Unit 1: The Frailty of Humanity

Content Area: English Language Arts

Course(s):
Time Period: Marking Period 1
Length: 10 Weeks
Status: Published
Brief Summary of Unit

The Journey towards self -actualization

Focus - Human life will never be understood unless its highest aspirations are taken into account. Growth,
self-actualization, the striving toward health, the quest for identity and autonomy, the yearning for excellence
must by now be accepted beyond question as a widespread and perhaps universal human tendency ( Maslow,
1954, Motivation and Personality, p.xii-xiii).

Summary: The unit centers on the failings and flaws of humankind. Students will focus on recognizing
humankind as flawed individuals searching for self - actualization. In order to prepare for their own personal
journey Maslow’s Principles such as accepting an individual’s flaws, embracing humility and being grateful
for our abilities will be explored. The opportunity to reflect on their journey to lead a purposeful life will be
emphasized. These ideas will be explored while reading mentor texts and differentiated tests, listening and
speaking during discussions and various modes of written expression.

Interdisciplinary Connections and Career Readiness: This unit is designed to be part of a developmental
progression across grade levels and make interdisciplinary connections across content areas including physical
and social sciences, technology, career readiness, cultural awareness, and global citizenship. During this
course, students are provided with opportunities to develop skills that pertain to a variety of careers. When
completing this course, students can make informed choices and pursue electives that further their study and
contribute toward the formation of career interest.
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Standards

The identified standards reflect a developmental progression across grades/ levels and make interdisciplinary
connections across content areas including social sciences, technology, career readiness, cultural awareness
and global citizenship. The standards that follow are relevant to this course in addition to the associated
content-based standards listed below.

LA.RL.11-12.1

LA.RL.11-12.2

LA.RL.11-12.3

LA.RL.11-12.4

LA.RL.11-12.5

LA.RL.11-12.6

LA.RL.11-12.7

LA.RL.11-12.9

LA.RL.11-12.10b

LA.RI.11-12.9

LA.RI.11-12.10b

LAW.11-12.1

LAW.11-12.1.A

LA.W.11-12.2

Cite strong and thorough textual evidence and make relevant connections to support
analysis of what the text says explicitly as well as inferences drawn from the text, including
determining where the text leaves matters uncertain.

Determine two or more themes or central ideas of a text and analyze their development
over the course of the text, including how they interact and build on one another to
produce a complex account; provide an objective summary of the text.

Analyze the impact of the author’s choices regarding how to develop and relate elements
of a story or drama (e.g., where a story is set, how the action is ordered, how the
characters are introduced and developed).

Determine the meaning of words and phrases as they are used in the text, including
figurative and connotative meanings; analyze the impact of specific word choices on
meaning and tone, including words with multiple meanings or language that is particularly
fresh, engaging, or beautiful. (e.g., Shakespeare as well as other authors.)

Analyze how an author’s choices concerning how to structure specific parts of a text (e.g.,
the choice of where to begin or end a story, the choice to provide a comedic or tragic
resolution) contribute to its overall structure and meaning as well as its aesthetic impact.

Analyze a case in which grasping a point of view requires distinguishing what is directly
stated in a text from what is really meant (e.g., satire, sarcasm, irony, or understatement).

Analyze multiple interpretations of a story, drama, or poem (e.g., recorded or live
production of a play or recorded novel or poetry), evaluating how each version interprets
the source text. (e.g., Shakespeare and other authors.)

Demonstrate knowledge of and reflect on (e.g., practical knowledge, historical/cultural
context, and background knowledge) eighteenth-, nineteenth- and early twentieth-
century foundational works of literature, including how two or more texts from the same
period treat similar themes or topics.

By the end of grade 12, read and comprehend literature, including stories, dramas, and
poems, at grade level or above.

Analyze and reflect on (e.g., practical knowledge, historical/cultural context, and
background knowledge) documents of historical and literary significance for their themes,
purposes and rhetorical features, including primary source documents relevant to U.S.
and/or global history.

By the end of grade 12, read and comprehend literary nonfiction at grade level text-
complexity or above.

Write arguments to support claims in an analysis of substantive topics or texts, using valid
reasoning and relevant and sufficient evidence.

Introduce precise, knowledgeable claim(s), establish the significance of the claim(s),
distinguish the claim(s) from alternate or opposing claims, and create an organization that
logically sequences claim(s), counterclaims, reasons, and evidence.

Write informative/explanatory texts to examine and convey complex ideas, concepts, and
information clearly and accurately through the effective selection, organization, and



LAW.11-12.9.A

LASL.11-12.1

LASL.11-12.2

LA.SL.11-12.3

LA.SL.11-12.6

LA.L.11-12.4.A

LA.L.11-12.4B

LA.L.11-12.4.C

LA.L.11-12.4.D

Essential Questions

analysis of content.

Apply grades 11-12 Reading standards to literature (e.g., “Demonstrate knowledge of
eighteenth-, nineteenth- and early-twentieth-century foundational works, including how
two or more texts from the same period treat similar themes or topics”).

Initiate and participate effectively in a range of collaborative discussions (one-on-one, in
groups, and teacher-led) with peers on grades 11-12 topics, texts, and issues, building on
others’ ideas and expressing their own clearly and persuasively.

Integrate multiple sources of information presented in diverse media or formats (e.g.,
visually, quantitatively, qualitatively, orally) evaluating the credibility and accuracy of each
source.

Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing
the stance, premises, links among ideas, word choice, points of emphasis, and tone used.

Adapt speech to a variety of contexts and tasks, demonstrating a command of formal
English when indicated or appropriate.

Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s position
or function in a sentence) as a clue to the meaning of a word or phrase.

Identify and correctly use patterns of word changes that indicate different meanings or
parts of speech (e.g., conceive, conception, conceivable).

Consult general and specialized reference materials (e.g., dictionaries, glossaries,
thesauruses), both print and digital, to find the pronunciation of a word or determine or
clarify its precise meaning, its part of speech, its etymology, or its standard usage.

Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking
the inferred meaning in context or in a dictionary).

e How do we develop standards and values?

e What do we consider to be flaws or failings?

e What effect does judging others have on their self esteem?

¢ Can individuals learn from their mistakes?

¢ Can we be considerate of others if our needs are not being met?
e What are the elements of quality literature?

Enduring Understandings

What strategies do we use to comprehend literature?

How does the author's point of view effect the validity of the passage?
How can identifying unknown vocabulary words effect comprehension?
Can there be more than one central idea or theme in a piece of literature?
What importance does historical persepctive have when anlyzing literature?

e character flaws are inevitable but once recognixed can be improved upon
¢ how to read and comprehend literature, including stories, dramas, and poems, in the grades 11-12 text



complexity band proficiently, with scaffolding as needed at the high  end of the range

e how complex characters (e.g., those with multiple or conflicting motivations) develop over the course

of a text, interact with other characters, and advancethe plot or  develop the theme.
¢ a theme or central idea of a text and analyze in detail its development over the course of the text,

including how it emerges and is shaped and refined by specific details; provide an objective summary

of the text.
e that the theme of a literary work is shaped and refined by specific details in a text.
¢ the meaning of words, the denotation and connotation, through the use of context clues.
e the different modes of writing: explanatory, persuasive, and narrative.

Students Will Know

e how to connect human frailty to literature and their own lives.

e how to read and comprehend literature.

e that the theme of a literary work is shaped and refined by specific details in a text.

e how to analyze complex characters and personalities over the course of a text and connect to the
development of the overall theme.

¢ how different figurative and oratorical devices are used within a text and their purpose.

¢ the meaning of words, the denotation and connotation, through the use of context clues.

e different genres of writing have varying purposes.

Students Will Be Skilled At

recognizing connections between the text and themselves or their society.

close reading of fiction.

creating connections between two or more texts.

drawing conclusions, making predictions, and using inference skills to analyze a text.

complexity band proficiently, with scaffolding as needed at the high end of the range.
identifying meanings of words and use them effectively when writing and speaking.

participating in Literature Circle discussions and activities.
organizing the sequence of their writing to make arguments and evidence clear.
using guidelines on a rubric for peer and self evaluation.

reading and comprehending literature, including stories, dramas, and poems, in the grades 11-12 text

comparing and contrasting different works of literature and nonfiction in regards to craft and structure.



Evidence/Performance Tasks

Developmental progression across years in both reading and writing is evidenced by multiple benchmark
assessment screeners, administered two times per year. Follow up diagnostic assessments are used to target
skill remediation. Student proficiency allows for additional or alternative assessment based on demonstration
or absence of skill.

Students demonstrate differentiated proficiency through both formative and summative assessments in the
classroom. Based on individual student readiness and performance, assessments can be implemented as
formative and/or summative.

The performance tasks listed below are examples of the types of assessments teachers may use in the
classroom and the data collected by the district to track student progress.

Formative:

e Teacher Observations

e Accountable Talk, Socratic Seminars/Fish Bowls

¢ Analysis of multimodal text sets

e Analysis of critical commentary, literary criticism

e Writers Notebook (quick writes/drafts/prewrites), emphasizing author's craft
¢ Close reading analysis of text using evidence as substantiation

e Conferences: Individual and small group, accompanying conference notes
e Reflective exercises and assessments

¢ Oral Reading and Interpretation

e Peer and self-evaluations of learning

¢ Entrance and Exit Tickets

Open-Ended Responses in Journal

Textual Analysis Reading Responses

Dialectical Journal

Rhetorical Precis

SOAPSTone Analysis

Summative, including Alternative Assessments:

On-demand Writing Assessments, timed and untimed
Researched Presentations

Performance Assessments

Project-based Learning

Problem-based Learning

Personalized Learning

Visual Literacy Prompts

Digital Portfolios



¢ Online Discussion Forums
e Analytical and Expository Essay

Benchmark:

e Benchmark reading and writing assessments, scored using rubrics, district-created and standards-
aligned; based on NJSLA, reported twice per year

e Engage in text set analysis using visual literacy and close reading analysis strategies to compose a
claim and use evidence as support

¢ Grade-level Standards-based Rubrics

Common Lit Reading Benchmark Assessment

SAT (grades 11-12)

Final Exam

IXL

Learning Plan

Instructional time for reading will be divided into thirds; one third of the time will be dedicated to whole class
text instruction; one third will include literature circles; one third, independent reading. The intent is for
student-readers to have clear modelling through whole-class instruction. These strategies are practiced
through literature circles in a group setting of peers and through independent practice monitored through
teacher conferencing with students. An emphasis will be based on the transfer of skills instruction, teaching
the reader, not merely the content of the text. The text complexity and rigor of reading will be appropriate for
grade 12; materials selection for whole-class and literature circles will be from the book list approved by the
Board of Education. Classrooms will house rich and diverse independent reading libraries of both
contemporary and canonical works.

The reading of text during the twelfth grade targets not only comprehension, but also analysis. Students will
read both long-and short-form, exceprted and full-length, print and electronic literature. Study will include the
analysis of visual texts including film clips, art, and graphic novels. Technique and terminology specific to a
genre of reading is examined. Vocabulary instruction will be chosen from the reading material.

Students write in response to the reading of literature. Various forms of writing including digital writing are
emphasized as well. Grammar instruction is embedded in writing instruction through mini-lessons, holding
students accountable for skills taught and practiced; modelling is done through mentor texts, both published
and student-crafted. Teachers may focus on process in addition to product with an emphasis on synthesizing
texts with nuanced understanding. High-and low-stakes, timed and untimed pieces are all important.

Teachers may personalize instruction during this unit and address the distinct learning needs, interests,
aspirations, or cultural backgrounds of individual students.



Students will be taught how to speak and listen in addition to being assessed on these skills.

This unit of study focuses on "Fraility of Humanity" and is centered on the quotation by Maslow: "Human life
will never be understood unless its highest aspirations are taken into account. Growth, self-actualization, the
striving toward health, the quest for identity and autonomy, the yearning for excellence must by now be
accepted beyond question as a widespread and perhaps universal human tendency."

To prepare for this particular unit, teachers should . . .

Build a text set for discussion, writing, and synthesis

Select common reading and literature circle texts

Prepare for conferences with students

Generate a list of skills students will master throughout the unit (focusing specifically on a few in each
area)

e Create a summative assessment (backwards design)

¢ Find mulitmodal mentor texts for reading and writing mini lessons

¢ Create scaffolds for student reading and writing

¢ Create formative assessments (reading checks, exit slips, etc.)

e Reflect on previous teaching practices and pedagogy to inform planning
e Review student modifications and accommodations

Materials

The materials used in this course integrate a variety of leveled instructional, enrichment, and intervention
materials that support student learners at all levels in the school and home environments. Associated web
content and media sources are infused into the unit as applicable and available.

Teachers must refer to the district-approved Core Book List while selecting whole-class or small-group
leveled resources.



https://www.cranfordschools.org/apps/pages/index.jsp?uREC_ID=1774932&type=d&pREC_ID=2180338

Suggested Instructional Materials

instructional Materials

e The Heart of the Matter by Greene

e Catcher in the Rye by JD Salinger

e A Streetcar Named Desire by Tennessee Williams
e Fences by August Wilson

¢ Othello by Shakespeare

Who's Afraid of Virginia Woolf by Edward Albee
Slaughterhouse-V by Kurt Vonnegut

Points of View -selected short stoires

Selected poetry

Selected graphic novels

Additional Student Resources:

e Chromebooks/laptops

e Google Classroom or other LMS
e Writing Portfolios

e Writer's Notebook/Journal
¢ Google Documents/Drive
¢ Voice memo application

e Think Cerca

Audible

Padlet

Socrative.com

Poll everywhere
Remind.com

Skype

Edublogs

Soundcloud

Netflix

e YouTube

Teacher Resources




Shakespeare Set Free: Sourcebook for Classroom Teachers, Folger Shakespeare Library
Readicide, Kelly Gallagher

A Novel Approach, Kate Roberts

When Kids Can't Read, Kylene Beers

Beyond Literary Analysis, Allison Marchetti & Rebekah O'Dell
Writing with Mentors, Allison Marchetti & Rebekah O'Dell
Argument in the Real World, Kristen Hawley Turner and Troy Hicks
Writing Instruction that Works: Proven Methods for Middle and High School Classrooms, Arthur
Applebee and Judith Langer

Teaching Adolescent Writers, Kelly Gallagher

Write Like This, Kelly Gallagher

Book Love, Penny Kittle

The Journey is Everything, Katherine Bomer

How to Read Literature Like a Professor, Thomas C. Foster

The Digital Writing Workshop, Troy Hicks

Crafting Original Writing, Troy Hicks

Fearless Writing: Multigenre to Motivate and Inspire, Tom Romano
Understanding Comics, Scott McCloud

Making Comics, Scott McCloud

The Art of Styling Sentences, Ann Longknife and K.D. Sullivan

The Well-Crafted Sentence, Nora Bacon

Strategies for Accommodation and Modification

Content specific accommodations and modifications as well as Career Ready Practices are listed here for all

students, including: Special Education, English Language Learners, At Risk of School Failure, Gifted and
Talented, Students with 504.

Possible accommodations include:

Access speech-to-text function on computer

Use visual presentations of all materials to include organizers, charts
Allow students to set individual goals for writing/reading

Offer graphic organizaers, note-taking models, strategies for summarizing, and questioning techniques
Offer oral assessments

Supply study guide questions and access to class notes

Work in partnerships

Give responses in a form (verbal or written) that is easier for the student
Take additional time to compete a task or project

Scaffold by chunking material and texts

Individualize reading choices based on ability and level

Take frequent breaks

Use an alarm to help with time management


https://docs.google.com/spreadsheets/d/1VQbsa4dQl2OyqPxexl6BSzdfK7QPe1gNHNinOJyym2s/edit?usp=sharing

Small group and one on one assessment

Mark text with a highlighter or other manipulative such as a post-it
Receive help coordinating assignments

Answering fewer questions or completing shorter tasks

e Modify the length and quantity of assignments to fit individual

e Differentiate roles in discussion groups

e Use digital technology, eBooks,, audio version of printed text

e Create alternate assignments or homework

¢ Provide distinct steps in a process; elminate unnecessary steps, as needed

e Use art, music, and film to convey alternate interpretation of literature and assessment
e Manage executive function by scaffolding process and amending deadlines

Adhere to all modifications and accommodations as prescribed in IEP and 504 plan



