Unit 2: Audience and Function of a Yearbook

Content Area: English Language Arts

Course(s):
Time Period: Marking Period 3
Length: 2-3 Weeks
Status: Published

Brief Summary of Unit

Students will examine and evaluate the audience and function of a published book, specifically in regard to yearbooks. Students will
break misconceptions about the purpose of a yearbook.

Interdisciplinary Connections and Career Readiness:

This unit is designed to be part of a developmental progression across grade levels and make interdisciplinary
connections across content areas including physical and social sciences, technology, career readiness, cultural
awareness, and global citizenship. During this course, students are provided with opportunities to develop
skills that pertain to a variety of careers. When completing this course, students can make informed choices
and pursue electives that further their study and contribute toward the formation of career interest.

Revision: June 2023

Standards

The identified standards reflect a developmental progression across grades/ levels and make interdisciplinary
connections across content areas including social sciences, technology, career readiness, cultural awareness
and global citizenship. The standards that follow are relevant to this course in addition to the associated
content-based standards listed below.

LA.RI.11-12.1 Accurately cite strong and thorough textual evidence, (e.g., via discussion, written
response, etc.), to support analysis of what the text says explicitly as well as inferentially,
including determining where the text leaves matters uncertain.

LA.RI.11-12.2 Determine two or more central ideas of a text, and analyze their development and how
they interact to provide a complex analysis; provide an objective summary of the text.

LA.RI.11-12.3 Analyze a complex set of ideas or sequence of events and explain how specific individuals,
ideas, or events interact and develop over the course of the text.

LA.RI.11-12.4 Determine the meaning of words and phrases as they are used in a text, including
figurative, connotative, and technical meanings; analyze how an author uses and refines
the meaning of a key term or terms over the course of a text (e.g., how Madison defines
faction in Federalist No. 10).

LA.RI.11-12.5 Analyze and evaluate the effectiveness of the structure an author uses in his or her
exposition or argument, including whether the structure makes points clear, convincing,
and engaging.



LA.RI.11-12.6

LA.RI.11-12.7

LA.RI.11-12.8

LA.RI.11-12.9

LAW.11-12.1

LAW.11-12.1.A

LAW.11-12.1.B

LAW.11-12.1.C

LA.W.11-12.1.D0

LA.W.11-12.1.E

LAW.11-12.2

LAW.11-12.2.A

LA.W.11-12.2.B

LAW.11-12.2.C

LA.W.11-12.2.D

LAW.11-12.2.E

LAW.11-12.2.F

Determine an author’s point of view or purpose in a text in which the rhetoric is
particularly effective, analyzing how style and content contribute to the power,
persuasiveness or beauty of the text.

Integrate and evaluate multiple sources of information presented in different media or
formats (e.g., visually, quantitatively) as well as in words in order to address a question or
solve a problem.

Describe and evaluate the reasoning in seminal U.S. and global texts, including the
application of constitutional principles and use of legal reasoning (e.g., in U.S. Supreme
Court majority opinions and dissents) and the premises, purposes, and arguments in
works of public advocacy (e.g., The Federalist, presidential addresses).

Analyze and reflect on (e.g., practical knowledge, historical/cultural context, and
background knowledge) documents of historical and literary significance for their themes,
purposes and rhetorical features, including primary source documents relevant to U.S.
and/or global history.

Write arguments to support claims in an analysis of substantive topics or texts, using valid
reasoning and relevant and sufficient evidence.

Introduce precise, knowledgeable claim(s), establish the significance of the claim(s),
distinguish the claim(s) from alternate or opposing claims, and create an organization that
logically sequences claim(s), counterclaims, reasons, and evidence.

Develop claim(s) and counterclaims avoiding common logical fallacies and using sound
reasoning and thoroughly, supplying the most relevant evidence for each while pointing
out the strengths and limitations of both in a manner that anticipates the audience’s
knowledge level, concerns, values, and possible biases.

Use transitions (e.g., words, phrases, clauses) to link the major sections of the text, create
cohesion, and clarify the relationships between claim(s) and reasons, between reasons
and evidence, and between claim(s) and counterclaims.

Establish and maintain a style and tone appropriate to the audience and purpose (e.g.,
formal and objective for academic writing) while attending to the norms and conventions
of the discipline in which they are writing.

Provide a concluding paragraph or section that supports the argument presented (e.g.,
articulating implications or the significance of the topic).

Write informative/explanatory texts to examine and convey complex ideas, concepts, and
information clearly and accurately through the effective selection, organization, and
analysis of content.

Introduce a topic; organize complex ideas, concepts, and information so that each new
element builds on that which precedes it to create a unified whole; include formatting
(e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding
comprehension.

Develop the topic thoroughly by selecting the most significant and relevant facts,
extended definitions, concrete details, quotations, or other information and examples
appropriate to the audience’s knowledge of the topic.

Use appropriate and varied transitions and syntax to link the major sections of the text,
create cohesion, and clarify the relationships among complex ideas and concepts.

Use precise language, domain-specific vocabulary, and techniques such as metaphor,
simile, and analogy to manage the complexity of the topic.

Establish and maintain a style and tone appropriate to the audience and purpose (e.g.,
formal and objective for academic writing) while attending to the norms and conventions
of the discipline in which they are writing.

Provide a concluding paragraph or section that supports the argument presented (e.g.,
articulating implications or the significance of the topic).



LAW.11-12.3

LAW.11-12.3.A

LAW.11-12.3.B

LAW.11-12.3.C

LA.W.11-12.3.D

LAW.11-12.3.E

LAW.11-12.4

LA.W.11-12.5

LAW.11-12.6

LAW.11-12.7

LA.W.11-12.8

LAW.11-12.9

LA.W.11-12.9.B

LA.W.11-12.10

LASL.11-12.1

LASL.11-12.1.A

LASL.11-12.1.B

Write narratives to develop real or imagined experiences or events using effective
technique, well-chosen details, and well-structured event sequences.

Engage and orient the reader by setting out a problem, situation, or observation and its
significance, establishing one or multiple point(s) of view, and introducing a narrator
and/or characters; create a smooth progression of experiences or events.

Use narrative techniques, such as dialogue, pacing, description, reflection, and multiple
plot lines, to develop experiences, events, and/or characters.

Use a variety of techniques to sequence events so that they build on one another to
create a coherent whole and build toward a particular tone and outcome (e.g., a sense of
mystery, suspense, growth, or resolution).

Use precise words and phrases, telling details, and sensory language to convey a vivid
picture of the experiences, events, setting, and/or characters.

Provide a conclusion that follows from and reflects on what is experienced, observed, or
resolved over the course of the narrative.

Produce clear and coherent writing in which the development, organization, and style are
appropriate to task, purpose, and audience. (Grade-specific expectations for writing types
are defined in standards 1-3 above.)

Develop and strengthen writing as needed by planning, revising, editing, rewriting, trying a
new approach, or consulting a style manual (such as MLA or APA Style), focusing on
addressing what is most significant for a specific purpose and audience.

Use technology, including the Internet, to produce, share, and update individual or shared
writing products in response to ongoing feedback, including new arguments or
information.

Conduct short as well as more sustained research projects to answer a question (including
a self-generated question) or solve a problem; narrow or broaden the inquiry when
appropriate; synthesize multiple sources on the subject, demonstrating understanding of
the subject under investigation.

Gather relevant information from multiple authoritative print and digital sources, using
advanced searches effectively; assess the strengths and limitations of each source in terms
of the task, purpose, and audience; integrate information into the text selectively to
maintain the flow of ideas, avoiding plagiarism and overreliance on any one source and
following a standard format for citation. (MLA or APA Style Manuals).

Draw evidence from literary or informational texts to support analysis, reflection, and
research.

Apply grades 11-12 Reading standards to literary nonfiction (e.g., “Delineate and evaluate
the reasoning in seminal texts, including the application of constitutional principles and
use of legal reasoning [e.g., in U.S. Supreme Court Case majority opinions and dissents]
and the premises, purposes, and arguments in works of public advocacy [e.g., The
Federalist, presidential addresses]”).

Write routinely over extended time frames (time for research, reflection, and revision) and
shorter time frames (a single sitting or a day or two) for a range of tasks, purposes.

Initiate and participate effectively in a range of collaborative discussions (one-on-one, in
groups, and teacher-led) with peers on grades 11-12 topics, texts, and issues, building on
others’ ideas and expressing their own clearly and persuasively.

Come to discussions prepared, having read and researched material under study; explicitly
draw on that preparation by referring to evidence from texts and other research on the
topic or issue to stimulate a thoughtful, well reasoned exchange of ideas.

Collaborate with peers to promote civil, democratic discussions and decision-making, set
clear goals and assessments (e.g., student developed rubrics), and establish individual
roles as needed.



LASL.11-12.1.C

LASL.11-12.1.D

LA.SL.11-12.3

LASL.11-12.4

LA.SL.11-12.5

LASL.11-12.6

LA.L.11-12.1

LA.L.11-12.1.A

LA.L.11-12.2

LA.L.11-12.2.A
LA.L.11-12.2.B
LA.L.11-12.3

LA.L.11-12.3.A

LA.L.11-12.4

LA.L.11-12.4.A

LA.L.11-12.4B

LA.L.11-12.4.C

LA.L.11-12.4.D

LA.L.11-12.5

LA.L.11-12.5.A

LA.L.11-12.5.B
LA.L.11-12.6

Propel conversations by posing and responding to questions that probe reasoning and
evidence; ensure a hearing for a full range of positions on a topic or issue; clarify, verify, or
challenge ideas and conclusions; and promote divergent and creative perspectives.

Respond thoughtfully to diverse perspectives; synthesize comments, claims, and evidence
made on all sides of an issue; resolve contradictions when possible; and determine what
additional information or research is required to deepen the investigation or complete the
task.

Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing
the stance, premises, links among ideas, word choice, points of emphasis, and tone used.

Present information, findings and supporting evidence clearly, concisely, and logically. The
content, organization, development, and style are appropriate to task, purpose, and
audience.

Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive
elements) in presentations to enhance understanding of findings, reasoning, and evidence
and to add interest.

Adapt speech to a variety of contexts and tasks, demonstrating a command of formal
English when indicated or appropriate.

Demonstrate command of the conventions of standard English grammar and usage when
writing or speaking.

Apply the understanding that usage is a matter of convention, can change over time, and
is sometimes contested.

Demonstrate command of the conventions of standard English capitalization, punctuation,
and spelling when writing.

Observe hyphenation conventions.
Spell correctly.

Apply knowledge of language to understand how language functions in different contexts,
to make effective choices for meaning or style, and to comprehend more fully when
reading or listening.

Vary syntax for effect, apply an understanding of syntax to the study of complex texts.

Determine or clarify the meaning of unknown and multiple-meaning words and phrases
based on grades 11-12 reading and content, choosing flexibly from a range of strategies.

Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s position
or function in a sentence) as a clue to the meaning of a word or phrase.

Identify and correctly use patterns of word changes that indicate different meanings or
parts of speech (e.g., conceive, conception, conceivable).

Consult general and specialized reference materials (e.g., dictionaries, glossaries,
thesauruses), both print and digital, to find the pronunciation of a word or determine or
clarify its precise meaning, its part of speech, its etymology, or its standard usage.

Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking
the inferred meaning in context or in a dictionary).

Demonstrate understanding of figurative language, word relationships, and nuances in
word meanings.

Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role in
the text.

Analyze nuances in the meaning of words with similar denotations.

Acquire and use accurately general academic and domain-specific words and phrases,
sufficient for reading, writing, speaking, and listening at the college and career readiness
level; demonstrate independence in gathering vocabulary knowledge when considering a



word or phrase important to comprehension or expression.

LA.11-12.5L.11-12.2 Integrate multiple sources of information presented in diverse formats and media (e.g.,
visually, quantitatively, orally) in order to make informed decisions and solve problems,
evaluating the credibility and accuracy of each source and noting any discrepancies among
the data.

Essential Questions

e What are the functions of a yearbook?
e Whois the audience for a yearbook?

e Why are function and audience important to keep in mind when creating a publication?

Essential Understandings

e Students are responsible for delivering a publication that reflects the lifestyle and audience of the
school and community.

e The yearbook has multiple functions for a variety of audiences, both in the present and in the future.
e The yearbook is a published historical document for the current year, and a reference tool.

e The yearbook is not just a book created for the graduating seniors of a specific school.

Students Will Know

e How to evaluate a yearbook and offer constructive criticism to improve it.
e The different elements of yearbook sections and individual pages and spreads

e The major audiences of a yearbook: current staff and students; Parents and families (now and in the
future); Future staff and students; the local community.

e The major purposes of a yearbook: A picture/memory book, A historical account of the year, a public
relations tool, a reference tool, an educational project, an entertainment book.

Students Will Be Skilled At

e Determining how to reach audiences and meet the various functions of a yearbook.

¢ |dentifying and demonstrating a use and understanding of yearbook terminology.

Evidence/Performance Tasks

Developmental progression across years in both reading and writing is evidenced by multiple benchmark
assessment screeners, administered two times per year. Follow up diagnostic assessments are used to target
skill remediation. Student proficiency allows for additional or alternative assessment based on demonstration
or absence of skill.



Students demonstrate differentiated proficiency through both formative and summative assessments in the
classroom. Based on individual student readiness and performance, assessments can be implemented as
formative and/or summative.

The performance tasks listed below are examples of the types of assessments teachers may use in the
classroom and the data collected by the district to track student progress.

Formative:

Teacher Observations

Accountable Talk, Socratic Seminars/Fish Bowls

Analysis of multimodal text sets

Analysis of critical commentary, literary criticism

Writers Notebook (quick writes/drafts/prewrites), emphasizing author's craft
Close reading analysis of text using evidence as substantiation
Conferences: Individual and small group, accompanying conference notes
Reflective exercises and assessments

Oral Reading and Interpretation

Peer and self-evaluations of learning

Entrance and Exit Tickets

Open-Ended Responses in Journal

Textual Analysis Reading Responses

Dialectical Journal

Rhetorical Precis

SOAPSTone Analysis

Summative, including Alternative Assessments:

On-demand Writing Assessments, timed and untimed
Researched Presentations

Performance Assessments

Project-based Learning

Problem-based Learning

Personalized Learning

¢ Visual Literacy Prompts

¢ Digital Portfolios

¢ Online Discussion Forums

e Analytical and Expository Essay

Benchmark:

o Benchmark reading and writing assessments, scored using rubrics, district-created and
standards-aligned; based on NJSLA, reported twice per year

o Common Lit Reading Benchmark Assessments, three times per year (grades 9-11)

o NJGPA (grade 11)



o PSAT (grades 10-11)
o SAT (grades 11-12)
o Final Exam

o IXL

e Evaluation of the school’s most recent yearbook, and/or recent yearbooks from other schools,
including specific yearbook elements and indication of the book’s ability to meet its audience.

e Students will complete, individually or in a group, a written profile of the school indicating the major
concerns and achievements of students, faculty, and staff members.

e Students will evaluate publications and present them to the class for informed criticism.

e Tests and quizzes as decided by teacher

Learning Plan

Teaching Point: A yearbook has a variety of major purposes.

Possible Activities may include:
1. Students go through past CHS yearbooks and other yearbooks and identify purpose
2. Present the students with information on purpose in yearbooks

3. Students discuss and evaluate purpose and achievement of purpose in past yearbooks and ways to improve
for future yearbooks.

4. Use the Jostens Start Right Activities

Teaching Point: A yearbook has a wide audience. Possible Activities: 1. Present the audiences of a yearbook
and explain that the yearbook is not just for students. 2. Students go through past CHS yearbooks and other
yearbooks and identify how different aspects appeal to different audiences. 3. Students discuss and evaluate
appeal to audience in past yearbooks and ways to improve in future yearbooks 4. Use the Jostens Start Right
Activities

Teaching Point: A yearbook covers many aspects of school life over the course of a year. Possible Activities:
1. Students go through past CHS yearbooks and other yearbooks and identify aspects of school life (different
sections/terminology that is used across yearbooks) 2. Present terminology to students and have them
complete activities is finding and identifying the terms in real books 3. Students discuss and evaluate ways of
covering these aspects in past yearbooks and ways to improve in future yearbooks. 4. Use the Jostens Start
Right Activities

Students will complete a written profile of the school indicating the major concerns and achievements of
students, faculty, and staff members.



Teaching Point: Constructive criticism is useful for creating content going forward; it’s not a personal
statement or attack on a particular person. Possible Activitie: Students go through past yearbooks and evaluate
strengths and weaknesses of books relating to yearbook function, audience, and elements.

Final discussion will be directed at the audience and function of next year’s book.

Students will evaluate publications and present them to the class for informed criticism.

Teacher directed activities that relate to the evaluation of recent yearbooks and professional publications.

Materials

e Jostens Start Right Team Building 1.1 Lesson on The Purpose of Yearbook Class:
http://resources.yearbookavenue.jostens.com/team-building-day-1/
http://resources.yearbookavenue.jostens.com/wp-content/uploads/2015/08/SR-1.1-revised.pdf

e Jostens Start Right Team Building 1.2 Lesson on Functions of a Yearbook:
http://resources.yearbookavenue.jostens.com/team-building-day-2/
http://resources.yearbookavenue.jostens.com/wp-content/uploads/2015/08/SR-1.2-revised.pdf

¢ Jostens Start Right Team Building 1.5 Lesson on Creating Goals
http://resources.yearbookavenue.jostens.com/creating-goals/
http://resources.yearbookavenue.jostens.com/wp-content/uploads/2015/08/SR-1.5-revised.pdf

e Past CHS Yearbooks and other yearbooks from other schools in the area

Strategies for Accommodation and Modification

Content specific accommodations and modifications as well as Career Ready Practices are listed here for all
students, including: Special Education, English Language Learners, At Risk of School Failure, Gifted and
Talented, Students with 504.

Possible accommodations include:

e Access speech-to-text function on computer

e Use visual presentations of all materials to include organizers, charts

e Allow students to set individual goals for writing/reading

e Offer graphic organizaers, note-taking models, strategies for summarizing, and questioning techniques
e Offer oral assessments

e Supply study guide questions and access to class notes

e Work in partnerships


https://docs.google.com/spreadsheets/d/1VQbsa4dQl2OyqPxexl6BSzdfK7QPe1gNHNinOJyym2s/edit?usp=sharing

¢ Give responses in a form (verbal or written) that is easier for the student

e Take additional time to compete a task or project

e Scaffold by chunking material and texts

¢ Individualize reading choices based on ability and level

e Take frequent breaks

Use an alarm to help with time management

Small group and one on one assessment

Mark text with a highlighter or other manipulative such as a post-it
Receive help coordinating assignments

Answering fewer questions or completing shorter tasks

Modify the length and quantity of assignments to fit individual
Differentiate roles in discussion groups

e Use digital technology, eBooks,, audio version of printed text

¢ Create alternate assignments or homework

¢ Provide distinct steps in a process; elminate unnecessary steps, as needed

e Use art, music, and film to convey alternate interpretation of literature and assessment
e Manage executive function by scaffolding process and amending deadlines

Adhere to all modifications and accommodations as prescribed in IEP and 504 plan

e Conference with individuals throughout the unit.
e Follow all IEP documents

e Group students to support and enrich as needed



