Unit 2: Representations of Gendered Subjects
Through an Intersectional Lens (SUPA)

Content Area: English Language Arts

Course(s):
Time Period: Marking Period 2
Length: 4 Weeks
Status: Published
Brief Summary of Unit

Understanding Intersectionality by looking at feminist theory through lenses of race, gender, and class.

Focus - “Like I've always said, ‘You’re born naked, and the rest is drag.”” - RuPaul (SUPA)

Summary: Since gender as a system of difference does not exist or operate independently from other axes of
difference, including those of race, class, sexuality, ethnicity, religion, or nationality, this course as a whole is
informed by an intersectional theoretical approach. In this unit, students will more directly explore this
intersectional approach as a means of deepening their understanding of gendered subjects, forms of
oppression, and the production and reception of literary texts. Some questions that will be addressed through
the readings include the following: How is gender racialized or how are different races gendered across
cultures? How might one’s race and gender in turn shape one’s desires? How might one’s class position inflect
or inform one’s gender identity/ identifications as a reader? (SUPA)

Interdisciplinary Connections and Career Readiness: This unit is designed to be part of a developmental
progression across grade levels and make interdisciplinary connections across content areas including physical
and social sciences, technology, career readiness, cultural awareness, and global citizenship. During this
course, students are provided with opportunities to develop skills that pertain to a variety of careers. When
completing this course, students can make informed choices and pursue electives that further their study and
contribute toward the formation of career interest.

Revision: July 2026

Standards




NJ Diversity and Inclusion: In accordance with New Jersey’s Chapter 32 Diversity and Inclusion Law, this unit includes instruc
tolerance, and belonging in connection with gender and sexual orientation, race and ethnicity, disabilities, and religious tolerance

Information Literacy: This unit challenges students to locate, evaluate, and use information effectively. Information literacy incl
include the research process and how information is created and produced; critical thinking and using information resources; res
between facts, points of view, and opinions, accessing peer-reviewed print and digital library resources; the economic, legal, soc

The identified standards reflect a developmental progression across grades/ levels and make interdisciplinary connections acros
global citizenship. The standards that follow are relevant to this course in addition to the associated content-based standards lis

LA.RL.11-12.1 Cite strong and thorough textual evidence and make relevant connections to support
analysis of what the text says explicitly as well as inferences drawn from the text, including
determining where the text leaves matters uncertain.

LA.RL.11-12.2 Determine two or more themes or central ideas of a text and analyze their development
over the course of the text, including how they interact and build on one another to
produce a complex account; provide an objective summary of the text.

LA.RL.11-12.3 Analyze the impact of the author’s choices regarding how to develop and relate elements
of a story or drama (e.g., where a story is set, how the action is ordered, how the
characters are introduced and developed).

LA.RL.11-12.4 Determine the meaning of words and phrases as they are used in the text, including
figurative and connotative meanings; analyze the impact of specific word choices on
meaning and tone, including words with multiple meanings or language that is particularly
fresh, engaging, or beautiful. (e.g., Shakespeare as well as other authors.)

LA.RL.11-12.5 Analyze how an author’s choices concerning how to structure specific parts of a text (e.g.,
the choice of where to begin or end a story, the choice to provide a comedic or tragic
resolution) contribute to its overall structure and meaning as well as its aesthetic impact.

LA.RL.11-12.6 Analyze a case in which grasping a point of view requires distinguishing what is directly
stated in a text from what is really meant (e.g., satire, sarcasm, irony, or understatement).

LA.RL.11-12.7 Analyze multiple interpretations of a story, drama, or poem (e.g., recorded or live
production of a play or recorded novel or poetry), evaluating how each version interprets
the source text. (e.g., Shakespeare and other authors.)

LA.RL.11-12.9 Demonstrate knowledge of and reflect on (e.g., practical knowledge, historical/cultural
context, and background knowledge) eighteenth-, nineteenth- and early twentieth-
century foundational works of literature, including how two or more texts from the same
period treat similar themes or topics.

LA.RL.11-12.10b By the end of grade 12, read and comprehend literature, including stories, dramas, and
poems, at grade level or above.

LA.RI.11-12.9 Analyze and reflect on (e.g., practical knowledge, historical/cultural context, and
background knowledge) documents of historical and literary significance for their themes,
purposes and rhetorical features, including primary source documents relevant to U.S.
and/or global history.

LA.RI.11-12.10b By the end of grade 12, read and comprehend literary nonfiction at grade level text-
complexity or above.



LAW.11-12.1 Write arguments to support claims in an analysis of substantive topics or texts, using valid
reasoning and relevant and sufficient evidence.

LAW.11-12.1.A Introduce precise, knowledgeable claim(s), establish the significance of the claim(s),
distinguish the claim(s) from alternate or opposing claims, and create an organization that
logically sequences claim(s), counterclaims, reasons, and evidence.

LAW.11-12.2 Write informative/explanatory texts to examine and convey complex ideas, concepts, and
information clearly and accurately through the effective selection, organization, and
analysis of content.

LA.W.11-12.9.A Apply grades 11-12 Reading standards to literature (e.g., “Demonstrate knowledge of
eighteenth-, nineteenth- and early-twentieth-century foundational works, including how
two or more texts from the same period treat similar themes or topics”).

LA.SL.11-12.1 Initiate and participate effectively in a range of collaborative discussions (one-on-one, in
groups, and teacher-led) with peers on grades 11-12 topics, texts, and issues, building on
others’ ideas and expressing their own clearly and persuasively.

LA.SL.11-12.3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing
the stance, premises, links among ideas, word choice, points of emphasis, and tone used.

LASL.11-12.6 Adapt speech to a variety of contexts and tasks, demonstrating a command of formal
English when indicated or appropriate.

LA.L.11-12.3 Apply knowledge of language to understand how language functions in different contexts,
to make effective choices for meaning or style, and to comprehend more fully when
reading or listening.

LA.L.11-12.5.A Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role in
the text.

LA.L.11-12.5.B Analyze nuances in the meaning of words with similar denotations.

LA.L.11-12.6 Acquire and use accurately general academic and domain-specific words and phrases,

sufficient for reading, writing, speaking, and listening at the college and career readiness
level; demonstrate independence in gathering vocabulary knowledge when considering a
word or phrase important to comprehension or expression.

Essential Questions/Enduring Understandings

e How do we develop standards and values?
e What is intersectionality and how can it be used to analyze our world?

e How are the social constructions of race, gender and class intersect and how can we use these ideas to
analyze literature.

e How are gender, race and class subconsciously conveyed?

e What are the restrictions designated by the patriarchy? How are people expected to behave under this
power structure?

e What importance does historical perspective have when analyzing literature?
o how to read and comprehend literature, including stories, dramas, and poems, in the grades 11-
12 text complexity band proficiently, with scaffolding as needed at the high end of the range
o how complex characters (e.g., those with multiple or conflicting motivations) develop over the
course of a text, interact with other characters, and advance the plot or develop the theme.
o atheme or central idea of a text and analyze in detail its development over the course of the
text, including how it emerges and is shaped and refined by specific details; provide an



objective summary of the text.
o that the theme of a literary work is shaped and refined by specific details in a text.
o the meaning of words, the denotation and connotation, through the use of context clues.
o the different modes of writing: explanatory, persuasive, and narrative.

Students Will Know/Students Will Be Skilled At . ..

e Develop skills in close reading, textual analysis, and effective historical and cultural contextualization
of claims

e Recognize how meanings are created through acts of critical reading

¢ Analyze the ways texts construct categories of difference, particularly differences of gender but also
those of race, ethnicity, nationality, sexuality, and class

e Formulate sustained interpretive, analytical, or conceptual arguments based on evidence drawn from
texts

¢ Organize ideas in writing

e Use clear and appropriate prose

e Express ideas and information orally

e Engage in analytical and critical dialogue orally
e Evaluate arguments

¢ Identify and question assumption

Evidence/Performance Tasks

Evidence/Performance Tasks

Developmental progression across years in both reading and writing is evidenced by multiple benchmark
assessment screeners, administered two times per year. Follow up diagnostic assessments are used to target
skill remediation. Student proficiency allows for additional or alternative assessment based on demonstration
or absence of skill.



Students demonstrate differentiated proficiency through both formative and summative assessments in the
classroom. Based on individual student readiness and performance, assessments can be implemented as
formative and/or summative.

The performance tasks listed below are examples of the types of assessments teachers may use in the
classroom and the data collected by the district to track student progress.

Formative:
e Teacher Observations
e Accountable Talk, Socratic Seminars/Fish Bowls
e Analysis of multimodal text sets
¢ Analysis of critical commentary, literary criticism
e Writers Notebook (quick writes/drafts/prewrites), emphasizing author's craft
¢ Close reading analysis of text using evidence as substantiation
¢ Conferences: Individual and small group, accompanying conference notes
e Reflective exercises and assessments
¢ Oral Reading and Interpretation
e Peer and self-evaluations of learning
¢ Entrance and Exit Tickets
e Open-Ended Responses in Journals, Focused Free Writes
e Textual Analysis Reading Responses
¢ Dialectical Journal
e Rhetorical Precis
e SOAPSTone Analysis
Summative, including Alternative Assessments:
e On-demand Writing Assessments, timed and untimed
e Researched Presentations

e Performance Assessments



¢ Project-based Learning

e Problem-based Learning

e Personalized Learning

e Visual Literacy Prompts

¢ Digital Portfolios

¢ Online Discussion Forums

¢ Analytical and Expository Essay

e Midterm Assignment
Benchmark:

e Benchmark reading and writing assessments, scored using rubrics, district-created and standards-
aligned; based on NJSLA, reported twice per year

e Engage in text set analysis using visual literacy and close reading analysis strategies to compose a
claim and use evidence as support

e Grade-level Standards-based Rubrics

e Common Lit Reading Benchmark Assessment
o SAT (grades 11-12)

¢ Final Exam

o IXL

Learning Plan

Instructional time for reading will be divided into thirds; one third of the time will be dedicated to whole class
text instruction; one third will include literature circles; one third, independent reading. The intent is for
student-readers to have clear modelling through whole-class instruction. These strategies are practiced
through literature circles in a group setting of peers and through independent practice monitored through
teacher conferencing with students. An emphasis will be based on the transfer of skills instruction, teaching
the reader, not merely the content of the text. The text complexity and rigor of reading will be appropriate for
grade 12; materials selection for whole-class and literature circles will be from the book list approved by the
Board of Education. Classrooms will house rich and diverse independent reading libraries of both



contemporary and canonical works.

The reading of text during the twelfth grade targets not only comprehension, but also analysis. Students will
read both long-and short-form, excerpted and full-length, print and electronic literature. Study will include the
analysis of visual texts including film clips, art, and graphic novels. Technique and terminology specific to a
genre of reading is examined. Vocabulary instruction will be chosen from the reading material.

Students write in response to the reading of literature. Various forms of writing including digital writing are
emphasized as well. Grammar instruction is embedded in writing instruction through mini-lessons, holding
students accountable for skills taught and practiced; modelling is done through mentor texts, both published
and student-crafted. Teachers may focus on process in addition to product with an emphasis on synthesizing
texts with nuanced understanding. High-and low-stakes, timed and untimed pieces are all important.

Teachers may personalize instruction during this unit and address the distinct learning needs, interests,
aspirations, or cultural backgrounds of individual students.

Students will be taught how to speak and listen in addition to being assessed on these skills.

This unit of study focuses on "Representations of Gendered Subjects Through an Intersectional Lens” and is
centered on idea of intersectionality, looking specially at race, class, and gender.

To prepare for this particular unit, teachers should. ..
¢ Build a text set for discussion, writing, and synthesis
e Select common reading and literature circle texts
e Prepare for conferences with students

e Generate a list of skills students will master throughout the unit (focusing specifically on a few in each
area)

e Create a summative assessment (backwards design)

¢ Find mulitmodal mentor texts for reading and writing mini lessons

e Create scaffolds for student reading and writing

¢ Create formative assessments (reading checks, exit slips, etc.)

e Reflect on previous teaching practices and pedagogy to inform planning

e Review student modifications and accommodations



Potential Lessons/Activities

DAILY LESSON PLANS - SAMPLE

WEEKLY COURSE OUTLINE - SAMPLE

e Analyze author's purpose and evaluate an author's style of writing to influence different audiences
¢ Analyze the point of view of a text

e Analyze the author's purpose for including details, characters, etc.

¢ Cite textual evidence to support claims and arguments

¢ Analyze the author's purposeful use of literary devices and rhetorical strategies

e Connect characters to contemporary political figures, celebrities, etc.

e Connect ideas in the text to the overall unit quote/ideas

e Connect ideas within the text to students' lives

e Connect texts to diverse disciplines (such as science, business, psychology)

Connect themes and big ideas to current events

Develop close reading skills by reviewing annotation, paying attention to diction, etc.

Point to claim and counterclaims within a text

Reiterate the main idea of a text using the student's own language and ideas

Review background on author and historical period in order to better understand the content of the text

Synthesize two texts together to create new ideas and meaning

e Trace symbols throughout the novel using a reading notebook

e Trace themes and motifs throughout texts

e Understand the difference between static and dynamic characters

¢ Utilize close reading skills to make inferences about characters, setting, etc.

e Watch Hair Love and discuss how race, gender, and social class are explored in the short film. Discuss
the ways in which the father portrays masculinity.


https://docs.google.com/document/d/16A3_Q4UGnmwJJydONuenorlVBMVwVPKe/edit?usp=sharing&ouid=109571141558844184584&rtpof=true&sd=true
https://docs.google.com/document/d/1gk2OtvMRUV_m1UfvB1MSdJlr3Y22BS3zK_ikLye0Ox4/edit?usp=sharing

Speaking and Listening
e Individualized verbal articulation of analysis of works
e Complete collaborative text evidence assignments with shared feedback
e Listen to audio recordings (text from a literary work, speeches, news reports, podcasts, interviews)
e Participate in fishbowl, jigsaw, and Socratic discussions in regard to literary topics
¢ Students engage in either independent or collaborative multi-genre presentations

e In partnerships, small group, jigsaw groupings, fishbowl and Socratic circles, discuss the development
of structure, language/rhetorical techniques, and thematic concepts

e Students will read a YA novel of their choice that centers around issues of gender, race and social

class. Students will create a well researched presentation discussing how the novel connects with
intersectionality using Crenshaw’s work along with one other theorist.

Writing
e Respond to a given open-ended prompt in a developed paragraph

¢ Read and analyze mentor texts for the purpose of understanding purpose, audience, meaning, structure,
and language

¢ Craft a persuasive essay comparing characters in response to a specific literary work
e Free write for the purpose of brainstorming and invention

e Develop an expository written response to an open-ended prompt

¢ Draft a complex, arguable thesis that reflects the guidelines in a given prompt

e Write expository, narrative, and/or persuasive paragraphs and essays to explore, analyze, and reflect on
language and thematic ideas

e Write focused free writes often using the theories discussed in class paired with the literary works.

Materials

The materials used in this course integrate a variety of leveled instructional, enrichment, and intervention materials that support
student learners at all levels in the school and home environments. Associated web content and media sources are infused into the
unit as applicable and available.

It is expected that materials endorsed by Syracuse University as part of the SUPA program will be used in this course as part of the
concurrent enroliment agreement. In that way, both the academic rigor and topical content of these pieces will be appropriate for a
freshman undergraduate student. Students can anticipate that reading material is relevant, timely, thought-provoking, mature, and



rigorous. (Statements such as these will be included on the course syllabus).

In addition, teachers will refer to the district-approved Core Book List while selecting whole-class or small-group leveled resources
that are not driven by the Syracuse University course.

Instructional Materials

Instructional Materials (as designed by SUPA)

Suggested Theoretical and Literary Readings and Films

(choose at least 2 theoretical texts and at least 2 of the literary/visual texts from the following list or substitute
equivalents):

Theoretical/Historical Texts

e Kimberle Crenshaw — “Mapping the Margins: Intersectionality, Identity Politics, and Violence Against
Women of Color”

¢ Kimberle Crenshaw — “The Urgency of Intersectionality”
(https://www.ted.com/talks/kimberle crenshaw the urgency of intersectionality)

¢ Patricia Hill Collins & Margaret Andersen - “Why Race, Class, and Gender Still Matter”
¢ Brittney Cooper, “Intersectionality.” The Oxford Handbook of Feminist Theory.

e The Combahee River Collective. “A Black Feminist Sentiment.”

e bell hooks — “Feminism: A Movement to End Sexist Oppression”

e bell hooks — “Reconstructing Black Masculinity” or “Eating the Other: Desire and Resistance” or
“Feminism and Class Power” excerpts

e Audre Lorde — Age, Race, Class and Sex. or Lorde, A. (1983). There is No Hierarchy of Oppression.
e Kevin Powell — “Confessions of a Recovering Misogynist”
e Sherman Alexie — “I Hated Tonto (Still Do)” and “A Drug Called Tradition”

e Michael Messner & Pierrette Hondagneu-Sotelo — “Gender Displays and Men’s Power: The ‘New
Man’ and the Mexican Immigrant Man”

¢ Eli Clare — “Body Shame, Body Pride: Lessons From the Disability Rights Movement”

e Sans Invalid, “Disability Justice.”


https://www.cranfordschools.org/apps/pages/index.jsp?uREC_ID=1774932&type=d&pREC_ID=2180338
https://www.ted.com/talks/kimberle_crenshaw_the_urgency_of_intersectionality)

¢ Nielsen, “Introduction” and “The Spirit Chooses the Body it will Occupy’ from A Disability History of
the US

e Jasbir Puar — “Bodies with New Organs: Becoming Trans, Becoming Disabled.” Social Text, 124
(2015): 45-73.

Literary Texts/Media Links
e Judith Ortiz Cofer — “The Myth of the Latin Woman....” And “American History”
e Cherrie Moraga — “La Giiera” and “For the Color of My Mother”
¢ Junot Diaz — “Fiesta, 1980” and “How to Date a Browngirl....”

Gish Jen — “Who’s Irish?”

Evelyn Alsultany — “Los Intersticios”

Toni Morrison — “Recitatif”

Mohja Kahf — “Spiced Chicken Queen of Michawequah, lowa”

Lorraine Hansbury — A Raisin in the Sun

e Danzy Senna — Caucasia

e Alice Walker — You Can’t Keep a Good Woman Down
e Toni Morrison — The Bluest Eye

e Maxine Hong Kingston — China Men

e Andrew Lam, “Show and Tell”

e Gene Luen Yang, American Born Chinese excerpts

¢ Ralph Ellison — Invisible Man

e Julia Alvarez — How the Garcia Girls Lost Their Accents
¢ Octavia Butler — Kindred

e Aphra Behn — Oroonoko

e Shakespeare — Othello

e Bram Stoker — Dracula

e Dorothy Allison — Trash or Bastard Out of Carolina

e 77 Packer — Drinking Coffee Elsewhere

e Achy Obejas — We Came All the Way from Cuba So You Could Dress Like This?



John Singleton — Boyz n the Hood
Brian Ascalon Roley — American Son

Selected Novels and Short Stories

Films/TV shows

Paris Is Burning

Orange is the New Black episodes

Additional Student Resources:

Teachers may utilize a variety of instructional resources, including print and digital materials, multimedia,
visual and audio supports, interactive technologies, authentic texts, assistive technologies, and other district-
approved resources. Any teacher-selected ancillary instructional materials must receive prior approval from
the Department Supervisor and should provide multiple means of engagement, representation, and expression
to support diverse learner needs.

Teacher Resources

Shakespeare Set Free: Sourcebook for Classroom Teachers, Folger Shakespeare Library
Readicide, Kelly Gallagher

A Novel Approach, Kate Roberts

When Kids Can't Read, Kylene Beers

Beyond Literary Analysis, Allison Marchetti & Rebekah O'Dell
Writing with Mentors, Allison Marchetti & Rebekah O'Dell
Argument in the Real World, Kristen Hawley Turner and Troy Hicks
Writing Instruction that Works: Proven Methods for Middle and High School Classrooms, Arthur
Applebee and Judith Langer

Teaching Adolescent Writers, Kelly Gallagher

Write Like This, Kelly Gallagher

Book Love, Penny Kittle

The Journey is Everything, Katherine Bomer

How to Read Literature Like a Professor, Thomas C. Foster

The Digital Writing Workshop, Troy Hicks

Crafting Original Writing, Troy Hicks

Fearless Writing: Multigenre to Motivate and Inspire, Tom Romano
Understanding Comics, Scott McCloud

Making Comics, Scott McCloud

The Art of Styling Sentences, Ann Longknife and K.D. Sullivan

The Well-Crafted Sentence, Nora Bacon



Strategies for Accommodation and Modification

Content specific accommodations and modifications as well as Career Ready Practices are listed here for all

students, including: Special Education, English Language Learners, At Risk of School Failure, Gifted and
Talented, Students with 504.

Possible accommodations include:

Access speech-to-text function on computer

Use visual presentations of all materials to include organizers, charts
Allow students to set individual goals for writing/reading

Offer graphic organizaers, note-taking models, strategies for summarizing, and questioning techniques
Offer oral assessments

Supply study guide questions and access to class notes

Work in partnerships

Give responses in a form (verbal or written) that is easier for the student
Take additional time to compete a task or project

Scaffold by chunking material and texts

Individualize reading choices based on ability and level

Take frequent breaks

Use an alarm to help with time management

Small group and one on one assessment

Mark text with a highlighter or other manipulative such as a post-it
Receive help coordinating assignments

Answering fewer questions or completing shorter tasks

Modify the length and quantity of assignments to fit individual
Differentiate roles in discussion groups

Use digital technology, eBooks,, audio version of printed text

Create alternate assignments or homework

Provide distinct steps in a process; elminate unnecessary steps, as needed
Use art, music, and film to convey alternate interpretation of literature and assessment
Manage executive function by scaffolding process and amending deadlines

Adhere to all modifications and accommodations as prescribed in [EP and 504 plan


https://docs.google.com/spreadsheets/d/1VQbsa4dQl2OyqPxexl6BSzdfK7QPe1gNHNinOJyym2s/edit?usp=sharing

