutism and be
able to analyze and describe the effects of
absolutism in society, religion, and politics during the
15th - 18th century.

¢ Active lecture note taking
¢ Close Reading

e Think-Pair-Share

e Case Notes

e Making Connections

e Debate/Socratic Seminar
e Short written responses
¢ Discussion Groups

e AP Classroom

¢ Analyze how the ideas of the philosophers
changed modern government.
e Compare and Contrast the Ideas of Locke anc



Hobbes

Key terms and People assignments

Chapter Question assignments

Primary Source Packets for Section

In class discussions

Low-stakes group work

Textbook readings
Lecture/notes/active class discussion

English Language Learners

Native language support: The teacher provides auditory
or written content to students in their native language.
Adjusted Speech: The teacher changes speech patterns
to increase student comprehension. This could include
facing the students, paraphrasing, clearly indicating the
most important ideas, and speaking more slowly.
Visuals: The teacher uses graphics, pictures, visuals, anc
manipulatives. This helps ELL students better understand
and comprehend the subjects at hand.

Front-Loading Vocabulary: The teacher front loads
vocabulary. This means providing students with a list of
important vocabulary words they will need to know for a
book, lesson, etc. prior to the lesson being taught.
Including pictures to go with the vocabulary words is also
very beneficial for the students.

Special Education Students

Chunking: The teacher presents information in a way tha
makes it easy for students to understand and remember.
Chunking is based on the presumption that our working
memory is easily overloaded by excessive detail. The bes
way to deliver information is to organize it into meaningful

units. Because students with special needs get overloade:



easily, chunking is an effective strategy to use with them.
Checking for Understanding: It is important to constantl
check for understanding, especially for students who have
accommodations. Teachers want to make sure students
understand the concepts being covered in a way that
makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer questions. It
is important to give students enough time to process their
thoughts.

Oral Reading: The teacher will read work orally to
students. Class work such as tests and literature circles
may need to be read aloud to the student.

Timers: The teacher will use timers as an instructional
tool. The use of timers is beneficial for students who have
trouble completing tasks. Timers can be helpful so the
student is aware of how much time they have to complete
an assignment.

Students with 504 Plans

Chunking: The teacher presents information in a way tha
makes it easy for students to understand and remember.
Chunking is based on the presumption that our working
memory is easily overloaded by excessive detail. The bes
way to deliver information is to organize it into meaningful
units. Because students with special needs get overloade
easily, chunking is an effective strategy to use with them.
Checking for Understanding: It is important to constantl
check for understanding, especially for students who have
accommodations. Teachers want to make sure students
understand the concepts being covered in a way that
makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer questions. |1
is important to give students enough time to process their
thoughts.

Gifted & Talented Strategies
Extensions/Enrichments: Teachers will provide gifted
and talented students with extension/enrichment projects.
Students will be challenged to further their understanding,
to apply acquired knowledge, and/or to produce somethin
in reference to acquired knowledge.

Modify/Change Activities: Teachers will monitor and



modify activities to accommodate those students who
need to be challenged further. Additional reading,
problem-solving, writing, or project work is necessary for
those students who are ready to move on at a rate more
accelerated than their peers. In this way, G & T students
are provided the same opportunity for support as special
needs students.

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/or
instructions are given in limited numbers. Give
directions/instructions verbally and in simple written
format. Ask students to repeat the instructions or
directions to ensure understanding occurs. Check back
with the student to ensure he/she hasn't forgotten.

Peer Support: Peers can help build confidence in other
students by assisting in peer learning. Many teachers use
the 'ask 3 before me' approach. This is fine, however, a
student at risk may have to have a specific student or two
to ask. Set this up for the student so he/she knows who to
ask for clarification before going to you.

Alternate or Modified Assignments: Always ask
yourself, "How can | modify this assignment to ensure the
students at risk are able to complete it?" Sometimes you'l
simplify the task, reduce the length of the assignment or
allow for a different mode of delivery. For instance, many
students may hand something in, the at-risk student may
jot notes and give you the information verbally. Or, it just
may be that you will need to assign an alternate
assignment.

Increase One to One Time: When other students are
working, always touch base with your students at risk and
find out if they're on track or needing some additional
support. A few minutes here and there will go a long way
to intervene as the need presents itself.

Contracts: It helps to have a working contract between
you and your students at risk. This helps prioritize the
tasks that need to be done and ensure completion
happens. Each day write down what needs to be
completed, as the tasks are done, provide a checkmark ol
happy face. The goal of using contracts is to eventually
have the student come to you for completion sign-offs.
Hands On: As much as possible, think in concrete terms



7. PPT ABSOLUTISM & CONSTITUTIONALISM

Worksheet: CCOT 17th & 18th ¢ Economy

Mercantilism v Free Market.pdf

and provide hands-on tasks. This means a child doing
math may require a calculator or counters. The child may
need to tape record comprehension activities instead of
writing them. A child may have to listen to a story being
read instead of reading it him/herself.
Tests/Assessments: Tests can be done orally if need be
Break tests down in smaller increments by having a
portion of the test in the morning, another portion after
lunch and the final part the next day.

Seating: Seat students near a helping peer or with quick
access to the teacher. Those with hearing or sight issues
need to be close to the instruction which often means nea
the front.

1. English Civil War to Glorious Revolution - Listed on TpT - Do Not Delete

MODULE 2

Explain the causes and course of the scientific
revolution and the Enlightenment

¢ Active lecture note taking
¢ Close Reading

e Think-Pair-Share

e Case Notes

Making Connections
Debate/Socratic Seminar

Short written responses

Discussion Groups


https://drive.google.com/open?id=1NQz5vS9ffclF3d7yfrFQ5gdyHvQ0xpHGu_fVOUM16g4
https://drive.google.com/open?id=1Tp1YOGARp5RTD-EiJavlbo-XNJ8Z9VaYRb4V59OsDMI
https://drive.google.com/open?id=1RrV1Ml2SXpZlsIXqXtcfxbMyCAuVAmWI
https://drive.google.com/open?id=10qIZKDAKxTMrdJJLBUHeGgOJ27RQUTAXMUqfG-sNXIQ

e AP Classroom

e Compare/contrast scientific thinkers and ideas
(geocentric vs. heliocentric) and assess the
impact the scientific revolution had on Europe

¢ Differentiate between the Enlightenment
thinkers and their ideas.

e Key terms and People assignments
e Chapter Question assignments
e Primary Source Packets for Section

In class discussions

Low-stakes group work

Textbook readings
Lecture/notes/active class discussion

English Language Learners

Native language support: The teacher provides auditory
or written content to students in their native language.
Adjusted Speech: The teacher changes speech patterns
to increase student comprehension. This could include
facing the students, paraphrasing, clearly indicating the
most important ideas, and speaking more slowly.
Visuals: The teacher uses graphics, pictures, visuals, anc
manipulatives. This helps ELL students better understand
and comprehend the subjects at hand.

Front-Loading Vocabulary: The teacher front loads
vocabulary. This means providing students with a list of
important vocabulary words they will need to know for a
book, lesson, etc. prior to the lesson being taught.
Including pictures to go with the vocabulary words is also



very beneficial for the students.

Special Education Students

Chunking: The teacher presents information in a way tha
makes it easy for students to understand and remember.
Chunking is based on the presumption that our working
memory is easily overloaded by excessive detail. The bes
way to deliver information is to organize it into meaningful
units. Because students with special needs get overloade:
easily, chunking is an effective strategy to use with them.
Checking for Understanding: It is important to constantl
check for understanding, especially for students who have
accommodations. Teachers want to make sure students
understand the concepts being covered in a way that
makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer questions. It
is important to give students enough time to process their
thoughts.

Oral Reading: The teacher will read work orally to
students. Class work such as tests and literature circles
may need to be read aloud to the student.

Timers: The teacher will use timers as an instructional
tool. The use of timers is beneficial for students who have
trouble completing tasks. Timers can be helpful so the
student is aware of how much time they have to complete
an assignment.

Students with 504 Plans

Chunking: The teacher presents information in a way tha
makes it easy for students to understand and remember.
Chunking is based on the presumption that our working
memory is easily overloaded by excessive detail. The bes
way to deliver information is to organize it into meaningful
units. Because students with special needs get overloade:
easily, chunking is an effective strategy to use with them.
Checking for Understanding: It is important to constantl
check for understanding, especially for students who have
accommodations. Teachers want to make sure students
understand the concepts being covered in a way that
makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer questions. It
is important to give students enough time to process their



thoughts.

Gifted & Talented Strategies
Extensions/Enrichments: Teachers will provide gifted
and talented students with extension/enrichment projects.
Students will be challenged to further their understanding,
to apply acquired knowledge, and/or to produce somethin:
in reference to acquired knowledge.

Modify/Change Activities: Teachers will monitor and
modify activities to accommodate those students who
need to be challenged further. Additional reading,
problem-solving, writing, or project work is necessary for
those students who are ready to move on at a rate more
accelerated than their peers. In this way, G & T students
are provided the same opportunity for support as special
needs students.

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/or
instructions are given in limited numbers. Give
directions/instructions verbally and in simple written
format. Ask students to repeat the instructions or
directions to ensure understanding occurs. Check back
with the student to ensure he/she hasn't forgotten.

Peer Support: Peers can help build confidence in other
students by assisting in peer learning. Many teachers use
the 'ask 3 before me' approach. This is fine, however, a
student at risk may have to have a specific student or two
to ask. Set this up for the student so he/she knows who to
ask for clarification before going to you.

Alternate or Modified Assignments: Always ask
yourself, "How can | modify this assignment to ensure the
students at risk are able to complete it?" Sometimes you'll
simplify the task, reduce the length of the assignment or
allow for a different mode of delivery. For instance, many
students may hand something in, the at-risk student may
jot notes and give you the information verbally. Or, it just
may be that you will need to assign an alternate
assignment.

Increase One to One Time: When other students are
working, always touch base with your students at risk and
find out if they're on track or needing some additional
support. A few minutes here and there will go a long way
to intervene as the need presents itself.



Contracts: It helps to have a working contract between
you and your students at risk. This helps prioritize the
tasks that need to be done and ensure completion
happens. Each day write down what needs to be
completed, as the tasks are done, provide a checkmark ol
happy face. The goal of using contracts is to eventually
have the student come to you for completion sign-offs.
Hands On: As much as possible, think in concrete terms
and provide hands-on tasks. This means a child doing
math may require a calculator or counters. The child may
need to tape record comprehension activities instead of
writing them. A child may have to listen to a story being
read instead of reading it him/herself.
Tests/Assessments: Tests can be done orally if need be
Break tests down in smaller increments by having a
portion of the test in the morning, another portion after
lunch and the final part the next day.

Seating: Seat students near a helping peer or with quick
access to the teacher. Those with hearing or sight issues
need to be close to the instruction which often means nea
the front.

3. THE SCIENTIFIC REVOLUTION

7. PPT Enlightenment & Enlightened Despotism

Scientific Revolution Primary Sources + KEY

Copy of Women in the Scientific Revolution Document Analysis

Copy of Scientific Revolution Primary Sources + KEY

Copy of Enlightenment Digital Notebook

MODULE 3



https://drive.google.com/open?id=16-LY0AEC-vX35282z8WNs-7JnuxwYQe1DVP1aCFfg1w
https://drive.google.com/open?id=1JvMSDpfEl5HbwuHRJIWfWsXThW6dg81MxgTxNR0UI5o
https://drive.google.com/open?id=1a-rdBNVOjn75bW0SmPLE-kQH03QkyV96e1tVicWnqH8
https://drive.google.com/open?id=1QtgJ3OSQe_OnX5FS7cEUIcOXiAS1jSuDxLLtiTDQwL0
https://drive.google.com/open?id=1TayDqmOIT6qxsiZ5idNsUTcs0ru8XaatkKKdmnET5eA
https://drive.google.com/open?id=1Ipmv9NfKB0GYHc2FAKEagSTdEDdiubQTqMm6EsZ-5Oc

political conditions that led to the French Revolution
and its effects on the political landscape of Europe
during the 18th -19th century.

¢ Active lecture note taking
¢ Close Reading

e Think-Pair-Share

e Case Notes

Making Connections

Debate/Socratic Seminar

Short written responses

Discussion Groups
e AP Classroom

¢ Analyze the reasons for the French Revolutiol
and explain its outcomes

e Connect the ideas of the Enlightenment and
first French Revolution with the rise of
nationalism and unification.

Key terms and People assignments

Chapter Question assignments

Primary Source Packets for Section

In class discussions

Low-stakes group work

Textbook readings
Lecture/notes/active class discussion

English Language Learners
Native language support: The teacher provides auditory




or written content to students in their native language.
Adjusted Speech: The teacher changes speech patterns
to increase student comprehension. This could include
facing the students, paraphrasing, clearly indicating the
most important ideas, and speaking more slowly.
Visuals: The teacher uses graphics, pictures, visuals, anc
manipulatives. This helps ELL students better understand
and comprehend the subjects at hand.

Front-Loading Vocabulary: The teacher front loads
vocabulary. This means providing students with a list of
important vocabulary words they will need to know for a
book, lesson, etc. prior to the lesson being taught.
Including pictures to go with the vocabulary words is also
very beneficial for the students.

Special Education Students

Chunking: The teacher presents information in a way tha
makes it easy for students to understand and remember.
Chunking is based on the presumption that our working
memory is easily overloaded by excessive detail. The bes
way to deliver information is to organize it into meaningful
units. Because students with special needs get overloade
easily, chunking is an effective strategy to use with them.
Checking for Understanding: It is important to constantl
check for understanding, especially for students who have
accommodations. Teachers want to make sure students
understand the concepts being covered in a way that
makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer questions. It
is important to give students enough time to process their
thoughts.

Oral Reading: The teacher will read work orally to
students. Class work such as tests and literature circles
may need to be read aloud to the student.

Timers: The teacher will use timers as an instructional
tool. The use of timers is beneficial for students who have
trouble completing tasks. Timers can be helpful so the
student is aware of how much time they have to complete
an assignment.

Students with 504 Plans

Chunking: The teacher presents information in a way tha
makes it easy for students to understand and remember.



Chunking is based on the presumption that our working
memory is easily overloaded by excessive detail. The bes
way to deliver information is to organize it into meaningful
units. Because students with special needs get overloade:
easily, chunking is an effective strategy to use with them.
Checking for Understanding: It is important to constantl
check for understanding, especially for students who have
accommodations. Teachers want to make sure students
understand the concepts being covered in a way that
makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer questions. |1
is important to give students enough time to process their
thoughts.

Gifted & Talented Strategies
Extensions/Enrichments: Teachers will provide gifted
and talented students with extension/enrichment projects.
Students will be challenged to further their understanding,
to apply acquired knowledge, and/or to produce somethin
in reference to acquired knowledge.

Modify/Change Activities: Teachers will monitor and
modify activities to accommodate those students who
need to be challenged further. Additional reading,
problem-solving, writing, or project work is necessary for
those students who are ready to move on at a rate more
accelerated than their peers. In this way, G & T students
are provided the same opportunity for support as special
needs students.

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/or
instructions are given in limited numbers. Give
directions/instructions verbally and in simple written
format. Ask students to repeat the instructions or
directions to ensure understanding occurs. Check back
with the student to ensure he/she hasn't forgotten.

Peer Support: Peers can help build confidence in other
students by assisting in peer learning. Many teachers use
the 'ask 3 before me' approach. This is fine, however, a
student at risk may have to have a specific student or two
to ask. Set this up for the student so he/she knows who to
ask for clarification before going to you.

Alternate or Modified Assignments: Always ask



5. PPT THE FRENCH REVOLUTION

Copy of Handouts

yourself, "How can | modify this assignment to ensure the
students at risk are able to complete it?" Sometimes you'll
simplify the task, reduce the length of the assignment or
allow for a different mode of delivery. For instance, many
students may hand something in, the at-risk student may
jot notes and give you the information verbally. Or, it just
may be that you will need to assign an alternate
assignment.

Increase One to One Time: When other students are
working, always touch base with your students at risk and
find out if they're on track or needing some additional
support. A few minutes here and there will go a long way
to intervene as the need presents itself.

Contracts: It helps to have a working contract between
you and your students at risk. This helps prioritize the
tasks that need to be done and ensure completion
happens. Each day write down what needs to be
completed, as the tasks are done, provide a checkmark ol
happy face. The goal of using contracts is to eventually
have the student come to you for completion sign-offs.
Hands On: As much as possible, think in concrete terms
and provide hands-on tasks. This means a child doing
math may require a calculator or counters. The child may
need to tape record comprehension activities instead of
writing them. A child may have to listen to a story being
read instead of reading it him/herself.
Tests/Assessments: Tests can be done orally if need be
Break tests down in smaller increments by having a
portion of the test in the morning, another portion after
lunch and the final part the next day.

Seating: Seat students near a helping peer or with quick
access to the teacher. Those with hearing or sight issues
need to be close to the instruction which often means nea
the front.


https://drive.google.com/open?id=1ES2qHxPq5LoK52X6oZnULhvM7YA4o2rl3X8bQLBa1JI
https://drive.google.com/open?id=1Ihf8Xz_6yhlfADTjQpvV-Do09uD6rGxuppK4Nkk-4jU

Worksheet: French Rev Phase 1

MODULE 4

Connect the factors the led to the rise of Napoleon,
his reign in Europe and the developments that led to
his fall.

¢ Active lecture note taking
¢ Close Reading

e Think-Pair-Share

e Case Notes

Making Connections
Debate/Socratic Seminar

Short written responses

Discussion Groups
e AP Classroom

Explore the rise and fall of Napoleon and evaluate hi
impact on Europe

Key terms and People assignments

Chapter Question assignments

Primary Source Packets for Section

In class discussions

Low-stakes group work

Textbook readings
Lecture/notes/active class discussion


https://drive.google.com/open?id=1OFJEociLa4HaBtxiPeuiYg1Bx1zKvjkZws1FolKDNSM

English Language Learners

Native language support: The teacher provides auditory
or written content to students in their native language.
Adjusted Speech: The teacher changes speech patterns
to increase student comprehension. This could include
facing the students, paraphrasing, clearly indicating the
most important ideas, and speaking more slowly.
Visuals: The teacher uses graphics, pictures, visuals, anc
manipulatives. This helps ELL students better understand
and comprehend the subjects at hand.

Front-Loading Vocabulary: The teacher front loads
vocabulary. This means providing students with a list of
important vocabulary words they will need to know for a
book, lesson, etc. prior to the lesson being taught.
Including pictures to go with the vocabulary words is also
very beneficial for the students.

Special Education Students

Chunking: The teacher presents information in a way tha
makes it easy for students to understand and remember.
Chunking is based on the presumption that our working
memory is easily overloaded by excessive detail. The bes
way to deliver information is to organize it into meaningful
units. Because students with special needs get overloade
easily, chunking is an effective strategy to use with them.
Checking for Understanding: It is important to constantl
check for understanding, especially for students who have
accommodations. Teachers want to make sure students
understand the concepts being covered in a way that
makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer questions. It
is important to give students enough time to process their
thoughts.

Oral Reading: The teacher will read work orally to
students. Class work such as tests and literature circles
may need to be read aloud to the student.

Timers: The teacher will use timers as an instructional
tool. The use of timers is beneficial for students who have
trouble completing tasks. Timers can be helpful so the
student is aware of how much time they have to complete
an assignment.

Students with 504 Plans



Chunking: The teacher presents information in a way tha
makes it easy for students to understand and remember.
Chunking is based on the presumption that our working
memory is easily overloaded by excessive detail. The bes
way to deliver information is to organize it into meaningful
units. Because students with special needs get overloade:
easily, chunking is an effective strategy to use with them.
Checking for Understanding: It is important to constantl
check for understanding, especially for students who have
accommodations. Teachers want to make sure students
understand the concepts being covered in a way that
makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer questions. |1
is important to give students enough time to process their
thoughts.

Gifted & Talented Strategies
Extensions/Enrichments: Teachers will provide gifted
and talented students with extension/enrichment projects.
Students will be challenged to further their understanding,
to apply acquired knowledge, and/or to produce somethin
in reference to acquired knowledge.

Modify/Change Activities: Teachers will monitor and
modify activities to accommodate those students who
need to be challenged further. Additional reading,
problem-solving, writing, or project work is necessary for
those students who are ready to move on at a rate more
accelerated than their peers. In this way, G & T students
are provided the same opportunity for support as special
needs students.

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/or
instructions are given in limited numbers. Give
directions/instructions verbally and in simple written
format. Ask students to repeat the instructions or
directions to ensure understanding occurs. Check back
with the student to ensure he/she hasn't forgotten.

Peer Support: Peers can help build confidence in other
students by assisting in peer learning. Many teachers use
the 'ask 3 before me' approach. This is fine, however, a
student at risk may have to have a specific student or two
to ask. Set this up for the student so he/she knows who to
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ask for clarification before going to you.

Alternate or Modified Assignments: Always ask
yourself, "How can | modify this assignment to ensure the
students at risk are able to complete it?" Sometimes you'll
simplify the task, reduce the length of the assignment or
allow for a different mode of delivery. For instance, many
students may hand something in, the at-risk student may
jot notes and give you the information verbally. Or, it just
may be that you will need to assign an alternate
assignment.

Increase One to One Time: When other students are
working, always touch base with your students at risk and
find out if they're on track or needing some additional
support. A few minutes here and there will go a long way
to intervene as the need presents itself.

Contracts: It helps to have a working contract between
you and your students at risk. This helps prioritize the
tasks that need to be done and ensure completion
happens. Each day write down what needs to be
completed, as the tasks are done, provide a checkmark ol
happy face. The goal of using contracts is to eventually
have the student come to you for completion sign-offs.
Hands On: As much as possible, think in concrete terms
and provide hands-on tasks. This means a child doing
math may require a calculator or counters. The child may
need to tape record comprehension activities instead of
writing them. A child may have to listen to a story being
read instead of reading it him/herself.
Tests/Assessments: Tests can be done orally if need be
Break tests down in smaller increments by having a
portion of the test in the morning, another portion after
lunch and the final part the next day.

Seating: Seat students near a helping peer or with quick
access to the teacher. Those with hearing or sight issues
need to be close to the instruction which often means nea
the front.
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REFLECTIONS

INTERDISCIPLINARY CONNECTIONS: NEW JERSEY STUDENT LEARNING STANDARDS
FOR ELA, SOCIAL STUDIES, SCIENCE AND/OR MATHEMATICS

LA.K-12.NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical inferences and
relevant connections from it; cite specific textual evidence when writing or speaking to
support conclusions drawn from the text.

LA.RL.11-12.1 Cite strong and thorough textual evidence and make relevant connections to support
analysis of what the text says explicitly as well as inferences drawn from the text, including
determining where the text leaves matters uncertain.

LA.K-12.NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; summarize
the key supporting details and ideas.

LA.RL.11-12.2 Determine two or more themes or central ideas of a text and analyze their development
over the course of the text, including how they interact and build on one another to
produce a complex account; provide an objective summary of the text.

LA.K-12.NJSLSA.R3 Analyze how and why individuals, events, and ideas develop and interact over the course
of a text.
LA.K-12.NJSLSA.R4 Interpret words and phrases as they are used in a text, including determining technical,

connotative, and figurative meanings, and analyze how specific word choices shape
meaning or tone.

LA.RL.11-12.4 Determine the meaning of words and phrases as they are used in the text, including
figurative and connotative meanings; analyze the impact of specific word choices on
meaning and tone, including words with multiple meanings or language that is particularly
fresh, engaging, or beautiful. (e.g., Shakespeare as well as other authors.)

LA.K-12.NJSLSA.R5 Analyze the structure of texts, including how specific sentences, paragraphs, and larger
portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the
whole.

LA.K-12.NJSLSA.R6 Assess how point of view or purpose shapes the content and style of a text.

LA.K-12.NJSLSA.R7 Integrate and evaluate content presented in diverse media and formats, including visually

and quantitatively, as well as in words.

LA.K-12.NJSLSA.R8 Delineate and evaluate the argument and specific claims in a text, including the validity of
the reasoning as well as the relevance and sufficiency of the evidence.

LA.K-12.NJSLSA.R9 Analyze and reflect on how two or more texts address similar themes or topics in order to
build knowledge or to compare the approaches the authors take.

LA.K-12.NJSLSA.R10 Read and comprehend complex literary and informational texts independently and
proficiently with scaffolding as needed.

LA.RI.11-12.1 Accurately cite strong and thorough textual evidence, (e.g., via discussion, written
response, etc.), to support analysis of what the text says explicitly as well as inferentially,
including determining where the text leaves matters uncertain.
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LA.RI.11-12.2

LA.RI.11-12.3

LA.RI.11-12.5

LA.K-12.NJSLSA.W4

LA.RI.11-12.9

LAW.11-12.1

LA.W.11-12.1.B

LA.K-12.NJSLSA.SL2

LA.K-12.NJSLSA.SL3
LAW.11-12.2

LAW.11-12.2.A

LA.W.11-12.2.B

LAW.11-12.2.C

LA.K-12.NJSLSA.L1

LA.K-12.NJSLSA.L2

LA.K-12.NJSLSA.L3

LA.K-12.NJSLSA.L4

LA.K-12.NJSLSA.L5
LA.K-12.NJSLSA.L6

Determine two or more central ideas of a text, and analyze their development and how
they interact to provide a complex analysis; provide an objective summary of the text.

Analyze a complex set of ideas or sequence of events and explain how specific individuals,
ideas, or events interact and develop over the course of the text.

Analyze and evaluate the effectiveness of the structure an author uses in his or her
exposition or argument, including whether the structure makes points clear, convincing,
and engaging.

Produce clear and coherent writing in which the development, organization, and style are
appropriate to task, purpose, and audience.

Analyze and reflect on (e.g., practical knowledge, historical/cultural context, and
background knowledge) documents of historical and literary significance for their themes,
purposes and rhetorical features, including primary source documents relevant to U.S.
and/or global history.

Write arguments to support claims in an analysis of substantive topics or texts, using valid
reasoning and relevant and sufficient evidence.

Develop claim(s) and counterclaims avoiding common logical fallacies and using sound
reasoning and thoroughly, supplying the most relevant evidence for each while pointing
out the strengths and limitations of both in a manner that anticipates the audience’s
knowledge level, concerns, values, and possible biases.

Integrate and evaluate information presented in diverse media and formats, including
visually, quantitatively, and orally.

Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric.

Write informative/explanatory texts to examine and convey complex ideas, concepts, and
information clearly and accurately through the effective selection, organization, and
analysis of content.

Introduce a topic; organize complex ideas, concepts, and information so that each new
element builds on that which precedes it to create a unified whole; include formatting
(e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding
comprehension.

Develop the topic thoroughly by selecting the most significant and relevant facts,
extended definitions, concrete details, quotations, or other information and examples
appropriate to the audience’s knowledge of the topic.

Use appropriate and varied transitions and syntax to link the major sections of the text,
create cohesion, and clarify the relationships among complex ideas and concepts.

Demonstrate command of the conventions of standard English grammar and usage when
writing or speaking.

Demonstrate command of the conventions of standard English capitalization, punctuation,
and spelling when writing.

Apply knowledge of language to understand how language functions in different contexts,
to make effective choices for meaning or style, and to comprehend more fully when
reading or listening.

Determine or clarify the meaning of unknown and multiple-meaning words and phrases by
using context clues, analyzing meaningful word parts, and consulting general and
specialized reference materials, as appropriate.

Demonstrate understanding of word relationships and nuances in word meanings.

Acquire and use accurately a range of general academic and domain-specific words and
phrases sufficient for reading, writing, speaking, and listening at the college and career
readiness level; demonstrate independence in gathering vocabulary knowledge when
encountering an unknown term important to comprehension or expression.



LA.W.11-12.7

LA.SL.11-12.2

LA.SL.11-12.3

LASL.11-12.4

LA.L.11-12.1.A

LA.L.11-12.2

LA.L.11-12.2.B

LA.L.11-12.3

LA.L.11-12.4.A

LA.L.11-12.4.B

LA.L.11-12.4.C

LA.L.11-12.4.D

LA.L.11-125.A

LA.L.11-12.5.B
LA.L.11-12.6

Conduct short as well as more sustained research projects to answer a question (including
a self-generated question) or solve a problem; narrow or broaden the inquiry when
appropriate; synthesize multiple sources on the subject, demonstrating understanding of
the subject under investigation.

Integrate multiple sources of information presented in diverse media or formats (e.g.,
visually, quantitatively, qualitatively, orally) evaluating the credibility and accuracy of each
source.

Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing
the stance, premises, links among ideas, word choice, points of emphasis, and tone used.

Present information, findings and supporting evidence clearly, concisely, and logically. The
content, organization, development, and style are appropriate to task, purpose, and
audience.

Apply the understanding that usage is a matter of convention, can change over time, and
is sometimes contested.

Demonstrate command of the conventions of standard English capitalization, punctuation,
and spelling when writing.

Spell correctly.

Apply knowledge of language to understand how language functions in different contexts,
to make effective choices for meaning or style, and to comprehend more fully when
reading or listening.

Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s position
or function in a sentence) as a clue to the meaning of a word or phrase.

Identify and correctly use patterns of word changes that indicate different meanings or
parts of speech (e.g., conceive, conception, conceivable).

Consult general and specialized reference materials (e.g., dictionaries, glossaries,
thesauruses), both print and digital, to find the pronunciation of a word or determine or
clarify its precise meaning, its part of speech, its etymology, or its standard usage.

Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking
the inferred meaning in context or in a dictionary).

Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role in
the text.

Analyze nuances in the meaning of words with similar denotations.

Acquire and use accurately general academic and domain-specific words and phrases,
sufficient for reading, writing, speaking, and listening at the college and career readiness
level; demonstrate independence in gathering vocabulary knowledge when considering a
word or phrase important to comprehension or expression.



