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Brief Summary of Unit

Summary: Students who take the NJSLA and/or PSAT/SAT are required to analyze maps graphs and charts in isolation or
connected to specific literary works. This brief unit is designed to teach students the spteps necessary to analyze a visual texts for
meaning and connection.

Interdisciplinary Connections and Career Readiness: This unit is designed to be part of a developmental
progression across grade levels and make interdisciplinary connections across content areas including physical and
social sciences, technology, career readiness, cultural awareness, and global citizenship. During this course, students
are provided with opportunities to develop skills that pertain to a variety of careers. When completing this course,
students can make informed choices and pursue electives that further their study and contribute toward the formation of
career interest.

Revision: June 2023

Standards

The identified standards reflect a developmental progression across grades/ levels and make interdisciplinary
connections across content areas including social sciences, technology, career readiness, cultural awareness
and global citizenship. The standards that follow are relevant to this course in addition to the associated
content-based standards listed below.

LA.RL.11-12.1 Cite strong and thorough textual evidence and make relevant connections to support
analysis of what the text says explicitly as well as inferences drawn from the text, including
determining where the text leaves matters uncertain.

LA.RL.11-12.2 Determine two or more themes or central ideas of a text and analyze their development
over the course of the text, including how they interact and build on one another to
produce a complex account; provide an objective summary of the text.

LA.RI.11-12.1 Accurately cite strong and thorough textual evidence, (e.g., via discussion, written
response, etc.), to support analysis of what the text says explicitly as well as inferentially,
including determining where the text leaves matters uncertain.

LA.RI.11-12.2 Determine two or more central ideas of a text, and analyze their development and how
they interact to provide a complex analysis; provide an objective summary of the text.



LA.RI.11-12.3

LA.RI.11-12.6

LASL.11-12.1

LASL.11-12.1.A

LASL.11-12.1.B

LASL.11-12.1.C

LA.SL.11-12.1.D

LA.SL.11-12.2

LASL.11-12.3

LASL.11-12.4

LA.SL.11-12.5

LA.SL.11-12.6

LA.11-12.5L.11-12.2

Essential Questions

Analyze a complex set of ideas or sequence of events and explain how specific individuals,
ideas, or events interact and develop over the course of the text.

Determine an author’s point of view or purpose in a text in which the rhetoric is
particularly effective, analyzing how style and content contribute to the power,
persuasiveness or beauty of the text.

Initiate and participate effectively in a range of collaborative discussions (one-on-one, in
groups, and teacher-led) with peers on grades 11-12 topics, texts, and issues, building on
others’ ideas and expressing their own clearly and persuasively.

Come to discussions prepared, having read and researched material under study; explicitly
draw on that preparation by referring to evidence from texts and other research on the
topic or issue to stimulate a thoughtful, well reasoned exchange of ideas.

Collaborate with peers to promote civil, democratic discussions and decision-making, set
clear goals and assessments (e.g., student developed rubrics), and establish individual
roles as needed.

Propel conversations by posing and responding to questions that probe reasoning and
evidence; ensure a hearing for a full range of positions on a topic or issue; clarify, verify, or
challenge ideas and conclusions; and promote divergent and creative perspectives.

Respond thoughtfully to diverse perspectives; synthesize comments, claims, and evidence
made on all sides of an issue; resolve contradictions when possible; and determine what
additional information or research is required to deepen the investigation or complete the
task.

Integrate multiple sources of information presented in diverse media or formats (e.g.,
visually, quantitatively, qualitatively, orally) evaluating the credibility and accuracy of each
source.

Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing
the stance, premises, links among ideas, word choice, points of emphasis, and tone used.

Present information, findings and supporting evidence clearly, concisely, and logically. The
content, organization, development, and style are appropriate to task, purpose, and
audience.

Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive
elements) in presentations to enhance understanding of findings, reasoning, and evidence
and to add interest.

Adapt speech to a variety of contexts and tasks, demonstrating a command of formal
English when indicated or appropriate.

Integrate multiple sources of information presented in diverse formats and media (e.g.,
visually, quantitatively, orally) in order to make informed decisions and solve problems,
evaluating the credibility and accuracy of each source and noting any discrepancies among
the data.

Students will keep considering

e How do all the parts contribute to the whole?

e How does the visual text connect to the written text?

¢ How should a visual text be read?

e What are the literal images or ideas being presented?

e What aspects of the visual need clarification or defining?



e What is the main idea of the visual?

Enduring Understandings

e analyze a visual text for meaning and connections.

e develop and support a claim about the visual text based on evidence found in the text

Students Will Know

¢ how to connect a visual to a written text.
¢ the difference beween a map, graph, chart, picture and cartoon analysis.
¢ the meaning behind different types of graphs and cartoons.

e the steps necessary to analyze a visual text.

Students Will Be Skilled At

e analyzing a visual text.
e connecting a visual text to written.

e identifying the main idea of a visual text

Evidence/Performance Tasks

Developmental progression across years in both reading and writing is evidenced by multiple benchmark
assessment screeners, administered two times per year. Follow up diagnostic assessments are used to target
skill remediation. Student proficiency allows for additional or alternative assessment based on demonstration
or absence of skill.

Students demonstrate differentiated proficiency through both formative and summative assessments in the
classroom. Based on individual student readiness and performance, assessments can be implemented as
formative and/or summative.

The performance tasks listed below are examples of the types of assessments teachers may use in the
classroom and the data collected by the district to track student progress.

Formative:

e Teacher Observations

e Accountable Talk, Socratic Seminars/Fish Bowls
¢ Analysis of multimodal text sets

e Analysis of critical commentary, literary criticism



e Writers Notebook (quick writes/drafts/prewrites), emphasizing author's craft
¢ Close reading analysis of text using evidence as substantiation

e Conferences: Individual and small group, accompanying conference notes
e Reflective exercises and assessments

e Oral Reading and Interpretation

Peer and self-evaluations of learning

Entrance and Exit Tickets

Open-Ended Responses in Journal

Textual Analysis Reading Responses

Dialectical Journal

Rhetorical Precis

SOAPSTone Analysis

Summative:

On-demand Writing Assessments, timed and untimed
Researched Presentations

Performance Assessments

Project-based Learning

Problem-based Learning

Personalized Learning

Visual Literacy Prompts

Digital Portfolios

¢ Online Discussion Forums

e Analytical and Expository Essay

e Assessment: Deconstructing a Visual for Meaning; craft a written response to substantiate analysis.
e PSAT/SAT practice tests

e RST visual analysis components on practice PARCC assessments.

Learning Plan

The intent is for student-readers to have clear modeling through whole-class instruction. These strategies are
practiced in a group setting of peers and through independent practice monitored through teacher conferencing
with students. An emphasis will be based on the transfer of skills instruction, teaching the reader, not merely
the content of the text. The text complexity and rigor of reading will be appropriate for the grade level,
materials selection for whole-class will be from the book list approved by the Board of Education.

The reading of text targets not only comprehension, but also analysis. Students will read both long-and short-
form, excerpted and full-length, print and electronic, fiction and nonfiction texts. Study will include the
analysis of visual texts including film clips, art, infographic, maps, charts, graphs, cartoons, graphic novels.
Technique and terminology specific to a genre of reading is examined. Vocabulary instruction may be chosen
from the reading material and may be incorporated through targeted word study lessons.

Students write in all modes of rhetoric including narration/description, argument/persuasion, and exposition.



Various forms of writing including digital writing are emphasized as well. Grammar instruction is embedded
in writing instruction through Sentence Study, holding students accountable for skills taught and practiced;
modeling is done through mentor texts, both published and student-crafted. Students may complete analytical
analysis, persuasive writing, synthesis essays, database research, and journal writing. Teachers focus on
process in addition to product with an emphasis on synthesizing texts with nuanced understanding; teacher-
created multimodal text sets will be used as materials. High-and low-stakes, timed and untimed pieces are all
important.

Students will be taught how to speak and listen in addition to being assessed on these skills.

Teachers may personalize instruction during this unit and address the distinct learning needs, interests,
aspirations, or cultural backgrounds of individual students. Personalized Learning allows students to self-
reflect and assess their own reading, writing, listening, viewing and speaking skills through the development
of an electronic portfolio, journal writing, writer's notebook, independent reading, and/or book talks.

e Small group/Partner practice analysis.

e Analysis questions connecting visual and written text.

e Discussion of class visuals and analysis.

¢ |dentifying visual literacy proficiencies and future focus areas.
e |Initial analysis of visual literacy proficiency.

e initial introductory lesson on the different types of visual texts: graphs, charts, maps, cartoons and
pictures.

e |Initial visual text performance analysis to determine proficiencies

¢ Introduce how to analyze a visual: identifying the type, all the pieces and defining anything that is
unfamiliar.

e Pair share analysis of a visual to identify the main idea and textual connections.

e Practice analyzing the different types of visual literacy.

Materials

The materials used in this course integrate a variety of leveled instructional, enrichment, and intervention
materials that support student learners at all levels in the school and home environments. Associated web
content and media sources are infused into the unit as applicable and available.

Teachers must refer to the district-approved Core Book List while selecting whole-class or small-group
leveled resources.



https://www.cranfordschools.org/apps/pages/index.jsp?uREC_ID=1774932&type=d&pREC_ID=2180338

Instructional Materials

Instructional Materials

Thought provoking visual text such as the following: graph, political cartoon, photograph, or
illustration.

Visual Text (Art, Photography, Infographic, Film)

e SAT Practice: https://www.collegeboard.org/

e PARCC Practice: https://parcc.pearson.com/practice-tests/english/

e Background on Visual Literacy: https://www.edutopia.org/blog/ccia-10-visual-literacy-strategies-todd-
finley

e How images increase
comprehension: https://readingrecovery.org/images/pdfs/Conferences/NC09/Handouts/Carry Visual
Literacy.pdf

o Atlantic Monthly article: https://www.theatlantic.com/education/archive/2015/12/2015-in-education-
viz/418521/

e Teaching and Learning with Graphs and Diagrams: http://www.inspiration.com/visual-learning/plots-
and-graphs

Strategies for Accommodation and Modification

Content specific accommodations and modifications as well as Career Ready Practices are listed here for all
students, including: Special Education, English Language Learners, At Risk of School Failure, Gifted and
Talented, Students with 504.

Possible accommodations include:

e Access speech-to-text function on computer

e Use visual presentations of all materials to include organizers, charts

e Allow students to set individual goals for writing/reading

e Offer graphic organizaers, note-taking models, strategies for summarizing, and questioning techniques
e Offer oral assessments

e Supply study guide questions and access to class notes

e Work in partnerships


https://docs.google.com/spreadsheets/d/1VQbsa4dQl2OyqPxexl6BSzdfK7QPe1gNHNinOJyym2s/edit?usp=sharing

¢ Give responses in a form (verbal or written) that is easier for the student

e Take additional time to compete a task or project

e Scaffold by chunking material and texts

¢ Individualize reading choices based on ability and level

e Take frequent breaks

Use an alarm to help with time management

Small group and one on one assessment

Mark text with a highlighter or other manipulative such as a post-it
Receive help coordinating assignments

Answering fewer questions or completing shorter tasks

Modify the length and quantity of assignments to fit individual
Differentiate roles in discussion groups

Use digital technology, eBooks,, audio version of printed text

Create alternate assignments or homework

Provide distinct steps in a process; elminate unnecessary steps, as needed

e Use art, music, and film to convey alternate interpretation of literature and assessment
e Manage executive function by scaffolding process and amending deadlines

Adhere to all modifications and accommodations as prescribed in IEP and 504 plan

e o  Access speech-to-text function on computer.

o o Adhere to IEP and 504 guidelines and strategies.

o o Differentiate roles in discussion groups

o o Individualize choice of topics.

o o Individualize reading choices based on ability and level.

o o Manage executive function challenges by scaffolding process and amending deadlines.
o o Modify the length and quantity of assignments to fit individual student’s abilities and needs.
o o Offer oral assessments.

o o Scaffold reading by chunking text.

e ¢  Small group and one on one assessment.

° o Supply study guide questions and access to class notes.

o o Use art, music, and film to convey alternate interpretation of literature and assessment.

o o Use digital technology, eBooks, audio version of printed text.



