Unit 3: Unit 3: The 13 Colonies (Weeks 20-36)

Content Area: Template

Course(s):

Time Period: Full Year

Length: Full Year

Status: Published
UNIT RATIONALE

In this unit, students will learn about the development of the colonies in three key geographic and
political regions. By focusing on the New England Colonies, Middle Colonies, and Southern
Colonies, students will have the opportunity to learn how geography, political views, the quest for
religious freedom and the pursuit of economic gain can come together to influence society.
Students will also learn how the availability of human capital, physical capital and natural
resources can contribute to the specialization of trade. Throughout this unit, students will learn
how early leaders have influenced the development of government over time. Woven throughout
this unit is the concept that understanding perspectives requires recognizing that there are
multiple points of view about the past, which makes it important to seek out a range of
resources. Historical understanding requires developing a sense of empathy with people in the
past whose perspectives might be very different from those of today. Analyzing perspectives
requires understanding how historical contexts shape people's perspectives. Finally, students will
learn that the interactions of people and events throughout history have shaped the world we
experience today.

ESSENTIAL QUESTIONS

e How do maps and other geographic representations help historians understand the history of
each region?

e How did each region use the resources to provide goods and services to specialize and trade?

e How did the quest for religious freedom influence society?

e How did the early leaders influence the development of government over time?

e How did people of the 13 Colonies see things differently than we do today?

STANDARDS

NEW JERSEY STUDENT LEARNING STANDARDS: CONTENT AREA

New Jersey (NJSLS) - Grades 3-5 - Social Studies (2020)



6.1.5.CivicsDP.3:
Describe the role of religious freedom and participatory government in various North American colonies.
6.1.5.GeoPP.1:

Compare and contrast characteristics of regions in the United States based on culture, economics, and physical
characteristics to understand the concept of regionalism.

6.1.5.GeoGl.3:

Use geographic tools to determine factors that impacted emigration, settlement patterns, and regional identities
of the US colonies.

6.1.5.EconEM.2:

Identify examples of the variety of resources that are used to produce goods and services (i.e., human capital,
physical capital, natural resources).

6.1.5.EconEM.3:

Describe how supply and demand influence price and output of products.
6.1.5.EconEM.6:

Explain the system of mercantilism and its impact on the economies of the colonies and European countries.
6.1.5.EconNM.5:

Explain how the availability of private and public goods and services is influenced by the government and the
global economy.

6.1.5.EconGE.2:

lllustrate how production, distribution, and consumption of goods and services are interrelated and are affected
by the global market and events in the world community.

6.1.5.HistoryCC.3:

Use multiple sources to describe how George Washington, Thomas Jefferson, Benjamin Franklin, and Governor
William Livingston have impacted state and national governments over time.

6.1.5.HistoryCC.7:

Evaluate the initial and lasting impact of slavery using sources that represent multiple perspectives.
6.1.5.HistoryCC.12:

Determine the roles of religious freedom and participatory government in various North American colonies.
6.1.5.HistoryCC.13:

Craft a claim explaining how the development of early government structures impacted the evolution of
American politics and institutions.

6.1.5.HistoryCC.14:
Compare the practice of slavery and indentured servitude in Colonial labor systems.
6.1.5.HistoryCA.1:

Craft an argument, supported with historical evidence, for how factors such as demographics (e.g., race,
gender, religion, and economic status) affected social, economic, and political opportunities during the Colonial
era.

SOC.6.1.5.CivicsDP.3 Describe the role of religious freedom and participatory government in various North
American colonies.

SOC.6.1.5.GeoPP.1 Compare and contrast characteristics of regions in the United States based on culture,
economics, and physical characteristics to understand the concept of regionalism.

S0OC.6.1.5.GeoGl.3 Use geographic tools to determine factors that impacted emigration, settlement patterns,
and regional identities of the US colonies.



SOC.6.1.5.EconEM.1
SOC.6.1.5.EconEM.2

SOC.6.1.5.EconEM.6

SOC.6.1.5.EconNE.5

SOC.6.1.5.EconGE.2

SOC.6.1.5.HistoryCC.3

SOC.6.1.5.HistoryCC.7

SOC.6.1.5.HistoryCC.12

SOC.6.1.5.HistoryCC.13

SOC.6.1.5.HistoryCC.14
SOC.6.1.5.HistoryCA.1

Explain why individuals and businesses specialize and trade.

Identify examples of the variety of resources that are used to produce goods and services
(i.e., human capital, physical capital, natural resources).

Explain the system of mercantilism and its impact on the economies of the colonies and
European countries.

Explain how the availability of private and public goods and services is influenced by the
government and the global economy.

Illustrate how production, distribution, and consumption of goods and services are
interrelated and are affected by the global market and events in the world community.

Use multiple sources to describe how George Washington, Thomas Jefferson, Benjamin
Franklin, and Governor William Livingston have impacted state and national governments
over time.

Evaluate the initial and lasting impact of slavery using sources that represent multiple
perspectives.

Determine the roles of religious freedom and participatory government in various North
American colonies.

Craft a claim explaining how the development of early government structures impacted
the evolution of American politics and institutions.

Compare the practice of slavery and indentured servitude in Colonial labor systems.

Craft an argument, supported with historical evidence, for how factors such as
demographics (e.g., race, gender, religion, and economic status) affected social, economic,
and political opportunities during the Colonial era.

NEW JERSEY STUDENT LEARNING STANDARDS: CAREER READINESS, LIFE LITERACIES

AND KEY SKILLS

CAEP.9.2.8.B.4

CAEP.9.2.8.B.5

CAEP.9.2.8.B.6

CAEP.9.2.8.B.7
TECH.9.4.5.CI.3

TECH.9.4.5.IML.1

TECH.9.4.5.IML.6

TECH.9.4.5.IML.7

Evaluate how traditional and nontraditional careers have evolved regionally, nationally,
and globally.

Analyze labor market trends using state and federal labor market information and other
resources available online.

Demonstrate understanding of the necessary preparation and legal requirements to enter
the workforce.

Evaluate the impact of online activities and social media on employer decisions.

Participate in a brainstorming session with individuals with diverse perspectives to expand
one’s thinking about a topic of curiosity (e.g., 8.2.5.ED.2, 1.5.5.CR1a).

Evaluate digital sources for accuracy, perspective, credibility and relevance (e.g., Social
Studies Practice - Gathering and Evaluating Sources).

Use appropriate sources of information from diverse sources, contexts, disciplines, and
cultures to answer questions (e.g., RI.5.7, 6.1.5.HistoryCC.7, 7.1.NM. IPRET.5).

Evaluate the degree to which information meets a need including social emotional
learning, academic, and social (e.g., 2.2.5. PF.5).

NEW JERSEY STUDENT LEARNING STANDARDS: COMPUTER SCIENCE AND DESIGN

THINKING




CS.3-5.8.2.5.ITH.1 Explain how societal needs and wants influence the development and function of a
product and a system.

CS.3-5.8.2.5.ITH.2 Evaluate how well a new tool has met its intended purpose and identify any shortcomings
it might have.

PRE-ASSESSMENTS

Master Copy Social Studies Unit 3 Pre-Assessment Please make a copy before you administer it
to your class.

INSTRUCTIONAL PLAN

MODULE 1

Part 1: The New England Colonies

LESSON 5

Lesson b

6.1.5.EconEM.6:

I am learning about mercantilism and how it
impacted economies in the colonies and Europe.

Boxes & Bullets

Graphic Organizers

Active Listening



https://docs.google.com/forms/d/e/1FAIpQLSejnsTlnHQdnTWib7BhOhlBlT1AebSPJm-DA5HhpWj-W-CfBg/viewform?usp=sf_link

Turn and Talk

Nonfiction Signposts

Working with partners

I am learning how the government influences
goods and services.

Make a class definition: What is a kid friendly
definition of mercantilism?

Complete wrap up as exit tickets, written
response, small group discussion.

Teach:

[ )
Read and discuss the article: The Navigation
Acts - Mercantilism

Guided Practice

Discuss the questions at the bottom of the
article.

Independent Work

Work with a partner to describe Mercantilism i
your own words in your notebook.

English Language Learners Native language support:
Native language support: The teacher provides
auditory or written content to students in their native

language.

Adjusted Speech: The teacher changes speech


https://www.khanacademy.org/humanities/us-history/colonial-america/colonial-north-america/a/the-navigation-acts
https://www.khanacademy.org/humanities/us-history/colonial-america/colonial-north-america/a/the-navigation-acts

patterns to increase student comprehension. This
could include facing the students, paraphrasing,
clearly indicating the most important ideas, and
speaking more slowly.

Visuals: The teacher uses graphics, pictures, visuals,
and manipulatives. This helps ELL students better
understand and comprehend the subjects at hand.

Front-Loading Vocabulary: The teacher front loads
vocabulary. This means providing students with a list
of important vocabulary words they will need to know
for a book, lesson, etc. prior to the lesson being
taught. Including pictures to go with the vocabulary
words is also very beneficial for the students

Special Education Students:

Chunking: The teacher presents information in a way
that makes it easy for students to understand and
remember. Chunking is based on the presumption that
our working memory is easily overloaded by excessive
detail. The best way to deliver information is to
organize it into meaningful units. Because students
with special needs get overloaded easily, chunking is
an effective strategy to use with them.

Checking for Understanding: It is important to
constantly check for understanding, especially for
students who have accommodations. Teachers want t
make sure students understand the concepts being
covered in a way that makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer
questions. It is important to give students enough time
to process their thoughts.

Oral Reading: The teacher will read work orally to
students. Class work such as tests and literature
circles may need to be read aloud to the student.

Timers: The teacher will use timers as an instructional
tool. The use of timers is beneficial for students who
have trouble completing tasks. Timers can be helpful



so the student is aware of how much time they have to
complete an assignment.

Students with 504 Plans:

Chunking: The teacher presents information in a way
that makes it easy for students to understand and
remember. Chunking is based on the presumption that
our working memory is easily overloaded by excessive
detail. The best way to deliver information is to
organize it into meaningful units. Because students
with special needs get overloaded easily, chunking is
an effective strategy to use with them.

Checking for Understanding: It is important to
constantly check for understanding, especially for
students who have accommodations. Teachers want t
make sure students understand the concepts being
covered in a way that makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer
questions. It is important to give students enough time
to process their thoughts

Gifted & Talented Strategies

Extensions/Enrichments: Teachers will provide gifted
and talented students with extension/enrichment
projects. Students will be challenged to further their
understanding, to apply acquired knowledge, and/or tc
produce something in reference to acquired
knowledge.

Modify/Change Activities: Teachers will monitor and
modify activities to accommodate those students who
need to be challenged further. Additional reading,
problem-solving, writing, or project work is necessary
for those students who are ready to move on at a rate
more accelerated than their peers. In this way, G & T
students are provided the same opportunity for
support as special needs students.

Students at Risk of School Failure



Directions or Instructions: Make sure directions and/oi
instructions are given in limited numbers. Give
directions/instructions verbally and in simple written
format. Ask students to repeat the instructions or
directions to ensure understanding occurs. Check
back with the student to ensure he/she hasn't
forgotten.

Peer Support: Peers can help build confidence in othel
students by assisting in peer learning. Many teachers
use the 'ask 3 before me' approach. This is fine,
however, a student at risk may have to have a specific
student or two to ask. Set this up for the student so
he/she knows who to ask for clarification before going
to you.

Alternate or Modified Assignments: Always ask
yourself, "How can | modify this assignment to ensure
the students at risk are able to complete it?"
Sometimes you'll simplify the task, reduce the length
of the assignment or allow for a different mode of
delivery. For instance, many students may hand
something in, the at-risk student may jot notes and
give you the information verbally. Or, it just may be
that you will need to assign an alternate assignment.

Increase One to One Time: When other students are
working, always touch base with your students at risk
and find out if they're on track or needing some
additional support. A few minutes here and there will
go a long way to intervene as the need presents itself.

Contracts: It helps to have a working contract between
you and your students at risk. This helps prioritize the
tasks that need to be done and ensure completion
happens. Each day write down what needs to be
completed, as the tasks are done, provide a checkmarl
or happy face. The goal of using contracts is to
eventually have the student come to you for
completion sign-offs.

Hands On: As much as possible, think in concrete
terms and provide hands-on tasks. This means a child
doing math may require a calculator or counters. The
child may need to tape record comprehension



activities instead of writing them. A child may have to
listen to a story being read instead of reading it
him/herself.

Tests/Assessments: Tests can be done orally if need
be. Break tests down in smaller increments by having
a portion of the test in the morning, another portion
after lunch and the final part the next day.

Seating: Seat students near a helping peer or with
quick access to the teacher. Those with hearing or
sight issues need to be close to the instruction which
often means near the front.

SOC.6.1.5.EconEM.6 Explain the system of mercantilism and its impact on the economies of the colonies and
European countries.

LESSON 4

Lesson 4

6.1.5 EconEM.6
I am learning about mercantilism and how it
impacted economies in the colonies and Europe

6.1.5 EconGE.2
I am learning about how production,
distribution, and consumption of goods and

services are interrelated and are affected by
the global market.

Boxes & Bullets

Graphic Organizers

Active Listening




Turn and Talk

Nonfiction Signposts

Working with partners

I can identify one way the colonies traded with
each other and Europe.

I can draw a trade triangle to show how the
production, distribution and consumption of goods
and services are interrelated.

Complete wrap up as exit tickets, written
response, small group discussion.

Describe or draw a trade triangle (including the
middle passage). Complete wrap up as exit tickets,
written response, small group discussion.

Teach:

Read the textbook pages 214-219.

Guided Practice

Discuss the summary questions on page 215,
216, 217, and 219.

Independent Work

How did New England's economy depend on the
region's natural resources?

English Language Learners Native language support:

Native language support: The teacher provides auditory or
written content to students in their native language.



Adjusted Speech: The teacher changes speech patterns tc
increase student comprehension. This could include facing
the students, paraphrasing, clearly indicating the most
important ideas, and speaking more slowly.

Visuals: The teacher uses graphics, pictures, visuals, and
manipulatives. This helps ELL students better understand
and comprehend the subjects at hand.

Front-Loading Vocabulary: The teacher front loads
vocabulary. This means providing students with a list of
important vocabulary words they will need to know for a
book, lesson, etc. prior to the lesson being taught.
Including pictures to go with the vocabulary words is also
very beneficial for the students

Special Education Students:

Chunking: The teacher presents information in a way that
makes it easy for students to understand and remember.
Chunking is based on the presumption that our working
memory is easily overloaded by excessive detail. The best
way to deliver information is to organize it into meaningful
units. Because students with special needs get overloadec
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly
check for understanding, especially for students who have
accommodations. Teachers want to make sure students
understand the concepts being covered in a way that
makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer questions. It
is important to give students enough time to process their
thoughts.

Oral Reading: The teacher will read work orally to students
Class work such as tests and literature circles may need tc
be read aloud to the student.

Timers: The teacher will use timers as an instructional tool
The use of timers is beneficial for students who have
trouble completing tasks. Timers can be helpful so the
student is aware of how much time they have to complete



an assignment.

Students with 504 Plans:

Chunking: The teacher presents information in a way that
makes it easy for students to understand and remember.
Chunking is based on the presumption that our working
memory is easily overloaded by excessive detail. The best
way to deliver information is to organize it into meaningful
units. Because students with special needs get overloadec
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly
check for understanding, especially for students who have
accommodations. Teachers want to make sure students
understand the concepts being covered in a way that
makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer questions. It
is important to give students enough time to process their
thoughts

Gifted & Talented Strategies

Extensions/Enrichments: Teachers will provide gifted and
talented students with extension/enrichment projects.
Students will be challenged to further their understanding,
to apply acquired knowledge, and/or to produce something
in reference to acquired knowledge.

Modify/Change Activities: Teachers will monitor and modif
activities to accommodate those students who need to be
challenged further. Additional reading, problem-solving,
writing, or project work is necessary for those students whi
are ready to move on at a rate more accelerated than theit
peers. In this way, G & T students are provided the same
opportunity for support as special needs students.

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/or
instructions are given in limited numbers. Give
directions/instructions verbally and in simple written format
Ask students to repeat the instructions or directions to



ensure understanding occurs. Check back with the studen
to ensure he/she hasn't forgotten.

Peer Support: Peers can help build confidence in other
students by assisting in peer learning. Many teachers use
the 'ask 3 before me' approach. This is fine, however, a
student at risk may have to have a specific student or two
to ask. Set this up for the student so he/she knows who to
ask for clarification before going to you.

Alternate or Modified Assignments: Always ask yourself,
"How can | modify this assignment to ensure the students
at risk are able to complete it?" Sometimes you'll simplify
the task, reduce the length of the assignment or allow for ¢
different mode of delivery. For instance, many students
may hand something in, the at-risk student may jot notes
and give you the information verbally. Or, it just may be
that you will need to assign an alternate assignment.

Increase One to One Time: When other students are
working, always touch base with your students at risk and
find out if they're on track or needing some additional
support. A few minutes here and there will go a long way t
intervene as the need presents itself.

Contracts: It helps to have a working contract between you
and your students at risk. This helps prioritize the tasks
that need to be done and ensure completion happens.
Each day write down what needs to be completed, as the
tasks are done, provide a checkmark or happy face. The
goal of using contracts is to eventually have the student
come to you for completion sign-offs.

Hands On: As much as possible, think in concrete terms
and provide hands-on tasks. This means a child doing
math may require a calculator or counters. The child may
need to tape record comprehension activities instead of
writing them. A child may have to listen to a story being
read instead of reading it him/herself.

Tests/Assessments: Tests can be done orally if need be.
Break tests down in smaller increments by having a portiol
of the test in the morning, another portion after lunch and
the final part the next day.



Seating: Seat students near a helping peer or with quick
access to the teacher. Those with hearing or sight issues
need to be close to the instruction which often means near

the front.
SOC.6.1.5.EconEM.6 Explain the system of mercantilism and its impact on the economies of the colonies and
European countries.
SOC.6.1.5.EconGE.2 Illustrate how production, distribution, and consumption of goods and services are

interrelated and are affected by the global market and events in the world community.

LESSON 3

Lesson 3

Standard: 6.1.5.GeoPP.1:

I am learning the characteristics of the New
England Colonies.

Boxes & Bullets

Graphic Organizers

Active Listening

Turn and Talk

Nonfiction Signposts

Working with partners

I can name a cultural, economic and physical
characteristic of the New England Colony.




Students orally share answers from independent
work to show understanding of relationships with
Native Americans.

Teach: Politics and Native Relations in the New
England Colonies video.

[ ]
Turn and talk to discuss the questions at the
bottom.

Guided Practice

[ )
Read and discuss Puritan New England:
Massachusetts Bay article.

Independent Work
Do you think English settlers and their native
neighbors could have lived together in peace?
Why or why not?

English Language Learners Native language support:

Native language support: The teacher provides auditory or
written content to students in their native language.

Adjusted Speech: The teacher changes speech patterns tc
increase student comprehension. This could include facing
the students, paraphrasing, clearly indicating the most
important ideas, and speaking more slowly.

Visuals: The teacher uses graphics, pictures, visuals, and
manipulatives. This helps ELL students better understand
and comprehend the subjects at hand.

Front-Loading Vocabulary: The teacher front loads
vocabulary. This means providing students with a list of
important vocabulary words they will need to know for a
book, lesson, etc. prior to the lesson being taught.
Including pictures to go with the vocabulary words is also
very beneficial for the students


https://www.khanacademy.org/humanities/us-history/colonial-america/colonial-north-america/v/politics-and-native-relations-in-the-new-england-colonies
https://www.khanacademy.org/humanities/us-history/colonial-america/colonial-north-america/v/politics-and-native-relations-in-the-new-england-colonies
https://www.khanacademy.org/humanities/us-history/colonial-america/colonial-north-america/a/puritan-new-england-massachusetts-bay
https://www.khanacademy.org/humanities/us-history/colonial-america/colonial-north-america/a/puritan-new-england-massachusetts-bay

Special Education Students:

Chunking: The teacher presents information in a way that
makes it easy for students to understand and remember.
Chunking is based on the presumption that our working
memory is easily overloaded by excessive detail. The best
way to deliver information is to organize it into meaningful
units. Because students with special needs get overloadec
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly
check for understanding, especially for students who have
accommodations. Teachers want to make sure students
understand the concepts being covered in a way that
makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer questions. It
is important to give students enough time to process their
thoughts.

Oral Reading: The teacher will read work orally to students
Class work such as tests and literature circles may need tc
be read aloud to the student.

Timers: The teacher will use timers as an instructional tool
The use of timers is beneficial for students who have
trouble completing tasks. Timers can be helpful so the
student is aware of how much time they have to complete
an assignment.

Students with 504 Plans:

Chunking: The teacher presents information in a way that
makes it easy for students to understand and remember.
Chunking is based on the presumption that our working
memory is easily overloaded by excessive detail. The best
way to deliver information is to organize it into meaningful
units. Because students with special needs get overloadec
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly
check for understanding, especially for students who have
accommodations. Teachers want to make sure students
understand the concepts being covered in a way that



makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer questions. It
is important to give students enough time to process their
thoughts

Gifted & Talented Strategies

Extensions/Enrichments: Teachers will provide gifted and
talented students with extension/enrichment projects.
Students will be challenged to further their understanding,
to apply acquired knowledge, and/or to produce something
in reference to acquired knowledge.

Modify/Change Activities: Teachers will monitor and modif
activities to accommodate those students who need to be
challenged further. Additional reading, problem-solving,
writing, or project work is necessary for those students whi
are ready to move on at a rate more accelerated than theit
peers. In this way, G & T students are provided the same
opportunity for support as special needs students.

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/or
instructions are given in limited numbers. Give
directions/instructions verbally and in simple written format
Ask students to repeat the instructions or directions to
ensure understanding occurs. Check back with the studen
to ensure he/she hasn't forgotten.

Peer Support: Peers can help build confidence in other
students by assisting in peer learning. Many teachers use
the 'ask 3 before me' approach. This is fine, however, a
student at risk may have to have a specific student or two
to ask. Set this up for the student so he/she knows who to
ask for clarification before going to you.

Alternate or Modified Assignments: Always ask yourself,
"How can | modify this assignment to ensure the students
at risk are able to complete it?" Sometimes you'll simplify
the task, reduce the length of the assignment or allow for ¢
different mode of delivery. For instance, many students
may hand something in, the at-risk student may jot notes



and give you the information verbally. Or, it just may be
that you will need to assign an alternate assignment.

Increase One to One Time: When other students are
working, always touch base with your students at risk and
find out if they're on track or needing some additional
support. A few minutes here and there will go a long way
intervene as the need presents itself.

Contracts: It helps to have a working contract between you
and your students at risk. This helps prioritize the tasks
that need to be done and ensure completion happens.
Each day write down what needs to be completed, as the
tasks are done, provide a checkmark or happy face. The
goal of using contracts is to eventually have the student
come to you for completion sign-offs.

Hands On: As much as possible, think in concrete terms
and provide hands-on tasks. This means a child doing
math may require a calculator or counters. The child may
need to tape record comprehension activities instead of
writing them. A child may have to listen to a story being
read instead of reading it him/herself.

Tests/Assessments: Tests can be done orally if need be.
Break tests down in smaller increments by having a portiol
of the test in the morning, another portion after lunch and
the final part the next day.

Seating: Seat students near a helping peer or with quick
access to the teacher. Those with hearing or sight issues
need to be close to the instruction which often means near
the front.

SOC.6.1.5.GeoPP.1 Compare and contrast characteristics of regions in the United States based on culture,
economics, and physical characteristics to understand the concept of regionalism.

LESSON 2

Lesson 2



Standard: 6.1.5.EconNM.5:
I am learning how the government influences
goods and services.

Boxes & Bullets

Graphic Organizers

Active Listening

Turn and Talk

Nonfiction Signposts

Working with partners

I can explain one service influenced by the
government. Complete wrap up as exit tickets,
written response, small group discussion.

Write a narrative paragraph about school in the
New England Colonies.

Teach:

Watch Society and Religion of the New England
Colonies video. Discuss.

Guided Practice

Read text book pg 212 - 213.



https://www.khanacademy.org/humanities/us-history/colonial-america/colonial-north-america/v/society-and-religion-in-the-new-england-colonies
https://www.khanacademy.org/humanities/us-history/colonial-america/colonial-north-america/v/society-and-religion-in-the-new-england-colonies

List colonies of the New England Colonies

Discuss the connection between religion, the
government and service of early schools.

Independent Work

°
Write a narrative paragraph about school in the
New England Colonies. The story should include
what school was like, the materials students used,
and how teachers taught.

English Language Learners Native language support:

Native language support: The teacher provides auditory
or written content to students in their native language.

Adjusted Speech: The teacher changes speech patterns
to increase student comprehension. This could include

facing the students, paraphrasing, clearly indicating the
most important ideas, and speaking more slowly.

Visuals: The teacher uses graphics, pictures, visuals,
and manipulatives. This helps ELL students better
understand and comprehend the subjects at hand.

Front-Loading Vocabulary: The teacher front loads
vocabulary. This means providing students with a list of
important vocabulary words they will need to know for a
book, lesson, etc. prior to the lesson being taught.
Including pictures to go with the vocabulary words is
also very beneficial for the students

Special Education Students:

Chunking: The teacher presents information in a way
that makes it easy for students to understand and
remember. Chunking is based on the presumption that
our working memory is easily overloaded by excessive
detail. The best way to deliver information is to organize
it into meaningful units. Because students with special
needs get overloaded easily, chunking is an effective



strategy to use with them.

Checking for Understanding: It is important to constanth
check for understanding, especially for students who
have accommodations. Teachers want to make sure
students understand the concepts being covered in a
way that makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer questions.
It is important to give students enough time to process
their thoughts.

Oral Reading: The teacher will read work orally to
students. Class work such as tests and literature circles
may need to be read aloud to the student.

Timers: The teacher will use timers as an instructional
tool. The use of timers is beneficial for students who
have trouble completing tasks. Timers can be helpful so
the student is aware of how much time they have to
complete an assignment.

Students with 504 Plans:

Chunking: The teacher presents information in a way
that makes it easy for students to understand and
remember. Chunking is based on the presumption that
our working memory is easily overloaded by excessive
detail. The best way to deliver information is to organize
it into meaningful units. Because students with special
needs get overloaded easily, chunking is an effective
strategy to use with them.

Checking for Understanding: It is important to constanth
check for understanding, especially for students who
have accommodations. Teachers want to make sure
students understand the concepts being covered in a
way that makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer questions.
It is important to give students enough time to process
their thoughts



Gifted & Talented Strategies

Extensions/Enrichments: Teachers will provide gifted
and talented students with extension/enrichment
projects. Students will be challenged to further their
understanding, to apply acquired knowledge, and/or to
produce something in reference to acquired knowledge.

Modify/Change Activities: Teachers will monitor and
modify activities to accommodate those students who
need to be challenged further. Additional reading,
problem-solving, writing, or project work is necessary fo
those students who are ready to move on at a rate more
accelerated than their peers. In this way, G & T students
are provided the same opportunity for support as specia
needs students.

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/or
instructions are given in limited numbers. Give
directions/instructions verbally and in simple written
format. Ask students to repeat the instructions or
directions to ensure understanding occurs. Check back
with the student to ensure he/she hasn't forgotten.

Peer Support: Peers can help build confidence in other
students by assisting in peer learning. Many teachers
use the 'ask 3 before me' approach. This is fine, howevei
a student at risk may have to have a specific student or
two to ask. Set this up for the student so he/she knows
who to ask for clarification before going to you.

Alternate or Modified Assignments: Always ask yourself,
"How can | modify this assignment to ensure the
students at risk are able to complete it?" Sometimes
you'll simplify the task, reduce the length of the
assignment or allow for a different mode of delivery. For
instance, many students may hand something in, the at-
risk student may jot notes and give you the information
verbally. Or, it just may be that you will need to assign ai
alternate assignment.

Increase One to One Time: When other students are
working, always touch base with your students at risk



and find out if they're on track or needing some
additional support. A few minutes here and there will go
a long way to intervene as the need presents itself.

Contracts: It helps to have a working contract between
you and your students at risk. This helps prioritize the
tasks that need to be done and ensure completion
happens. Each day write down what needs to be
completed, as the tasks are done, provide a checkmark
or happy face. The goal of using contracts is to
eventually have the student come to you for completion
sign-offs.

Hands On: As much as possible, think in concrete terms
and provide hands-on tasks. This means a child doing
math may require a calculator or counters. The child may
need to tape record comprehension activities instead of
writing them. A child may have to listen to a story being
read instead of reading it him/herself.

Tests/Assessments: Tests can be done orally if need be.
Break tests down in smaller increments by having a
portion of the test in the morning, another portion after
lunch and the final part the next day.

Seating: Seat students near a helping peer or with quick
access to the teacher. Those with hearing or sight issue:
need to be close to the instruction which often means
near the front.

SOC.6.1.5.EconNE.5 Explain how the availability of private and public goods and services is influenced by the
government and the global economy.

LESSON 1

Lesson 1

Standard 6.1.5.GeoPP.1:

Learning Intention:
I am learning the characteristics of the New
England Colonies.




Boxes & Bullets

Graphic Organizers

Active Listening

Turn and Talk

Nonfiction Signposts

Working with partners

I can name a cultural, economic and physical
characteristic of the New England Colony.

Name the three regions of the thirteen
colonies. Complete wrap up as exit tickets, written
response, small group discussion.

Building Background Knowledge:

Watch BrainPop: Regions of the Thirteen
Colonies

Turn and discuss at talking points.

English Language Learners Native language support:

Native language support: The teacher provides auditory or
written content to students in their native language.

Adjusted Speech: The teacher changes speech patterns tc
increase student comprehension. This could include facing
the students, paraphrasing, clearly indicating the most
important ideas, and speaking more slowly.


https://www.brainpop.com/socialstudies/ushistory/regionsofthethirteencolonies/
https://www.brainpop.com/socialstudies/ushistory/regionsofthethirteencolonies/

Visuals: The teacher uses graphics, pictures, visuals, and
manipulatives. This helps ELL students better understand
and comprehend the subjects at hand.

Front-Loading Vocabulary: The teacher front loads
vocabulary. This means providing students with a list of
important vocabulary words they will need to know for a
book, lesson, etc. prior to the lesson being taught.
Including pictures to go with the vocabulary words is also
very beneficial for the students

Special Education Students:

Chunking: The teacher presents information in a way that
makes it easy for students to understand and remember.
Chunking is based on the presumption that our working
memory is easily overloaded by excessive detail. The best
way to deliver information is to organize it into meaningful
units. Because students with special needs get overloadec
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly
check for understanding, especially for students who have
accommodations. Teachers want to make sure students
understand the concepts being covered in a way that
makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer questions. It
is important to give students enough time to process their
thoughts.

Oral Reading: The teacher will read work orally to students
Class work such as tests and literature circles may need tc
be read aloud to the student.

Timers: The teacher will use timers as an instructional tool
The use of timers is beneficial for students who have
trouble completing tasks. Timers can be helpful so the
student is aware of how much time they have to complete
an assignment.

Students with 504 Plans:

Chunking: The teacher presents information in a way that



makes it easy for students to understand and remember.
Chunking is based on the presumption that our working
memory is easily overloaded by excessive detail. The best
way to deliver information is to organize it into meaningful
units. Because students with special needs get overloadec
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly
check for understanding, especially for students who have
accommodations. Teachers want to make sure students
understand the concepts being covered in a way that
makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer questions. It
is important to give students enough time to process their
thoughts

Gifted & Talented Strategies

Extensions/Enrichments: Teachers will provide gifted and
talented students with extension/enrichment projects.
Students will be challenged to further their understanding,
to apply acquired knowledge, and/or to produce something
in reference to acquired knowledge.

Modify/Change Activities: Teachers will monitor and modif
activities to accommodate those students who need to be
challenged further. Additional reading, problem-solving,
writing, or project work is necessary for those students whi
are ready to move on at a rate more accelerated than theit
peers. In this way, G & T students are provided the same
opportunity for support as special needs students.

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/or
instructions are given in limited numbers. Give
directions/instructions verbally and in simple written formal
Ask students to repeat the instructions or directions to
ensure understanding occurs. Check back with the studen
to ensure he/she hasn't forgotten.

Peer Support: Peers can help build confidence in other
students by assisting in peer learning. Many teachers use



the 'ask 3 before me' approach. This is fine, however, a
student at risk may have to have a specific student or two
to ask. Set this up for the student so he/she knows who to
ask for clarification before going to you.

Alternate or Modified Assignments: Always ask yourself,
"How can | modify this assignment to ensure the students
at risk are able to complete it?" Sometimes you'll simplify
the task, reduce the length of the assignment or allow for ¢
different mode of delivery. For instance, many students
may hand something in, the at-risk student may jot notes
and give you the information verbally. Or, it just may be
that you will need to assign an alternate assignment.

Increase One to One Time: When other students are
working, always touch base with your students at risk and
find out if they're on track or needing some additional
support. A few minutes here and there will go a long way t
intervene as the need presents itself.

Contracts: It helps to have a working contract between you
and your students at risk. This helps prioritize the tasks
that need to be done and ensure completion happens.
Each day write down what needs to be completed, as the
tasks are done, provide a checkmark or happy face. The
goal of using contracts is to eventually have the student
come to you for completion sign-offs.

Hands On: As much as possible, think in concrete terms
and provide hands-on tasks. This means a child doing
math may require a calculator or counters. The child may
need to tape record comprehension activities instead of
writing them. A child may have to listen to a story being
read instead of reading it him/herself.

Tests/Assessments: Tests can be done orally if need be.
Break tests down in smaller increments by having a portiol
of the test in the morning, another portion after lunch and
the final part the next day.

Seating: Seat students near a helping peer or with quick
access to the teacher. Those with hearing or sight issues
need to be close to the instruction which often means near
the front.



SOC.6.1.5.GeoPP.1 Compare and contrast characteristics of regions in the United States based on culture,
economics, and physical characteristics to understand the concept of regionalism.

MODULE 2

Part 2: The Middle Colonies

LESSON 6

Lesson 6

6.1.5.GeoPP.1:

I am learning the characteristics of the Middle
Colonies.

Boxes & Bullets

Graphic Organizers

Active Listening

Turn and Talk

Nonfiction Signposts

Working with partners

I can name a cultural, economic and physical
characteristic of the Middle Colonies.

Students work with a partner and complete a Venn
diagram comparing the New England colonies to th
Middle Colonies. Complete wrap up as exit tickets,




Teach:
[ ]

Introduce "The Middle Colonies” by showing the
following video:

o

Khan Academy The Middle Colonies

Discuss Pennsylvania

(@]
How is it different from the New England
Colonies?

Guided Practice

List the remaining Middle Colonies:

(0]
New York, New Jersey, Delaware

Independent Work

Print out the following article:



https://www.khanacademy.org/humanities/us-history/colonial-america/colonial-north-america/v/the-middle-colonies

o

Middle Colonies

Work with a partner, highlight, and discuss.

English Language Learners Native language support:

Native language support: The teacher provides
auditory or written content to students in their native
language.

Adjusted Speech: The teacher changes speech
patterns to increase student comprehension. This
could include facing the students, paraphrasing,
clearly indicating the most important ideas, and
speaking more slowly.

Visuals: The teacher uses graphics, pictures, visuals,
and manipulatives. This helps ELL students better
understand and comprehend the subjects at hand.

Front-Loading Vocabulary: The teacher front loads
vocabulary. This means providing students with a list
of important vocabulary words they will need to know
for a book, lesson, etc. prior to the lesson being
taught. Including pictures to go with the vocabulary
words is also very beneficial for the students

Special Education Students:

Chunking: The teacher presents information in a way
that makes it easy for students to understand and
remember. Chunking is based on the presumption thal
our working memory is easily overloaded by excessive
detail. The best way to deliver information is to
organize it into meaningful units. Because students
with special needs get overloaded easily, chunking is
an effective strategy to use with them.

Checking for Understanding: It is important to
constantly check for understanding, especially for


https://www.ushistory.org/us/4.asp

students who have accommodations. Teachers want t
make sure students understand the concepts being
covered in a way that makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer
questions. It is important to give students enough time
to process their thoughts.

Oral Reading: The teacher will read work orally to
students. Class work such as tests and literature
circles may need to be read aloud to the student.

Timers: The teacher will use timers as an instructional
tool. The use of timers is beneficial for students who
have trouble completing tasks. Timers can be helpful
so the student is aware of how much time they have ta
complete an assignment.

Students with 504 Plans:

Chunking: The teacher presents information in a way
that makes it easy for students to understand and
remember. Chunking is based on the presumption that
our working memory is easily overloaded by excessive
detail. The best way to deliver information is to
organize it into meaningful units. Because students
with special needs get overloaded easily, chunking is
an effective strategy to use with them.

Checking for Understanding: It is important to
constantly check for understanding, especially for
students who have accommodations. Teachers want t
make sure students understand the concepts being
covered in a way that makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer
questions. It is important to give students enough time
to process their thoughts

Gifted & Talented Strategies

Extensions/Enrichments: Teachers will provide gifted
and talented students with extension/enrichment



projects. Students will be challenged to further their
understanding, to apply acquired knowledge, and/or tc
produce something in reference to acquired
knowledge.

Modify/Change Activities: Teachers will monitor and
modify activities to accommodate those students who
need to be challenged further. Additional reading,
problem-solving, writing, or project work is necessary
for those students who are ready to move on at a rate
more accelerated than their peers. In this way, G& T
students are provided the same opportunity for
support as special needs students.

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/oi
instructions are given in limited numbers. Give
directions/instructions verbally and in simple written
format. Ask students to repeat the instructions or
directions to ensure understanding occurs. Check
back with the student to ensure he/she hasn't
forgotten.

Peer Support: Peers can help build confidence in othel
students by assisting in peer learning. Many teachers
use the 'ask 3 before me' approach. This is fine,
however, a student at risk may have to have a specific
student or two to ask. Set this up for the student so
he/she knows who to ask for clarification before going
to you.

Alternate or Modified Assignments: Always ask
yourself, "How can | modify this assignment to ensure
the students at risk are able to complete it?"
Sometimes you'll simplify the task, reduce the length
of the assignment or allow for a different mode of
delivery. For instance, many students may hand
something in, the at-risk student may jot notes and
give you the information verbally. Or, it just may be
that you will need to assign an alternate assignment.

Increase One to One Time: When other students are
working, always touch base with your students at risk
and find out if they're on track or needing some



SOC.6.1.5.GeoPP.1

additional support. A few minutes here and there will
go a long way to intervene as the need presents itself.

Contracts: It helps to have a working contract between
you and your students at risk. This helps prioritize the
tasks that need to be done and ensure completion
happens. Each day write down what needs to be
completed, as the tasks are done, provide a checkmarl
or happy face. The goal of using contracts is to
eventually have the student come to you for
completion sign-offs.

Hands On: As much as possible, think in concrete
terms and provide hands-on tasks. This means a child
doing math may require a calculator or counters. The
child may need to tape record comprehension
activities instead of writing them. A child may have to
listen to a story being read instead of reading it
him/herself.

Tests/Assessments: Tests can be done orally if need
be. Break tests down in smaller increments by having
a portion of the test in the morning, another portion
after lunch and the final part the next day.

Seating: Seat students near a helping peer or with
quick access to the teacher. Those with hearing or
sight issues need to be close to the instruction which
often means near the front.

Compare and contrast characteristics of regions in the United States based on culture,
economics, and physical characteristics to understand the concept of regionalism.

LESSON 7

6.1.5 GeoGI.3:

Learning Intention:
I am learning about emigration settlement



patterns and regional identities of the Middle
Colonies.

6.1.5 History CC13

Learning Intention:

I am learning about the development of early
government structures and how they impacted the
evolution of American politics and institutions.

Boxes & Bullets

Graphic Organizers

Active Listening

Turn and Talk

Nonfiction Signposts

Working with partners

I can use a map or other geographic tool to show
how people settled in the Middle Colonies.

I can craft an argument connecting the early
government structures (Penn, Puritans, etc.) and
their impact on the evolution of American politics
and institutions (trial by jury).

Students orally discuss their answers to "Why did
people from different places and backgrounds
settle the middle colonies?" Group discussion of
the independent work question.



Teach:
Settling the Middle Colonies Text pages 224-
233..

O
Religious freedom

o

Geography/ climate

O
New Netherland (highlight that fact) -
Dutch; English - New York

O
New Jersey

(0]
Pennsylvania

O
Delaware - William Penn

Guided Practice
Work with a partner to answer the summarizing
questions on the bottom of page 225, 226, 227,
and 228.

Review as a whole class discussion.




Point out the connection between Penn's trial by
Jury with the Bill of Rights.

Independent Work

Why did people from different places and
backgrounds settle the middle colonies? (Worl
in pairs and record their answers in their
notebook).

English Language Learners Native language support:

Native language support: The teacher provides
auditory or written content to students in their native
language.

Adjusted Speech: The teacher changes speech
patterns to increase student comprehension. This
could include facing the students, paraphrasing,
clearly indicating the most important ideas, and
speaking more slowly.

Visuals: The teacher uses graphics, pictures, visuals,
and manipulatives. This helps ELL students better
understand and comprehend the subjects at hand.

Front-Loading Vocabulary: The teacher front loads
vocabulary. This means providing students with a list
of important vocabulary words they will need to know
for a book, lesson, etc. prior to the lesson being
taught. Including pictures to go with the vocabulary
words is also very beneficial for the students

Special Education Students:

Chunking: The teacher presents information in a way
that makes it easy for students to understand and
remember. Chunking is based on the presumption thal
our working memory is easily overloaded by excessive¢
detail. The best way to deliver information is to
organize it into meaningful units. Because students



with special needs get overloaded easily, chunking is
an effective strategy to use with them.

Checking for Understanding: It is important to
constantly check for understanding, especially for
students who have accommodations. Teachers want t
make sure students understand the concepts being
covered in a way that makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer
questions. It is important to give students enough time
to process their thoughts.

Oral Reading: The teacher will read work orally to
students. Class work such as tests and literature
circles may need to be read aloud to the student.

Timers: The teacher will use timers as an instructional
tool. The use of timers is beneficial for students who
have trouble completing tasks. Timers can be helpful
so the student is aware of how much time they have ta
complete an assignment.

Students with 504 Plans:

Chunking: The teacher presents information in a way
that makes it easy for students to understand and
remember. Chunking is based on the presumption tha
our working memory is easily overloaded by excessive
detail. The best way to deliver information is to
organize it into meaningful units. Because students
with special needs get overloaded easily, chunking is
an effective strategy to use with them.

Checking for Understanding: It is important to
constantly check for understanding, especially for
students who have accommodations. Teachers want t
make sure students understand the concepts being
covered in a way that makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer
questions. It is important to give students enough time
to process their thoughts



Gifted & Talented Strategies

Extensions/Enrichments: Teachers will provide gifted
and talented students with extension/enrichment
projects. Students will be challenged to further their
understanding, to apply acquired knowledge, and/or tc
produce something in reference to acquired
knowledge.

Modify/Change Activities: Teachers will monitor and
modify activities to accommodate those students who
need to be challenged further. Additional reading,
problem-solving, writing, or project work is necessary
for those students who are ready to move on at a rate
more accelerated than their peers. In this way, G & T
students are provided the same opportunity for
support as special needs students.

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/oi
instructions are given in limited numbers. Give
directions/instructions verbally and in simple written
format. Ask students to repeat the instructions or
directions to ensure understanding occurs. Check
back with the student to ensure he/she hasn't
forgotten.

Peer Support: Peers can help build confidence in othel
students by assisting in peer learning. Many teachers
use the 'ask 3 before me' approach. This is fine,
however, a student at risk may have to have a specific
student or two to ask. Set this up for the student so
he/she knows who to ask for clarification before going
to you.

Alternate or Modified Assignments: Always ask
yourself, "How can | modify this assignment to ensure
the students at risk are able to complete it?"
Sometimes you'll simplify the task, reduce the length
of the assignment or allow for a different mode of
delivery. For instance, many students may hand
something in, the at-risk student may jot notes and
give you the information verbally. Or, it just may be
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SOC.6.1.5.HistoryCC.13

LESSON 8

that you will need to assign an alternate assignment.

Increase One to One Time: When other students are
working, always touch base with your students at risk
and find out if they're on track or needing some
additional support. A few minutes here and there will
go a long way to intervene as the need presents itself.

Contracts: It helps to have a working contract between
you and your students at risk. This helps prioritize the
tasks that need to be done and ensure completion
happens. Each day write down what needs to be
completed, as the tasks are done, provide a checkmarl
or happy face. The goal of using contracts is to
eventually have the student come to you for
completion sign-offs.

Hands On: As much as possible, think in concrete
terms and provide hands-on tasks. This means a child
doing math may require a calculator or counters. The
child may need to tape record comprehension
activities instead of writing them. A child may have to
listen to a story being read instead of reading it
him/herself.

Tests/Assessments: Tests can be done orally if need
be. Break tests down in smaller increments by having
a portion of the test in the morning, another portion
after lunch and the final part the next day.

Seating: Seat students near a helping peer or with
quick access to the teacher. Those with hearing or
sight issues need to be close to the instruction which
often means near the front.

Use geographic tools to determine factors that impacted emigration, settlement patterns,
and regional identities of the US colonies.

Craft a claim explaining how the development of early government structures impacted
the evolution of American politics and institutions.

Lesson 8



6.1.5 Civics DP.3
Learning Intention:

I am learning about the role of religious
freedom in participatory government in the
Middle Colonies.

Boxes & Bullets

Graphic Organizers

Active Listening

Turn and Talk

Nonfiction Signposts

Working with partners

I can identify how religious freedom influenced
government in the Middle Colonies.

Why did immigrants come to the middle colonies?
Complete as exit tickets, written response, small
group discussions, etc.

Teach:

Life in the Middle Colonies, pg 234 - 239

Read and discuss.

Guided Practice



How did religious tolerance help attract
different cultures to the middle colonies?

Independent Work

[ ]
If you lived in the middle colonies would you
want to live in a farming community or a town?
Explain your choice using details from the
text.

English Language Learners Native language support:

Native language support: The teacher provides
auditory or written content to students in their native
language.

Adjusted Speech: The teacher changes speech
patterns to increase student comprehension. This
could include facing the students, paraphrasing,
clearly indicating the most important ideas, and
speaking more slowly.

Visuals: The teacher uses graphics, pictures, visuals,
and manipulatives. This helps ELL students better
understand and comprehend the subjects at hand.

Front-Loading Vocabulary: The teacher front loads
vocabulary. This means providing students with a list
of important vocabulary words they will need to know
for a book, lesson, etc. prior to the lesson being
taught. Including pictures to go with the vocabulary
words is also very beneficial for the students

Special Education Students:

Chunking: The teacher presents information in a way
that makes it easy for students to understand and
remember. Chunking is based on the presumption thai
our working memory is easily overloaded by excessive
detail. The best way to deliver information is to
organize it into meaningful units. Because students
with special needs get overloaded easily, chunking is



an effective strategy to use with them.

Checking for Understanding: It is important to
constantly check for understanding, especially for
students who have accommodations. Teachers want t
make sure students understand the concepts being
covered in a way that makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer
questions. It is important to give students enough time
to process their thoughts.

Oral Reading: The teacher will read work orally to
students. Class work such as tests and literature
circles may need to be read aloud to the student.

Timers: The teacher will use timers as an instructional
tool. The use of timers is beneficial for students who
have trouble completing tasks. Timers can be helpful
so the student is aware of how much time they have ta
complete an assignment.

Students with 504 Plans:

Chunking: The teacher presents information in a way
that makes it easy for students to understand and
remember. Chunking is based on the presumption thai
our working memory is easily overloaded by excessive
detail. The best way to deliver information is to
organize it into meaningful units. Because students
with special needs get overloaded easily, chunking is
an effective strategy to use with them.

Checking for Understanding: It is important to
constantly check for understanding, especially for
students who have accommodations. Teachers want t
make sure students understand the concepts being
covered in a way that makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer
questions. It is important to give students enough time
to process their thoughts



Gifted & Talented Strategies

Extensions/Enrichments: Teachers will provide gifted
and talented students with extension/enrichment
projects. Students will be challenged to further their
understanding, to apply acquired knowledge, and/or tc
produce something in reference to acquired
knowledge.

Modify/Change Activities: Teachers will monitor and
modify activities to accommodate those students who
need to be challenged further. Additional reading,
problem-solving, writing, or project work is necessary
for those students who are ready to move on at a rate
more accelerated than their peers. In this way, G & T
students are provided the same opportunity for
support as special needs students.

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/oi
instructions are given in limited numbers. Give
directions/instructions verbally and in simple written
format. Ask students to repeat the instructions or
directions to ensure understanding occurs. Check
back with the student to ensure he/she hasn't
forgotten.

Peer Support: Peers can help build confidence in othel
students by assisting in peer learning. Many teachers
use the 'ask 3 before me' approach. This is fine,
however, a student at risk may have to have a specific
student or two to ask. Set this up for the student so
he/she knows who to ask for clarification before going
to you.

Alternate or Modified Assignments: Always ask
yourself, "How can | modify this assignment to ensure
the students at risk are able to complete it?"
Sometimes you'll simplify the task, reduce the length
of the assignment or allow for a different mode of
delivery. For instance, many students may hand
something in, the at-risk student may jot notes and
give you the information verbally. Or, it just may be
that you will need to assign an alternate assignment.
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Increase One to One Time: When other students are
working, always touch base with your students at risk
and find out if they're on track or needing some
additional support. A few minutes here and there will
go a long way to intervene as the need presents itself.

Contracts: It helps to have a working contract between
you and your students at risk. This helps prioritize the
tasks that need to be done and ensure completion
happens. Each day write down what needs to be
completed, as the tasks are done, provide a checkmarl
or happy face. The goal of using contracts is to
eventually have the student come to you for
completion sign-offs.

Hands On: As much as possible, think in concrete
terms and provide hands-on tasks. This means a child
doing math may require a calculator or counters. The
child may need to tape record comprehension
activities instead of writing them. A child may have to
listen to a story being read instead of reading it
him/herself.

Tests/Assessments: Tests can be done orally if need
be. Break tests down in smaller increments by having
a portion of the test in the morning, another portion
after lunch and the final part the next day.

Seating: Seat students near a helping peer or with
quick access to the teacher. Those with hearing or
sight issues need to be close to the instruction which
often means near the front.

Describe the role of religious freedom and participatory government in various North

American colonies.

LESSON 9

6.1.5 GeoPP.1



Learning Intention:

I am learning the characteristics of the Middle
Colonies.

Boxes & Bullets

Graphic Organizers

Active Listening

Turn and Talk

Nonfiction Signposts

Working with partners

I can name a cultural, economic and physical
characteristic of the Middle Colonies.

Name a physical and economical feature of the
Middle Colonies? Return to the Venn-diagram from
lesson 6. Add more information as applicable.

Teach:

The Economy in the Middle Colonies.

o

Refer back to the article "The Middle
Colonies"” from the first lesson (Lesson 6)..

(@]
Point out the bold words: fertile,



shipbuilding, lumbering

(@]
Define these words

Guided Practice

Busy Farms and Seaports: pgs 240-245.

Turn and Talk

(@)
How was the land different from the New

England Colonies? Use the text to support
your answer.

Independent Work

Use the Social Studies Textbook and refer to
pages 240-247.

Define the words artisan, apprentice, and
prosperity.

English Language Learners Native language support:

Native language support: The teacher provides
auditory or written content to students in their native

language.

Adjusted Speech: The teacher changes speech
patterns to increase student comprehension. This




could include facing the students, paraphrasing,
clearly indicating the most important ideas, and
speaking more slowly.

Visuals: The teacher uses graphics, pictures, visuals,
and manipulatives. This helps ELL students better
understand and comprehend the subjects at hand.

Front-Loading Vocabulary: The teacher front loads
vocabulary. This means providing students with a list
of important vocabulary words they will need to know
for a book, lesson, etc. prior to the lesson being
taught. Including pictures to go with the vocabulary
words is also very beneficial for the students

Special Education Students:

Chunking: The teacher presents information in a way
that makes it easy for students to understand and
remember. Chunking is based on the presumption thai
our working memory is easily overloaded by excessive
detail. The best way to deliver information is to
organize it into meaningful units. Because students
with special needs get overloaded easily, chunking is
an effective strategy to use with them.

Checking for Understanding: It is important to
constantly check for understanding, especially for
students who have accommodations. Teachers want t
make sure students understand the concepts being
covered in a way that makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer
questions. It is important to give students enough time
to process their thoughts.

Oral Reading: The teacher will read work orally to
students. Class work such as tests and literature
circles may need to be read aloud to the student.

Timers: The teacher will use timers as an instructional
tool. The use of timers is beneficial for students who
have trouble completing tasks. Timers can be helpful
so the student is aware of how much time they have to



complete an assignment.

Students with 504 Plans:

Chunking: The teacher presents information in a way
that makes it easy for students to understand and
remember. Chunking is based on the presumption that
our working memory is easily overloaded by excessive
detail. The best way to deliver information is to
organize it into meaningful units. Because students
with special needs get overloaded easily, chunking is
an effective strategy to use with them.

Checking for Understanding: It is important to
constantly check for understanding, especially for
students who have accommodations. Teachers want t
make sure students understand the concepts being
covered in a way that makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer
questions. It is important to give students enough time
to process their thoughts

Gifted & Talented Strategies

Extensions/Enrichments: Teachers will provide gifted
and talented students with extension/enrichment
projects. Students will be challenged to further their
understanding, to apply acquired knowledge, and/or tc
produce something in reference to acquired
knowledge.

Modify/Change Activities: Teachers will monitor and
modify activities to accommodate those students who
need to be challenged further. Additional reading,
problem-solving, writing, or project work is necessary
for those students who are ready to move on at a rate
more accelerated than their peers. In this way, G & T
students are provided the same opportunity for
support as special needs students.

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/oi



instructions are given in limited numbers. Give
directions/instructions verbally and in simple written
format. Ask students to repeat the instructions or
directions to ensure understanding occurs. Check
back with the student to ensure he/she hasn't
forgotten.

Peer Support: Peers can help build confidence in othel
students by assisting in peer learning. Many teachers
use the 'ask 3 before me' approach. This is fine,
however, a student at risk may have to have a specific
student or two to ask. Set this up for the student so
he/she knows who to ask for clarification before going
to you.

Alternate or Modified Assignments: Always ask
yourself, "How can | modify this assignment to ensure
the students at risk are able to complete it?"
Sometimes you'll simplify the task, reduce the length
of the assignment or allow for a different mode of
delivery. For instance, many students may hand
something in, the at-risk student may jot notes and
give you the information verbally. Or, it just may be
that you will need to assign an alternate assignment.

Increase One to One Time: When other students are
working, always touch base with your students at risk
and find out if they're on track or needing some
additional support. A few minutes here and there will
go a long way to intervene as the need presents itself.

Contracts: It helps to have a working contract between
you and your students at risk. This helps prioritize the
tasks that need to be done and ensure completion
happens. Each day write down what needs to be
completed, as the tasks are done, provide a checkmarl
or happy face. The goal of using contracts is to
eventually have the student come to you for
completion sign-offs.

Hands On: As much as possible, think in concrete
terms and provide hands-on tasks. This means a child
doing math may require a calculator or counters. The
child may need to tape record comprehension
activities instead of writing them. A child may have to



listen to a story being read instead of reading it
him/herself.

Tests/Assessments: Tests can be done orally if need
be. Break tests down in smaller increments by having
a portion of the test in the morning, another portion
after lunch and the final part the next day.

Seating: Seat students near a helping peer or with
quick access to the teacher. Those with hearing or
sight issues need to be close to the instruction which
often means near the front.

SOC.6.1.5.GeoPP.1 Compare and contrast characteristics of regions in the United States based on culture,
economics, and physical characteristics to understand the concept of regionalism.

MODULE 3

Part 3: The Southern Colonies

LESSON 10

Lesson 10

6.1.5.GeoPP.1:
I am learning the characteristics of the
Southern Colonies.

Boxes & Bullets

Graphic Organizers




Active Listening

Turn and Talk

Nonfiction Signposts

Working with partners

I can name a cultural, economic and physical
characteristic of the Southern Colonies.

Students work with a partner and add on to the
Venn diagram comparing the Southern colonies to
the Middle Colonies and New England Colonies.

Teach:

Introduce the West Indies and Southern
Colonies through the following video:

(@)
Khan Academy

O
Discuss key points of the video especially
how the Southern colonies were settled
because of the cash crops

Guided Practice

List the Southern Colonies

English Language Learners Native language support:


https://www.khanacademy.org/humanities/us-history/colonial-america/early-chesapeake-and-southern-colonies/v/the-west-indies-and-the-southern-colonies

Native language support: The teacher provides auditory or
written content to students in their native language.

Adjusted Speech: The teacher changes speech patterns tc
increase student comprehension. This could include facing
the students, paraphrasing, clearly indicating the most
important ideas, and speaking more slowly.

Visuals: The teacher uses graphics, pictures, visuals, and
manipulatives. This helps ELL students better understand
and comprehend the subjects at hand.

Front-Loading Vocabulary: The teacher front loads
vocabulary. This means providing students with a list of
important vocabulary words they will need to know for a
book, lesson, etc. prior to the lesson being taught.
Including pictures to go with the vocabulary words is also
very beneficial for the students

Special Education Students:

Chunking: The teacher presents information in a way that
makes it easy for students to understand and remember.
Chunking is based on the presumption that our working
memory is easily overloaded by excessive detail. The best
way to deliver information is to organize it into meaningful
units. Because students with special needs get overloadec
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly
check for understanding, especially for students who have
accommodations. Teachers want to make sure students
understand the concepts being covered in a way that
makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer questions. It
is important to give students enough time to process their
thoughts.

Oral Reading: The teacher will read work orally to students
Class work such as tests and literature circles may need tc

be read aloud to the student.

Timers: The teacher will use timers as an instructional tool



The use of timers is beneficial for students who have
trouble completing tasks. Timers can be helpful so the
student is aware of how much time they have to complete
an assignment.

Students with 504 Plans:

Chunking: The teacher presents information in a way that
makes it easy for students to understand and remember.
Chunking is based on the presumption that our working
memory is easily overloaded by excessive detail. The best
way to deliver information is to organize it into meaningful
units. Because students with special needs get overloadec
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly
check for understanding, especially for students who have
accommodations. Teachers want to make sure students
understand the concepts being covered in a way that
makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer questions. It
is important to give students enough time to process their
thoughts

Gifted & Talented Strategies

Extensions/Enrichments: Teachers will provide gifted and
talented students with extension/enrichment projects.
Students will be challenged to further their understanding,
to apply acquired knowledge, and/or to produce something
in reference to acquired knowledge.

Modify/Change Activities: Teachers will monitor and modif
activities to accommodate those students who need to be
challenged further. Additional reading, problem-solving,
writing, or project work is necessary for those students whi
are ready to move on at a rate more accelerated than theit
peers. In this way, G & T students are provided the same
opportunity for support as special needs students.

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/or



instructions are given in limited numbers. Give
directions/instructions verbally and in simple written formal
Ask students to repeat the instructions or directions to
ensure understanding occurs. Check back with the studen
to ensure he/she hasn't forgotten.

Peer Support: Peers can help build confidence in other
students by assisting in peer learning. Many teachers use
the 'ask 3 before me' approach. This is fine, however, a
student at risk may have to have a specific student or two
to ask. Set this up for the student so he/she knows who to
ask for clarification before going to you.

Alternate or Modified Assignments: Always ask yourself,
"How can | modify this assignment to ensure the students
at risk are able to complete it?" Sometimes you'll simplify
the task, reduce the length of the assignment or allow for ¢
different mode of delivery. For instance, many students
may hand something in, the at-risk student may jot notes
and give you the information verbally. Or, it just may be
that you will need to assign an alternate assignment.

Increase One to One Time: When other students are
working, always touch base with your students at risk and
find out if they're on track or needing some additional
support. A few minutes here and there will go a long way
intervene as the need presents itself.

Contracts: It helps to have a working contract between you
and your students at risk. This helps prioritize the tasks
that need to be done and ensure completion happens.
Each day write down what needs to be completed, as the
tasks are done, provide a checkmark or happy face. The
goal of using contracts is to eventually have the student
come to you for completion sign-offs.

Hands On: As much as possible, think in concrete terms
and provide hands-on tasks. This means a child doing
math may require a calculator or counters. The child may
need to tape record comprehension activities instead of
writing them. A child may have to listen to a story being
read instead of reading it him/herself.

Tests/Assessments: Tests can be done orally if need be.
Break tests down in smaller increments by having a portiol



of the test in the morning, another portion after lunch and
the final part the next day.

Seating: Seat students near a helping peer or with quick
access to the teacher. Those with hearing or sight issues
need to be close to the instruction which often means near
the front.

SOC.6.1.5.GeoPP.1 Compare and contrast characteristics of regions in the United States based on culture,
economics, and physical characteristics to understand the concept of regionalism.

LESSON 11

Lesson 11 - Settling the South

6.1.5.GeoPP.1:
I am learning the characteristics of the
Southern Colonies.

Boxes & Bullets

Graphic Organizers

Active Listening

Turn and Talk

Nonfiction Signposts

Working with partners

I can name a cultural, economic and physical
characteristic of the Southern Colonies.




Students share answers to "How did geography
affect where people settled in the southern
colonies?"

Teach:
[ ]

Read pages 252-261..

Discuss the text.

Define, constitution, debtor, and backcountry.

Guided Practice
[ )

What effect did settlers have on Native
Americans in the southern colonies? Use detail.
from the text to explain your answer. ( Use as ¢
discussion or written response).

Independent Work
Written response: How did geography affect
where people settled in the southern colonies?

English Language Learners Native language support:

Native language support: The teacher provides auditory or
written content to students in their native language.

Adjusted Speech: The teacher changes speech patterns tc
increase student comprehension. This could include facing
the students, paraphrasing, clearly indicating the most
important ideas, and speaking more slowly.

Visuals: The teacher uses graphics, pictures, visuals, and
manipulatives. This helps ELL students better understand
and comprehend the subjects at hand.

Front-Loading Vocabulary: The teacher front loads
vocabulary. This means providing students with a list of



important vocabulary words they will need to know for a
book, lesson, etc. prior to the lesson being taught.
Including pictures to go with the vocabulary words is also
very beneficial for the students

Special Education Students:

Chunking: The teacher presents information in a way that
makes it easy for students to understand and remember.
Chunking is based on the presumption that our working
memory is easily overloaded by excessive detail. The best
way to deliver information is to organize it into meaningful
units. Because students with special needs get overloadec
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly
check for understanding, especially for students who have
accommodations. Teachers want to make sure students
understand the concepts being covered in a way that
makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer questions. It
is important to give students enough time to process their
thoughts.

Oral Reading: The teacher will read work orally to students
Class work such as tests and literature circles may need tc
be read aloud to the student.

Timers: The teacher will use timers as an instructional tool
The use of timers is beneficial for students who have
trouble completing tasks. Timers can be helpful so the
student is aware of how much time they have to complete
an assignment.

Students with 504 Plans:

Chunking: The teacher presents information in a way that
makes it easy for students to understand and remember.
Chunking is based on the presumption that our working
memory is easily overloaded by excessive detail. The best
way to deliver information is to organize it into meaningful
units. Because students with special needs get overloadec
easily, chunking is an effective strategy to use with them.



Checking for Understanding: It is important to constantly
check for understanding, especially for students who have
accommodations. Teachers want to make sure students
understand the concepts being covered in a way that
makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer questions. It
is important to give students enough time to process their
thoughts

Gifted & Talented Strategies

Extensions/Enrichments: Teachers will provide gifted and
talented students with extension/enrichment projects.
Students will be challenged to further their understanding,
to apply acquired knowledge, and/or to produce something
in reference to acquired knowledge.

Modify/Change Activities: Teachers will monitor and modif
activities to accommodate those students who need to be
challenged further. Additional reading, problem-solving,
writing, or project work is necessary for those students whi
are ready to move on at a rate more accelerated than theit
peers. In this way, G & T students are provided the same
opportunity for support as special needs students.

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/or
instructions are given in limited numbers. Give
directions/instructions verbally and in simple written format
Ask students to repeat the instructions or directions to
ensure understanding occurs. Check back with the studen
to ensure he/she hasn't forgotten.

Peer Support: Peers can help build confidence in other
students by assisting in peer learning. Many teachers use
the 'ask 3 before me' approach. This is fine, however, a
student at risk may have to have a specific student or two
to ask. Set this up for the student so he/she knows who to
ask for clarification before going to you.

Alternate or Modified Assignments: Always ask yourself,



"How can | modify this assignment to ensure the students
at risk are able to complete it?" Sometimes you'll simplify
the task, reduce the length of the assignment or allow for ¢
different mode of delivery. For instance, many students
may hand something in, the at-risk student may jot notes
and give you the information verbally. Or, it just may be
that you will need to assign an alternate assignment.

Increase One to One Time: When other students are
working, always touch base with your students at risk and
find out if they're on track or needing some additional
support. A few minutes here and there will go a long way t
intervene as the need presents itself.

Contracts: It helps to have a working contract between you
and your students at risk. This helps prioritize the tasks
that need to be done and ensure completion happens.
Each day write down what needs to be completed, as the
tasks are done, provide a checkmark or happy face. The
goal of using contracts is to eventually have the student
come to you for completion sign-offs.

Hands On: As much as possible, think in concrete terms
and provide hands-on tasks. This means a child doing
math may require a calculator or counters. The child may
need to tape record comprehension activities instead of
writing them. A child may have to listen to a story being
read instead of reading it him/herself.

Tests/Assessments: Tests can be done orally if need be.
Break tests down in smaller increments by having a portiol
of the test in the morning, another portion after lunch and
the final part the next day.

Seating: Seat students near a helping peer or with quick
access to the teacher. Those with hearing or sight issues
need to be close to the instruction which often means neatr
the front.

SOC.6.1.5.GeoPP.1 Compare and contrast characteristics of regions in the United States based on culture,
economics, and physical characteristics to understand the concept of regionalism.

LESSON 12




Lesson 12 - Life in the South

6.1.5 EconEM.2
Learning Intention:

I am learning about the variety of resources
that are used to produce goods and services.

6.1.5.EconEM.3
Learning Intention

I am learning about how supply and demand
influence the price and output of products.

Boxes & Bullets

Graphic Organizers

Active Listening

Turn and Talk

Nonfiction Signposts

Working with partners

I can identify three resources that are used to
produce goods and services in the Southern
Colonies.

I can give an example of how supply and demanc
influence price.

How did resources influence supply and demand in
the southern colonies? Complete wrap up as exit




tickets, written response, small group discussion,
etfc.

Teach:

Read and discuss pages 262-271.

Define: planter and overseer.

Guided Practice

Discuss or have students respond in writing to
the reading checks at the end of each section
pages 263, 265, and 266.

Independent Work

L]
Written response: Why was the economy of th
southern colonies dependent on large
plantations while most of the other colonists
worked on small farms?

English Language Learners Native language support:

Native language support: The teacher provides auditory or
written content to students in their native language.

Adjusted Speech: The teacher changes speech patterns tc
increase student comprehension. This could include facing
the students, paraphrasing, clearly indicating the most
important ideas, and speaking more slowly.

Visuals: The teacher uses graphics, pictures, visuals, and
manipulatives. This helps ELL students better understand
and comprehend the subjects at hand.

Front-Loading Vocabulary: The teacher front loads
vocabulary. This means providing students with a list of
important vocabulary words they will need to know for a
book, lesson, etc. prior to the lesson being taught.
Including pictures to go with the vocabulary words is also



very beneficial for the students

Special Education Students:

Chunking: The teacher presents information in a way that
makes it easy for students to understand and remember.
Chunking is based on the presumption that our working
memory is easily overloaded by excessive detail. The best
way to deliver information is to organize it into meaningful
units. Because students with special needs get overloadec
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly
check for understanding, especially for students who have
accommodations. Teachers want to make sure students
understand the concepts being covered in a way that
makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer questions. It
is important to give students enough time to process their
thoughts.

Oral Reading: The teacher will read work orally to students
Class work such as tests and literature circles may need tc
be read aloud to the student.

Timers: The teacher will use timers as an instructional tool
The use of timers is beneficial for students who have
trouble completing tasks. Timers can be helpful so the
student is aware of how much time they have to complete
an assignment.

Students with 504 Plans:

Chunking: The teacher presents information in a way that
makes it easy for students to understand and remember.
Chunking is based on the presumption that our working
memory is easily overloaded by excessive detail. The best
way to deliver information is to organize it into meaningful
units. Because students with special needs get overloadec
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly
check for understanding, especially for students who have



accommodations. Teachers want to make sure students
understand the concepts being covered in a way that
makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer questions. It
is important to give students enough time to process their
thoughts

Gifted & Talented Strategies

Extensions/Enrichments: Teachers will provide gifted and
talented students with extension/enrichment projects.
Students will be challenged to further their understanding,
to apply acquired knowledge, and/or to produce something
in reference to acquired knowledge.

Modify/Change Activities: Teachers will monitor and modif
activities to accommodate those students who need to be
challenged further. Additional reading, problem-solving,
writing, or project work is necessary for those students wh
are ready to move on at a rate more accelerated than theit
peers. In this way, G & T students are provided the same
opportunity for support as special needs students.

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/or
instructions are given in limited numbers. Give
directions/instructions verbally and in simple written format
Ask students to repeat the instructions or directions to
ensure understanding occurs. Check back with the studen
to ensure he/she hasn't forgotten.

Peer Support: Peers can help build confidence in other
students by assisting in peer learning. Many teachers use
the 'ask 3 before me' approach. This is fine, however, a
student at risk may have to have a specific student or two
to ask. Set this up for the student so he/she knows who to
ask for clarification before going to you.

Alternate or Modified Assignments: Always ask yourself,
"How can | modify this assignment to ensure the students
at risk are able to complete it?" Sometimes you'll simplify
the task, reduce the length of the assignment or allow for ¢



different mode of delivery. For instance, many students
may hand something in, the at-risk student may jot notes
and give you the information verbally. Or, it just may be
that you will need to assign an alternate assignment.

Increase One to One Time: When other students are
working, always touch base with your students at risk and
find out if they're on track or needing some additional
support. A few minutes here and there will go a long way t
intervene as the need presents itself.

Contracts: It helps to have a working contract between yot
and your students at risk. This helps prioritize the tasks
that need to be done and ensure completion happens.
Each day write down what needs to be completed, as the
tasks are done, provide a checkmark or happy face. The
goal of using contracts is to eventually have the student
come to you for completion sign-offs.

Hands On: As much as possible, think in concrete terms
and provide hands-on tasks. This means a child doing
math may require a calculator or counters. The child may
need to tape record comprehension activities instead of
writing them. A child may have to listen to a story being
read instead of reading it him/herself.

Tests/Assessments: Tests can be done orally if need be.
Break tests down in smaller increments by having a portiol
of the test in the morning, another portion after lunch and
the final part the next day.

Seating: Seat students near a helping peer or with quick
access to the teacher. Those with hearing or sight issues
need to be close to the instruction which often means neatr
the front.

SOC.6.1.5.EconEM.2 Identify examples of the variety of resources that are used to produce goods and services
(i.e., human capital, physical capital, natural resources).

LESSON 14

Lesson 14 - Indentured Servants and Slavery



6.1.5.HistoryCC.7

I am learning about the impact of slavery in the
Southern Colonies.

6.1.5 HistoryCC14

I am learning about the similarities and

differences between slavery and indentured
servitude in the Southern Colonies.

Boxes & Bullets

Graphic Organizers

Active Listening

Turn and Talk

Nonfiction Signposts

Working with partners

I can identify one way that slavery impacted the
Southern Colonies.

I can compare/contrast slavery and indentured
servitude in the Southern Colonies.

Add to the venn diagram from previous lessons to
include slavery and indentured servitude.

Teach:

Watch and discuss BrainPop video: Slavery


https://www.brainpop.com/socialstudies/ushistory/slavery/

Read article The Southern Colonies and
Indentured Servants

Discuss highlights of the article.

Guided Practice

Create a chart comparing and contfrasting
slavery and indentured servants.

Independent Work

L]
What were the advantages and disadvantages o
becoming an indentured servant?

English Language Learners Native language support:

Native language support: The teacher provides auditory or
written content to students in their native language.

Adjusted Speech: The teacher changes speech patterns tc
increase student comprehension. This could include facing
the students, paraphrasing, clearly indicating the most
important ideas, and speaking more slowly.

Visuals: The teacher uses graphics, pictures, visuals, and
manipulatives. This helps ELL students better understand
and comprehend the subjects at hand.

Front-Loading Vocabulary: The teacher front loads
vocabulary. This means providing students with a list of
important vocabulary words they will need to know for a
book, lesson, etc. prior to the lesson being taught.
Including pictures to go with the vocabulary words is also
very beneficial for the students

Special Education Students:
Chunking: The teacher presents information in a way that

makes it easy for students to understand and remember.
Chunking is based on the presumption that our working


https://www.ushistory.org/us/5b.asp
https://www.ushistory.org/us/5b.asp

memory is easily overloaded by excessive detail. The best
way to deliver information is to organize it into meaningful
units. Because students with special needs get overloadec
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly
check for understanding, especially for students who have
accommodations. Teachers want to make sure students
understand the concepts being covered in a way that
makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer questions. It
is important to give students enough time to process their
thoughts.

Oral Reading: The teacher will read work orally to students
Class work such as tests and literature circles may need tc
be read aloud to the student.

Timers: The teacher will use timers as an instructional tool
The use of timers is beneficial for students who have
trouble completing tasks. Timers can be helpful so the
student is aware of how much time they have to complete
an assignment.

Students with 504 Plans:

Chunking: The teacher presents information in a way that
makes it easy for students to understand and remember.
Chunking is based on the presumption that our working
memory is easily overloaded by excessive detail. The best
way to deliver information is to organize it into meaningful
units. Because students with special needs get overloadec
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly
check for understanding, especially for students who have
accommodations. Teachers want to make sure students
understand the concepts being covered in a way that
makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer questions. It
is important to give students enough time to process their



thoughts

Gifted & Talented Strategies

Extensions/Enrichments: Teachers will provide gifted and
talented students with extension/enrichment projects.
Students will be challenged to further their understanding,
to apply acquired knowledge, and/or to produce something
in reference to acquired knowledge.

Modify/Change Activities: Teachers will monitor and modif
activities to accommodate those students who need to be
challenged further. Additional reading, problem-solving,
writing, or project work is necessary for those students whi
are ready to move on at a rate more accelerated than theit
peers. In this way, G & T students are provided the same
opportunity for support as special needs students.

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/or
instructions are given in limited numbers. Give
directions/instructions verbally and in simple written formal
Ask students to repeat the instructions or directions to
ensure understanding occurs. Check back with the studen
to ensure he/she hasn't forgotten.

Peer Support: Peers can help build confidence in other
students by assisting in peer learning. Many teachers use
the 'ask 3 before me' approach. This is fine, however, a
student at risk may have to have a specific student or two
to ask. Set this up for the student so he/she knows who to
ask for clarification before going to you.

Alternate or Modified Assignments: Always ask yourself,
"How can | modify this assignment to ensure the students
at risk are able to complete it?" Sometimes you'll simplify
the task, reduce the length of the assignment or allow for ¢
different mode of delivery. For instance, many students
may hand something in, the at-risk student may jot notes
and give you the information verbally. Or, it just may be
that you will need to assign an alternate assignment.

Increase One to One Time: When other students are
working, always touch base with your students at risk and



find out if they're on track or needing some additional
support. A few minutes here and there will go a long way t
intervene as the need presents itself.

Contracts: It helps to have a working contract between you
and your students at risk. This helps prioritize the tasks
that need to be done and ensure completion happens.
Each day write down what needs to be completed, as the
tasks are done, provide a checkmark or happy face. The
goal of using contracts is to eventually have the student
come to you for completion sign-offs.

Hands On: As much as possible, think in concrete terms
and provide hands-on tasks. This means a child doing
math may require a calculator or counters. The child may
need to tape record comprehension activities instead of
writing them. A child may have to listen to a story being
read instead of reading it him/herself.

Tests/Assessments: Tests can be done orally if need be.
Break tests down in smaller increments by having a portiol
of the test in the morning, another portion after lunch and
the final part the next day.

Seating: Seat students near a helping peer or with quick
access to the teacher. Those with hearing or sight issues
need to be close to the instruction which often means near

the front.
SOC.6.1.5.HistoryCC.7 Evaluate the initial and lasting impact of slavery using sources that represent multiple
perspectives.
SOC.6.1.5.HistoryCC.14 Compare the practice of slavery and indentured servitude in Colonial labor systems.

MODULE 4

Part 4: Performance

6.1.5 History CC.3
I am learning about famous Americans like
Thomas Jefferson.




6.1.5 HistoryCA.1:

I am learning about how race, gender, religion,
and economic status affected opportunities
during the Colonial Era.

Boxes & Bullets

Graphic Organizers

Active Listening

Turn and Talk

Nonfiction Signposts

Working with partners

I can describe the impact of one famous early
American.

I can craft an argument showing how race,
gender, religion, and economic status affected
opportunities during the Colonial Era.

Students will present their research to the class.

Research Unit:

Refer to Research Based Argumentative Essay as
a refresher on note-taking, organization, and so
on.

As a class, list famous Americans and discuss
their race, gender, religion, and economic status.
How did those factors affect their opportunities



as important leaders in the Colonial Era? (Can be
done as a slideshow, essay, etc.)

BrainPop Organizer:

A good organizer for studying different colonies.
It will need to be adapted for New England and
Southern Colonies. It includes many key details
that are relevant o the standards.

Research

English Language Learners Native language support:

Native language support: The teacher provides auditory or
written content to students in their native language.

Adjusted Speech: The teacher changes speech patterns tc
increase student comprehension. This could include facing
the students, paraphrasing, clearly indicating the most
important ideas, and speaking more slowly.

Visuals: The teacher uses graphics, pictures, visuals, and
manipulatives. This helps ELL students better understand
and comprehend the subjects at hand.

Front-Loading Vocabulary: The teacher front loads
vocabulary. This means providing students with a list of
important vocabulary words they will need to know for a
book, lesson, etc. prior to the lesson being taught.
Including pictures to go with the vocabulary words is also
very beneficial for the students

Special Education Students:

Chunking: The teacher presents information in a way that
makes it easy for students to understand and remember.
Chunking is based on the presumption that our working
memory is easily overloaded by excessive detail. The best
way to deliver information is to organize it into meaningful
units. Because students with special needs get overloadec
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly
check for understanding, especially for students who have
accommodations. Teachers want to make sure students
understand the concepts being covered in a way that


https://www.brainpop.com/socialstudies/ushistory/regionsofthethirteencolonies/worksheet/

makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer questions. It
is important to give students enough time to process their
thoughts.

Oral Reading: The teacher will read work orally to students
Class work such as tests and literature circles may need tc
be read aloud to the student.

Timers: The teacher will use timers as an instructional tool
The use of timers is beneficial for students who have
trouble completing tasks. Timers can be helpful so the
student is aware of how much time they have to complete
an assignment.

Students with 504 Plans:

Chunking: The teacher presents information in a way that
makes it easy for students to understand and remember.
Chunking is based on the presumption that our working
memory is easily overloaded by excessive detail. The best
way to deliver information is to organize it into meaningful
units. Because students with special needs get overloadec
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly
check for understanding, especially for students who have
accommodations. Teachers want to make sure students
understand the concepts being covered in a way that
makes sense to them.

Extra time: The teacher provides students with special
needs extra time to complete work or answer questions. It
is important to give students enough time to process their
thoughts

Gifted & Talented Strategies

Extensions/Enrichments: Teachers will provide gifted and
talented students with extension/enrichment projects.
Students will be challenged to further their understanding,
to apply acquired knowledge, and/or to produce something
in reference to acquired knowledge.



Modify/Change Activities: Teachers will monitor and modif
activities to accommodate those students who need to be
challenged further. Additional reading, problem-solving,
writing, or project work is necessary for those students wh
are ready to move on at a rate more accelerated than theit
peers. In this way, G & T students are provided the same
opportunity for support as special needs students.

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/or
instructions are given in limited numbers. Give
directions/instructions verbally and in simple written format
Ask students to repeat the instructions or directions to
ensure understanding occurs. Check back with the studen
to ensure he/she hasn't forgotten.

Peer Support: Peers can help build confidence in other
students by assisting in peer learning. Many teachers use
the 'ask 3 before me' approach. This is fine, however, a
student at risk may have to have a specific student or two
to ask. Set this up for the student so he/she knows who to
ask for clarification before going to you.

Alternate or Modified Assignments: Always ask yourself,
"How can | modify this assignment to ensure the students
at risk are able to complete it?" Sometimes you'll simplify
the task, reduce the length of the assignment or allow for ¢
different mode of delivery. For instance, many students
may hand something in, the at-risk student may jot notes
and give you the information verbally. Or, it just may be
that you will need to assign an alternate assignment.

Increase One to One Time: When other students are
working, always touch base with your students at risk and
find out if they're on track or needing some additional
support. A few minutes here and there will go a long way t
intervene as the need presents itself.

Contracts: It helps to have a working contract between yot
and your students at risk. This helps prioritize the tasks
that need to be done and ensure completion happens.
Each day write down what needs to be completed, as the
tasks are done, provide a checkmark or happy face. The



goal of using contracts is to eventually have the student
come to you for completion sign-offs.

Hands On: As much as possible, think in concrete terms
and provide hands-on tasks. This means a child doing
math may require a calculator or counters. The child may
need to tape record comprehension activities instead of
writing them. A child may have to listen to a story being
read instead of reading it him/herself.

Tests/Assessments: Tests can be done orally if need be.
Break tests down in smaller increments by having a portiol
of the test in the morning, another portion after lunch and
the final part the next day.

Seating: Seat students near a helping peer or with quick
access to the teacher. Those with hearing or sight issues
need to be close to the instruction which often means neatr

the front.

SOC.6.1.5.HistoryCC.3 Use multiple sources to describe how George Washington, Thomas Jefferson, Benjamin
Franklin, and Governor William Livingston have impacted state and national governments
over time.

SOC.6.1.5.HistoryCA.1 Craft an argument, supported with historical evidence, for how factors such as

demographics (e.g., race, gender, religion, and economic status) affected social, economic,
and political opportunities during the Colonial era.

REFLECTIONS

INTERDISCIPLINARY CONNECTIONS: NEW JERSEY STUDENT LEARNING STANDARDS
FOR ELA, SOCIAL STUDIES, SCIENCE AND/OR MATHEMATICS

LA.K-12.NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical inferences and
relevant connections from it; cite specific textual evidence when writing or speaking to
support conclusions drawn from the text.

LA.K-12.NJSLSA.R3 Analyze how and why individuals, events, and ideas develop and interact over the course
of a text.
LA.RI5.1 Quote accurately from a text and make relevant connections when explaining what the

text says explicitly and when drawing inferences from the text.

LA.K-12.NJSLSA.W1 Write arguments to support claims in an analysis of substantive topics or texts, using valid
reasoning and relevant and sufficient evidence.



LA.K-12.NJSLSA.W2

LA.RI.5.6

LA.RI.5.9

LA.K-12.NJSLSA.W8

Write informative/explanatory texts to examine and convey complex ideas and
information clearly and accurately through the effective selection, organization, and
analysis of content.

Analyze multiple accounts of the same event or topic, noting important similarities and
differences in the point of view they represent.

Integrate and reflect on (e.g., practical knowledge, historical/cultural context, and
background knowledge) information from several texts on the same topic in order to write
or speak about the subject knowledgeably.

Gather relevant information from multiple print and digital sources, assess the credibility
and accuracy of each source, and integrate the information while avoiding plagiarism.



