
Unit 4: History, Culture, and Perspectives (Weeks 30-
36)
Content Area: Template
Course(s):
Time Period: Full Year
Length: Full Year
Status: Published

UNIT RATIONALE
This unit focuses on the history of the United States. Students will learn about the beginning of the government 
and how the influences of Native Americans and new European settlers helped form current policy and governing 
documents.

ESSENTIAL QUESTIONS
• How do our interpretations of past events inform our understanding of cause and effect, and continuity and 

change, and how do they influence our beliefs and decisions about current public policy issues? 
• How can the study of multiple perspectives, belief systems, and cultures provide a context for understanding 

and challenging public actions and decisions in a diverse and interdependent world?  

STANDARDS

NEW JERSEY STUDENT LEARNING STANDARDS: CONTENT AREA

New Jersey (NJSLS) - Grades 3-5 - Social Studies (2020)

6.1.5.HistoryCC.1:
Analyze key historical events from the past to explain how they led to the creation of the state of New Jersey 
and the United States.

6.1.5.HistoryCC.2:
Use a variety of sources to illustrate how the American identity has evolved over time

6.1.5.HistoryCC.3:
Use multiple sources to describe how George Washington, Thomas Jefferson, Benjamin Franklin, and Governor 
William Livingston have impacted state and national governments over time.

6.1.5.HistoryCC.4:
Use evidence to document how the interactions among African, European, and Native American groups 
impacted their respective cultures.



6.1.5.HistoryCC.8:
Make evidence-based inferences to describe how the influence of Native American groups, including the Lenni 
Lenape culture, is manifested in different regions of New Jersey.

6.1.5.HistoryCC.9:
Evaluate the impact of ideas, inventions, and other contributions of prominent figures who lived New Jersey

6.1.5.HistoryCC.15:
Analyze key historical documents to determine the role they played in past and present-day government and 
citizenship (i.e., the Mayflower Compact, the Declaration of Independence, the United States Constitution, the 
Bill of Rights).

6.1.5.HistoryUP.1:
Describe the reasons various groups, voluntarily and involuntarily, immigrated to New Jersey and America, and 
cite evidence from multiple perspectives to describe the challenges they encountered.

6.1.5.HistoryUP.2:
Compare and contrast forms of governance, belief systems, and family structures among African, European, 
and Native American groups.

6.1.5.HistoryUP.4:
Compare and contrast gender roles, religion, values, cultural practices, and political systems of Native American 
groups.

6.1.5.HistorySE.2:
Construct an argument for the significant and enduring role of historical symbols, monuments, and holidays and 
how they affect the American identity.

SOC.6.1.5.HistoryCC.1 Analyze key historical events from the past to explain how they led to the creation of the 
state of New Jersey and the United States. 

SOC.6.1.5.HistoryCC.2 Use a variety of sources to illustrate how the American identity has evolved over time. 

SOC.6.1.5.HistoryCC.3 Use multiple sources to describe how George Washington, Thomas Jefferson, Benjamin 
Franklin, and Governor William Livingston have impacted state and national governments 
over time. 

SOC.6.1.5.HistoryCC.4 Use evidence to document how the interactions among African, European, and Native 
American groups impacted their respective cultures. 

SOC.6.1.5.HistoryCC.8 Make evidence-based inferences to describe how the influence of Native American 
groups, including the Lenni Lenape culture, is manifested in different regions of New 
Jersey. 

SOC.6.1.5.HistoryCC.9 Evaluate the impact of ideas, inventions, and other contributions of prominent figures 
who lived New Jersey. 

SOC.6.1.5.HistoryCC.15 Analyze key historical documents to determine the role they played in past and present-
day government and citizenship (i.e., the Mayflower Compact, the Declaration of 
Independence, the United States Constitution, the Bill of Rights). 

SOC.6.1.5.HistoryUP.1 Describe the reasons various groups, voluntarily and involuntarily, immigrated to New 
Jersey and America, and cite evidence from multiple perspectives to describe the 
challenges they encountered. 

SOC.6.1.5.HistoryUP.2 Compare and contrast forms of governance, belief systems, and family structures among 
African, European, and Native American groups. 

SOC.6.1.5.HistoryUP.4 Compare and contrast gender roles, religion, values, cultural practices, and political 
systems of Native American groups. 

SOC.6.1.5.HistorySE.2 Construct an argument for the significant and enduring role of historical symbols, 
monuments, and holidays and how they affect the American identity. 



NEW JERSEY STUDENT LEARNING STANDARDS: CAREER READINESS, LIFE LITERACIES 
AND KEY SKILLS

TECH.9.4.5.GCA.1 Analyze how culture shapes individual and community perspectives and points of view 
(e.g., 1.1.5.C2a, RL.5.9, 6.1.5.HistoryCC.8). 

NEW JERSEY STUDENT LEARNING STANDARDS: COMPUTER SCIENCE AND DESIGN 
THINKING

CS.3-5.8.2.5.NT.4 Identify how improvement in the understanding of materials science impacts 
technologies. 

CAEP.9.2.4.A.1 Identify reasons why people work, different types of work, and how work can help a 
person achieve personal and professional goals. 

CAEP.9.2.4.A.3 Investigate both traditional and nontraditional careers and relate information to personal 
likes and dislikes. 

CAEP.9.2.4.A.4 Explain why knowledge and skills acquired in the elementary grades lay the foundation for 
future academic and career success. 

TECH.8.1.5.A.2 Format a document using a word processing application to enhance text and include 
graphics, symbols and/or pictures. 

TECH.8.1.5.E.CS1 Plan strategies to guide inquiry. 

TECH.8.1.5.E.CS2 Locate, organize, analyze, evaluate, synthesize, and ethically use information from a 
variety of sources and media. 

TECH.8.1.5.E.CS3 Evaluate and select information sources and digital tools based on the appropriateness for 
specific tasks. 

TECH.8.2.5.B.5 Explain the purpose of intellectual property law. 

TECH.8.2.5.B.CS1 The cultural, social, economic and political effects of technology. 

TECH.8.2.5.B.CS2 The effects of technology on the environment. 

TECH.8.2.5.C.CS2 The application of engineering design. 

PRE-ASSESSMENTS
Unit 4 Pre Assessment - Google Form

REFLECTIONS
Many of the lessons may take more than one day to complete. 

INSTRUCTIONAL PLAN

https://docs.google.com/forms/d/e/1FAIpQLScATi8VkzqvylS9JIThORqKGXzDHrtOTkzRuD2vG0wuRR0H-Q/viewform?usp=sharing


MODULE 1
Lesson 1

Student Learning Intentions (SLI) WALT: 
(We are learning to…)

We are learning how American communities have 
evolved over time. 

Student Learning Strategies
Students will participate in whole group 
discussions to explain how American 
communities have changed over time. 

Success Criteria I can explain how American communities have 
changed over time. 

Formative Assessment (drives instructional 
decisions)

Turn and Talk

Class Discussion

Activity

Exit Ticket

Activities and Resources

Read and Discuss

Harcourt Social Studies Our 
Communities Unit 3 Chapter 5 Lesson 1 
Communities Through Time page 156 - 159

or 

Homes Then and Now Epic Books

Family Life in the USA Then and Now - Epic 
Books

School Days Then and Now - Epic Books

 

Activity

Students will be given 4 examples of changes 
that can happen in communities. They will 
choose if the change is slow or fast, then give 
their own examples of fast and slow changes. 

https://www.getepic.com/book/66137832/homes-then-and-now?utm_source=t2t&utm_medium=link&utm_campaign=content&share=1296393683
https://www.getepic.com/book/14851850/family-life-in-the-usa-then-and-now?utm_source=t2t&utm_medium=link&utm_campaign=content&share=1296393683
https://www.getepic.com/book/14851850/family-life-in-the-usa-then-and-now?utm_source=t2t&utm_medium=link&utm_campaign=content&share=1296393683
https://www.getepic.com/book/8839118/school-days-then-and-now?utm_source=t2t&utm_medium=link&utm_campaign=content&share=1296393683


Communities Through Time

 

Exit Ticket

Google Form - Lesson 1 Exit Ticket

Suggested Modifications

English Language Learners Native language 
support: 

Native language support: The teacher provides auditory 
or written content to students in their native language.

Adjusted Speech: The teacher changes speech 
patterns to increase student comprehension. This could 
include facing the students, paraphrasing, clearly 
indicating the most important ideas, and speaking more 
slowly.

Visuals: The teacher uses graphics, pictures, visuals, 
and manipulatives. This helps ELL students better 
understand and comprehend the subjects at hand.

Front-Loading Vocabulary: The teacher front loads 
vocabulary. This means providing students with a list of 
important vocabulary words they will need to know for a 
book, lesson, etc. prior to the lesson being taught. 
Including pictures to go with the vocabulary words is 
also very beneficial for the students

Special Education Students:

Chunking: The teacher presents information in a way 
that makes it easy for students to understand and 
remember. Chunking is based on the presumption that 
our working memory is easily overloaded by excessive 
detail. The best way to deliver information is to 
organize it into meaningful units. Because students with 
special needs get overloaded easily, chunking is an 
effective strategy to use with them.

Checking for Understanding: It is important to 
constantly check for understanding, especially for 
students who have accommodations. Teachers want to 
make sure students understand the concepts being 

https://docs.google.com/document/d/1UWsSQR8VNe2boK67XcwiQE41Y269pMV3F8BfZMejSNg/edit?usp=sharing
https://docs.google.com/forms/d/e/1FAIpQLScYsgEbWT1EouELg-U2cukTHB4I3gILh7bPZnL_ZXyB6H5rJw/viewform?usp=sharing


covered in a way that makes sense to them.

Extra time: The teacher provides students with special 
needs extra time to complete work or answer 
questions. It is important to give students enough time 
to process their thoughts.

Oral Reading: The teacher will read work orally to 
students. Class work such as tests and literature circles 
may need to be read aloud to the student.

Timers: The teacher will use timers as an instructional 
tool. The use of timers is beneficial for students who 
have trouble completing tasks. Timers can be helpful 
so the student is aware of how much time they have to 
complete an assignment.

Students with 504 Plans:

Chunking: The teacher presents information in a way 
that makes it easy for students to understand and 
remember. Chunking is based on the presumption that 
our working memory is easily overloaded by excessive 
detail. The best way to deliver information is to 
organize it into meaningful units. Because students with 
special needs get overloaded easily, chunking is an 
effective strategy to use with them.

Checking for Understanding: It is important to 
constantly check for understanding, especially for 
students who have accommodations. Teachers want to 
make sure students understand the concepts being 
covered in a way that makes sense to them.

Extra time: The teacher provides students with special 
needs extra time to complete work or answer 
questions. It is important to give students enough time 
to process their thoughts

Gifted & Talented Strategies

Extensions/Enrichments:  Teachers will provide gifted 
and talented students with extension/enrichment 
projects. Students will be challenged to further their 
understanding, to apply acquired knowledge, and/or to 



produce something in reference to acquired knowledge.

Modify/Change Activities: Teachers will monitor and 
modify activities to accommodate those students who 
need to be challenged further. Additional reading, 
problem-solving, writing, or project work is necessary 
for those students who are ready to move on at a rate 
more accelerated than their peers. In this way, G & T 
students are provided the same opportunity for support 
as special needs students.

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/or 
instructions are given in limited numbers. Give 
directions/instructions verbally and in simple written 
format. Ask students to repeat the instructions or 
directions to ensure understanding occurs. Check back 
with the student to ensure he/she hasn't forgotten.

Peer Support: Peers can help build confidence in other 
students by assisting in peer learning. Many teachers 
use the 'ask 3 before me' approach. This is fine, 
however, a student at risk may have to have a specific 
student or two to ask. Set this up for the student so 
he/she knows who to ask for clarification before going 
to you.

Alternate or Modified Assignments: Always ask 
yourself, "How can I modify this assignment to ensure 
the students at risk are able to complete it?" 
Sometimes you'll simplify the task, reduce the length of 
the assignment or allow for a different mode of delivery. 
For instance, many students may hand something in, 
the at-risk student may jot notes and give you the 
information verbally. Or, it just may be that you will 
need to assign an alternate assignment.

Increase One to One Time: When other students are 
working, always touch base with your students at risk 
and find out if they're on track or needing some 
additional support. A few minutes here and there will go 
a long way to intervene as the need presents itself.

Contracts: It helps to have a working contract between 



you and your students at risk. This helps prioritize the 
tasks that need to be done and ensure completion 
happens. Each day write down what needs to be 
completed, as the tasks are done, provide a checkmark 
or happy face. The goal of using contracts is to 
eventually have the student come to you for completion 
sign-offs.

Hands On: As much as possible, think in concrete 
terms and provide hands-on tasks. This means a child 
doing math may require a calculator or counters. The 
child may need to tape record comprehension activities 
instead of writing them. A child may have to listen to a 
story being read instead of reading it him/herself.

Tests/Assessments: Tests can be done orally if need 
be. Break tests down in smaller increments by having a 
portion of the test in the morning, another portion after 
lunch and the final part the next day.

Seating: Seat students near a helping peer or with 
quick access to the teacher. Those with hearing or 
sight issues need to be close to the instruction which 
often means near the front.

 

 

Lessson 2 Communities Through Time

Lesson 2 - Communities Through Time

SOC.6.1.5.HistoryCC.2 Use a variety of sources to illustrate how the American identity has evolved over time. 

MODULE 2
Lesson 2

Student Learning Intentions (SLI) WALT: 
(We are learning to…)

We are learning about the impact of inventors and 
inventions. 

Student Learning Strategies
Students will participate in whole group 
discussions to explain the impact of inventors 

https://drive.google.com/open?id=1UWsSQR8VNe2boK67XcwiQE41Y269pMV3F8BfZMejSNg
https://drive.google.com/open?id=1yYG5ft7ttfGPLyXHisepOj-2mUFrP64TRkwlFwDLNzU


and their inventions. 

Success Criteria
I can give an example of an invention from a New 
Jersey inventor that impacted the people of the 
United States. 

Formative Assessment (drives instructional 
decisions)

Turn and Talk

Class Discussion

Activity

Exit Ticket

Activities and Resources

Read and Discuss

Harcourt Social Studies Our Communities Unit 3 
Chapter 5 Lesson 3 Inventions in Communities 
page 170 - 175

 

Watch and Discuss

Thomas Edison - BrainPOP

 

Activity

• Thomas Edison Graphic Organizer (Linked 
Below)

• BrainPOP Quiz

Exit Ticket

Lesson 2 Exit Ticket

Suggested Modifications

English Language Learners Native language support: 

Native language support: The teacher provides auditory or 
written content to students in their native language.

Adjusted Speech: The teacher changes speech patterns to 
increase student comprehension. This could include facing 
the students, paraphrasing, clearly indicating the most 
important ideas, and speaking more slowly.

Visuals: The teacher uses graphics, pictures, visuals, and 

https://www.brainpop.com/socialstudies/famoushistoricalfigures/thomasedison/
https://docs.google.com/forms/d/e/1FAIpQLSeJ4krk0C32Mp5euWsqHiTg7rbcPfV9NzofpiofhJkTw32Kkg/viewform?usp=sharing


manipulatives. This helps ELL students better understand 
and comprehend the subjects at hand.

Front-Loading Vocabulary: The teacher front loads 
vocabulary. This means providing students with a list of 
important vocabulary words they will need to know for a 
book, lesson, etc. prior to the lesson being taught. 
Including pictures to go with the vocabulary words is also 
very beneficial for the students

Special Education Students:

Chunking: The teacher presents information in a way that 
makes it easy for students to understand and remember. 
Chunking is based on the presumption that our working 
memory is easily overloaded by excessive detail. The best 
way to deliver information is to organize it into meaningful 
units. Because students with special needs get overloaded 
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly 
check for understanding, especially for students who have 
accommodations. Teachers want to make sure students 
understand the concepts being covered in a way that 
makes sense to them.

Extra time: The teacher provides students with special 
needs extra time to complete work or answer questions. It 
is important to give students enough time to process their 
thoughts.

Oral Reading: The teacher will read work orally to students. 
Class work such as tests and literature circles may need to 
be read aloud to the student.

Timers: The teacher will use timers as an instructional tool. 
The use of timers is beneficial for students who have 
trouble completing tasks. Timers can be helpful so the 
student is aware of how much time they have to complete 
an assignment.

Students with 504 Plans:

Chunking: The teacher presents information in a way that 
makes it easy for students to understand and remember. 



Chunking is based on the presumption that our working 
memory is easily overloaded by excessive detail. The best 
way to deliver information is to organize it into meaningful 
units. Because students with special needs get overloaded 
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly 
check for understanding, especially for students who have 
accommodations. Teachers want to make sure students 
understand the concepts being covered in a way that 
makes sense to them.

Extra time: The teacher provides students with special 
needs extra time to complete work or answer questions. It 
is important to give students enough time to process their 
thoughts

Gifted & Talented Strategies

Extensions/Enrichments:  Teachers will provide gifted and 
talented students with extension/enrichment projects. 
Students will be challenged to further their understanding, 
to apply acquired knowledge, and/or to produce something 
in reference to acquired knowledge.

Modify/Change Activities: Teachers will monitor and modify 
activities to accommodate those students who need to be 
challenged further. Additional reading, problem-solving, 
writing, or project work is necessary for those students who 
are ready to move on at a rate more accelerated than their 
peers. In this way, G & T students are provided the same 
opportunity for support as special needs students.

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/or 
instructions are given in limited numbers. Give 
directions/instructions verbally and in simple written format. 
Ask students to repeat the instructions or directions to 
ensure understanding occurs. Check back with the student 
to ensure he/she hasn't forgotten.

Peer Support: Peers can help build confidence in other 
students by assisting in peer learning. Many teachers use 
the 'ask 3 before me' approach. This is fine, however, a 



student at risk may have to have a specific student or two 
to ask. Set this up for the student so he/she knows who to 
ask for clarification before going to you.

Alternate or Modified Assignments: Always ask yourself, 
"How can I modify this assignment to ensure the students 
at risk are able to complete it?" Sometimes you'll simplify 
the task, reduce the length of the assignment or allow for a 
different mode of delivery. For instance, many students 
may hand something in, the at-risk student may jot notes 
and give you the information verbally. Or, it just may be 
that you will need to assign an alternate assignment.

Increase One to One Time: When other students are 
working, always touch base with your students at risk and 
find out if they're on track or needing some additional 
support. A few minutes here and there will go a long way to 
intervene as the need presents itself.

Contracts: It helps to have a working contract between you 
and your students at risk. This helps prioritize the tasks 
that need to be done and ensure completion happens. 
Each day write down what needs to be completed, as the 
tasks are done, provide a checkmark or happy face. The 
goal of using contracts is to eventually have the student 
come to you for completion sign-offs.

Hands On: As much as possible, think in concrete terms 
and provide hands-on tasks. This means a child doing 
math may require a calculator or counters. The child may 
need to tape record comprehension activities instead of 
writing them. A child may have to listen to a story being 
read instead of reading it him/herself.

Tests/Assessments: Tests can be done orally if need be. 
Break tests down in smaller increments by having a portion 
of the test in the morning, another portion after lunch and 
the final part the next day.

Seating: Seat students near a helping peer or with quick 
access to the teacher. Those with hearing or sight issues 
need to be close to the instruction which often means near 
the front.



 

 

Thomas_Edison_BrainPOP.pdf

Lesson 2 - Inventions in Communities

SOC.6.1.5.HistoryCC.9 Evaluate the impact of ideas, inventions, and other contributions of prominent figures 
who lived New Jersey. 

MODULE 3
Lesson 3

Student Learning Intentions (SLI) WALT: 
(We are learning to…)

We are learning the similarities and differences 
between Native American groups.

Student Learning Strategies
Students will participate in whole-group 
discussions to compare and contrast Native 
Americans groups. 

Success Criteria I can compare and contrast Native American groups. 

Formative Assessment (drives instructional 
decisions)

Turn and Talk

Class Discussion

Activity

Exit Ticket

Activities and Resources

Read and Discuss

Harcourt Social Studies Our Communities Unit 3 
Chapter 6 Lesson 1 The First Communities page 
190 - 193

Lenape Google Slides (attached)

 

Watch and Discuss 

Iroquois - Brain POP Jr

Pueblo - BrainPOP Jr

https://planboard.s3.amazonaws.com/attachments/v2/c1/95/50/c19550d4b59098bc99948823ccf37febb92e98d1ca3ffbf2b91e153c49ba4904a65c09f0ac811a8ffb4cc37848aea1a71fa8c34bcf63968db87b59f2473a8063_180177.pdf?response-content-disposition=inline%3B%20filename%3D%22Thomas_Edison_BrainPOP.pdf%22&response-content-type=application%2Fpdf&X-Amz-Algorithm=AWS4-HMAC-SHA256&X-Amz-Credential=AKIA5OS2VEYAEZWDXSFE%2F20240612%2Fus-east-1%2Fs3%2Faws4_request&X-Amz-Date=20240612T011529Z&X-Amz-Expires=86400&X-Amz-SignedHeaders=host&X-Amz-Signature=2fd4eeeb1a4e27639ae5b1b45512f607c94bc301ee46a6bf781a78f6765e073e
https://drive.google.com/open?id=1J50li3P7ED3SonP5T3fWgphoaLiOGA2bkSEGxjk59_4
https://jr.brainpop.com/socialstudies/nativeamericans/iroquois/
https://jr.brainpop.com/socialstudies/nativeamericans/pueblo/


 

Activity

• Graphic Organizer to gather information about 
different Native American groups

• BrainPOP Quizzes

 

Exit Ticket

Lesson 3 - The First Communities

Suggested Modifications

English Language Learners Native language support: 

Native language support: The teacher provides auditory or 
written content to students in their native language.

Adjusted Speech: The teacher changes speech patterns to 
increase student comprehension. This could include facing 
the students, paraphrasing, clearly indicating the most 
important ideas, and speaking more slowly.

Visuals: The teacher uses graphics, pictures, visuals, and 
manipulatives. This helps ELL students better understand 
and comprehend the subjects at hand.

Front-Loading Vocabulary: The teacher front loads 
vocabulary. This means providing students with a list of 
important vocabulary words they will need to know for a 
book, lesson, etc. prior to the lesson being taught. 
Including pictures to go with the vocabulary words is also 
very beneficial for the students

Special Education Students:

Chunking: The teacher presents information in a way that 
makes it easy for students to understand and remember. 
Chunking is based on the presumption that our working 
memory is easily overloaded by excessive detail. The best 
way to deliver information is to organize it into meaningful 
units. Because students with special needs get overloaded 
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly 

https://docs.google.com/forms/d/e/1FAIpQLSfWoA6489Xv9_2dDePref_saDMLVa9S_eASM7ihBaSjEyq7Xg/viewform?usp=sharing


check for understanding, especially for students who have 
accommodations. Teachers want to make sure students 
understand the concepts being covered in a way that 
makes sense to them.

Extra time: The teacher provides students with special 
needs extra time to complete work or answer questions. It 
is important to give students enough time to process their 
thoughts.

Oral Reading: The teacher will read work orally to students. 
Class work such as tests and literature circles may need to 
be read aloud to the student.

Timers: The teacher will use timers as an instructional tool. 
The use of timers is beneficial for students who have 
trouble completing tasks. Timers can be helpful so the 
student is aware of how much time they have to complete 
an assignment.

Students with 504 Plans:

Chunking: The teacher presents information in a way that 
makes it easy for students to understand and remember. 
Chunking is based on the presumption that our working 
memory is easily overloaded by excessive detail. The best 
way to deliver information is to organize it into meaningful 
units. Because students with special needs get overloaded 
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly 
check for understanding, especially for students who have 
accommodations. Teachers want to make sure students 
understand the concepts being covered in a way that 
makes sense to them.

Extra time: The teacher provides students with special 
needs extra time to complete work or answer questions. It 
is important to give students enough time to process their 
thoughts

Gifted & Talented Strategies

Extensions/Enrichments:  Teachers will provide gifted and 
talented students with extension/enrichment projects. 



Students will be challenged to further their understanding, 
to apply acquired knowledge, and/or to produce something 
in reference to acquired knowledge.

Modify/Change Activities: Teachers will monitor and modify 
activities to accommodate those students who need to be 
challenged further. Additional reading, problem-solving, 
writing, or project work is necessary for those students who 
are ready to move on at a rate more accelerated than their 
peers. In this way, G & T students are provided the same 
opportunity for support as special needs students.

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/or 
instructions are given in limited numbers. Give 
directions/instructions verbally and in simple written format. 
Ask students to repeat the instructions or directions to 
ensure understanding occurs. Check back with the student 
to ensure he/she hasn't forgotten.

Peer Support: Peers can help build confidence in other 
students by assisting in peer learning. Many teachers use 
the 'ask 3 before me' approach. This is fine, however, a 
student at risk may have to have a specific student or two 
to ask. Set this up for the student so he/she knows who to 
ask for clarification before going to you.

Alternate or Modified Assignments: Always ask yourself, 
"How can I modify this assignment to ensure the students 
at risk are able to complete it?" Sometimes you'll simplify 
the task, reduce the length of the assignment or allow for a 
different mode of delivery. For instance, many students 
may hand something in, the at-risk student may jot notes 
and give you the information verbally. Or, it just may be 
that you will need to assign an alternate assignment.

Increase One to One Time: When other students are 
working, always touch base with your students at risk and 
find out if they're on track or needing some additional 
support. A few minutes here and there will go a long way to 
intervene as the need presents itself.

Contracts: It helps to have a working contract between you 
and your students at risk. This helps prioritize the tasks 



that need to be done and ensure completion happens. 
Each day write down what needs to be completed, as the 
tasks are done, provide a checkmark or happy face. The 
goal of using contracts is to eventually have the student 
come to you for completion sign-offs.

Hands On: As much as possible, think in concrete terms 
and provide hands-on tasks. This means a child doing 
math may require a calculator or counters. The child may 
need to tape record comprehension activities instead of 
writing them. A child may have to listen to a story being 
read instead of reading it him/herself.

Tests/Assessments: Tests can be done orally if need be. 
Break tests down in smaller increments by having a portion 
of the test in the morning, another portion after lunch and 
the final part the next day.

Seating: Seat students near a helping peer or with quick 
access to the teacher. Those with hearing or sight issues 
need to be close to the instruction which often means near 
the front.

 

 

Lenape_-_Native_Americans.pdf

Lesson_3_-_The_First_Communities.pdf

Lesson 3 - The First Communities

SOC.6.1.5.HistoryUP.4 Compare and contrast gender roles, religion, values, cultural practices, and political 
systems of Native American groups. 

MODULE 4
Lesson 4 

Student Learning Intentions (SLI) WALT: 
(We are learning to…)

We are learning about interactions between Native 
Americans and settlers. 

https://planboard.s3.amazonaws.com/attachments/v2/b0/f5/c0/b0f5c01faecdcf0835e72961a5a7fa7ca25eb2d3c2b52ec989378462827eeadd5f77f088ff0a3e326e8d6572c5c628b71720e27f5a2bf2b8338723c313019022_1373737.pdf?response-content-disposition=inline%3B%20filename%3D%22Lenape_-_Native_Americans.pdf%22&response-content-type=application%2Fpdf&X-Amz-Algorithm=AWS4-HMAC-SHA256&X-Amz-Credential=AKIA5OS2VEYAEZWDXSFE%2F20240612%2Fus-east-1%2Fs3%2Faws4_request&X-Amz-Date=20240612T011529Z&X-Amz-Expires=86400&X-Amz-SignedHeaders=host&X-Amz-Signature=edb483b7a360c6063383f2450f3008585f5b80c36fb277fc4cd55cf134068a90
https://planboard.s3.amazonaws.com/attachments/v2/e9/4a/4a/e94a4a17572cda35e974523c8eb0023211f1b663422d7a5f1ac84bc9efb7b9136991da231dcaf5efab4b85e1c302325ae9af89c54d4173822bf73795cf7187f0_9881.pdf?response-content-disposition=inline%3B%20filename%3D%22Lesson_3_-_The_First_Communities.pdf%22&response-content-type=application%2Fpdf&X-Amz-Algorithm=AWS4-HMAC-SHA256&X-Amz-Credential=AKIA5OS2VEYAEZWDXSFE%2F20240612%2Fus-east-1%2Fs3%2Faws4_request&X-Amz-Date=20240612T011529Z&X-Amz-Expires=86400&X-Amz-SignedHeaders=host&X-Amz-Signature=d43ecfee1134ea3e31a27654c69d477b6c780828c8d843341e9fef316554d488
https://drive.google.com/open?id=1trfzGGNz2ShVvLk_37CXfpDgBhDhUI5e0bOti7Mf5Jk


Student Learning Strategies

Students will participate in whole group 
discussions to explain how interactions between 
settlers and Native Americans changed each 
other's cultures. 

Success Criteria
I can explain how the interactions between settlers 
and Native Americans changed each other's 
cultures. 

Formative Assessment (drives instructional 
decisions)

Turn and Talk

Class Discussion

Activity

Exit Ticket

Activities and Resources

Read and Discuss

Harcourt Social Studies Our Communities Unit 3 
Chapter 6 Lesson 2 Building Communities page 
196 - 203

or 

Epic Books Indigenous People

 

Activity

Create your own Settlement

Students will design their own settlement near a 
forest and a river. 

 

Exit Ticket
Lesson 4 - Exit Ticket

Suggested Modifications

English Language Learners Native language support: 

Native language support: The teacher provides auditory or 
written content to students in their native language.

Adjusted Speech: The teacher changes speech patterns to 
increase student comprehension. This could include facing 
the students, paraphrasing, clearly indicating the most 

https://www.getepic.com/book/59026321/indigenous-peoples?utm_source=t2t&utm_medium=link&utm_campaign=content&share=1296393683
https://docs.google.com/forms/d/e/1FAIpQLSc_J3JlDURG-ZLpkIOLMBL6HB2iLDmTmqZmsT6Qisb-HZOnrA/viewform?usp=sharing


important ideas, and speaking more slowly.

Visuals: The teacher uses graphics, pictures, visuals, and 
manipulatives. This helps ELL students better understand 
and comprehend the subjects at hand.

Front-Loading Vocabulary: The teacher front loads 
vocabulary. This means providing students with a list of 
important vocabulary words they will need to know for a 
book, lesson, etc. prior to the lesson being taught. 
Including pictures to go with the vocabulary words is also 
very beneficial for the students

Special Education Students:

Chunking: The teacher presents information in a way that 
makes it easy for students to understand and remember. 
Chunking is based on the presumption that our working 
memory is easily overloaded by excessive detail. The best 
way to deliver information is to organize it into meaningful 
units. Because students with special needs get overloaded 
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly 
check for understanding, especially for students who have 
accommodations. Teachers want to make sure students 
understand the concepts being covered in a way that 
makes sense to them.

Extra time: The teacher provides students with special 
needs extra time to complete work or answer questions. It 
is important to give students enough time to process their 
thoughts.

Oral Reading: The teacher will read work orally to students. 
Class work such as tests and literature circles may need to 
be read aloud to the student.

Timers: The teacher will use timers as an instructional tool. 
The use of timers is beneficial for students who have 
trouble completing tasks. Timers can be helpful so the 
student is aware of how much time they have to complete 
an assignment.

Students with 504 Plans:



Chunking: The teacher presents information in a way that 
makes it easy for students to understand and remember. 
Chunking is based on the presumption that our working 
memory is easily overloaded by excessive detail. The best 
way to deliver information is to organize it into meaningful 
units. Because students with special needs get overloaded 
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly 
check for understanding, especially for students who have 
accommodations. Teachers want to make sure students 
understand the concepts being covered in a way that 
makes sense to them.

Extra time: The teacher provides students with special 
needs extra time to complete work or answer questions. It 
is important to give students enough time to process their 
thoughts

Gifted & Talented Strategies

Extensions/Enrichments:  Teachers will provide gifted and 
talented students with extension/enrichment projects. 
Students will be challenged to further their understanding, 
to apply acquired knowledge, and/or to produce something 
in reference to acquired knowledge.

Modify/Change Activities: Teachers will monitor and modify 
activities to accommodate those students who need to be 
challenged further. Additional reading, problem-solving, 
writing, or project work is necessary for those students who 
are ready to move on at a rate more accelerated than their 
peers. In this way, G & T students are provided the same 
opportunity for support as special needs students.

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/or 
instructions are given in limited numbers. Give 
directions/instructions verbally and in simple written format. 
Ask students to repeat the instructions or directions to 
ensure understanding occurs. Check back with the student 
to ensure he/she hasn't forgotten.



Peer Support: Peers can help build confidence in other 
students by assisting in peer learning. Many teachers use 
the 'ask 3 before me' approach. This is fine, however, a 
student at risk may have to have a specific student or two 
to ask. Set this up for the student so he/she knows who to 
ask for clarification before going to you.

Alternate or Modified Assignments: Always ask yourself, 
"How can I modify this assignment to ensure the students 
at risk are able to complete it?" Sometimes you'll simplify 
the task, reduce the length of the assignment or allow for a 
different mode of delivery. For instance, many students 
may hand something in, the at-risk student may jot notes 
and give you the information verbally. Or, it just may be 
that you will need to assign an alternate assignment.

Increase One to One Time: When other students are 
working, always touch base with your students at risk and 
find out if they're on track or needing some additional 
support. A few minutes here and there will go a long way to 
intervene as the need presents itself.

Contracts: It helps to have a working contract between you 
and your students at risk. This helps prioritize the tasks 
that need to be done and ensure completion happens. 
Each day write down what needs to be completed, as the 
tasks are done, provide a checkmark or happy face. The 
goal of using contracts is to eventually have the student 
come to you for completion sign-offs.

Hands On: As much as possible, think in concrete terms 
and provide hands-on tasks. This means a child doing 
math may require a calculator or counters. The child may 
need to tape record comprehension activities instead of 
writing them. A child may have to listen to a story being 
read instead of reading it him/herself.

Tests/Assessments: Tests can be done orally if need be. 
Break tests down in smaller increments by having a portion 
of the test in the morning, another portion after lunch and 
the final part the next day.

Seating: Seat students near a helping peer or with quick 
access to the teacher. Those with hearing or sight issues 
need to be close to the instruction which often means near 



the front.

 

 

Lesson_4_-_Building_Communities.pdf

Lesson 4 - Building Communities

Lesson 4 - Building Communities

SOC.6.1.5.HistoryCC.4 Use evidence to document how the interactions among African, European, and Native 
American groups impacted their respective cultures. 

MODULE 5
Lesson 5

Student Learning Intentions (SLI) WALT: 
(We are learning to…)

We are learning about the events that led to the 
formation of New Jersey and the United States. 

Student Learning Strategies
Students will participate in whole-group 
discussions about what led to the creation of 
New Jersey and the United States.

Success Criteria I can discuss the events that led to the creation of 
New Jersey and the United States. 

Formative Assessment (drives instructional 
decisions)

Turn and Talk

Class Discussion

Activity

Exit Ticket

Activities and Resources

Read and Discuss

Harcourt Social Studies Our Communities Unit 3 
Chapter 6 Lesson 3 Fighting for Freedom page 
204 - 209

 

https://planboard.s3.amazonaws.com/attachments/v2/4b/7c/c0/4b7cc0aad71faa13e7a5c6122951039f4f2702628f7cb50d983cc253c87043bd3d0a0243b8f8e677e318ddc227259f447e47c25509c289c54f4f7c54d54e18ad_16089.pdf?response-content-disposition=inline%3B%20filename%3D%22Lesson_4_-_Building_Communities.pdf%22&response-content-type=application%2Fpdf&X-Amz-Algorithm=AWS4-HMAC-SHA256&X-Amz-Credential=AKIA5OS2VEYAEZWDXSFE%2F20240612%2Fus-east-1%2Fs3%2Faws4_request&X-Amz-Date=20240612T011529Z&X-Amz-Expires=86400&X-Amz-SignedHeaders=host&X-Amz-Signature=f91ea3ad15b75878f21b27ea511b4b02dd51eb74375a58eb131d1449dcc11b36
https://drive.google.com/open?id=1YSL8E7JWm4ctLzChQfIQRAiTupV0XmO_jr-OzOuPkPw
https://drive.google.com/open?id=11upzI2CtPInZcXYTtgVGQqSuvJiq8MxKZf2Z9Ny1gNU


Watch and Discuss

Cause of the American Revolution - BrainPOP

 

Activity

• Cause and Effect Organizer of the events 
leading up to the American Revolution

• BrainPOP quiz

Exit Ticket
Lesson 5 - Exit Ticket

Suggested Modifications

English Language Learners Native language support: 

Native language support: The teacher provides auditory or 
written content to students in their native language.

Adjusted Speech: The teacher changes speech patterns to 
increase student comprehension. This could include facing 
the students, paraphrasing, clearly indicating the most 
important ideas, and speaking more slowly.

Visuals: The teacher uses graphics, pictures, visuals, and 
manipulatives. This helps ELL students better understand 
and comprehend the subjects at hand.

Front-Loading Vocabulary: The teacher front loads 
vocabulary. This means providing students with a list of 
important vocabulary words they will need to know for a 
book, lesson, etc. prior to the lesson being taught. 
Including pictures to go with the vocabulary words is also 
very beneficial for the students

Special Education Students:

Chunking: The teacher presents information in a way that 
makes it easy for students to understand and remember. 
Chunking is based on the presumption that our working 
memory is easily overloaded by excessive detail. The best 
way to deliver information is to organize it into meaningful 
units. Because students with special needs get overloaded 
easily, chunking is an effective strategy to use with them.

https://www.brainpop.com/socialstudies/ushistory/causesoftheamericanrevolution/
https://docs.google.com/forms/d/e/1FAIpQLSfgqnbb1piXquj3CAnwrSa9Yniy34bLpkEKwtEG5AzLZp8wpg/viewform?usp=sharing


Checking for Understanding: It is important to constantly 
check for understanding, especially for students who have 
accommodations. Teachers want to make sure students 
understand the concepts being covered in a way that 
makes sense to them.

Extra time: The teacher provides students with special 
needs extra time to complete work or answer questions. It 
is important to give students enough time to process their 
thoughts.

Oral Reading: The teacher will read work orally to students. 
Class work such as tests and literature circles may need to 
be read aloud to the student.

Timers: The teacher will use timers as an instructional tool. 
The use of timers is beneficial for students who have 
trouble completing tasks. Timers can be helpful so the 
student is aware of how much time they have to complete 
an assignment.

Students with 504 Plans:

Chunking: The teacher presents information in a way that 
makes it easy for students to understand and remember. 
Chunking is based on the presumption that our working 
memory is easily overloaded by excessive detail. The best 
way to deliver information is to organize it into meaningful 
units. Because students with special needs get overloaded 
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly 
check for understanding, especially for students who have 
accommodations. Teachers want to make sure students 
understand the concepts being covered in a way that 
makes sense to them.

Extra time: The teacher provides students with special 
needs extra time to complete work or answer questions. It 
is important to give students enough time to process their 
thoughts

Gifted & Talented Strategies

Extensions/Enrichments:  Teachers will provide gifted and 



talented students with extension/enrichment projects. 
Students will be challenged to further their understanding, 
to apply acquired knowledge, and/or to produce something 
in reference to acquired knowledge.

Modify/Change Activities: Teachers will monitor and modify 
activities to accommodate those students who need to be 
challenged further. Additional reading, problem-solving, 
writing, or project work is necessary for those students who 
are ready to move on at a rate more accelerated than their 
peers. In this way, G & T students are provided the same 
opportunity for support as special needs students.

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/or 
instructions are given in limited numbers. Give 
directions/instructions verbally and in simple written format. 
Ask students to repeat the instructions or directions to 
ensure understanding occurs. Check back with the student 
to ensure he/she hasn't forgotten.

Peer Support: Peers can help build confidence in other 
students by assisting in peer learning. Many teachers use 
the 'ask 3 before me' approach. This is fine, however, a 
student at risk may have to have a specific student or two 
to ask. Set this up for the student so he/she knows who to 
ask for clarification before going to you.

Alternate or Modified Assignments: Always ask yourself, 
"How can I modify this assignment to ensure the students 
at risk are able to complete it?" Sometimes you'll simplify 
the task, reduce the length of the assignment or allow for a 
different mode of delivery. For instance, many students 
may hand something in, the at-risk student may jot notes 
and give you the information verbally. Or, it just may be 
that you will need to assign an alternate assignment.

Increase One to One Time: When other students are 
working, always touch base with your students at risk and 
find out if they're on track or needing some additional 
support. A few minutes here and there will go a long way to 
intervene as the need presents itself.

Contracts: It helps to have a working contract between you 



and your students at risk. This helps prioritize the tasks 
that need to be done and ensure completion happens. 
Each day write down what needs to be completed, as the 
tasks are done, provide a checkmark or happy face. The 
goal of using contracts is to eventually have the student 
come to you for completion sign-offs.

Hands On: As much as possible, think in concrete terms 
and provide hands-on tasks. This means a child doing 
math may require a calculator or counters. The child may 
need to tape record comprehension activities instead of 
writing them. A child may have to listen to a story being 
read instead of reading it him/herself.

Tests/Assessments: Tests can be done orally if need be. 
Break tests down in smaller increments by having a portion 
of the test in the morning, another portion after lunch and 
the final part the next day.

Seating: Seat students near a helping peer or with quick 
access to the teacher. Those with hearing or sight issues 
need to be close to the instruction which often means near 
the front.

 

 

Cause_of_the_American_Revolution_-_BrainPOP.pdf

Lesson 5 - Fighting for Freedom

Cause of the American Revolution - BrainPOP.pdf

SOC.6.1.5.HistoryCC.1 Analyze key historical events from the past to explain how they led to the creation of the 
state of New Jersey and the United States. 

MODULE 6
Lesson 6

Student Learning Intentions (SLI) WALT: (We 
are learning to…)

We are learning to think about past government documents 
affecting present-day government and citizenship.

Student Learning Strategies Students will participate in whole group discussions to 

https://planboard.s3.amazonaws.com/attachments/v2/a1/fb/d9/a1fbd92ab7229c3ee3918ae84a4f6923a5ad54eb5113427c2055a9d04f75ec469f6a6128646260f8104043f9f1f887e78c59bd8ff400d7674eb713a12fe8ee09_150569.pdf?response-content-disposition=inline%3B%20filename%3D%22Cause_of_the_American_Revolution_-_BrainPOP.pdf%22&response-content-type=application%2Fpdf&X-Amz-Algorithm=AWS4-HMAC-SHA256&X-Amz-Credential=AKIA5OS2VEYAEZWDXSFE%2F20240612%2Fus-east-1%2Fs3%2Faws4_request&X-Amz-Date=20240612T011529Z&X-Amz-Expires=86400&X-Amz-SignedHeaders=host&X-Amz-Signature=a3517b6bf56ce8da325a760ceaeb3137a69eae1e8cde476efc098c2990a037a8
https://drive.google.com/open?id=15npCRFj4eVgw57XNSGTzMss5IcAqT6do7mGe5Yn9pW0
https://drive.google.com/open?id=1urE3NIajiGxsz2fotm2bB947qkwyCuk2


explain why past government documents are 
important. 

Success Criteria
I can explain why past government documents are 
important today. 

Formative Assessment (drives instructional decisions)

Turn and Talk

Class Discussion

Activity

Exit Ticket

Activities and Resources

Watch and Discuss

Declaration of Independence - Brain POP

Bill of Rights - BrainPOP 

The U.S. Constitution - Brain POP

 

Activity

• Brain POP quizzes
• Graphic Organizer

 

Exit Ticket
Lesson 6 Exit Ticket

Suggested Modifications

English Language Learners Native language support: 

Native language support: The teacher provides auditory or 
written content to students in their native language.

Adjusted Speech: The teacher changes speech patterns to 
increase student comprehension. This could include facing 
the students, paraphrasing, clearly indicating the most 
important ideas, and speaking more slowly.

Visuals: The teacher uses graphics, pictures, visuals, and 
manipulatives. This helps ELL students better understand 
and comprehend the subjects at hand.

Front-Loading Vocabulary: The teacher front loads 

https://www.brainpop.com/socialstudies/ushistory/declarationofindependence/
https://www.brainpop.com/socialstudies/usgovernment/billofrights/
https://www.brainpop.com/socialstudies/ushistory/usconstitution/
https://docs.google.com/forms/d/e/1FAIpQLScPuV2lByeX9WmYlu16aMFdseTcNWM9llR9r3gTXvq74jheyA/viewform?usp=sharing


vocabulary. This means providing students with a list of 
important vocabulary words they will need to know for a 
book, lesson, etc. prior to the lesson being taught. 
Including pictures to go with the vocabulary words is also 
very beneficial for the students

Special Education Students:

Chunking: The teacher presents information in a way that 
makes it easy for students to understand and remember. 
Chunking is based on the presumption that our working 
memory is easily overloaded by excessive detail. The best 
way to deliver information is to organize it into meaningful 
units. Because students with special needs get overloaded 
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly 
check for understanding, especially for students who have 
accommodations. Teachers want to make sure students 
understand the concepts being covered in a way that 
makes sense to them.

Extra time: The teacher provides students with special 
needs extra time to complete work or answer questions. It 
is important to give students enough time to process their 
thoughts.

Oral Reading: The teacher will read work orally to students. 
Class work such as tests and literature circles may need to 
be read aloud to the student.

Timers: The teacher will use timers as an instructional tool. 
The use of timers is beneficial for students who have 
trouble completing tasks. Timers can be helpful so the 
student is aware of how much time they have to complete 
an assignment.

Students with 504 Plans:

Chunking: The teacher presents information in a way that 
makes it easy for students to understand and remember. 
Chunking is based on the presumption that our working 
memory is easily overloaded by excessive detail. The best 
way to deliver information is to organize it into meaningful 
units. Because students with special needs get overloaded 



easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly 
check for understanding, especially for students who have 
accommodations. Teachers want to make sure students 
understand the concepts being covered in a way that 
makes sense to them.

Extra time: The teacher provides students with special 
needs extra time to complete work or answer questions. It 
is important to give students enough time to process their 
thoughts

Gifted & Talented Strategies

Extensions/Enrichments:  Teachers will provide gifted and 
talented students with extension/enrichment projects. 
Students will be challenged to further their understanding, 
to apply acquired knowledge, and/or to produce something 
in reference to acquired knowledge.

Modify/Change Activities: Teachers will monitor and modify 
activities to accommodate those students who need to be 
challenged further. Additional reading, problem-solving, 
writing, or project work is necessary for those students who 
are ready to move on at a rate more accelerated than their 
peers. In this way, G & T students are provided the same 
opportunity for support as special needs students.

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/or 
instructions are given in limited numbers. Give 
directions/instructions verbally and in simple written format. 
Ask students to repeat the instructions or directions to 
ensure understanding occurs. Check back with the student 
to ensure he/she hasn't forgotten.

Peer Support: Peers can help build confidence in other 
students by assisting in peer learning. Many teachers use 
the 'ask 3 before me' approach. This is fine, however, a 
student at risk may have to have a specific student or two 
to ask. Set this up for the student so he/she knows who to 
ask for clarification before going to you.



Alternate or Modified Assignments: Always ask yourself, 
"How can I modify this assignment to ensure the students 
at risk are able to complete it?" Sometimes you'll simplify 
the task, reduce the length of the assignment or allow for a 
different mode of delivery. For instance, many students 
may hand something in, the at-risk student may jot notes 
and give you the information verbally. Or, it just may be 
that you will need to assign an alternate assignment.

Increase One to One Time: When other students are 
working, always touch base with your students at risk and 
find out if they're on track or needing some additional 
support. A few minutes here and there will go a long way to 
intervene as the need presents itself.

Contracts: It helps to have a working contract between you 
and your students at risk. This helps prioritize the tasks 
that need to be done and ensure completion happens. 
Each day write down what needs to be completed, as the 
tasks are done, provide a checkmark or happy face. The 
goal of using contracts is to eventually have the student 
come to you for completion sign-offs.

Hands On: As much as possible, think in concrete terms 
and provide hands-on tasks. This means a child doing 
math may require a calculator or counters. The child may 
need to tape record comprehension activities instead of 
writing them. A child may have to listen to a story being 
read instead of reading it him/herself.

Tests/Assessments: Tests can be done orally if need be. 
Break tests down in smaller increments by having a portion 
of the test in the morning, another portion after lunch and 
the final part the next day.

Seating: Seat students near a helping peer or with quick 
access to the teacher. Those with hearing or sight issues 
need to be close to the instruction which often means near 
the front.

 

 

 



Lesson_6.pdf

Lesson 6 Exit Ticket

Lesson 6

SOC.6.1.5.HistoryCC.15 Analyze key historical documents to determine the role they played in past and present-
day government and citizenship (i.e., the Mayflower Compact, the Declaration of 
Independence, the United States Constitution, the Bill of Rights). 

MODULE 7
Lesson 7

Student Learning Intentions (SLI) WALT: 
(We are learning to…)

We are learning about the reasons why people 
immigrated to the United States. 

Student Learning Strategies
Students will participate in whole group 
discussions about reasons why people would 
move to the United States. 

Success Criteria I can discuss reasons why people would have moved 
to the United States. 

Formative Assessment (drives instructional 
decisions)

Turn and Talk

Class Discussion

Activity

Exit Ticket

Activities and Resources

Read and Discuss

Harcourt Social Studies Our Communities Unit 5 
Chapter 9 Lesson 1 Moving to New Places page 
324 - 329

 

Epic Books Immigration  and Ellis Island

 

Watch and Discuss

Immigration - Brain POP

https://planboard.s3.amazonaws.com/attachments/v2/a7/0d/c6/a70dc6ce54daf557b91b7beb0140876f0d450137a7301b955d487b818452b4cd850740c048c3443f5a56843ec3697972855d6c70d5bafe368ba17a2c70a47199_10197.pdf?response-content-disposition=inline%3B%20filename%3D%22Lesson_6.pdf%22&response-content-type=application%2Fpdf&X-Amz-Algorithm=AWS4-HMAC-SHA256&X-Amz-Credential=AKIA5OS2VEYAEZWDXSFE%2F20240612%2Fus-east-1%2Fs3%2Faws4_request&X-Amz-Date=20240612T011529Z&X-Amz-Expires=86400&X-Amz-SignedHeaders=host&X-Amz-Signature=a56aa7ce0af2b25304b68c1ccf5ede41c7330b00a0666e90db943b26366785b3
https://drive.google.com/open?id=1n8uXmOe30hYxCYOjOyqoPlqCJvSDNQKKJSUo95kA0KA
https://drive.google.com/open?id=1Qu41q5T3puRkYydf_FKkIPLv13KdiSzf1BBAOPkBQwA
https://www.getepic.com/book/46933086/immigration?utm_source=t2t&utm_medium=link&utm_campaign=content&share=1296393683
https://www.getepic.com/book/50589387/national-geographic-readers-ellis-island?utm_source=t2t&utm_medium=link&utm_campaign=content&share=1296393683
https://www.brainpop.com/socialstudies/ushistory/immigration/


Ellis Island - BrainPOP Jr. 

 

Activity

Ellis Island Paper Activity (attached)

Immigration Paper Activity (attached)

BrainPOP Quizzes

 

Exit Ticket
Lesson 7 - Exit Ticket

Suggested Modifications

English Language Learners Native language support: 

Native language support: The teacher provides auditory or 
written content to students in their native language.

Adjusted Speech: The teacher changes speech patterns to 
increase student comprehension. This could include facing 
the students, paraphrasing, clearly indicating the most 
important ideas, and speaking more slowly.

Visuals: The teacher uses graphics, pictures, visuals, and 
manipulatives. This helps ELL students better understand 
and comprehend the subjects at hand.

Front-Loading Vocabulary: The teacher front loads 
vocabulary. This means providing students with a list of 
important vocabulary words they will need to know for a 
book, lesson, etc. prior to the lesson being taught. 
Including pictures to go with the vocabulary words is also 
very beneficial for the students

Special Education Students:

Chunking: The teacher presents information in a way that 
makes it easy for students to understand and remember. 
Chunking is based on the presumption that our working 
memory is easily overloaded by excessive detail. The best 
way to deliver information is to organize it into meaningful 
units. Because students with special needs get overloaded 
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly 

https://jr.brainpop.com/socialstudies/americanhistory/ellisisland/
https://docs.google.com/forms/d/e/1FAIpQLSe9YJkrEqUUOiaP_tswn7ymA4gUFHOuRZVa8CycmrEH9FCklw/viewform?usp=sharing


check for understanding, especially for students who have 
accommodations. Teachers want to make sure students 
understand the concepts being covered in a way that 
makes sense to them.

Extra time: The teacher provides students with special 
needs extra time to complete work or answer questions. It 
is important to give students enough time to process their 
thoughts.

Oral Reading: The teacher will read work orally to students. 
Class work such as tests and literature circles may need to 
be read aloud to the student.

Timers: The teacher will use timers as an instructional tool. 
The use of timers is beneficial for students who have 
trouble completing tasks. Timers can be helpful so the 
student is aware of how much time they have to complete 
an assignment.

Students with 504 Plans:

Chunking: The teacher presents information in a way that 
makes it easy for students to understand and remember. 
Chunking is based on the presumption that our working 
memory is easily overloaded by excessive detail. The best 
way to deliver information is to organize it into meaningful 
units. Because students with special needs get overloaded 
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly 
check for understanding, especially for students who have 
accommodations. Teachers want to make sure students 
understand the concepts being covered in a way that 
makes sense to them.

Extra time: The teacher provides students with special 
needs extra time to complete work or answer questions. It 
is important to give students enough time to process their 
thoughts

Gifted & Talented Strategies

Extensions/Enrichments:  Teachers will provide gifted and 
talented students with extension/enrichment projects. 



Students will be challenged to further their understanding, 
to apply acquired knowledge, and/or to produce something 
in reference to acquired knowledge.

Modify/Change Activities: Teachers will monitor and modify 
activities to accommodate those students who need to be 
challenged further. Additional reading, problem-solving, 
writing, or project work is necessary for those students who 
are ready to move on at a rate more accelerated than their 
peers. In this way, G & T students are provided the same 
opportunity for support as special needs students.

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/or 
instructions are given in limited numbers. Give 
directions/instructions verbally and in simple written format. 
Ask students to repeat the instructions or directions to 
ensure understanding occurs. Check back with the student 
to ensure he/she hasn't forgotten.

Peer Support: Peers can help build confidence in other 
students by assisting in peer learning. Many teachers use 
the 'ask 3 before me' approach. This is fine, however, a 
student at risk may have to have a specific student or two 
to ask. Set this up for the student so he/she knows who to 
ask for clarification before going to you.

Alternate or Modified Assignments: Always ask yourself, 
"How can I modify this assignment to ensure the students 
at risk are able to complete it?" Sometimes you'll simplify 
the task, reduce the length of the assignment or allow for a 
different mode of delivery. For instance, many students 
may hand something in, the at-risk student may jot notes 
and give you the information verbally. Or, it just may be 
that you will need to assign an alternate assignment.

Increase One to One Time: When other students are 
working, always touch base with your students at risk and 
find out if they're on track or needing some additional 
support. A few minutes here and there will go a long way to 
intervene as the need presents itself.

Contracts: It helps to have a working contract between you 
and your students at risk. This helps prioritize the tasks 



that need to be done and ensure completion happens. 
Each day write down what needs to be completed, as the 
tasks are done, provide a checkmark or happy face. The 
goal of using contracts is to eventually have the student 
come to you for completion sign-offs.

Hands On: As much as possible, think in concrete terms 
and provide hands-on tasks. This means a child doing 
math may require a calculator or counters. The child may 
need to tape record comprehension activities instead of 
writing them. A child may have to listen to a story being 
read instead of reading it him/herself.

Tests/Assessments: Tests can be done orally if need be. 
Break tests down in smaller increments by having a portion 
of the test in the morning, another portion after lunch and 
the final part the next day.

Seating: Seat students near a helping peer or with quick 
access to the teacher. Those with hearing or sight issues 
need to be close to the instruction which often means near 
the front.

 

 

Ellis_Island_-_BrainPOP_Jr_.pdf

Immigration_-_BrainPOP.pdf

Lesson 7 - Exit Ticket

Immigration - BrainPOP.pdf

Ellis Island - BrainPOP Jr_.pdf

SOC.6.1.5.HistoryUP.1 Describe the reasons various groups, voluntarily and involuntarily, immigrated to New 
Jersey and America, and cite evidence from multiple perspectives to describe the 
challenges they encountered. 

MODULE 8
Lesson 8

https://planboard.s3.amazonaws.com/attachments/v2/2e/7e/58/2e7e58f059774d5ae64676e8b38a04d77afbe68c5691b7802dca16bbf23d6dcd5576c75dd397d463d52641fd89ca80bc1df9193a574af161828ce2259150f389_77018.pdf?response-content-disposition=inline%3B%20filename%3D%22Ellis_Island_-_BrainPOP_Jr_.pdf%22&response-content-type=application%2Fpdf&X-Amz-Algorithm=AWS4-HMAC-SHA256&X-Amz-Credential=AKIA5OS2VEYAEZWDXSFE%2F20240612%2Fus-east-1%2Fs3%2Faws4_request&X-Amz-Date=20240612T011529Z&X-Amz-Expires=86400&X-Amz-SignedHeaders=host&X-Amz-Signature=a1060035093b10202108c7b39248958360297774037114c6ecde828572bf8a05
https://planboard.s3.amazonaws.com/attachments/v2/80/d4/56/80d456c4c6a192bdf3ff4e2a59d750b8e4da8f2249cb527239958795d90ee9a9fc967ec43c20bc69d804af70451b533638b4c347611c7d9dff93d3bff5590004_193886.pdf?response-content-disposition=inline%3B%20filename%3D%22Immigration_-_BrainPOP.pdf%22&response-content-type=application%2Fpdf&X-Amz-Algorithm=AWS4-HMAC-SHA256&X-Amz-Credential=AKIA5OS2VEYAEZWDXSFE%2F20240612%2Fus-east-1%2Fs3%2Faws4_request&X-Amz-Date=20240612T011529Z&X-Amz-Expires=86400&X-Amz-SignedHeaders=host&X-Amz-Signature=47ee81e9c8b7c8fe07c5fcc696ef273331c5cae72c3949805b8d550fdb9ea366
https://drive.google.com/open?id=1k0-zQOIN5APmmUYntA4hSsFC9j7UpyVa7l-ZmR2cLgw
https://drive.google.com/open?id=1zp28TmL9cfRNHKO2Qb7H1j3V999hbZ1u
https://drive.google.com/open?id=1oNJjWR0C5X5K7h9Yotrbr1eaJbp7-taH


Student Learning Intentions (SLI) WALT: 
(We are learning to…)

We are learning how George Washington, Benjamin 
Franklin, Thomas Jefferson, and William Livingston 
have impacted state and national governments

Student Learning Strategies

Students will participate in whole group 
discussions to describe how George 
Washington, Benjamin Franklin, Thomas 
Jefferson, and William Livingston have impacted 
state and national government. 

Success Criteria
I can describe how George Washington, Benjamin 
Franklin, Thomas Jefferson, and William Livingston 
have impacted state and national governments. 

Formative Assessment (drives instructional 
decisions)

Turn and Talk

Class Discussion

Activity

Exit Ticket

Activities and Resources

Watch and Discuss

George Washington - BrainPOP Jr

Thomas Jefferson - BrainPOP

Benjamin Franklin - BrainPOP

 

Read and Discuss

William Livingston - Kiddle

Epic Book Collection

 

Activity

Historical Figure Organizer

BrainPOP Quiz

 

Exit Ticket
Lesson 8 Exit Ticket

Suggested Modifications English Language Learners Native language support: 

https://jr.brainpop.com/socialstudies/biographies/georgewashington/
https://www.brainpop.com/socialstudies/famoushistoricalfigures/thomasjefferson/
https://www.brainpop.com/socialstudies/famoushistoricalfigures/benjaminfranklin/
https://kids.kiddle.co/William_Livingston#:~:text=William%20Livingston%20(November%2030%2C%201723,and%20the%20United%20States%20Constitution.
https://www.getepic.com/collection/32512833/important-historical-figures?utm_source=t2t&utm_medium=link&utm_campaign=collection&share=1296393683
https://docs.google.com/forms/d/e/1FAIpQLScmLBGwpb8q9kdJ2v9VTkhaj_-ByQxCi-VD9tWkGLq4AJWlEA/viewform?usp=sharing


Native language support: The teacher provides auditory or 
written content to students in their native language.

Adjusted Speech: The teacher changes speech patterns to 
increase student comprehension. This could include facing 
the students, paraphrasing, clearly indicating the most 
important ideas, and speaking more slowly.

Visuals: The teacher uses graphics, pictures, visuals, and 
manipulatives. This helps ELL students better understand 
and comprehend the subjects at hand.

Front-Loading Vocabulary: The teacher front loads 
vocabulary. This means providing students with a list of 
important vocabulary words they will need to know for a 
book, lesson, etc. prior to the lesson being taught. 
Including pictures to go with the vocabulary words is also 
very beneficial for the students

Special Education Students:

Chunking: The teacher presents information in a way that 
makes it easy for students to understand and remember. 
Chunking is based on the presumption that our working 
memory is easily overloaded by excessive detail. The best 
way to deliver information is to organize it into meaningful 
units. Because students with special needs get overloaded 
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly 
check for understanding, especially for students who have 
accommodations. Teachers want to make sure students 
understand the concepts being covered in a way that 
makes sense to them.

Extra time: The teacher provides students with special 
needs extra time to complete work or answer questions. It 
is important to give students enough time to process their 
thoughts.

Oral Reading: The teacher will read work orally to students. 
Class work such as tests and literature circles may need to 
be read aloud to the student.



Timers: The teacher will use timers as an instructional tool. 
The use of timers is beneficial for students who have 
trouble completing tasks. Timers can be helpful so the 
student is aware of how much time they have to complete 
an assignment.

Students with 504 Plans:

Chunking: The teacher presents information in a way that 
makes it easy for students to understand and remember. 
Chunking is based on the presumption that our working 
memory is easily overloaded by excessive detail. The best 
way to deliver information is to organize it into meaningful 
units. Because students with special needs get overloaded 
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly 
check for understanding, especially for students who have 
accommodations. Teachers want to make sure students 
understand the concepts being covered in a way that 
makes sense to them.

Extra time: The teacher provides students with special 
needs extra time to complete work or answer questions. It 
is important to give students enough time to process their 
thoughts

Gifted & Talented Strategies

Extensions/Enrichments:  Teachers will provide gifted and 
talented students with extension/enrichment projects. 
Students will be challenged to further their understanding, 
to apply acquired knowledge, and/or to produce something 
in reference to acquired knowledge.

Modify/Change Activities: Teachers will monitor and modify 
activities to accommodate those students who need to be 
challenged further. Additional reading, problem-solving, 
writing, or project work is necessary for those students who 
are ready to move on at a rate more accelerated than their 
peers. In this way, G & T students are provided the same 
opportunity for support as special needs students.

Students at Risk of School Failure



Directions or Instructions: Make sure directions and/or 
instructions are given in limited numbers. Give 
directions/instructions verbally and in simple written format. 
Ask students to repeat the instructions or directions to 
ensure understanding occurs. Check back with the student 
to ensure he/she hasn't forgotten.

Peer Support: Peers can help build confidence in other 
students by assisting in peer learning. Many teachers use 
the 'ask 3 before me' approach. This is fine, however, a 
student at risk may have to have a specific student or two 
to ask. Set this up for the student so he/she knows who to 
ask for clarification before going to you.

Alternate or Modified Assignments: Always ask yourself, 
"How can I modify this assignment to ensure the students 
at risk are able to complete it?" Sometimes you'll simplify 
the task, reduce the length of the assignment or allow for a 
different mode of delivery. For instance, many students 
may hand something in, the at-risk student may jot notes 
and give you the information verbally. Or, it just may be 
that you will need to assign an alternate assignment.

Increase One to One Time: When other students are 
working, always touch base with your students at risk and 
find out if they're on track or needing some additional 
support. A few minutes here and there will go a long way to 
intervene as the need presents itself.

Contracts: It helps to have a working contract between you 
and your students at risk. This helps prioritize the tasks 
that need to be done and ensure completion happens. 
Each day write down what needs to be completed, as the 
tasks are done, provide a checkmark or happy face. The 
goal of using contracts is to eventually have the student 
come to you for completion sign-offs.

Hands On: As much as possible, think in concrete terms 
and provide hands-on tasks. This means a child doing 
math may require a calculator or counters. The child may 
need to tape record comprehension activities instead of 
writing them. A child may have to listen to a story being 
read instead of reading it him/herself.

Tests/Assessments: Tests can be done orally if need be. 



Break tests down in smaller increments by having a portion 
of the test in the morning, another portion after lunch and 
the final part the next day.

Seating: Seat students near a helping peer or with quick 
access to the teacher. Those with hearing or sight issues 
need to be close to the instruction which often means near 
the front.

 

 

Lesson 8

SOC.6.1.5.HistoryCC.3 Use multiple sources to describe how George Washington, Thomas Jefferson, Benjamin 
Franklin, and Governor William Livingston have impacted state and national governments 
over time. 

MODULE 9
Lesson 9

Student Learning Intentions (SLI) WALT: (We 
are learning to…)

We are learning how the Lenni Lenape culture affected the 
different regions of New Jersey. 

Student Learning Strategies
Students will participate in whole group discussions to 
describe different regions of New Jersey.

Success Criteria
I can describe how the Lenni Lenape culture impacted the 
different regions of New Jersey.

Formative Assessment (drives instructional decisions)

Turn and Talk

Class Discussion

Activity

Exit Ticket

Activities and Resources

Read, discuss and complete the activity

Lenape in Different New Jersey regions pdf (attached)

 

https://drive.google.com/open?id=1z3yrYDPdUf87GmN7n7NGgh-hou2MDet_Oxa1WTyKmoA


Activity

Labeling regional map - found in the PDF 

 

Exit Ticket
Lesson 9 - Exit Ticket

Suggested Modifications

English Language Learners Native language support: 

Native language support: The teacher provides auditory or 
written content to students in their native language.

Adjusted Speech: The teacher changes speech patterns to 
increase student comprehension. This could include facing 
the students, paraphrasing, clearly indicating the most 
important ideas, and speaking more slowly.

Visuals: The teacher uses graphics, pictures, visuals, and 
manipulatives. This helps ELL students better understand 
and comprehend the subjects at hand.

Front-Loading Vocabulary: The teacher front loads 
vocabulary. This means providing students with a list of 
important vocabulary words they will need to know for a 
book, lesson, etc. prior to the lesson being taught. 
Including pictures to go with the vocabulary words is also 
very beneficial for the students

Special Education Students:

Chunking: The teacher presents information in a way that 
makes it easy for students to understand and remember. 
Chunking is based on the presumption that our working 
memory is easily overloaded by excessive detail. The best 
way to deliver information is to organize it into meaningful 
units. Because students with special needs get overloaded 
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly 
check for understanding, especially for students who have 
accommodations. Teachers want to make sure students 
understand the concepts being covered in a way that 
makes sense to them.

https://docs.google.com/forms/d/e/1FAIpQLSdc_4EfLO0b0arTN0c2LwgJJvNX-pOdyal5y52p_juLAbqUOA/viewform?usp=sharing


Extra time: The teacher provides students with special 
needs extra time to complete work or answer questions. It 
is important to give students enough time to process their 
thoughts.

Oral Reading: The teacher will read work orally to students. 
Class work such as tests and literature circles may need to 
be read aloud to the student.

Timers: The teacher will use timers as an instructional tool. 
The use of timers is beneficial for students who have 
trouble completing tasks. Timers can be helpful so the 
student is aware of how much time they have to complete 
an assignment.

Students with 504 Plans:

Chunking: The teacher presents information in a way that 
makes it easy for students to understand and remember. 
Chunking is based on the presumption that our working 
memory is easily overloaded by excessive detail. The best 
way to deliver information is to organize it into meaningful 
units. Because students with special needs get overloaded 
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly 
check for understanding, especially for students who have 
accommodations. Teachers want to make sure students 
understand the concepts being covered in a way that 
makes sense to them.

Extra time: The teacher provides students with special 
needs extra time to complete work or answer questions. It 
is important to give students enough time to process their 
thoughts

Gifted & Talented Strategies

Extensions/Enrichments:  Teachers will provide gifted and 
talented students with extension/enrichment projects. 
Students will be challenged to further their understanding, 
to apply acquired knowledge, and/or to produce something 
in reference to acquired knowledge.

Modify/Change Activities: Teachers will monitor and modify 



activities to accommodate those students who need to be 
challenged further. Additional reading, problem-solving, 
writing, or project work is necessary for those students who 
are ready to move on at a rate more accelerated than their 
peers. In this way, G & T students are provided the same 
opportunity for support as special needs students.

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/or 
instructions are given in limited numbers. Give 
directions/instructions verbally and in simple written format. 
Ask students to repeat the instructions or directions to 
ensure understanding occurs. Check back with the student 
to ensure he/she hasn't forgotten.

Peer Support: Peers can help build confidence in other 
students by assisting in peer learning. Many teachers use 
the 'ask 3 before me' approach. This is fine, however, a 
student at risk may have to have a specific student or two 
to ask. Set this up for the student so he/she knows who to 
ask for clarification before going to you.

Alternate or Modified Assignments: Always ask yourself, 
"How can I modify this assignment to ensure the students 
at risk are able to complete it?" Sometimes you'll simplify 
the task, reduce the length of the assignment or allow for a 
different mode of delivery. For instance, many students 
may hand something in, the at-risk student may jot notes 
and give you the information verbally. Or, it just may be 
that you will need to assign an alternate assignment.

Increase One to One Time: When other students are 
working, always touch base with your students at risk and 
find out if they're on track or needing some additional 
support. A few minutes here and there will go a long way to 
intervene as the need presents itself.

Contracts: It helps to have a working contract between you 
and your students at risk. This helps prioritize the tasks 
that need to be done and ensure completion happens. 
Each day write down what needs to be completed, as the 
tasks are done, provide a checkmark or happy face. The 
goal of using contracts is to eventually have the student 
come to you for completion sign-offs.



Hands On: As much as possible, think in concrete terms 
and provide hands-on tasks. This means a child doing 
math may require a calculator or counters. The child may 
need to tape record comprehension activities instead of 
writing them. A child may have to listen to a story being 
read instead of reading it him/herself.

Tests/Assessments: Tests can be done orally if need be. 
Break tests down in smaller increments by having a portion 
of the test in the morning, another portion after lunch and 
the final part the next day.

Seating: Seat students near a helping peer or with quick 
access to the teacher. Those with hearing or sight issues 
need to be close to the instruction which often means near 
the front.

 

 

 

Lenape_in_Different_NJ_Regions.pdf

Lenape in Different NJ Regions

Lesson 9 - Exit Ticket

SOC.6.1.5.HistoryCC.8 Make evidence-based inferences to describe how the influence of Native American 
groups, including the Lenni Lenape culture, is manifested in different regions of New 
Jersey. 

MODULE 10
Lesson 10

Student Learning Intentions (SLI) WALT: 
(We are learning to…)

We are learning about the importance of American 
symbols, monuments, and holidays. 

Student Learning Strategies
Students will participate in whole group 
discussions about the importance of American 
symbols, monuments, and holidays. 

https://planboard.s3.amazonaws.com/attachments/v2/94/79/69/947969ef3106298116c5f4e1a29f821e2870d7b2041834f64bcc25deafc61c34b7f6b57a4856d0ad2df386ed07a61f8eb2b478850a4b52209d7c39e5511bc555_399849.pdf?response-content-disposition=inline%3B%20filename%3D%22Lenape_in_Different_NJ_Regions.pdf%22&response-content-type=application%2Fpdf&X-Amz-Algorithm=AWS4-HMAC-SHA256&X-Amz-Credential=AKIA5OS2VEYAEZWDXSFE%2F20240612%2Fus-east-1%2Fs3%2Faws4_request&X-Amz-Date=20240612T011529Z&X-Amz-Expires=86400&X-Amz-SignedHeaders=host&X-Amz-Signature=de9d87e0eb0896d7e4cd63fcc5145e3357c4fbcce02ccc337f3dbdd7390327b7
https://drive.google.com/open?id=1bedjj50tZ1boDS2r_HTecfGkVYv9w7yoDkwpG11JP7U
https://drive.google.com/open?id=1AJ3AD0v0n4S2EzbEcuL5b6ddst-XFk5vPOn-I4at-8g


Success Criteria I can explain why an American symbol, monument, or 
holiday is important. 

Formative Assessment (drives instructional 
decisions)

Turn and Talk

Class Discussion

Activity

Exit Ticket

Activities and Resources

Read and Discuss
Epic Books Collection - has many symbols and 
monuments to share with the class

Watch and Discuss
Statue of Liberty - BrainPOP Jr
U.S. Symbols - BrainPOP Jr
Memorial Day - BrainPOP
Labor Day - BrainPOP
Veterans Day - BrainPOP

Activity
Students will choose either a U.S. symbol, 
monument, or holiday and create an argument about 
why it is important to the country.  You can have 
students share their arguments in writing or via Flip 
video. 

Exit Ticket
Lesson 10 - Exit Ticket

Suggested Modifications

English Language Learners Native language support: 

Native language support: The teacher provides auditory or 
written content to students in their native language.

Adjusted Speech: The teacher changes speech patterns to 
increase student comprehension. This could include facing 
the students, paraphrasing, clearly indicating the most 
important ideas, and speaking more slowly.

Visuals: The teacher uses graphics, pictures, visuals, and 
manipulatives. This helps ELL students better understand 
and comprehend the subjects at hand.

https://www.getepic.com/collection/32512834/us-symbols-monuments-holidays?utm_source=t2t&utm_medium=link&utm_campaign=collection&share=1296393683
https://jr.brainpop.com/socialstudies/citizenship/statueofliberty/
https://jr.brainpop.com/socialstudies/citizenship/ussymbols/
https://www.brainpop.com/socialstudies/ushistory/memorialday/
https://www.brainpop.com/socialstudies/ushistory/laborday/
https://www.brainpop.com/socialstudies/ushistory/veteransday/
https://docs.google.com/forms/d/e/1FAIpQLSe8P1eBSD_GDgGVUncD8Z9wt0I9bnixIGA8fHe5PnJQwLevfg/viewform?usp=sharing


Front-Loading Vocabulary: The teacher front loads 
vocabulary. This means providing students with a list of 
important vocabulary words they will need to know for a 
book, lesson, etc. prior to the lesson being taught. 
Including pictures to go with the vocabulary words is also 
very beneficial for the students

Special Education Students:

Chunking: The teacher presents information in a way that 
makes it easy for students to understand and remember. 
Chunking is based on the presumption that our working 
memory is easily overloaded by excessive detail. The best 
way to deliver information is to organize it into meaningful 
units. Because students with special needs get overloaded 
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly 
check for understanding, especially for students who have 
accommodations. Teachers want to make sure students 
understand the concepts being covered in a way that 
makes sense to them.

Extra time: The teacher provides students with special 
needs extra time to complete work or answer questions. It 
is important to give students enough time to process their 
thoughts.

Oral Reading: The teacher will read work orally to students. 
Class work such as tests and literature circles may need to 
be read aloud to the student.

Timers: The teacher will use timers as an instructional tool. 
The use of timers is beneficial for students who have 
trouble completing tasks. Timers can be helpful so the 
student is aware of how much time they have to complete 
an assignment.

Students with 504 Plans:

Chunking: The teacher presents information in a way that 
makes it easy for students to understand and remember. 
Chunking is based on the presumption that our working 
memory is easily overloaded by excessive detail. The best 
way to deliver information is to organize it into meaningful 



units. Because students with special needs get overloaded 
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly 
check for understanding, especially for students who have 
accommodations. Teachers want to make sure students 
understand the concepts being covered in a way that 
makes sense to them.

Extra time: The teacher provides students with special 
needs extra time to complete work or answer questions. It 
is important to give students enough time to process their 
thoughts

Gifted & Talented Strategies

Extensions/Enrichments:  Teachers will provide gifted and 
talented students with extension/enrichment projects. 
Students will be challenged to further their understanding, 
to apply acquired knowledge, and/or to produce something 
in reference to acquired knowledge.

Modify/Change Activities: Teachers will monitor and modify 
activities to accommodate those students who need to be 
challenged further. Additional reading, problem-solving, 
writing, or project work is necessary for those students who 
are ready to move on at a rate more accelerated than their 
peers. In this way, G & T students are provided the same 
opportunity for support as special needs students.

Students at Risk of School Failure

Directions or Instructions: Make sure directions and/or 
instructions are given in limited numbers. Give 
directions/instructions verbally and in simple written format. 
Ask students to repeat the instructions or directions to 
ensure understanding occurs. Check back with the student 
to ensure he/she hasn't forgotten.

Peer Support: Peers can help build confidence in other 
students by assisting in peer learning. Many teachers use 
the 'ask 3 before me' approach. This is fine, however, a 
student at risk may have to have a specific student or two 
to ask. Set this up for the student so he/she knows who to 
ask for clarification before going to you.



Alternate or Modified Assignments: Always ask yourself, 
"How can I modify this assignment to ensure the students 
at risk are able to complete it?" Sometimes you'll simplify 
the task, reduce the length of the assignment or allow for a 
different mode of delivery. For instance, many students 
may hand something in, the at-risk student may jot notes 
and give you the information verbally. Or, it just may be 
that you will need to assign an alternate assignment.

Increase One to One Time: When other students are 
working, always touch base with your students at risk and 
find out if they're on track or needing some additional 
support. A few minutes here and there will go a long way to 
intervene as the need presents itself.

Contracts: It helps to have a working contract between you 
and your students at risk. This helps prioritize the tasks 
that need to be done and ensure completion happens. 
Each day write down what needs to be completed, as the 
tasks are done, provide a checkmark or happy face. The 
goal of using contracts is to eventually have the student 
come to you for completion sign-offs.

Hands On: As much as possible, think in concrete terms 
and provide hands-on tasks. This means a child doing 
math may require a calculator or counters. The child may 
need to tape record comprehension activities instead of 
writing them. A child may have to listen to a story being 
read instead of reading it him/herself.

Tests/Assessments: Tests can be done orally if need be. 
Break tests down in smaller increments by having a portion 
of the test in the morning, another portion after lunch and 
the final part the next day.

Seating: Seat students near a helping peer or with quick 
access to the teacher. Those with hearing or sight issues 
need to be close to the instruction which often means near 
the front.

 

 



Lesson 10 - Exit Ticket

SOC.6.1.5.HistorySE.2 Construct an argument for the significant and enduring role of historical symbols, 
monuments, and holidays and how they affect the American identity. 

MODULE 11
Lesson 11

 

Student Learning Intentions (SLI) WALT: (We 
are learning to…)

We are learning to compare and contrast forms of 
government, beliefs, and family structure of the Native 
Americans, Africans, and Europeans. 

Student Learning Strategies

Students will participate in whole group discussions to 
explain the similarities and differences between 
Native Americans, Africans, and Europeans. 

Success Criteria
I can explain the similarities and differences between 
Native Americans, Africans, and Europeans. 

Formative Assessment (drives instructional decisions)

Turn and Talk

Class Discussion

Activity

Exit Ticket

Activities and Resources

Watch and Discuss

Native American Traditions - BrainPOP

Building the Thirteen Colonies - BrainPOP

 

Activity

Native Americans Graphic Organizer (attached)

Thirteen Colonies Graphic Organizer (attached)

 

Exit Ticket
Lesson 11 - Exit Ticket

Suggested Modifications English Language Learners Native language support: 

https://drive.google.com/open?id=17GwS_CD09vtyhta-S5TFLRwZyJJoCUUBWFiRnYiGkzs
https://www.brainpop.com/socialstudies/ushistory/nativeamericantraditions/
https://www.brainpop.com/socialstudies/ushistory/buildingthethirteencolonies/
https://docs.google.com/forms/d/e/1FAIpQLSevK9Seg7FaUSeJ8iRP3ZtYSUI4ZzLeo_eExgzkpij5ekSPaA/viewform?usp=sharing


Native language support: The teacher provides auditory or 
written content to students in their native language.

Adjusted Speech: The teacher changes speech patterns to 
increase student comprehension. This could include facing 
the students, paraphrasing, clearly indicating the most 
important ideas, and speaking more slowly.

Visuals: The teacher uses graphics, pictures, visuals, and 
manipulatives. This helps ELL students better understand 
and comprehend the subjects at hand.

Front-Loading Vocabulary: The teacher front loads 
vocabulary. This means providing students with a list of 
important vocabulary words they will need to know for a 
book, lesson, etc. prior to the lesson being taught. 
Including pictures to go with the vocabulary words is also 
very beneficial for the students

Special Education Students:

Chunking: The teacher presents information in a way that 
makes it easy for students to understand and remember. 
Chunking is based on the presumption that our working 
memory is easily overloaded by excessive detail. The best 
way to deliver information is to organize it into meaningful 
units. Because students with special needs get overloaded 
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly 
check for understanding, especially for students who have 
accommodations. Teachers want to make sure students 
understand the concepts being covered in a way that 
makes sense to them.

Extra time: The teacher provides students with special 
needs extra time to complete work or answer questions. It 
is important to give students enough time to process their 
thoughts.

Oral Reading: The teacher will read work orally to students. 
Class work such as tests and literature circles may need to 
be read aloud to the student.



Timers: The teacher will use timers as an instructional tool. 
The use of timers is beneficial for students who have 
trouble completing tasks. Timers can be helpful so the 
student is aware of how much time they have to complete 
an assignment.

Students with 504 Plans:

Chunking: The teacher presents information in a way that 
makes it easy for students to understand and remember. 
Chunking is based on the presumption that our working 
memory is easily overloaded by excessive detail. The best 
way to deliver information is to organize it into meaningful 
units. Because students with special needs get overloaded 
easily, chunking is an effective strategy to use with them.

Checking for Understanding: It is important to constantly 
check for understanding, especially for students who have 
accommodations. Teachers want to make sure students 
understand the concepts being covered in a way that 
makes sense to them.

Extra time: The teacher provides students with special 
needs extra time to complete work or answer questions. It 
is important to give students enough time to process their 
thoughts

Gifted & Talented Strategies

Extensions/Enrichments:  Teachers will provide gifted and 
talented students with extension/enrichment projects. 
Students will be challenged to further their understanding, 
to apply acquired knowledge, and/or to produce something 
in reference to acquired knowledge.

Modify/Change Activities: Teachers will monitor and modify 
activities to accommodate those students who need to be 
challenged further. Additional reading, problem-solving, 
writing, or project work is necessary for those students who 
are ready to move on at a rate more accelerated than their 
peers. In this way, G & T students are provided the same 
opportunity for support as special needs students.

Students at Risk of School Failure



Directions or Instructions: Make sure directions and/or 
instructions are given in limited numbers. Give 
directions/instructions verbally and in simple written format. 
Ask students to repeat the instructions or directions to 
ensure understanding occurs. Check back with the student 
to ensure he/she hasn't forgotten.

Peer Support: Peers can help build confidence in other 
students by assisting in peer learning. Many teachers use 
the 'ask 3 before me' approach. This is fine, however, a 
student at risk may have to have a specific student or two 
to ask. Set this up for the student so he/she knows who to 
ask for clarification before going to you.

Alternate or Modified Assignments: Always ask yourself, 
"How can I modify this assignment to ensure the students 
at risk are able to complete it?" Sometimes you'll simplify 
the task, reduce the length of the assignment or allow for a 
different mode of delivery. For instance, many students 
may hand something in, the at-risk student may jot notes 
and give you the information verbally. Or, it just may be 
that you will need to assign an alternate assignment.

Increase One to One Time: When other students are 
working, always touch base with your students at risk and 
find out if they're on track or needing some additional 
support. A few minutes here and there will go a long way to 
intervene as the need presents itself.

Contracts: It helps to have a working contract between you 
and your students at risk. This helps prioritize the tasks 
that need to be done and ensure completion happens. 
Each day write down what needs to be completed, as the 
tasks are done, provide a checkmark or happy face. The 
goal of using contracts is to eventually have the student 
come to you for completion sign-offs.

Hands On: As much as possible, think in concrete terms 
and provide hands-on tasks. This means a child doing 
math may require a calculator or counters. The child may 
need to tape record comprehension activities instead of 
writing them. A child may have to listen to a story being 
read instead of reading it him/herself.

Tests/Assessments: Tests can be done orally if need be. 



Break tests down in smaller increments by having a portion 
of the test in the morning, another portion after lunch and 
the final part the next day.

Seating: Seat students near a helping peer or with quick 
access to the teacher. Those with hearing or sight issues 
need to be close to the instruction which often means near 
the front.

 

 

 

Native_American_Traditions_-_BrainPOP.pdf

Building_the_Thirteen_Colonies.pdf

Building the Thirteen Colonies

Lesson 11 - Exit Ticket

SOC.6.1.5.HistoryUP.2 Compare and contrast forms of governance, belief systems, and family structures among 
African, European, and Native American groups. 

INTERDISCIPLINARY CONNECTIONS: NEW JERSEY STUDENT LEARNING STANDARDS 
FOR ELA, SOCIAL STUDIES, SCIENCE AND/OR MATHEMATICS

https://planboard.s3.amazonaws.com/attachments/v2/25/9f/ab/259fab5c13d95fb3a059f4b05322d10a7d3862ba25e219ad2392addb9d6f1fc606b11cf7c57651a2a676c2ccad1d3b2fee6b1ce04db41a57dba854f824825b91_178289.pdf?response-content-disposition=inline%3B%20filename%3D%22Native_American_Traditions_-_BrainPOP.pdf%22&response-content-type=application%2Fpdf&X-Amz-Algorithm=AWS4-HMAC-SHA256&X-Amz-Credential=AKIA5OS2VEYAEZWDXSFE%2F20240612%2Fus-east-1%2Fs3%2Faws4_request&X-Amz-Date=20240612T011529Z&X-Amz-Expires=86400&X-Amz-SignedHeaders=host&X-Amz-Signature=88f1a63dd23a389abe54810fef0c4ddf9a92e110e5452764284ce4b93b92adb5
https://planboard.s3.amazonaws.com/attachments/v2/73/61/7d/73617d4a5fe5aa73e159e464cbf900b08330aaa945743dbd7ef476bca6e20bde804597cd8622fd062e73f8485150cf822068a38cf9d372f3eabe256470f98d4a_18575.pdf?response-content-disposition=inline%3B%20filename%3D%22Building_the_Thirteen_Colonies.pdf%22&response-content-type=application%2Fpdf&X-Amz-Algorithm=AWS4-HMAC-SHA256&X-Amz-Credential=AKIA5OS2VEYAEZWDXSFE%2F20240612%2Fus-east-1%2Fs3%2Faws4_request&X-Amz-Date=20240612T011529Z&X-Amz-Expires=86400&X-Amz-SignedHeaders=host&X-Amz-Signature=93193083577f9ee0f45fa33b74e7912fe83289c590b94a458b69dcb28baa7b88
https://drive.google.com/open?id=16DrR9uatfjEKyfNAl_3jDFsUz-9rRdkW7G5b8WDJ0Dk
https://drive.google.com/open?id=1WX8J6xsFFs55ky-gM-nSpmlnnI3ysmXOcxKZ4_HiSKQ

