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Unit vV

UNIT V:
RESISTANCE, INTERVENTION
AND RESCUE

During the Holocaust, thousands of individuals risked their lives to protect, hide or
rescue Jews from Nazi terror. In this unit, students will explore the various forms of
resistance, intervention and rescue that occurred during the Holocaust.

After students define resistance, they will examine the major obstacles involved in resisting
the Nazis and the various forms of Jewish and non-Jewish resistance that occurred during the
Holocaust, including passive and active, armed and unarmed resistance. They will examine
reasons why some exhibited ethical behavior while so many chose to be silent bystanders or
to actively collaborate with the enemy. Some of the key questions that will frame the
activities of this unit include: Why did some people rise above the angry crowd? Why did so
many Danes, Bulgarians and Italians choose a different course from their counterparts in
other countries to save Jews? Why did so many refuse to become involved? Explanations vary,
but surely a national tradition of acceptance and/or tolerance set the stage in Denmark,
Bulgaria and Italy for rescue. It was such a tradition in Denmark, exemplified by King
Christian X’s public support for Jews and denunciation of Nazi terror, that prepared the way
for many Danes in October of 1943 to spirit more than 7,000 Jews to safety in neutral
Sweden.

There are other examples of rescue. Some 5,000 villagers living in the French area of Le
Chambon Sur-Lignon hid an equal number of Jews from ubiquitous detection by the pro-Nazi
Vichy government. Raoul Wallenberg, a Swedish official in Budapest, took extraordinary
advantage of his position to issue passports to thousands of Hungarian Jews under siege. The
German Oskar Schindler saved Polish Jews by employing them in a factory. Sempo Sugihara,
a Japanese Consul in Kaunas (Kovno), Lithuania, issued 6,000 visas to Jews. Consul Aristides
de Sousa Mendes, a Portuguese Catholic lawyer, issued some 10,000 visas to fugitive Jews in
Bordeaux, France in defiance of his government. Facing reprisals for insubordination, both
Sugihara and de Sousa Mendes consulted a higher authority in making their decisions —their
consciences.

Defying the Nazis, however, was rare. One important example was the White Rose movement,
a network of German university students led by Hans and Sophie Scholl, that publicly
demonstrated against Nazi dictatorship and its aggressive, criminal policies.

For their part, Jews exhibited remarkable resistance to the relentless Nazi assault. Hannah
Senesh took considerable risks to contact the Hungarian underground for help. She decided
that it was more important to return to Hungary, her homeland, than to continue living in

585



586

RESISTANCE, INTERVENTION AND RESCUE

the relative security of Palestine. A record of her experience survives in the diary she kept
at the time and in her poetry. Students will examine parts of both in their study.

Many Jews who were able to escape joined groups of partisans in the forests of Eastern
Europe, such as the Bielski Brigade, and in the Soviet Union, to save Jews, find weapons and
sabotage Nazi maneuvers.

In the ghettos, even as the Jews were being murdered in 1942-43, underground leaders
organized revolts against all odds. Among the most noteworthy were Mordecai Anielewicz in
Warsaw, and Abba Kovner in Vilna. Numerous other examples will be presented.

Jews forged passports and smuggled food. As slave laborers, they sewed German military
uniform pockets shut or reversed the firing pins in guns. They organized impossible uprisings
in the death camps, too, if only to defeat resignation and despair. Some examples include
uprisings at Sobibor, Treblinka and Auschwitz-Birkenau. All acts of resistance, however, were
not military. Religious practices, even the prosaic rituals of everyday existence, served to
thwart Nazi genocide intentions. Simple activities, such as making menorahs, studying Torah,
printing newspapers or listening to radio broadcasts acquired major spiritual purposes under
extremely forbidding conditions.

These and countless other acts of Jewish and non-Jewish resistance must, however, be kept in
perspective. Although hundreds of thousands of Jews and others the Nazis considered
“undesirables” survived, millions perished. Nevertheless, those acts are instructive: even in
the grip of deadly Nazi domination, it was possible to save a life and, in so doing, preserve
the preeminent value of life over death itself. As the Talmud teaches, a person who destroys
a life destroys a universe, but a person who saves a life saves a universe.

The goal of this unit is to help students develop an understanding of the various forms of
resistance, intervention and rescue that occurred during the Holocaust. Students will (1)
define resistance; (2) examine the major obstacles to defying and resisting Nazi authority; (3)
analyze various forms of spiritual and religious resistance; (4) identify and analyze the
various forms of Jewish and non-Jewish unarmed resistance; (5) analyze Jewish armed
resistance; (6) demonstrate insight into the reasons why non-Jewish rescuers risked their
lives to save Jews; and(7) investigate countries that responded to the plight of the Holocaust
victims and offered refuge. At the conclusion of this unit, students will be asked to (8)
reassess their previous generalizations about human nature in light of their newly acquired
knowledge of resistance, intervention and rescue.

New Jersey Commission on Holocaust Education



UNIT V:

occured during the Holocaust.

PERFORMANCE TEACHING/LEARNING INSTRUCTIONAL
OBJECTIVES STRATEGIES AND ACTIVITIES MATERIALS/RESOURCES

1. Students will
define resistance.

A. Develop a definition of

resistance.

Consult one or more of the
resources listed to the right and
develop a written definition of
the word resistance. Share your
definition with a small group.
Then develop a group definition
of the term and share it with the
class. After the class discusses the
various definitions, come to
agreement on a class definition of
the term.

Examine the popular myth that
emerged from the Holocaust: that
Jews were led “like sheep to the
slaughter” without resisting the
Nazis. Read and discuss the
questions at the conclusion of the
article To Die With Dignity.
Then, read the excerpt from
Gerda Klein's All But My Life.
What do these articles imply
about resistance?

Unit vV

RESISTANCE, INTERVENTION AND RESCUE

UNIT GOAL: Students will understand the various forms of resistance, intervention and rescue that

Note: the notation (READING #) in
this column indicates that a copy of
the article is included in this
curriculum guide.

A.

la.

1b.

1c.

1d.

le.

1f.

Resources for Sections A
and B:

Gutman, lsrael, ed-in-chief.
Encyclopedia of the Holocaust.
New York: Macmillan Library
Reference USA, 1995. 1265.

Eliach, Yaffa. Hassidic Tales of
the Holocaust. New York: Avon
Books, 1982.

Zucker, Simon and Gertrude
Hirschler, Ed./Trans. The
Unconquerable Spirit: Vignettes
of Religious Spirit the Nazis
Could Not Destroy. New York:
Zachor Institute and Mesorah
Publications, 1980.

Werner, Harold. Fighting Back: A
Memoir of Jewish Resistance in
World War 11. Columbia
University Press, 1992,

Hogan, David J., ed-in-chief.
“Jewish Resistance.” The
Holocaust Chronicle: A History
in Words and Pictures.
Lincolnwood, IIl., Publications
International Ltd., 2000. 492-496.

Historical Atlas of the
Holocaust. CD-ROM. Washington,
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PERFORMANCE
OBJECTIVES

2. Students will
examine the
major obstacles to
defying and
resisting Nazi
authority

TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

After consulting one or more
of the resources to the right
(1la-1f and 2a-2b), distinguish
the various types of resistance
and prepare a chart or
PowerPoint presentation
depicting examples of each
during the Holocaust, such as

Passive: Spiritual; Religious
Active:  Armed Resistance;
the Underground

Read and draw conclusions
about the major obstacles to
defiance and resistance, such
as:

Overall process of
dehumanization

The superior armed power of the
Nazis

The Nazi policy of “collective
responsibility”

Family ties and responsibility
Nazi terror tactics in the camps
Absence of broad cooperation in
the civilian population

The secrecy and deception
surrounding deportations

INSTRUCTIONAL
MATERIALS/RESOURCES

2a.

2.

la.

1b.

1c.

D.C., U.S. Holocaust Memorial
Museum. Note: This reference
may be used as a source of
maps and background
information on the topic
“Resistance” as well as many
other topics on the Holocaust.)

Furman, Harry, ed. “To Die With
Dignity,” by Milton Meltzer. The
Holocaust and Genocide: A
Search for Conscience—An
Anthology for Students. New
York: Anti-Defamation League,
1983.

(READING # 1)

Klein, Gerda Weissman. All But
My Life (Excerpt). New York:
Hill & Wang, 1997,
(READING # 2)

Resources for Section A:

“Obstacles to Resistance.”
Resistance During the Holocaust.
Washington, D.C.: U.S. Holocaust
Memorial Museum. 5-7.
(READING # 3)

Berenbaum, Michael, Yisrael
Gutman, Raul Hilberg, et. al., eds.
Anatomy of the Auschwitz Death
Camp. Bloomington, IN: Indiana
University Press, 1998.

Hogan, David J., ed. The
Holocaust Chronicle: A History
in Words and Pictures.
Lincolnwood, Il1., Publications
International, Ltd., 2000. 492.
(Note: The Index of this
resource may be consulted for

New Jersey Commission on Holocaust Education




PERFORMANCE
OBJECTIVES

3. Students will
analyze various
forms of spiritual
and religious
resistance.

TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

Analyze the various forms of
documented spiritual
resistance during the
Holocaust as reflected in
readings, poetry and literary
works.

Within the ghetto or
concentration camp context,
discuss whether each of the
following examples constitutes a
form of spiritual or religious
resistance:

Saving a piece of bread for a
friend who is sick

Praying on the Sabbath Day
Reading books

Organizing a school class in the
ghetto

Performing plays or reading
poetry

Reminiscing about family
memories and traditions
Preparing for a bar mitzvah
Making plans for the future
Keeping a diary or a journal
Making dolls for children
Efforts to protect children from
the horrors of reality

Read about the underground
schools and classrooms that were
established from grammar to
graduate schools. Write a brief
essay on the topic: How Were the
Underground Schools and
Classrooms a Form of Spiritual
Resistance?

INSTRUCTIONAL
MATERIALS/RESOURCES

1-2.

1-2.

1-2. One Survivor Remembers. 39

1-2.

Unit vV

numerous references to
resistance.)

Resources for Section A:

Werstein, Irving. The Uprising of
the Warsaw Ghetto November
1940-May 19, 1943. New York:
W.W. Norton Publishing Co.,
1968.

Krizkova, Marie Rut, Kurt Jiri
Kotouc and Zdenek Ornest, eds.
We Are Just the Same/Vedem:
The Secret Magazine by the Boys
of Terezin. Philadelphia, PA: The
Jewish Publication Society, 1994.

min./color. Videocassette. U.S.
Holocaust Memorial Museum and
Home Box Office. Direct Cinema
Limited. (Scene: Discussion of a
bet about strawberries and
cream.)

“Resistance.” Resistance During
the Holocaust. Washington, D.C.
U.S. Holocaust Memorial Museum.
(READING # 3)
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PERFORMANCE
OBJECTIVES

TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

Read aloud one of the following
poems; Babi Yar; If We Must
Die; The Little Smuggler; and
select poems by Hannah Senesh.
Reflect upon and discuss the
writers’ feelings and how they
relate to the subject of spiritual
resistance.

View the video, or read and
discuss the meaning of the poem
The Butterfly, by Pavel Friedman,
using the following questions as a
basis for discussion:

How does this poem compare
with some of your favorite
children’s poems?

Can writing poetry be considered
a form of resistance?

Select any three poems from the
books listed in #5 in the
resources column. Choose a
survivor poet using the following
as a guide to your analysis,
interpretation and discussion:
What is the theme or aspect of
the Holocaust that the poem
describes?

What emotions does the poem
evoke?

What phrases are emphasized?
What words are repeated?
Research the poet's background
and discuss whether this helps
you understand his/her work.

INSTRUCTIONAL
MATERIALS/RESOURCES

3a.

3b.

4a,

4b.

5a.

5b.

5¢.

“Babi Yar,” Yevgeny Yevtushenko;
“If We Must Die,” Claude Mc Kay;
“The Little Smuggler,” Henryka
Lazawert,and “To Arms” in The
Holocaust Reader. Lucy
Dawidowicz, ed. New York:
Behrman House, Inc., pp. 207-208
(READING #4)

Senesh, Hannah. Hannah Senesh:
Her Life and Diary. New York:
Schocken Books, 1973.

Volavkova, Hana, ed. | Never Saw
Another Butterfly: Children’s
Drawings and Poems from
Theresienstadt Concentration
Camp, 1942. New York:
McGraw-Hill, 1993,

| Never Saw Another Butterfly.
Videocassette. Social Studies
School Service (1-800-421-4246)

Berkowitz, Judith and Eve
Edelman, eds., translators.

Young Voices from the Ghetto:

A Collection of Children’s and
Young People’s Poetry Written in
the Ghettos of World War 1.
Waltham, MA: Brandeis University
Press, 1979.

Brodsky, Louis Daniel. Eleventh
Lost Tribe: Poems of the
Holocaust. St. Louis, MO: Time
Being Books, 1991.

Brodsky, Louis Daniel.

Holocaust Poems of a Jew and a
Gentile. St. Louis, MO: Time Being
Books, 1991.

New Jersey Commission on Holocaust Education




PERFORMANCE
OBJECTIVES

TEACHING/LEARNING

STRATEGIES AND ACTIVITIES

Read the poems Last Supper and
Majdanek from Gurdus’ book
Painful Echoes using the
following questions as a guide for
analysis, interpretation and
discussion:

Why do you believe poet Gurdus
gave the poems these titles?

How do her accompanying
sketches relate to the poems?
What did you learn about the
Holocaust from these poems?

5f.

5e.

5g.

Unit vV

INSTRUCTIONAL
MATERIALS/RESOURCES

5d.

Internet- AICE: The Jewish

Student Online Research Center-

A Teacher’s Guide to the
Holocaust (Florida Center).
“Women in the Holocaust:
Personal Poetry.”

Korwin, Yala H., ed. To Tell the
Story: Poems of the Holocaust.
New York: Holocaust Library,
1987.

Langer, Lawrence L. Art from the
Ashes: A Holocaust Anthology.
New York: Oxford University
Press, 1995.

Schiff, Hilda, ed. Holocaust
Poetry. New York: St. Martin’s
Press, 1995.

Gurdus, Luba Krugman. Painful
Echoes: Poems of the Holocaust.
New York: Holocaust Library,
1981.
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PERFORMANCE
OBJECTIVES

TEACHING/LEARNING

STRATEGIES AND ACTIVITIES

Examine examples of art and
music during the Holocaust
and determine to what extent
these media were used as a
form of resistance.

Examine paintings and sketches
by Holocaust survivors in books
suggested in the resources
column using the following as a
guide to your analysis,
interpretation and discussion:
Select a variety of scenes
depicting the Holocaust.

What is the theme of each work?
How are the victims and
perpetrators depicted?

Where is the scene taking place?
What are the differences between
the foreground, middle ground
and background?

What is the artist attempting to
tell the viewer?

What caption would you give this
work?

Why do you suppose the SS
severely punished those artists
who drew these works of art?
How is such art resistance?

INSTRUCTIONAL
MATERIALS/RESOURCES

1f.

la.

1b.

1c.

1d.

le.

1g.

1h.

Resources for Section B:

Blatter, Janet and Sybil Milton.
Art of the Holocaust. New York:
Rutledge Press, 1981.

Costanza, Mary S. The Living
Witness: Art of the Holocaust.
New York: Free Press, 1981.

Green, Gerald. The Artists of
Terezin. New York: Hawthorn
Press, 1978.

Toll, Nelly. When Memory
Speaks: The Holocaust in Art.
Westport, CN: Praeger, 1998.

Novitch, Miriam, ed. Spiritual
Resistance: Art from the
Concentration Camps, 1940-
1945. New York: Union of
American Hebrew Congregations,
1981.

Belfer, Itzchak. The Holocaust:
Paintings and Drawings by
Itzchak Belfer. Israel: Beit
Lohamei Haghetaot, Ghetto
Fighters’ House. Hakibbutz
Hameuchad Publishing House,
1995.

Shiber, Ella Liebermann-Shiber.
On the Edge of the Abyss. Israel:
Ghetto Fighters’ House, Beit
Lohamei Haghetaot, 1997

Use Internet search engine,
Keyword “Holocaust Art.”

New Jersey Commission on Holocaust Education




PERFORMANCE
OBJECTIVES

TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

“The Terezin Music Anthology, a
series of nine CDs, documents all
of the surviving music created in
Terezin concentration camp. This
series is intended to serve not
only as a memorial to those who
lived, suffered and perished in
Terezin, Auschwitz and other
camps, but also to celebrate their
inexstinguishable human spirit by
bringing their work to an
international public and to its
rightful place in the normal
repertoire of the music of our
time.” ...David Bloch, producer of
Hans Krasa: Terezin Music
Anthology.

Listen to segments of this music
anthology, read the background
information provided and
complete the activities at the end
of the reading.

Examine excerpts from the
diaries and memoirs of
people whose lives provide
examples of spiritual or
religious resistance.

Abraham Lewin describes 54 days
in the Warsaw Ghetto beginning
on July 22, 1942, the evening of
the mass deportation to
Treblinka. Read the excerpt using
the following questions as a guide
to your analysis and discussion:

1

C.

Unit vV

INSTRUCTIONAL
MATERIALS/RESOURCES

1i.

Consult Northwestern University
web site: http://lastexpres
sion.northwestern.edu/index2
_leftside.htm

Hans Krasa: Terezin Music
Anthology. Volume 111. CD. Koch
International Classics, Port
Washington, New York, 1996.
(Also available through the U.S.
Holocaust Memorial Museum.)
(READING #5)

Resources for Section C:

Langer, Lawrence L., ed. “Abraham
Lewin.” Art from the Ashes: A
Holocaust Anthology. New York:
Oxford University Press, 1995,
(READING #6q)
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PERFORMANCE
OBJECTIVES

TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

Analyze the impact of Lewin’s use
of words and length of sentences
to describe events in the ghetto.
Why does he write, “Since
yesterday, | have not shed a
single tear™?

What effect do the statistics he
includes have on the reader?
How does he describe the
“action” on 16 August?

What effect does this form of
writing have on the reader?

Avraham Tory writes his
memoirs about life in the Kovno
ghetto. Read the excerpt using
the following questions as a guide
to analysis and discussion:
Describe the Nazis’ techniques for
keeping the Jews under their
control.

Analyze the effect of Tory’s
responses to the events he is
reporting.

Why was there discussion about
publishing the order?

What was the position of the
members of the Jewish Council?
Why did they seek the advice of
Chief Rabbi Shapiro?

Explain the rabbi’s decision about
publishing the decree and the
moral dilemma involved with this
decision?

Comment on the effectiveness of
a memoir in the study of history.

Read all or parts of The Warsaw
Ghetto: A Diary, written by a
Jewish girl, Mary Berg, whose
mother was an American citizen.
Identify and describe aspects of
spiritual resistance that are
written about in the diary.

INSTRUCTIONAL
MATERIALS/RESOURCES

2.

Langer, Lawrence L., ed. “Avraham
Tory.” Art from the Ashes: A
Holocaust Anthology. New York:
Oxford University Press, 1995,
(READING #6b)

Berg, Mary. Warsaw Ghetto: A
Diary. S.L. Shneiderman, ed. New
York: L.B. Fischer Publishing
Corp., 1944,

New Jersey Commission on Holocaust Education




PERFORMANCE
OBJECTIVES

4. Students will
identify and
analyze the
various forms of
Jewish and non-
Jewish unarmed
resistance.

TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

Read selections from Janusz
Korczak's Ghetto Diary. (Korczak
was a pediatrician and head of an
orphanage of 200 children in
Warsaw. He refused offers of
personal rescue and accompanied
his charges to their murders in
Treblinka.) After reading the
selections, write an obituary for
Korczak.

Using two or more of the
following activities, analyze
the various forms of Jewish
and non-Jewish unarmed
resistance.

Read the articles The White Rose:
Munich, 1942-43 by Inge

Scholl and The White Rose by
Ellen Switzer. Use the following
questions to guide a class
discussion:

Which emotions would you have
if you were a member?

Discuss your reactions/responses
on the continuum from fear to
determination.

Why did the Scholls join the
Hitler Youth in 1933?

Which experiences caused them
to leave the Hitler Youth?

What was “The White Rose?” Do
you believe Hans and Sophie’s
involvement was worthwhile?
Explain.

Have you ever been involved in
resistance for a cause that you
believed was morally right? What
were the risks? What happened?
How did it make you feel?

4.

la.

1b.

Unit vV

INSTRUCTIONAL
MATERIALS/RESOURCES

Korczak, Janusz. Ghetto Diary.
New York: Holocaust Library,
1981.

A. Resources for Section A:

Scholl, Inge. The White Rose:
Munich, 1942-43. New
Hampshire: University Press of
New England, 1983

Furman, Harry, ed. “The White
Rose.” By Ellen Switzer. The
Holocaust and Genocide: A
Search for Conscience—An
Anthology for Students. New
York: Anti-Defamation League,
1983.

(READING #7)

1c. Hogan, David J., ed. “White Rose.”

The Holocaust Chronicle: A
History in Words and Pictures.
Lincolnwood, IIl., Publications
International, Ltd., 2000. 429-430;
464,

1d. White Rose. 120 min.

Videocassette. German with
English subtitles. Available from
Social Studies School Service.
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PERFORMANCE
OBJECTIVES

TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

Read excerpts from the diary of
Adam Czerniakow. View a video
of his life. How did he respond to
fear compared with how the
White Rose responded to fear?

Read excerpts from Emmanuel
Ringelblum’s diary. Discuss what
you learn about life in the
Warsaw Ghetto. Write a short
essay in defense of diary writing
as good historical material.

Read Yehuda Bauer’s article.
Prepare a set of statements/
arguments to refute the claim
that Jews were passive during the
National Socialist period.

INSTRUCTIONAL
MATERIALS/RESOURCES

2a Hilberg, Raul, Stanislaw Staron,
Josef Kermisz, eds. The Warsaw
Diary of Adam Czerniakow:
Prelude to Doom. Trans.
Stanislaw Staron and the staff of
Yad Vashem. Chicago: Elephant
Paperbacks, Ivan R. Dee, Pub.,
1999.

2b. Hogan, David J., ed. “Adam
Czerniakow’s Diary.” The
Holocaust Chronicle: A History
in Words and Pictures.
Lincolnwood, Il1., Publications
International, Ltd., 2000. 346.

3. Ringelblum, Emmanuel. Notes
from the Warsaw Ghetto: The
Journal of Emmanuel
Ringelblum. New York: Schocken
Books, 1974.

4a. Bauer, Yehuda. “Forms of Jewish
Resistance During the Holocaust.
in Holocaust: Religious and
Philosophical Implications. John
K Roth and Michael Berenbaum,
eds. New York: Paragon House,
1989.

4b. Meltzer, Milton. Never to Forget:
the Jews of the Holocaust. New
York: Harper and Row, 1976. 86-
87.

4c. Dawidowicz, Lucy S. The War
Against the Jews, 1933-1945,
New York: Holt, Rinehart and
Winston, 1975.

New Jersey Commission on Holocaust Education



PERFORMANCE
OBJECTIVES

TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

The Warsaw Ghetto Uprising
tells of the spirit of those who
resisted evil. Read this story
written by a member of the
underground resistance
movement, and answer the
following questions:

Explain the meaning of the title.
What did the uprising do for the
spirit of the Jews in the ghetto?
Why do you believe it did this?
Why didn’t they get help from the
outside? Why was the rest of the
world silent?

Why is Anielewicz’s letter
included at the end?

What is the significance of the
uprising?

Explain Vladka’'s position and its
significance.

What does this reading reveal to
you about the heroic person?

Listen to the song Zognit
Keinmol while reading the
English text. Brainstorm images
that are conjured up by the music
and text. Express the images that
are most important to you in
some artistic fashion: for
example, painting, drawing or
writing a poem.

Discuss the moral issues involved
in the use of children to smuggle
food, medical supplies and
information into the ghetto.

Examine the role of courier
women by engaging in one of the
following activities, using
references listed in 8a-d:

5.

8a.

Unit vV

INSTRUCTIONAL
MATERIALS/RESOURCES

Meed, Vladka. “The Warsaw
Ghetto Uprising,” in Images from
the Holocaust: A Literature
Anthology, by Jean E. Brown,
Elaine C. Stephens and Janet E.
Rubin. Lincolnwood, Ill.: NTC,
1997.

(READING #8)

Belarsky, Sidor. “Zognit Keinmol”
(Partisan Song). Songs of the
Holocaust.

(READING #15)

Zieman, Joseph. The Cigarette
Sellers of the Three Crosses
Square. New York: Avon, 1977.

Laska, Vera. Women in the
Resistance and in the Holocaust:
the Voice of the Eyewitnesses.
Connecticut: Greenwood
Publications Group, 1983.
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PERFORMANCE
OBJECTIVES

10.

11.

12.

TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

Jigsaw the reading on courier
women, then share and reflect on
the role they played in unarmed
resistance. Write a short
reflection paper.

Draw a map of courier routes in
and out of the ghetto with
various points to show the
difficulty and bravery reflected in
the life and work of the couriers.
Make a museum poster
announcing an exhibition on
courier women. Determine how it
should look and what it should
include in order to represent the
history and to attract people to
the exhibition.

Brainstorm other types of
resistance, such as organized,
institutionalized, systematized,
individual. Make a chart
comparing the different types of
resistance.

Read and discuss the moral,
ethical, psychological and physical
challenges of hiding vs. accepting
relocation in the ghetto.

Read Anna’s Dilemma using the
questions at the end of the story
to guide your analysis,
interpretation and discussion.

Create a list of items you would
grab and put in a backpack or a
suitcase if you had to leave your
house in fifteen minutes due to
an impending natural disaster.

INSTRUCTIONAL
MATERIALS/RESOURCES

8b. Meed, Vladka. On Both Sides of
the Wall. Washington, D.C.:
U.S. Holocaust Memorial Museum,
1993.

8c. Swajger, Adina. | Remember
Nothing More. New York:
Pantheon, 1988.

8d. Rossiter, Marget L. Women in the
Resistance New York: Praeger,
1986.

9. Kogon, Eugene. The Theory and
Practice of Hell: Structure and
Survival in Camps. New York:
Farrar, Strauss & Co., 1949.

10. Weapons of the Spirit.
(Classroom Version). 35 mim.
Color. Videocassette. Anti-
Defamation League

11. Furman, Harry, ed. “Anna’s
Dilemma”. The Holocaust and
Genocide: A Search for
Conscience—An Anthology for
Students. New York: Anti-
Defamation League, 1983.
(READING #9)

12. Student-created lists.

New Jersey Commission on Holocaust Education




PERFORMANCE TEACHING/LEARNING INSTRUCTIONAL
OBJECTIVES STRATEGIES AND ACTIVITIES MATERIALS/RESOURCES

13.

14,

15.

16.

What would you grab and why,
especially if you did not have a
lot of time to think about it?
What does your selection reveal
about the things you value most
in that situation?

How would you feel about having
to leave many things behind?

Read the scenario from the video
Return to Shtetl.

List the physical and emotional
risks in hiding, first from the
perspective of the parent of the
child being hidden and then from
the perspective of the family or
person being asked to hide the
child.

Draw a conclusion about the
physical and emotional
implications of hiding children.

Read excerpts from Anne Frank’s
diary, or view segments of the
videocassette, and list the
difficulties she faced. Sketch her
living space and sketch your own
bedroom. List the distinct
differences and reasons why they
are so different.

Look at drawings made by Nelly
Toll. Discuss the strengths that
were revealed in her daily efforts
to survive.

Read Clara’s Story and determine
how your life compares with hers
at a similar age. What does her
story say about the human
potential for resistance?

Unit vV

13. Return to Shtetl. Videocassette.
Social Studies School Service.

14a. Frank, Anne. Otto Frank and
Mirjam Pressler, eds. The Diary
of a Young Girl. New York:
Doubleday, 1995

14b.The Diary of Anne Frank.170
min. b/w. Perf. Anthony Perkins,
Shelley Winters, et. al 2 VHS
videocassettes. Social Studies
School Service

15. Toll, Nelly. When Memory
Speaks: The Holocaust in Art.
Westport, CN: Praeger, 1998.

16. lsaac, Clara. Clara’s Story. As told
to Joan A Grossman. Philadelphia,
PA: Jewish Publications Society,
1984,
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RESISTANCE, INTERVENTION AND RESCUE

PERFORMANCE
OBJECTIVES

5. Students will
analyze Jewish
armed resistance
during the
Holocaust.

TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

17. Examine how bogus identity

cards or forged passports were
printed and how fake travel
permits, ration cards and military
discharge papers were produced.

Analyze the established
armed underground
organizations whose purpose
was to wage physical
resistance against the Nazis.

Investigate several of the
following organizations. Using a
jigsaw approach in which groups
of classmates focus on different
organizations, develop a class
chart on which you depict areas
of operation, the tactics and
strategies employed, the levels of
risk they incurred and the results
achieved.

JFO. (Jewish Fighters
Organization)—Zydowska
Organizacja Bojow (ZOB).
(Warsaw Jewish Organizations)

Armee Juive (Jewish Army in
France)

Jewish Military Union—Zydowskk
Zwiszek Wojskosz (ZZW)

United Partisan Organization—
Fareynegte Partizaner
Organizatsye (FPO)—Vilna

INSTRUCTIONAL
MATERIALS/RESOURCES

17a. Furman, Harry, ed. “Resistance in

the Camps”. The Holocaust and
Genocide: A Search for
Conscience—An Anthology for
Students. New York: Anti-
Defamation League, 1983.
(READING #10)

17b. Salsitz, Norman and Amalie

la.

1b.

1c.

1d.

le.

Petrnker-Salsitz. Against All Odds.
New York: Holocaust Library,
1990.

Resources for Section A:

Bauer, Yehuda. The History of
the Holocaust. New York:
Franklin Watts, 1982. 246-270.

Wiesel, Elie. The Gates of the
Forest. Trans. Francis Frenaye.
New York: Schocken Books,
Pantheon, dist., 1995.

Gutman, Israel. “Family Camps, “
and “In the Forests” and
“Partisans” (Vol. 2). Encyclopedia
of the Holocaust. New York:
Macmillan Library Reference USA,
1995.

Ainsztein, Reuben. Jewish
Resistance in Nazi-Occupied
Eastern Europe with a Historical
Survey of the Jew as Fighter and
Soldier in the Diaspora. New
York: Harper and Row, 1974.

Eckman, Lester and Chaim Lazar.
The Jewish Resistance. New York:
Shengold Publishing Inc., 1977.
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PERFORMANCE
OBJECTIVES

TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

Anti-fascist organizations: Kovno
Ghetto, January 1942—summer
1944,

Minsk Fighting Organization—
December 1941.

Research and discuss Jewish
leaders who refused to follow
Nazi directives and were
killed for their defiance.

Dr. Joseph Parnes, the first
chairman of the Judenrat (Jewish
Council of Lvov).

Read The Judenrat Government,
using the questions at the end of
the reading to guide your
analysis, interpretation and
discussion.

1f.

1i.

1j.

1g.

1h.

Unit vV

INSTRUCTIONAL
MATERIALS/RESOURCES

Daring to Resist: Three Women
Face the Holocaust. 57 min.,
color. Narr. Jeaneane Garofalo.
Videocassette. National Film
Board of Canada. Martha Lubell
Productions, Wynnewood, PA.,
2000.

Tec, Nechama. Defiance: The
Bielski Partisans. New York:
Oxford University Press, 1993.

Werner, Harold. Fighting Back: A
Memoir of Jewish Resistance in
World War 1. New York:

Columbia University Press, 1992.

Samuels, Gertrude. Mottele. New
York: Signet, 1976.

Wygoda, Herman, Mark L.
Wygoda, Eds.. In the Shadow of
the Swastika. Chicago: University
of Illinois Press, 1998.

Resources for Section B:

Suhl, Yuri. They Fought Back:
The Story of the Jewish
Resistance in Nazi Europe. New
York: Schocken, 1974.

Furman, Harry, ed. “The Judenrat
Govenment.” The Holocaust and
Genocide: A Search for
Conscience—An Anthology for
Students. New York: Anti-
Defamation League, 1983.
(READING #11)
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RESISTANCE, INTERVENTION AND RESCUE

PERFORMANCE
OBJECTIVES

TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

Adam Czerniakow. Consult the
personal memoairs kept by the
head of the Warsaw Jewish
Council until his suicide in June
1942,

Research the major ghetto
uprisings by engaging in a
variety of the suggested
activities listed for each:

Warsaw Ghetto Uprising:
April 1943 — May 1943.
Research the Warsaw Ghetto
Uprising, using the following as a
guide to your analysis. Write and
present your findings.

Describe what triggered the revolt
Explain in what ways desperation
and dignity were reflected in the
revolt?

Identify the major leaders and
summarize their efforts.

Obtain photographs of the main
leaders and write a one- line
caption for each (See Gutman’s
Encyclopedia of the Holocaust).
Explain the makeup and role of
the Jewish Fighters Organization.
Prepare an illustrated timeline of
the Warsaw Ghetto from its
inception to the end of the revolt
in May of 1943.

Explain how a small number
(about 600) of untrained young
people held off the German
forces for six weeks in the ghetto
fighting.

INSTRUCTIONAL
MATERIALS/RESOURCES

3.

la.

la.

la.

la.

la.

la.

Hilberg, Sharon, Kermisz, eds.
The Warsaw Diary of Adam
Czerniakow. New York: Stein and
Day, 1979.

Resources for Section C:

Furman, Harry, ed. “The Warsaw
Ghetto.” The Holocaust and
Genocide: A Search for
Conscience—An Anthology for
Students. New York: Anti-
Defamation League, 1983.
(READING # 12)

Hogan, David J., ed. “Warsaw
Ghetto” The Holocaust
Chronicle: A History in Words
and Pictures. Lincolnwood, lII.,
Publications International, Ltd.,
2000. (See Index of this resource
for numerous references to
resistance and uprising in the
Warsaw Ghetto.)

Barki, Meyer, ed. The Ghetto
Fighters. New York: Tower, 1962.

Epstein, Eric and Philip Rosen.
Dictionary of the Holocaust:
Biography, Geography and
Terminology. Westport, CT:
Greenwood Publishing Group,
1978.

Gutman, Israel, ed. Encyclopedia
of the Holocaust, 4 Volumes. New
York: Macmillain, 1990.

Gutman, Israel. Resistance: The
Warsaw Ghetto Uprising. Boston:
Houghton Mifflin Co., 1995.
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PERFORMANCE
OBJECTIVES

TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

Read John Hersey's The Wall, or
Leon Uris’ Mila 18. Prepare a
book report that focuses upon the
insights you derived from either
book about the revolt. Discuss
your major findings with the
class.

Read the poem by Czeslaw Milosz
entitled “Campo Dei Fiori” in
Schiff's Holocaust Poetry. Write
an essay in which you explain his
parallels between the people in
Rome’s square with the Polish
onlookers outside the flaming
ghetto.

Prepare a PowerPoint
presentation on the theme What
Was the Legacy of the Warsaw
Ghetto Uprising?

1b.

1b.

1c.

1d.

1d.

1d.

1d.

Unit vV

INSTRUCTIONAL
MATERIALS/RESOURCES

1b. Hersey, John. The Wall. New York:

Knopf, 1987.

Uris, Leon. Mila 18. New York:
Doubleday, 1961.

Heydecker, Joe E. The Warsaw
Ghetto: A Photographic Record,
1941-1944. New York: St. Martin
Press, 1991.

Milosz, Czeslaw, Milosz. “Campo
Dei Fiori.” In Holocaust Poetry,
Hilda Shiff, ed. New York: St.
Martin’s Press, 1995.
(READING #13)

Szwajger, Adina Blady. | Remem-
ber Nothing More: The Warsaw
Children’s Hospital and Jewish
Resistance. New York: Pantheon,
1990.

Zukerman, Yitzchak. A Surplus of
Memory: Chronicle of the
Warsaw Ghetto Uprising.
Berkeley, CA: University of
California Press, 1993.

Landau, Elaine. Warsaw Ghetto
Uprising. New York: Macmillan,
1992.

Margolis, Peppy and Cecile
Seiden. Warsaw Ghetto Uprising;
50 th Anniversary. Four lesson
packet. Whippany, NJ: UJF-Metro
West. (Call 1-973-884-4800 ext.
178 for copy)
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PERFORMANCE
OBJECTIVES

TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

2. The Vilna Ghetto and
Partisans

a. Read Yitzhak Arad’s memoir The
Partisan: From the Valley of
Death to Mount Zion. Design a
map or mural of his movements.
Discuss with the class the three
scenes you would prepare for a
movie about him.

b. Use the following questions as a
guide to your analysis of the
Vilna Ghetto. Write and present
your findings.

e Describe what triggered the revolt

e Explain in what ways desperation
and dignity were involved in the
revolt.

e ldentify the major leaders and
summarize their efforts. How
successful were they? What were
the major obstacles that
confronted them?

e Write an essay on the theme
What Is the Legacy of the Vilna
Ghetto?

¢.  Write a persuasive argument or a
letter that might have been
offered by a young person who
was leaving his elderly parents
behind in the ghetto to fight in
the resistance.

d. View the video Partisans of
Vilna. Listen to the CD of the
same title and read the liner
notes that accompany the CD.
Discuss the following questions:

e Why did Hersh Glick’s pieces
become fighting songs?

e Why was there a special song for
Itsik Vitnberg?

INSTRUCTIONAL
MATERIALS/RESOURCES

2a. Arad, Yitzchak. The Partisan:
From the Valley of Death to
Mount Zion. New York: Holocaust
Library, 1979.

2b-c.Steinberg, Lucian. Jews Against
Hitler. London: Gordon
Cremonasi, 1978.

2b-c.Arad, Yitzhak. Ghettos in Flames:
The Struggle and Destruction of
the Jews in Vilna in the
Holocaust. New York: Holocaust
Library, 1982.

2b-c.Cohen, Richard. The Avengers:
A Jewish War Story. New York:
Alfred A. Knopf, 2000.

2d. Partisans of Vilna. 130 min./
color and b/w. Videocassette. Dir.
Josh Waletzki. Prod. Aviva
Kempner. Zenger Video, 1987.

2d. Partisans of Vilna. Flying Fish CD
Audiocassette, 1989. Available
from the U.S. Holocaust Memorial
Museum, Washington, D.C.
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PERFORMANCE
OBJECTIVES

1-6.

TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

What moral issues do former
fighters in Vilna discuss?

How did their partisan activities
affect their later lives?

The Bialystok Resistance.

Read segments of The
Underground Army and
summarize the challenges and
successes of the fighters of the
Bialystok Ghetto.

The Revolt in the Lachwa
Ghetto

Read Revolt in Lachwa, a true
story about the Jews of the
Lachwa Ghetto in Belorussia and
their refusal to die passively.
Discuss the following questions
with the class:

Why did the Nazis want “helpers
from the native population™
How do you feel about using
force to combat violence?

Were there any alternatives for
the people of Lachwa?

Do you think it was right to
change the escape plans for the
sake of the elders and children?

Research non-Jewish partisans
who fought against the Nazis.
Use two or more of the
resources 1-6 listed in Section
D to the right. Some suggested
readings and activities are:

Conduct research about and
develop a brief report on the
activities of Gypsy resistance.
Read excerpts of the book by
Yoors, a Flemish artist who lived

3.

Unit vV

INSTRUCTIONAL
MATERIALS/RESOURCES

Grossman, Chaika. The
Underground Army: Fighters of
the Bialystok Ghetto. New York:
Holocaust Library, 1987.

Furman, Harry, ed. “Revolt in
Lachwa,” by Aaron Schworin,
Chaim Shkliar, et.al. The
Holocaust and Genocide: A
Search for Conscience—An
Anthology for Students. New
York: Anti-Defamation League,
1983.

(READING #14)

Resources for Section D:

Yoors, Jan. Crossing: A Journal of
Survival and Resistance in
World War I1. New York: Simon
and Schuster, 1971.

Suhl, Yuri. They Fought Back:
The Story of the Jewish
Resistance in Nazi Europe. New
York: Schocken, 1975, pp. 7-50.
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RESISTANCE, INTERVENTION AND RESCUE

PERFORMANCE
OBJECTIVES

TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

in France, who tells of Gypsy
resistance and the part he played.

After reading Fighting Back,
discuss how other partisans and
conquered people who also hated
the Nazis were not always
cooperative with Harold Werner
and his group even though they
had a common enemy. Why do
you believe this was so?

After reading The Jewish
Resistance in France, write your
reactions to the formation of the
Jewish Army, the Jewish Maquis,
and detail some of their exploits.
Using the map provided by the
author, indicate areas of
operation on a map of your own.

INSTRUCTIONAL
MATERIALS/RESOURCES

Kohn, Nahum and Howard Roiter.
A Voice from the Forest. New
York: Holocaust Library, 1980.

Schulman, Faye. A Partisan’s
Memoir: Woman of the
Holocaust. Toronto, Canada:
Second Story Press, 1984.

Kowalski, Isaac, ed. Anthology on
Armed Jewish Resistance.
Brooklyn, NY: Jewish Combatants
Publishers House, 1986.

Krakowski, Shmuel. War of the
Doomed: Jewish Armed
Resistance in Poland, 1942-1944.
New York: Holmes & Meier, 1983.

Werner, Harold. Fighting Back: A
Memoir of Jewish Resistance in
World War 1. New York:

Columbia University Press, 1992,

Latour, Amy. The Jewish
Resistance in France (1940-
1944). New York: Holocaust
Library, 1981.
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OBJECTIVES

TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

Use eyewitness accounts as a
means of better
understanding the resistance
movement through any of the
following activities:

Invite Holocaust survivors who
participated in the resistance
movement to speak to the class.

Conduct an interview of
survivors who participated in the
resistance. (Note to the teacher:
See suggestions regarding the
preparation for and conduct
of interviews of survivors
presented in this guide, Unit
1V, Objective 11, Activity A.2.,
and the U.S. Holocaust
Museum’s Oral History
Interview Guidelines in the
Appendix.)

View a video of survivor
testimony. Summarize in writing
the information you gain.

Read the lyrics of, or listen to,
partisan songs, including
Song of the Partisans and
selections from We Are Here.
Discuss what you believe was the
purpose and value of songs for
the resistance fighters.

INSTRUCTIONAL
MATERIALS/RESOURCES

la.

1b. We Are Here: Songs of

Unit vV

Resources for Section E:

Contact local Jewish federations
for assistance in contacting
survivors who may be willing to
speak to the class or to be
interviewed.

U.S. Holocaust Memorial Museum.
Oral History Interview
Guidelines. Washington, D.C.:
USHMM, Department of Oral
History, 1998. (Excerpt included
in Appendix H.)

Survivors: Testimonies of the
Holocaust. CD-ROM. Survivors of
the Holocaust Shoah Visual
History Foundation. Prod.
Stephen Spielberg. (Web site:

www.vhf.org )

Resources for Section F:

Yes, We Sang: Songs of the
Ghetto and Concentration
Camps. New York: Harper and
Row, 1985.

Remembrance, Hope and
Celebration in the Jewish
Tradition. CD. Rosalie Gerut and
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PERFORMANCE
OBJECTIVES

TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

Investigate the concentration
camp uprisings by engaging in
two or more of the suggested
activities below. For each of the
camps listed,

summarize the particular
circumstances which enabled
resisters to rebel;

identify major figures in the
resistance and what happened to
them; and

describe the results of the revolt.

Treblinka: 700 Jews were
successful in blowing up the
camp on August 2, 1943, with a
small number surviving.

INSTRUCTIONAL
MATERIALS/RESOURCES

1c.

la.

1b.

1c.

1d.

Friends. Tsuzamen
Productions/Blue Hill Recordings.
Milton, MA. 1993.

Furman, Harry, ed. “Song of the
Partisans.” The Holocaust and
Genocide: A Search for
Conscience—An Anthology for
Students. New York: Anti-
Defamation League, 1983.
(READING # 15)

Resources for Section G:

Steiner, Jean Francois. Treblinka.
New York: New American Library,
1967.

Furman, Harry, ed. “The
Treblinka Revolt.” The Holocaust
and Genocide: A Search for
Conscience—An Anthology for
Students. New York: Anti-
Defamation League, 1983
(READING #16)

Donat, Alexander, ed. The Death
Camp Treblinka. New York:
Holocaust Library, 1979.

Elkins, Michael. Forged in Fury.
New York: Ballantine, 1971.
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PERFORMANCE
OBJECTIVES

TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

Sobibor: Polish, Jews and non-
Jews and Russian prisoners-of-war
mounted an escape on October
14, 1943. Optional activities
include:

Arrange to see the play Dear
Esther by Richard Rashke, based
upon the experiences of Sobibor
survivor Esther Terner Raab from
Vineland, NJ.

View the video and/or read the
book Escape from Sobibor, then
answer the questions in the
activity Twenty-Six Partners in
Death. How did elaborate
planning enable the escape to
take place?

The revolt at Auschwitz-
Birkenau

Read about Roza Robota’s last
days and death at Auschwitz in
Suhl’s book. Write a short play
that reflects your understanding
of this person’s experience.

Select and read one or more of
references 3b-3e in the resources
column to the right, using the
following questions to guide your
analysis, interpretation and
discussion:;

Which factors led to the decision
to revolt?

What were the alternatives?

2.

2c.

2d.

2e.

3a.

Unit vV

INSTRUCTIONAL
MATERIALS/RESOURCES

2a.

Dear Esther. Richard Rashke.
Washington, D.C.: Richard Rashke,
1411 F Street, NE, 1997. (202-
399-6189)

Rashke, Richard. Escape from
Sobibor. New York: Avon Books,
1987.

Escape from Sobibor. 120 mins.,
color. Videocassette. Perf. Ruger
Hauer, Alan Arkin and Joanna
Pacula. Available from Social
Studies School Service.

“Twenty-Six Partners in Death.” A
classroom activity based upon the
reading or viewing of Escape
from Sobibor. Author anonymous.
(READING #17)

Novitch, Miriam. Sobibor:
Martyrdom and Revolt. New
York: Holocaust Library, 1980.

Suhl, Yuri. They Fought Back:
The Story of the Jewish
Resistance in Nazi Europe.
New York: Schocken, 1975.

3b. Levi, Primo. Survival at

Auschwitz. New York: Macmillan,
1987.

3c. Vrba, Rudolph. I Cannot Forgive.

New York: Grove Press, 1964.

3d. Meltzer, Milton. “Revolt in the

Death Camps.” Never to Forget:
The Jews of the Holocaust. New
York: Harper Trophy, 1976, pp.

174-181.
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RESISTANCE, INTERVENTION AND RESCUE

PERFORMANCE
OBJECTIVES

TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

What were the probable
consequences of each alternative?
What were the results?

Investigate moral issues and
dilemmas involved with
resistance.

In a small group select one or
two of the moral dilemma
situations in the article Life In
Extremis: Moral Action and the
Camps. In each case, determine
the following, first individually,
then sharing with your group:

What was the moral dilemma?
What were the alternative choices
available?

What were the probable
consequences of each alternative?
What do you believe the person
should do?

What is the most important
reason for your opinion?

After sharing with the group,
have the group select what it
believes is the best reason for its
decision.

Report your conclusions to the
class and participate in a
discussion of the issues involved.

Investigate the role of music
in the camps by engaging in
one of the following activities:

View and discuss the film/video
Music of Auschwitz based on the
life of Fania Fenelon of the
Birkenau Women'’s Orchestra.

INSTRUCTIONAL
MATERIALS/RESOURCES

3e. Darkness Before Dawn: Days of

Remembrance 1944-1994.
Washington, D.C.: U.S. Holocaust
Memorial Museum, 1994,

Resources for Section H:

Furman, Harry, ed. “Life in
Extremis: Moral Action and the
Camps.” The Holocaust and
Genocide: A Search for
Conscience—An Anthology for
Students. New York: Anti-
Defamation League, 1983.
(READING #18)

Resources for Section I:

la. Music of Auschwitz. 16 min,

color. Videocassette. Anti-
Defamation League.
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PERFORMANCE
OBJECTIVES

6. Students will
demonstrate
insight into the

reasons why non-

Jewish rescuers
risked their lives
to save Jews.

TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

(Fenelon was a Jewish cabaret
singer in Paris at the time of the
Nazi invasion.)

Read and discuss excerpts of the
book Playing for Time, or the
video by the same title, using this
question as the basis for
discussion: What does the fact
that music was a part of the
camp experience say about the
human spirit?

View the video Bach at
Auschwitz. Discuss how playing
music can be resistance.

Investigate the reasons why
non-Jewish rescuers risked
their lives to save Jews during
the Holocaust.

Brainstorm the motivations of the
rescuers, using the following
questions as a guide:

What are the characteristics of
the rescuing personality?

What are the factors that
motivated individuals to shelter
Jews, usually at great personal
risk?

Why do many rescuers deny that
they were heroes and say they
“only did the right thing™?

INSTRUCTIONAL
MATERIALS/RESOURCES

1b.

2a.

2.

la.

1b.

1c.

1-2.

1d.

Unit vV

Laks, Szymon. Music of Another
World. Trans. Chester A Kisiel.
Evanston, IL: Northwestern
University Press, 2000.

Fenelon, Fania. Playing for Time.
New York: Atheneum, 1977.

Playing for Time. 148 mins.
Color. Perf. Vanessa Redgrave.
Syzygy Productions, 1980.

Hogan, David J., ed. “Music for
the Doomed” The Holocaust
Chronicle: A History in Words
and Pictures. Lincolnwood, III.,
Publications International, Ltd.,
2000, p. 466.

Bach at Auschwitz.
Videocassette.

Resources for Section A:

Fogelman, Eva. Psychological
Origins of Rescue. New York:
Anti-Defamation League.

Fogelman, Eva. Conscience and
Courage: Rescuers of Jews
During the Holocaust. New York:
Doubleday, 1994,

Oliner, Samuel P. with Pearl M.
Oliner. The Altruistic
Personality: Rescuers of Jews in
Nazi Europe. New York: The Free
Press, 1992.

Tec, Nechama. When Light
Pierced the Darkness. New York:
Oxford University Press, 1987.
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OBJECTIVES

TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

Identify, analyze and evaluate the
role of the Righteous Among the
Nations; the nature of the
Righteous; the danger of
providing assistance; and their
commitment to the cause.

Define heroic behavior by
examining the character traits
of those who risked their own
lives to rescue others during
the Holocaust and by reading
one or more of the following
readings. (Note: the teacher
may choose to divide the
readings among groups of
students and have students
share their reactions in a
class discussion.

Rescuers feel that what they did
was nothing special, even when
they risked their lives to help
others. Read | Did What
Everyone Should Have Done, by
Arie van Mansum, and use the
following questions as a basis for
analysis and/or discussion.
Where does the author state the
Holocaust began? React to this,
citing the text in your response.
How did he get involved in
helping Jews?

What does he say were the best
years of his life? Why?

Explain the meaning of the title.
Why didn’t he tell his children?
What does this tell you about
him?

INSTRUCTIONAL
MATERIALS/RESOURCES

2a.

2b.

So Many Miracles. 58 min. color.
Videocassette. National Center for
Jewish Film.

Grobman, Alex. Those Who
Dared: Rescuers and Rescued: A
Teaching Guide for Secondary
Schools. Los Angeles: Martyrs
Memorial and Museum of the
Jewish Federation, 1995.

Resources for Section B:

Mansum, Arie. “I Did What
Everyone Should Have Done.” in
Images from the Holocaust: A
Literature Anthology, by Jean E.
Brown, Elaine C. Stephens and
Janet E. Rubin. Lincolnwood, IlI:
NTC Publishing Group, 1997.
(READING #19)
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TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

Develop several generalizations
about the heroic personality.

Read Underground Networks for
Child-Rescue, by Anny Latour,
using the following questions as a
basis for analysis and discussion:
Who is the “voice” of the story
and what perspective does this
give you?

Discuss the reason for saving
children and the difficulties this
presented to their parents.
Explain the reason for the
inclusion of primary source
documentation in the text.

Why does the writer feel Garel is
a unique man?

What is Garel’s plan to save
children? Why does he do it this
way?

What does this reading reveal
about the heroic person?

Read Nobody Has a Right to Kill
and Murder Because of Religion
or Race by Irene Opdyke, a
Polish Catholic who could not
stand by while Nazis hunted and
killed Jews. Use the following
questions as a basis for analysis
and discussion:

What was expected of the Polish
woman?

What was her mother like and
what did she learn from her?
What gave her the courage to
help Jews?

Why does she remember the eyes
of the Jewish children?

Why does she feel close to the
two Jewish people she
befriended?

2.

Unit vV

INSTRUCTIONAL
MATERIALS/RESOURCES

Latour, Anny. “Underground
Networks for Child-Rescue,” in
Images from the Holocaust: A
Literature Anthology. by Jean E.
Brown, Elaine C. Stephens and
Janet E. Rubin. Lincolnwood, IlI.:
NTC, 1997.

(READING #20)

Opdyke, Irene. “Nobody Has a
Right to Kill and Murder Because
of Religion or Race,” in Images
from the Holocaust: A Literature
Anthology, by Jean E. Brown,
Elaine C. Stephens and Janet E.
Rubin. Lincolnwood, Ill: NTC
Publishing Group, 1997.
(READING #21)
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TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

What does the priest say and
what effect do his words have?
Why did Irene do what she did?
What was the risk to her?

Who helped her after liberation?
Where does she go?

What lesson can we learn from
her?

Why didn’t she speak of her
experiences?

Why did she finally decide to
speak out?

What does this reading reveal to
you about the heroic person?

Read Schindler’s Legacy by
Elinor J. Brecher using the
following questions as a basis for
analysis and discussion:
Describe Schindler in the
beginning of the writing and at
the end.

What reasons are given for
Schindler’s saving Jews?

What does Schindler say about
his actions?

How did he allow his Jewish
workers to keep their humanity?
What does this reading reveal to
you about the heroic person?
Read and/or discuss Keneally's
Schindler’s List.

(Note: See alternative sources on

Oskar Schindler in 4b-4d in right-

hand column.)

INSTRUCTIONAL
MATERIALS/RESOURCES

4a.

4b.

4c.

4d.

Brecher, Elinor J. “Schindler’s
Legacy,” in Images from the
Holocaust: A Literature
Anthology, by Jean E. Brown,
Elaine C. Stephens and Janet E.
Rubin. Lincolnwood, 1lI: NTC
Publishing Group, 1997.
(READING #22)

Schindler’s List. 3 hrs., 17 min.
bw/color Dir. Stephen Spielberg.
Perf. Liam Neeson, et. al. Video-
cassette. Universal City Studios,
Inc. and Amblin Entertainment,
Inc. 1993. Rated R. Available
from Social Studies School
Service.

Keneally, Thomas. Schindler’s
List. New York: Simon and
Schuster, 1982.

Schindler’s List Discussion
Guide. Los Angeles, CA: Simon
Wiesenthal Center (1-312-553-
9036)
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TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

Read | Gambled on What
Mattered Most by Hannah Senesh
using the following questions as a
basis for analysis and discussion:
In March 1944, how does Hannah
Senesh explain why she is
involved in what she does?

React to her two poems. What do
they tell the reader about
Hannah?

What does this reading reveal to
you about the heroic person?

Read about the activities of three
parachutists: Hannah Senesh,
Enzo Sereni and Haviva Reik.

Discuss which facets of character
were exhibited that prompted
them to leave relative safety and
parachute into Nazi occupied
territory?

On a map of Europe, indicate
take off and landing sites, area of
operation and place of capture.

5b.

6a.

6h.

6¢C.

6d.

6e.

Unit vV

INSTRUCTIONAL
MATERIALS/RESOURCES

5a.

Senesh, Hannah. “I Gambled on
What Mattered Most,” in Images
from the Holocaust: A Literature
Anthology, by Jean E. Brown,
Elaine C. Stephens and Janet E.
Rubin. Lincolnwood, 1lI: NTC
Publishing Group, 1997.
(READING #23)

Images from the Holocaust. CD-
ROM for Windows. NTC
Publishing Group, Lincolnwood,
1. 1997. (Note: This resource
may be useful for numerous
activities in objective #6.)

Eibeshitz, Jehoshua and Anna
Eibeshitz, eds. Women in the
Holocaust. New York: Remember,
1993.

Hrzer, Irvo. The Italian Refuge.
Washington, D.C.: Catholic
University Press, 1981. (Enzo
Sereni)

Internet- Cybrary of the
Holocaust. “Women of Valor,
Haviva Reik.”
www.cybraryoftheholocaust.com

Senesh, Hannah. Hannah Senesh:

Her Life and Diary. New York:
Schocken Books, 1972.

Shur, Maxine. Hannah Szenes: A
Song of Light. Philadelphia, PA:
Jewish Publication Society, 1998.
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TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

View/read about and discuss
one or more of the following
films or print resources:

Discuss each person’s story,
lessons to be learned and the
personality of the rescuer.

The Courage to Care (Academy
Award winning documentary)
Select individuals from the video
to research further in the book
edited by Rittner and Myers.
Report new information or
perspectives to the class.

They Risked Their Lives (About
ordinary people who refused to
succumb to Nazi tyranny.)

The Only Way (Examines why the
citizens of Denmark showed such
extraordinary courage and
banded together to prevent Nazis
from arresting Jewish families)

The Assisi Underground (Based
on a true story, depicts the work
done by the Catholic Church
during World War 11 to help
Italian Jews escape Nazi
persecution.)

The Righteous Enemy (About
Italians who saved thousands of
Jews, but do not consider
themselves heroes.)

INSTRUCTIONAL
MATERIALS/RESOURCES

la.

la.

1b.

1c.

1d.

1d.

1d.

le.

Resources for Section C:

The Courage to Care. 28 min.
color. Dir. Robert Gardner.
Videocassette. Anti-Defamation
League.

Rittner, Carol and Sondra Myers,
eds. The Courage to Care:
Rescuers of Jews During the
Holocaust. New York: New York
University Press, 1986.

They Risked Their Lives. 54 min.
Videocassette. Social Studies
School Service.

Weapons of the Spirit. 38 min.,
Anti-Defamation League and
Social Studies School Service.

The Only Way. 86 min. color.
Social Studies School Service.

Zuccotti, Susan. The Italians and
the Holocaust: Persecution,
Rescue and Survival. New York:
Basic Books, Inc., 1988.

The Assisi Underground. 115
min. color. Videocassette. Cannon,
1984,

Ramati, Alexander. As told by
Padre Rufino Niccacci. The Assisi
Underground: The Priests Who
Rescued Jews. New York: Stein
and Day Publishers, 1985.

The Righteous Enemy. 84 min.
videocassette. (Available with
discussion guide from American
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TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

Read or view accounts of those in
hiding. Prepare either oral,
written or book reports about:

The Diary of Anne Frank (Book
or video)

Their Brothers’ Keepers: The
Christian Heroes and Heroines
Who Helped the Oppressed
Escape the Nazi Terror.

Rescue: The Story of How
Gentiles Saved Jews in the
Holocaust. (Chapter 7: “A Nation
of Rescuers”)

The Tulips are Red, memoirs of a
Jewish woman in the Dutch
underground.

When Light Pierced the
Darkness: Christian Rescue of
Jews in Nazi-Occupied Poland.

Goodness Incarnate: The People
of Le Chambon.

2f.

2a.

2a.

2b.

2c.

2c.

2d.

2e.

Unit vV

INSTRUCTIONAL
MATERIALS/RESOURCES

Jewish Committee and The Order,
Sons of Italy America, and Social
Studies School Service)

The Diary of Anne Frank.170
min. b/w. Perf. Millie Perkins,
Shelley Winters, et. al 2 VHS
videocassettes. Social Studies
School Service

Frank, Anne. Otto Frank and
Mirjam Pressler, eds. The Diary
of a Young Girl. New York:
Doubleday, 1995.

Friedman, Philip. Their Brothers’
Keepers: The Christian Heroes
and Heroines Who Helped the
Oppressed Escape the Nazi
Terror. New York: Anti
Defamation League, 1978.

Meltzer, Milton. Rescue: The
Story of How Gentiles Saved
Jews in the Holocaust. New York:
Harper and Row, 1988.

The Courage to Care. 29 min.
color and b/w. videocassette. Dir.
Robert Gardner. Anti-Defamation
League. Available from Social
Studies School Service.

Rose, Leesha. The Tulips are Red.
Jerusalem, Israel: Yad Vashem,
1992.

Tec, Nechama. When Light
Pierced the Darkness: Christian
Rescue of Jews in Nazi Occupied
Poland. New York: Oxford
University Press, 1987.

Furman, Harry, ed. “Goodness
Incarnate: The People of Le
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The Pit and the Trap

Dry Tears

Read the story of Miep Gies, the
woman who helped hide Anne
Frank and her family.

Lest Innocent Blood Be Shed
about the people of the
Protestant village of Le Chambon
in Southern France who, led by
its clergy, saved thousands of
Jews from death.

Research Christians (Righteous of
the Nations) who saved Jewish
lives.

Research the Avenue of the Just
at the Yad Vashem memorial in
Jerusalem, Israel. (Here, trees
have been planted that each bear
the name of a Christian who
saved Jewish lives during the
Hitler years. View and discuss the
video, Avenue of the Just.

INSTRUCTIONAL
MATERIALS/RESOURCES

2i.

2j.

29.

2h.

3a.

3a.

3a.

Chambon,” by Terrence DePres.
The Holocaust and Genocide: A
Search for Conscience—An
Anthology for Students. New
York: Anti-Defamation League,
1983.

(READING #24)

Rochman, Leyb and Sheila
Friedling, eds. The Pit and the
Trap. New York: Holocaust
Library, 1983.

Tec, Nechama. Dry Tears: The
Story of a Lost Childhood. New
York: Oxford University Press,
1982.

Gies, Miep and Alison Leslie Gold.
Anne Frank Remembered: The
Story of the Woman Who Helped
Hide the Frank Family. New
York: Simon and Schuster, 1987.

Hallie, Phillip. Lest Innocent
Blood Be Shed: The Story of the
Village of Le Chambon and How
Goodness Happened There. New
York: Harper and Row, 1979.

Paldiel, Mordecai. Saving the
Jews: Amazing Stories of Men
and Women who Defied the
“Final Solution.” Rockville, MD:
Schreiber Publishing, 2000.

Avenue of the Just. 55 min. color
and b/w. Videocassette. Anti-
Defamation League.

Jacoba. 63 mins. Videocassette.
Filmaker Library.
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b.

TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

In My Hands: Memories of a
Holocaust Rescuer.

Research Sempo Sugihara,
Japanese consul in Kovno,
Lithuania, who issued entry visas
to Japan to about 6,000 Jews at
the beginning of World War I1.
(Also, see related activities and
resources in Objective 7 below.)

A Debt to Honor. (Italian
Christians remember how they
saved more than 30,000 Jews
following the Nazi occupation of
Northern Italy in 1943.)

Discuss Stefania Podgorska, a
Polish-Catholic teenager, who
risked her own life and that of
her 6 year-old sister to save 13
Jewish men, women and children
for nearly 2 1/2 years.

3c.

3c.

3c.

3c.

3d.

3e.

Unit vV

INSTRUCTIONAL
MATERIALS/RESOURCES

3b.

Opdyke, Irene Gut and Jennifer
Armstrong. In My Hands:
Memories of a Holocaust
Rescuer. New York: Knopf, 1999.

Tracey, David. Visas for Life: The
Story of Sempo Sugihara.
Reader’s Digest

(READING #25)

Tokayer, Marvin and Mary
Swartz. The Fugu Plan: the
Untold Story of the Japanese
and the Jews During World War
I1. London: Paddington Press Ltd.,
1979.

“Introduction.”
Bibliographies—Chiune Sugihara.
U.S. Holocaust Memorial Museum
Library. Web site:
http://library.ushmm.org/sugiha
ra/sugihara.htm

Holocaust Hero: A Tree for
Sugihara. 30 min. color.
Videocassette. Chip Taylor, 1998.

A Debt to Honor. 30 mins. Color
and b/w. videocassette.
Documentaries International,
1995.

Bloc, Guy and Malka Drucker.
“Stefania Podgorska Burzminski.”
Rescuers: Portraits of Moral
Courage in the Holocaust. New
York: Holmes and Meier
Publications, 1992,

(READING #26 .)
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f.

TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

For Friends — or Strangers.

Research the underground
organization of Polish Catholics,
Zegota, which hid Jews from
deportation.

View the video Diplomats for the
Damned, a History Channel pro-
duction that traces the heroic
efforts of four non-Jewish diplo-
mats who helped save thousands
of Jews during the Holocaust.
Who were these people? What
motivated them to take the
actions and risks they did?

View and discuss Au Revoir Les
Enfants. (Could also be used with
French classes. It documents the
story of a Catholic schoolboy and
his Jewish friend being sheltered
by a courageous French priest.)

View and discuss video
Conspiracy of Hearts. (Italian
nuns risked their lives to save
Jewish children.)

INSTRUCTIONAL
MATERIALS/RESOURCES

3f.

30.

30.

3g.

3h.

Meltzer, Milton. “For Friends —or
Strangers.” Rescue: The Story of
How Gentiles Saved Jews in the
Holocaust. New York: Harper and
Row, 1988.

Hogan, David J., ed. “Rescuers.”
The Holocaust Chronicle: A
History in Words and Pictures.
Lincolnwood, Ill., Publications
International, Ltd., 2000, p. 432.

Zegota: A Time to Remember. 52
min, color. Videocassette.
Documentaries International Film
and Video Foundation.

Gutman, Israel, ed-in-chief.
Encyclopedia of the Holocaust.
New York: Macmillan Library
Reference USA, 1995.

Diplomats for the Damned. 60
min. color/ b/w. videocassette.
The History Channel, 2000.

Au Revoir Les Enfants. 103
mins., color. Videocassette. Dir.
Louis Malle. Time Warner,
Viewer’s Edge, 1987.

Conspiracy of Hearts. 90 mins.,
National Jewish Welfare Board.
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TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

Invite rescuers and survivors who
were rescued to speak to the class
on their experiences. Several key
questions for the rescuers could
include: What motivated you to
risk your own safety to save
Jews? Why do you believe
relatively few people were
willing to do what you did?

Research the actions of Raoul
Wallenberg. View one or more of
the videos and print sources
listed to the right. Why was
Wallenberg willing to risk his life
to save thousands of Jews?

6.

7a.

7h.

7c.

7d.

Te.

Unit vV

INSTRUCTIONAL
MATERIALS/RESOURCES

See Appendix G for a list of
organizations that may be helpful
in identifying possible speakers.

Raoul Wallenberg: Buried Alive.
58 mins., color. Videocassette.
Direct Cinema Ltd.

Raoul Wallenberg: Between the
Lines. 90 mins., color and b/w.
videocassette. Dir. Karin Altman.
Simon Wiesenthal Center. Los
Angeles, CA., 1985.

Hogan, David J., ed. “Raoul
Wallenberg” The Holocaust
Chronicle: A History in Words
and Pictures. Lincolnwood, lII.,
Publications International, Ltd.,
2000, see Index for numerous
references to Wallenberg.

Anger, Per. “Wallenberg’s Last
Acts, His Unique Character.” With
Wallenberg in Budapest:
Memories of the War Years in
Hungary. Translated by David
Mel Paul and Margareta Paul.
Preface by Elie Wiesel. New York:
Holocaust Library, 1981.
(READING #27)

Lester, Elenore. Wallenberg: The
Man in the lron Web. Englewood
Cliffs, NJ: Prentice-Hall, 1982.
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7f.  Werbell, Frederick E. and
Thurston Clarke. Lost Hero: The
Mystery of Raoul Wallenberg.
New York: McGraw Hill, 1982.

7g. Linnea, Sharon. Raoul
Wallenberg, The Man Who
Stopped Death. Philadelphia, PA:
Jewish Publication Society, 1993.

7h. Marton, Kati. Wallenberg: Missing
Hero: Rescuer of Budapest's
Jews Imprisoned by Soviets. New
York: Arcade Publishing, 1995.

7¢9. Raoul Wallenberg: Letters and
Dispatches 1924-1944. Translated
by Kjersti Board. Published in
association with the U.S,
Holocaust Memorial Museum. New
York: Arcade Publishing, 1995.

622
8. View and discuss the docudrama 8. Joseph Schultz. 13 min., color
Joseph Schultz, about a German and b/w. videocassette. Anti-
soldier in Yugoslavia who refused Defamation League.

to follow orders to participate in
a firing squad to murder a group
of villagers. In small groups,
discuss the following questions:

¢ What dilemma confronted Joseph
Schultz?

«  What were his alternatives and
the probable consequences of
each?

e Did he probably know the
intended victims?

¢ What thoughts do you believe
crossed his mind as he made his
decision?

«  What do you believe motivated
him to refuse to participate?

e What pressures were on him to
conform?
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10.

11.

12.

13.

TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

What do you believe would have
happened if all the soldiers
refused to participate?

View the film Act of Faith, the
story of a Danish resistance
against Hitler, and read the book,
or excerpts from, The Rescue of
the Danish Jews: Moral Courage
Under Stress.

View the video A Day in October
about a Danish Resistance fighter
and the power of how ordinary
people were able to resist the
Nazis.

Read Rescue: The Story of How
Gentiles Saved Jews in the
Holocaust

Read Rescue in Denmark, which
recounts the many acts of
individual heroism and sacrifice
that made it possible to save all
but a handful of Denmark’s 8,000
Jews from the Nazis.

Read and discuss in small groups
A Policeman’s Dilemma. Use the
questions in this moral dilemma
story to guide your discussion.
Report and present the rationale
for your group’s findings to the
class.

9a.

9b.

10.

11

12.

13.

Unit vV

INSTRUCTIONAL
MATERIALS/RESOURCES

Act of Faith. 28 min., b/w.
videocassette. Anti-Defamation
League

Yahil, Leni. The Rescue of Danish
Jewry: : Moral Courage Under
Stress. Philadelphia, PA: Jewish
Publication Society, 1969.

A Day in October. 96 min., color.
Videocassette. Social Studies
School Service

Meltzer, Milton. Rescue: The
Story of How Gentiles Saved
Jews in the Holocaust. New York:
Harper Collins Children’s Book,
1991,

Flender, Harold. Rescue in
Denmark. New York: Simon and
Schuster, 1963.

Furman, Harry, Ed. “A Police-
man’s Dilemma; What Would You
Do?” The Holocaust and Geno-
cide: A Search for Conscience
An Anthology for Students. New
York: Anti-Defamation League,
1983.

(READING #28)
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PERFORMANCE
OBJECTIVES

TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

14. Research Dr. Aristides de Sousa

Mendes who was a Portuguese
Consul General to Bordeaux,
France from 1938-1940, who
defied instructions from the
fascist dictator of Portugal and
issued visas for 30,000 refugees.

Examine the impact of
children who saved children
during the Holocaust.

View Miracle at Moreaux, the
true story of Jewish children
saved by children in a Catholic
boarding school in France.

Based upon your readings,
analyses and discussion with
your peers, define, explain
and defend your view of the
heroic person. Include in your
essay examples, both from
history and from your
personal life, of people who
fit your vision of the heroic
person. (An alternative is to
express your view by using
any art form.)

INSTRUCTIONAL
MATERIALS/RESOURCES

14. Fogelman, Eva. “Network

Rescuers.” Conscience and
Courage: Rescuers of the Jews
During the Holocaust. New York:
Doubleday, 1994,

(READING #29)

Resources for Section D:

Miracle at Moreaux. 58 min,
color. Social Studies School
Service.

Resources for Section E:

Student developed essays.
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7. Students will
investigate
countries that
responded to the
plight of the
Holocaust victims
and offered
refuge.

TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

Analyze how and why
Shanghai, China became a
haven for 20,000 Jewish
refugees from Nazi Germany.
Discuss the questions related
to each of the suggested
readings:

Why did Shanghai, China become
a haven for 20,000 Jewish
refugees from Nazi Germany?
What were the conditions like
upon the refugees’ arrival?

What happened in the period
from 1939-1941? How did the
Jewish community set up schools,
hospitals, stores, soup kitchens?
How did the people use barter
and trade to survive the war?

What was the Fugu Plan? How did
it affect the Jews?

What happened to the Jewish
community of Shanghai after the
war?

What restrictions did the
Japanese occupation forces place
upon the Jews from 1943-1945?

Unit vV

INSTRUCTIONAL
MATERIALS/RESOURCES

A

Resources for Section A:

Kranzler, David. “Shanghai, A
Human Kaleidoscope,” and “Bread
and Butter in Shanghai.”
Japanese, Nazis and Jews: the
Jewish Refugee Communities of
Shanghai 1938-1945. New York:
Ktav, 1994. 39-43; 45-47; 57-59;
66-67; 281-284; 286; 290-291.
(READING #30)

Tokayer, Marvin. The Fugu Plan.
Introduction. London: Paddington
Press, 1979. 67-71.

(READING #31)

Ross, James R. Escape to
Shanghai: A Jewish Community
in Shanghai. Prologue. New York:
The Free Press, 1994. 236-37,
239-242.

(READING #32)

Tobias, Sigmund. “Life in the
Ghetto,” and “Air Raids.” Strange
Haven: A Jewish Childhood in
Wartime Shanghai. Chicago, IlI:
University of Illinois Press, 1999.
88, 91.

(READING #33)
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8. Students will
reassess their
previous
generalizations
about human
nature in light of
their
understanding of
resistance,
intervention and
rescue.

TEACHING/LEARNING
STRATEGIES AND ACTIVITIES

Research the refuge plans by
the Dominican Republic to
settle 100,000 Jews. List the
positive and negative aspects
for a European Jewish family
deciding to seek refuge in the
Dominican Republic.

Read about the experience of
Bulgaria and Finland in
rescuing Jews during World
War I1.

Locate these countries on a map.
Write a comparison of the two
countries explaining why each
rescued Jews.

Given your study of this unit,
reassess your previous
generalizations about the
nature of human behavior.

Reflect about what you learned in
this unit and respond in writing
to one of the following
statements:

The only thing necessary for the
triumph of evil is for good men

[people] to do nothing. —Edmund
Burke

If I am not for myself, who will
be for me? And if | am for
myself alone, who am 1? And if
not now, when? —Hillel

INSTRUCTIONAL
MATERIALS/RESOURCES

1.

B. Resources for Section B:

Levin, Nora. “The Struggle to
Leave Europe” The Holocaust:
The Destruction of European
Jewry, 1933-1945. New York:
Thomas Y. Crowell Co, 1969.
(READING #34)

Resource for Section C:

Yahil, Leni. The Holocaust: The
Fate of European Jewry. New
York: Oxford University Press,
1990. 576-587.

A. Resources for Section A:

Student-developed writings.
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PERFORMANCE TEACHING/LEARNING INSTRUCTIONAL
OBJECTIVES STRATEGIES AND ACTIVITIES MATERIALS/RESOURCES

2. After reviewing your previous 2. Student- developed essays.
generalizations about human
behavior, write a short reflective
essay in which you describe your
conclusions.

< Did you find that your previous
generalizations about human
nature were affected by the new
knowledge you acquired in this
unit?

If you feel comfortable doing so,
please share your latest
generalization with a partner,
small group or the class.
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READINGS INCLUDED IN UNIT V

Reading# Title/Reference

1

6a.

6b.

10.

Meltzer, Milton. “To Die With Dignity.” The Holocaust and Genocide: A Search for
Conscience—An Anthology for Students. Harry Furman, ed. New York: Anti-Defamation League,
1983.

Klein, Gerda Weissman. All But My Life (excerpt). New York: Hill & Wang, 1997.

“Obstacles to Resistance.” Resistance During the Holocaust. Washington, D.C.: U.S. Holocaust
Memorial Museum. 5-7.

Resistance.” Resistance During the Holocaust. Washington, D.C.: U.S. Holocaust Memorial
Museum.

“Babi Yar,” Yevgeny Yevtushenko; “If We Must Die,” Claude Mc Kay; “The Little Smuggler,”
Henryka Lazawert, “To Arms” in The Holocaust Reader. Lucy Dawidowicz, ed. New York:
Behrman House, Inc. 207-208.

Hans Krasa: Terezin Music Anthology. Volume 11l. CD. Koch International Classics, Port
Washington, New York, 1996.

Langer, Lawrence L., ed. “Abraham Lewin.” Art from the Ashes: A Holocaust Anthology. New
York: Oxford University Press, 1995.

Langer, Lawrence L., ed. “Avraham Tory.” Art from the Ashes: A Holocaust Anthology. New
York: Oxford University Press, 1995.
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There are stars whose radiance is visible on earth
though they have long been extinct.
There are people whose brilliance
continues to light the world
though they are no longer among the living.
These lights are particularly bright
when the night is dark.
They light the way for Mankind.

HANNAH SENESH
From her Diary

631



632

Unit V: READING #1

TO DIE WITH DIGNITY

Milton Meltzer

One of the most dangerous popular myths to emerge from the Holocaust was the view that Jews were
killed without resisting the Nazis. Such a charge implies that Jews were cowards who went “like sheep
to the slaughter.” In the minds of some people Jews were partly responsible for their own deaths; for,
according to the myth, had they resisted violently, more Jews would have been saved.

First, let us look at other examples of oppression. Is a woman who has been raped a coward if she
submitted to an attacker who held a knife at her throat? How do we react to the Christian martyrs who,
without resistance, were slaughtered in the gladiator ring2 Even if no victim of the Nazis had resisted,
would we charge them with responsibility for their own murder? The issue of resistance by the
oppressed is tinged with political overtones.

In this selection from Never To Forget, Milton Meltzer discusses the general issue of resistance, and
compares Jewish and non-Jewish resistance. The author tries to explain that resistance was not easy for
Jews or for citizens in the occupied countries. Are we to condemn the French for not rising to overthrow
their oppressors2 As Elie Wiesel has stated, “The question to be asked should not be why there was so
little resistance, but how there was so much”2

Melizer also indicates that open, armed conflict was not the only form of resistance. Young people

today often think of resistance as the violent battle between two well-armed opponents. In reality, there
are a many types of resistance, and open conflict is not always the wisest alternative.

On cold winter nights Sima would

I hree times a week little Sima smuggled Jews out
of the Minsk ghetto, evading the SS guards, and
led them to the forests of Staroje-Sielo, 50 kilometers

away...

sneak out of the ghetto through an opening
beneath the barbed wire fence. She
returned to the ghetto through the

Sima was a twelve-year-old girl with
blonde hair, blue eyes, and dimples that
showed when she talked. Her parents
perished in the first German pogrom. In the
beginning Sima lived outside the ghetto and
carried out important assignments for the
underground party committee. Later when
we began to lead Jews out of the ghetto,
Smolar brought the little girl to the ghetto
and she became our contact with the forest.

No assignment was too difficult for
Sima. Before going out on a mission, she
listened carefully to the given instruction;
then she would repeat what she was told,
trying hard not to miss a single word. Her
small pistol was always in the special pocket
sewn into her coat. Before starting out, she
would always point to it and say, “Don't
worry, the Fritzes will not take me alive.”

cemetery. There were times when she did
not succeed in getting into the ghetto at
night. When this happened, she would
spend the night, hungry and cold, in some
bombed-out building, and remain there
throughout the next day. At dusk, when the
Jews returned from work, she would
stealthily join their column, and together
with them enter the ghetto. After the
liquidation of the Minsk ghetto, Sima
participated in the combat operations of the
partisan detachment.

Sima had an indomitable will to live. She
resisted the Nazis, and she survived. Later, when the
Germans, now losing the war, were driven out in
summer, 1944, Sima marched through Minsk in the
front ranks of the partisans. Hers was one of the
many forms of resistance to Hitler's persecution.

Source: Meltzer, Milton. “To Die With Dignity.” The Holocaust and Genocide: A Search for Conscience-An Anthology for Students. Harry
Furman, ed. New York: Anti-Defamation League, 1983.
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Wherever there was oppression, resistance of some
kind emerged. The watchword of the Jewish
resistance was: “Live and die with dignity!” And
despite the greatest terror, hunger, and privation,
Jews upheld that watchword. They did not want
simply to vanish silently from the earth.

Acts of resistance were countered by the Nazis
with a violence beyond belief. In 1941, a group of
Dutch Jews dared to attack German police in
Amsterdam. Hannah Arendt reports their
punishment:

Four hundred thirty Jews were
arrested in reprisal and they were literally
tortured to death, first in Buchenwald and
then in Mauthausen. For months they died
a thousand deaths, and every single one of
them would have envied his brethren in
Auschwitz and even in Riga and Minsk.
There exist many things considerably worse
than death, and the SS saw to it that none
of them was ever very far from their
victims’ minds and imagination.

Under such conditions, those who conducted an
organized and armed resistance were a minority.
That even such a minority existed was a miracle. The
right question to ask, Elie Wiesel has said, is not:
Why didn’t all the Jews fight? but how did so many of
them?

Another question to examine is: What was the
degree of resistance among non-Jews? Hitler’s armies
swept over most of Europe with incredible speed.
Everyone attributed it to the superior power of the
German military forces. The vanquished nations, all
of them, had trained and equipped armies. The Jews
had nothing. The Nazis killed myriads of people in
the parts of Russia they occupied, a territory whose
population greatly outnumbered the German troops.
How much resistance did Hitler encounter there?
Millions of Russian captives were transported to
German prisons and labor camps and treated so
brutally that 5 million of them died. How many riots
or acts of resistance took place among them? Yet no
one accuses them of going like sheep to slaughter. No,
the vast majority in the prisoner-of-war camps
behaved much as did the civilians in the occupied
countries. They were inert, passive; they did what
they were ordered to do, hoping simply to survive. A
minority chose to collaborate with the Nazis. Another
minority chose to actively resist.

The purpose here is not to criticize or demean
others, only to indicate how hard it is for anyone to
resist a ruthless totalitarian power which commands
modern weapons and employs elaborate means to
crush opposition.

Unit V: READING #1

Even so, throughout occupied Europe, when the
terrible truth about the Final Solution became clear
to some Jews, they urged the others to resist
physically. Realists accepted the fact that Hitler meant
to annihilate every Jew in Europe, but the majority
of Jews could not believe this would happen. Partly
because the Germans shrouded their evil work in
utter secrecy. Partly because the Germans used many
forms of deception to confuse and mislead their
victims. And perhaps most importantly, because the
very idea of mechanical and systematic mass murder
struck most people—everywhere in the world—as
utterly inconceivable. It seemed infinitely different
from the earlier examples of what came to be known
as genocide. It went far beyond the reach of human
imagination. As Dr. Louis de Jong, a Dutch historian
of the Holocaust, once said, “Our mind, once having
grasped the facts, immediately spewed them out as
something utterly alien and unnaturally loathsome.”
A group of Jehovah’s Witnesses, who were put in the
death camp at Birkenau, by the side of the gas
chambers and crematoriums, said later, “One day we
would believe our own eyes; the next day we would
simply refuse to do so.” Another Hollander, Emile
Franken, was one of a group in Birkenau which saw
the crematorium chimneys smoking day in and day
out. But the inmates, “the people themselves,” he
said, “pretended that the place was a brickyard or a
soap factory. This mass delusion lasted for four
weeks.”

The gas chambers spelled death not only for
oneself but for husband, wife, children, grandparents,
relatives, friends. How many among the millions who
died in them could face that awesome truth?
Professor de Jong concludes:

We should be committing an immense

historical error, were we to dismiss the
many defense mechanisms employed by the
victims—not constantly, mind you, but by
way of intermittent distress signals—as mere
symptoms of blindness or foolishness;
rather did these defense mechanisms spring
from deep and inherent qualities shared by
all mankind: a love of life, a love of family,
a fear of death, and an understandable
inability to grasp the reality of the greatest
crime in the history of mankind, a crime so
monstrous...that even its perpetrators (the
sadists and other perverts among them
excepted) were unable to dwell on their
activities for too long.

As some Jews became convinced that their
people were doomed, the natural question to ask
was: How then shall we die? One answer was to
frustrate the enemy by not making it easy for him: Do

Source: Melizer, Milton. “To Die With Dignity.” The Holocaust and Genocide: A Search for Conscience-An Anthology for Students. Harry

Furman, ed. New York: Anti-Defamation League, 1983.
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not commit suicide; stay alive as long as you can. The
simple act of living on became a form of passive
resistance. Many expressed that resistance by
carrying on their traditional religious life praying,
singing, studying the Talmud, observing the Holy
Days—and their cultural activities in the ghettos.
Others hid from the enemy as long as they could.
Some bore children as if to say, No matter what you
do, the generations will go on.

Other Jews, who began to understand that Nazi
terror was a totally different order of life, chose more
active ways of responding to it. They felt it was
hopeless to rely on legal methods in such a morally
criminal system. So people learned how to use
bribery, smuggling, forgery, theft, spying, sabotage,
violence. They saw these as weapons of defense
against a power committed to their destruction. They

QUESTIONS FOR DISCUSSION

bribed the enemy; they smuggled food and people;
they stole bread and guns; they forged papers-birth
and baptismal certificates, residence cards, ration
cards, work cards, registration forms, passports. They
planted spies in the enemy’s ranks; they sabotaged
war production; they blew up trains and bridges and
buildings; they shot and stabbed and poisoned
Hitlerites.

The essential fact is that one can resist in a great
many ways, by acting and yes, sometimes, by refusing
to act. Armed fighting, for those physically able to
undertake it, will usually do the most damage to the
enemy. And, of course, there were armed battles.
That aspect of Jewish resistance apart from the
Warsaw Ghetto Uprising—is almost ignored in the
earlier accounts of the Holocaust.

1. Who was Sima and how did she help resist the Nazis2 Was this resistance worthwhile? Explain.

2. What is meant by the phrase “Live and die with dignity”2

3. What point does the author make about resistance in the occupied countries?

4. How do you react to Professor de Jong’s argument that people, even in the face of death, have difficulty

facing reality?

5. Can you think of an example in your own life when you performed an act of resistance? What kind of

resistance was ite

6. It has been argued that violent resistance is not common to people and thus it should not be surprising to
learn that there was almost no violent resistance among the seven million foreign workers in Germany, the
civilians in Lidice who were massacred, the British 2nd Battalion Norfolk Regiment at Paradis, the 129
Americans killed near St. Vith, and those prisoners of war killed by the “Bullet Decree” in Mauthausen.
Jews have been asked why they supposedly did not “resist” when others may have resisted even less.

What do you make of this?

Source: Meltzer, Milton. “To Die With Dignity.” The Holocaust and Genocide: A Search for Conscience-An Anthology for Students. Harry

Furman, ed. New York: Anti-Defamation League, 1983.
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ALL BUT MY LIFE
(EXCERPT)

Gerda Weissman Klein

Ashrill whistle blew through the ghetto. It was
time to leave. When we had made our way
downstairs we saw the woman with the lovely
complexion, Miss Pilzer, screaming and begging to be
allowed to go with her mother. The dying old woman
was thrown on a truck meant for the aged and ill.
Here the SS man kicked her and she screamed. He
kicked her again.

On the same truck were Mr. Kollander, the man
with paralyzed legs, and the mother with her little
girls. The Twins were smiling; unaware of what was
happening, they were busy catching the raindrops.
An epileptic woman was put on the truck; her dog
jumped after her. The SS man kicked him away but
the dog kept on trying to get in the truck. To our
horror, the SS man pulled his gun and shot the dog.
| looked toward Mama. | wanted to run to her. |
wanted to be held by her—to be comforted. Now it
was too late.

Leaving the invalids behind, we assembled in a
field in a suburb of Bielitz called Larchenfeld. Here
we were left in the rain to wait. After about four
hours the SS men finally came in a shiny black car,
their high boots polished to perfection. A table was
set up and covered with a cloth—a tablecloth in the
rainl—and at that table they checked the lists of the
people present.

We had all assembled.

Why? Why did we walk like meek sheep to the
slaughterhouse? Why did we not fight back? What had
we to lose? Nothing but our lives. Why did we not run
away and hide? We might have had a chance to
survive. Why did we walk deliberately and obediently

into their clutches? | know why. Because we had faith
in humanity. Because we did not really think that
human beings were capable of committing such
crimes.

It cleared up and then it rained again. | was tired
and hungry, hot and cold, and still we stood at
attention, losing track of time. Finally, certain trucks
were loaded and driven off amid crying and
screaming. Mama kept looking into my eyes. Her
courage gave me strength. Those of us who remained
were lined up in rows of four and ordered to march
to the station. Instead of marching us across the
meadow directly to the station, we were marched all
around town. Oh God, | asked, | prayed, oh God, are
they going to do to us what they did to Erika's
mother? Will we dig our own grave? Oh God, no, no
NO! Don't let it happen—don’t! I'm afraid. 1 don’t
want to die. Don’t hurt Mama. Don't—

| saw Bielitz, my dear childhood town. Here and
there from behind a curtain a familiar face looked
out. We kept on marching. People went marketing.
Guards beat stragglers with rubber truncheons. Oh
God, | prayed, don't let it happen!

Someone pushed a baby carriage. Workmen were
repairing a street. On the butcher shop they were
painting a new sign. We were marching. A dry goods
store was decorating its show window. We had
bought the flowered fabric for my dress there but it
was not colorfast. Oh God, don't let it happen, don't,
| prayed, don’t! At the movie theater they were
putting up a sign announcing a new feature—and we
were marching...

Source: Klein, Gerda Weissman Klein. All But My Life (excerpt). New York: Hill & Wang, 1997. 88-89.
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RESISTANCE

OBSTACLES TO RESISTANCE

Many factors made resistance to the Nazis both difficult and dangerous, but not impossible. Acts of unarmed
resistance were more typical prior to the first wave of mass deportations from the ghettos of Eastern Europe to
the killing centers in 1942. These deportations exposed the Nazis' genocidal policy and exacerbated victims’
feelings of hopelessness, thus provoking more frequent acts of armed resistance.

The form and timing of defiant acts, particularly inside ghettos and camps, were generally shaped by various
and often formidable obstacles to resistance. These obstacles included:

1. SUPERIOR, ARMED POWER OF THE NAZIS.

The superior, armed power of the Nazis and their supporters posed a major obstacle to the resistance of
mostly unarmed civilians, from the very beginning of the Nazis' ascent to power. This was particularly true
of the German army during World War I1. It is important to remember that at the outbreak of the war in
September 1939, the nation of Poland was overrun in a few days and organized military resistance ended
within one month. France, attacked on May 10, 1940, fell only six weeks later. If these two powerful nations
with standing armies could not resist the onslaught of the Germans, what were the possibilities and chances
of success for mostly unarmed civilians for whom access to weapons was severely limited?

2. GERMAN TACTIC OF “COLLECTIVE RESPONSIBILITY.”
This strategy held entire families and communities responsible for individual acts of resistance. One of the
most notorious examples of “collective responsibility” involved the Bohemian mining village of Lidice
(population 700). After Czech resistance fighters assassinated Nazi leader Reinhard Heydrich in 1942, the
Nazis retaliated by “liquidating” Lidice. They shot all men and older boys, deported women and children
to concentration camps, razed the village to the ground, and struck its name from the map.

3. FAMILY TIES AND RESPONSIBILITIES.
Owing to the German tactic of retaliation, any individual who considered escaping from a closed ghetto
knew that such an action could mean death for members of their families who remained behind. In
Dolhyhnov, near the old Lithuanian capital of Vilna, the entire ghetto population was killed after two young
boys escaped and refused to return. Because of the danger of such swift and massive retaliation, many
young Jewish men and women in the eastern European ghettos waited to resist until the total hopelessness
of their situation became apparent.

Because family members depended upon each other for moral support as well as assistance in smuggling
food to supplement the meager official rations, any decision to escape or resist, especially by young adults,
was often viewed as abandonment by those left behind. Thus, many also waited to resist until after they
had seen the rest of their families deported to killing centers or forced labor camps.

4. TERROR IN CAMPS.
Escape from Nazi camps posed similar risks for the prisoners left behind. In the winter of 1942, camp
guards at the Treblinka killing center shot 26 Jews after four prisoners slipped through the barbed wire.
On September 11, 1942, Meir Berliner, a Jewish prisoner at Treblinka, killed a high ranking Nazi officer,
Max Bialas. In retaliation, guards executed more than 160 Jews. This atmosphere of total terror in the
camps as well as the chronic starvation and physical deterioration of most prisoners severely inhibited both
the will of the victims and the possibilities of resistance.

5. ABSENCE OF COOPERATIVE CIVILIAN POPULATION.
Jewish victims of Nazism faced an additional, specific obstacle to resistance. Even if individuals had the
physical strength and the will to escape from behind the barbed wire and walls of ghettos and Nazi camps,
finding a hiding place and food was often difficult. In Eastern Europe where the Jewish population was
concentrated, Jews could seldom count on support from characteristically hostile or indifferent non-Jewish

Source: “Obstacles to Resistance.” Resistance During the Holocaust. Washington, D.C.: U.S. Holocaust Memorial Museum.
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civilians. There was also a disincentive to aid Jews: civilians who did help escapees did so under penalty
of death.

SECRECY AND DECEPTION OF DEPORTATIONS.

Owing to the secrecy, deception, and the speed with which deportations and killings occurred, millions of
victims deported to Killing centers had no way of knowing where they were being forced to go. Rumors of
death camps were widespread, but for the most part, people refused to believe them. Usually the Nazis or
collaborating police forces ordered their victims to pack some of their belongings, thus reinforcing the
belief among victims that they were being “resettled” in labor camps. Since many who tried to hide or
escape before or during deportation roundups were summarily shot, many victims believed that the best
strategy was to comply with the Nazis and their collaborators. When almost half a million Hungarian Jews
were deported in the summer of 1944, many had not even heard of Auschwitz.

JEWISH RESISTANCE: A PROBLEM OF
HISTORICAL INTERPRETATION

Before outlining different forms of resistance, it is helpful to review the following interpretive biases that have
shaped scholarly and historical assessments about Jewish resistance:

1.

JEWISH RESISTANCE—AN EMOTIONAL ISSUE.

Jewish resistance during the Holocaust has been a particularly emotional and controversial issue for
Holocaust survivors and for scholars. The myth that most Jews were not courageous in the face of death
has compelled some writers to seek an explanation in a pattern of behavior they believe Jews learned over
the course of centuries: that historically, in order to survive as a minority group in a Christian-dominated
Europe, Jews had to refrain from resistance. The same myth of Jewish compliance leads other writers to
document the many instances in which Jews did resist, including the compelling stories of the young men
and women in the ghettos who chose to die fighting.

JEWISH COMPLIANCE AND THE JUDENRAT LEADERS.

Almost thirty years ago, the scholar Raul Hilberg wrote The Destruction of the European Jews, which
remains one of the most important and influential studies of the Holocaust. Hilberg documented the Nazi
policy of genocide, the role of German bureaucrats in implementing the policy, and the methods of mass
killings. He also concluded that the Jewish leadership played a part in the destruction of the Jews by
complying with Nazi directives instead of resisting. He gave examples of what he viewed as the compliant
behavior of the Judenrat leaders (Nazi-appointed Jewish Council members in the ghettos) who were ordered
to carry out Nazi directives in most of the eastern European ghettos.

A DIFFERENT SLANT ON THE JUDENRAT LEADERS.

In her book The War Against the Jews, the scholar Lucy Dawidowicz disagreed with Hilberg's interpretation
of Jewish resistance and attributed his views partly to his overreliance on German documents. Dawidowicz
and other writers have used Jewish memoirs and records to support a more sympathetic and nuanced
interpretation of the role of the Jewish Councils, and they have tried to understand the particular
circumstances that shaped the agonizing decisions of the Councils in different ghettos.

Dawidowicz points out that as administrators of the ghettos, the Jewish Councils tried to deliver a modicum
of municipal services—sanitation, food, jobs, welfare, heat, water, and police. To provide these services, they
taxed those who still had some resources and worked those who had none. In some instances, they evaded
or circumvented Nazi orders, wherever possible. Many tried to outwit the enemy and alleviate the awful
conditions of the ghetto.

In every ghetto, the moment that tested the character and courage of the Jewish Councils came when they
were asked to provide lists of those to be deported. Some Jewish Council leaders, including those of Lodz,
Vilna, and Lublin, complied with the orders. The Lodz leader, Mordecai Chaim Rumkowski, reasoned that
compliance with an order to deport a portion of the ghetto population was the only way to save the Jews
who remained. Other Jewish leaders refused to comply with deportation orders. This group included Dr.
Joseph Parnas in Lvov who was shot after he refused to deliver several thousand Jews for deportation.

Source: “Obstacles to Resistance.” Resistance During the Holocaust. Washington, D.C.: U.S. Holocaust Memorial Museum.
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Adam Czerniakow, head of the Warsaw Jewish Council, committed suicide rather than taking the
responsibility for handing Jews over to the Germans.

A BROADER DEFINITION OF RESISTANCE.

Writers have also shifted the grounds of the discussion of resistance by broadening the definition of the
term. Hilberg seems to regard armed resistance as the only or nearly only legitimate form of resistance. In
comparison, Dawidowicz and other scholars including Yehuda Bauer, use the term “resistance” to offer a
wider range of acts, including armed revolt as well as smuggling food and medicine, and holding
clandestine prayer meetings or school classes. In these writers’ view, such forms of unarmed resistance
were the only possibilities for most Jews locked in ghettos with no way to obtain arms.

The discussion which follows assumes a broad definition of resistance. The first section forms—of unarmed
resistance—explores Jewish resistance as well as resistance by other victims of Nazism including Gypsies
and political opponents of the Nazi regime in Germany and in certain occupied countries. The second
section on forms of armed resistance examines armed uprisings in the ghettos and killing centers of
Eastern Europe. It also touches on some activities of partisan underground groups across Europe who used
guerilla tactics to fight the German war effort. In some countries, the partisan groups included Jews; in
others, Jews cooperated with existing partisan groups, while elsewhere, partisan groups were hostile to
Jews.

Using the two broad categories of armed and unarmed resistance, this pamphlet has simplified the often
confusing use of terms to describe different types of resistance. Some writers define armed resistance as
“active” resistance and unarmed resistance as “passive’ resistance, including acts of spiritual resistance.
Other writers use “passive” resistance more narrowly to refer only to unarmed actions by members of
resistance groups aiming to undermine the German war effort: smuggling weapons to resistance fighters,
cutting rail and communication lines, and other forms of sabotage. In the discussion below these resistance
acts as well as forms of spiritual resistance are all included under the heading of “unarmed resistance.” The
terms “active” and “passive” resistance are not used.

FORMS OF UNARMED RESISTANCE

DISTRIBUTION OF ANTI-NAZI LITERATURE BY UNDERGROUND ORGANIZATIONS.
Daily life in Nazi Germany and occupied Europe required political conformity. The ruthless nature of
surveillance eliminated most possibilities for domestic opposition inside Germany after 1933. Violence and
coercion against political opponents began in Germany immediately after Hitler assumed power. Driven
underground, German socialists, communists, and trade unionists wrote, printed, and distributed anti-Nazi
literature. They held clandestine political meetings and planned strategies to remove the Nazis from power.
These groups were never able to generate wide-scale support among the German population or threaten
the stability of the German government. Many leaders of both trade unions and left-wing political groups
were arrested between the years 1933-36.

An especially compelling later “example of domestic opposition to the Nazis, the White Rose movement,
was founded in June 1942 by Hans Scholl, a medical student at the University of Munich, his sister Sophie,
and Christoph Probst. The three students were outraged by the acquiescence of educated German men and
women to the Nazi treatment of Jews and Poles. Mailing leaflets that became known as the “White Rose
Letters,” the group established a network of students in Hamburg, Freiburg, Berlin, and Vienna. “We will
not be silent,” they wrote to their fellow students. “We are your bad conscience. The White Rose will not
leave you in peace.” In February 1943, the Scholls distributed pamphlets in Munich urging students there
to rebel. They were turned in by a university janitor. Hans and Sophie Scholl, Christoph Probst, and three
other students were executed on February 22, 1943. Just before his death, Hans Scholl repeated the words
of Goethe: “Hold out in defiance of all despotism.”

STRIKES AND DEMONSTRATIONS.

Demonstrations, protests, and strikes were all means of civil resistance. Political and economic strikes had
long been a tool of the labor movement in Europe. Strikes impeded production and brought people together
in a common act of defiance and at times acted as an incentive to undertake more drastic acts of resistance.

Source: “Obstacles to Resistance.” Resistance During the Holocaust. Washington, D.C.: U.S. Holocaust Memorial Museum.
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In Holland during the winter of 1940-41, students and professors led demonstrations opposing the
dismissal of Jewish professors from Dutch universities. On February 17-18, 1941, in Amsterdam, a strike to
protest deportations began in the shipyards and spread throughout the city. Trolleys and trains stopped
running, civil servants walked off their jobs, and factories closed. The city came to a standstill. The
following day the strike spread to other Dutch towns.

In Germany, nearly 200-300 Christian women in mixed marriages protested for nearly one week in
February 1943 outside several Berlin assembly centers after their hushands had been rounded up. The
authorities were unsuccessful in dispersing the growing crowd. Each day more and more women joined the
demonstrations. The Gestapo finally released the men. However, most of these men were deported later
that summer.

3. SMUGGLING.
In the ghettos established by the Nazis, food and supplies were stringently rationed. Rationing cards
became compulsory, and the rations supplied for them did not meet people’s minimal needs. Inhabitants,
therefore, sought to combat hunger by smuggling illegal food supplies into the ghettos. In some ghettos,
smuggling was organized by groups who worked in cooperation with the Jewish Councils and the Jewish
ghetto police. Smuggling, whether organized or not, was a defiant act. Those caught were severely punished.

4. SPIRITUAL RESISTANCE—EDUCATION.

Education of any kind was forbidden in most of the eastern European ghettos. Nevertheless, it took place
clandestinely in back rooms, kitchens, and basements. In Warsaw, nearly 40,000 students continued either
religious or secular education. Hundreds of secret yeshivot (Jewish religious schools) were organized inside
the ghettos throughout occupied Poland. Students also attended informal, secret classes called komplety,
which flourished throughout Poland. In the komplety, Jewish children studied religious and secular
subjects. Going to and from class, students hid their books under their coats or in their trousers. The danger
of being caught was always present, but the secret learning continued. Jewish perseverance was so strong
that the Germans finally issued a decree in Poland giving the Jewish Councils responsibility for providing
elementary and vocational education. Secondary and higher education continued to be prohibited.

5. SPIRITUAL RESISTANCE—PRAYER.

The Nazis prohibited all public religious observances, so many Jews prayed in secret. Anyone caught
praying was severely punished. In Warsaw alone, there were 600 Jewish prayer groups. Prayer and religious
observances continued in almost all ghettos and camps. Prayer helped build morale, reaffirmed a cultural
and religious identity, and supplied spiritual comfort. Since prayer was forbidden, anyone caught praying
was severely punished. The diary of Chaim Kaplan from the Warsaw Ghetto noted that praying was a form
of sabotage because it undermined the very essence of Nazi doctrine. Sabotage, of course, was punishable
by execution.
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The importance of individual prayer is best illustrated by the accounts of those who continued celebrating
Jewish holidays in the camps. Since Sabbath candles were not available, women in the camps blessed
electric light bulbs, or made candles out of hollowed potato peelings filled with margarine. There is
evidence of group prayer and even of lighting a makeshift Hanukkah menorah. During the winter of 1944,
in Buchenwald, a young girl risked her life, stealing oil from the machine shop, and pulling threads from
her blanket to make a small menorah. Lighting Hanukkah candles and making the traditional blessings were
her way of escaping the physical and mental anguish that surrounded her. Had she been discovered, the
covert celebration of Hanukkah might have cost the young girl her life.

6. SPIRITUAL RESISTANCE—MAINTENANCE OF HISTORY.

The preservation of documentary evidence about what was happening to and around them reflected a
conscious effort among victims to undermine Nazi efforts to hide the truth about the Holocaust. Himmler
had boasted that nothing would ever be known about the “Final Solution.” But group documentation
projects, the most famous of which was Oneg Shabbat in the Warsaw Ghetto, carried on research, and
methodically collected and stored reports, diaries, and documents about Nazi activities and daily life in the
ghetto. The basic philosophy of Oneg Shabbat was that knowledge and evidence constituted defiance.
Similar efforts were undertaken to collect documents about life in other areas of former central Poland
which formed the German-administered General Government.

Source: “Obstacles to Resistance.” Resistance During the Holocaust. Washington, D.C.: U.S. Holocaust Memorial Museum.
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10.

SPIRITUAL RESISTANCE—ART AND OTHER CULTURAL ACTIVITIES.

Spiritual resistance also took the form of cultural activities undertaken in the ghettos and camps such as
the creation of works of art, songs, theatrical productions, concerts, cabarets, dances, lectures, and even
jokes. Young children in the Theresienstadt ghetto in Bohemia painted pictures and wrote poems that have
survived and serve as memorials to their brief lives. Older children at Theresienstadt took an active part
as actors in plays and as recruiters for poetry contests and recitations held in the evening. Underground
libraries came into existence in numerous ghettos including the secret library at Czestochowa (Poland),
which served more than 1,000 readers.

UNDERGROUND COURIERS.

In the Polish and Russian ghettos young couriers, usually members of political organizations, created an
extensive communication network that connected the ghettos. Couriers carried forged papers, illegal
documents, and underground newspapers. These couriers, mostly women, undertook enormous risks to
bring news and information into and out of the various ghettos. Couriers also transported and smuggled
arms, organized resistance, ran illegal presses, and arranged escapes. The couriers were the first to spread
the news about the deportations and mass murders in the killing centers.

GYPSY RESISTANCE.

Forms of Gypsy resistance to the Nazis during the war were consistent with many Gypsies’ nomadic
lifestyle. The Flemish artist, Jan Yoors, who lived in France during the war with a Rom (Gypsy) family,
recalled in his published journal how the Rom used their wagons to transport refugees as well as to
smuggle small arms and explosives. The frequent movement of the Rom also allowed them to accrue ration
cards under different names in a variety of places. These ration cards were important in supplying food to
resistance fighters. When German authorities began tighter scrutiny of rations, Yoors and his Rom friends
in France joined resistance fighters in raiding ration distribution posts. They also brought the partisans
news heard on BBC radio broadcasts.

SABOTAGE.

Both in ghettos and camps, sabotage was widespread. There was a conscious effort by many Jews working
as forced laborers to damage or undermine the Nazi war effort. Saboteurs stole documents, destroyed vital
machinery, produced faulty munitions, slowed production on assembly lines, stole parts for the Black
Market, and committed arson.

FORMS OF ARMED RESISTANCE

GHETTO REBELLIONS IN EASTERN EUROPE.

Jews in many ghettos in Poland, Lithuania, Byelorussia, and the Ukraine took up arms in 1942 and 1943.
It was difficult and dangerous to obtain weapons. Arms had to be purchased and then smuggled into the
ghetto pistol by pistol, and rifle by rifle. The Allies offered no material assistance, and the underground
armies in Poland provided only minimal assistance.

Rebellions in the ghetto generally began only after it became apparent that the ghetto
was to be liquidated and its inhabitants killed. The usually youthful fighters were typically driven by the
desire to uphold Jewish honor and to avenge Jewish death. In Bialystok (Poland), Zionist youth activist
Mordecai Tenenbaum asked the Zionist youth at a meeting on February 19, 1943, what any one person’s
life could mean after the deaths of three and a half million Polish Jews.

The largest and most famous rebellion was the Warsaw Ghetto Uprising. In January 1943,
the Warsaw resistance organization (ZOB, Zydowska Organizacja Bojowa—Jewish Fighting
Organization) fired upon Nazi troops during an attempted deportation of 6,000 Jews.
Then, when the final liquidation of the Ghetto began on April 19, 1943, the ZOB resisted
the Nazi roundups for deportation. Armed with pistols, Molotov cocktails, and hand grenades, some 750
Jewish fighters fought 2,000-3,000 German troops. Using a system of underground cellars, bunkers, and
roof tops, ghetto fighters fought the battle hardened German troops for 28 days. By May 16, 1943, after
fierce house-to-house fighting the Germans had recaptured and destroyed the ghetto.

Source: “Obstacles to Resistance.” Resistance During the Holocaust. Washington, D.C.: U.S. Holocaust Memorial Museum.
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In the General Government of occupied central Poland, there were armed rebellions in Warsaw,
Czestochowa, and Tarnow. Four attempted rebellions occurred at Kielce, Opatow, Pilica, and Tomaszow
Lubelski. Armed partisans escaped from 17 ghettos into the surrounding forests. In Eastern Poland,
Lithuania, and Byelorussia, at least 60 ghettos had armed rebellions, attempted revolts, or armed
underground movements.

2. UPRISINGS IN THE KILLING CENTERS.
In almost every Nazi camp, prisoners organized to plan escapes or to prepare for liberation. The best-known
uprisings occurred in the killing centers at Treblinka, Sobibor, and Birkenau.

In Treblinka, an underground organization planned an armed rebellion and mass escape. Inspired by the
nearby Warsaw Ghetto Uprising, the Treblinka uprising was planned for August 2, 1943. The plan of the
underground fighters was to steal arms from the arms warehouse, eliminate the Nazi and Ukrainian guards
on duty, set the camp on fire, destroy the extermination area, and then help the remaining prisoners escape
to the forest. Many were killed during the rebellion, but as many as 200 prisoners escaped and about half
survived the German efforts to recapture them. The camp at Treblinka closed and was leveled shortly after
the uprising.

In July 1943, an underground organization was formed at Sobibor. A Jewish Soviet prisoner of war led the
uprising. The plan was to eliminate the Nazi guards, remove ammunition from the guard quarters, and
attack Ukrainian guards in the tower during roll call. The insurgents would then break open the gate, and
all prisoners would escape to the forest where they would join partisan groups. The revolt occurred on
October 14, 1943. Eleven of the 12 Nazis in the camp that day were killed, including the camp commander.
Some 300 prisoners escaped. About 200 escapees managed to avoid being recaptured, but hardly any
survived to the war’s end. Rumors that the escapees carried gold and silver made them easy prey to the
local population, and few could survive the harsh Polish winter hiding in the forest.

At Birkenau, the revolt followed a similar pattern. By the fall of 1944, no large Jewish community remained
in Europe. Soviet forces were advancing from the east, and the Allies from the west. On October 7, 1944,
the Sonderkammando, the corps of prisoners assigned to cremate the corpses of murdered victims, blew
up one of Birkenau’s four crematoria. An elaborate underground network had smuggled dynamite from a
nearby munitions factory to the Sonderkommando. Six hundred prisoners escaped after the explosion.
Four young women accused of supplying the dynamite were hung in the presence of the remaining inmates.
One of them, Roza Robota, shouted, “Be strong, have courage” as the trap door opened.
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3. PARTISAN UNITS IN FORESTS OF EASTERN EUROPE.
An estimated 20,000 to 30,000 Jews fought in partisan groups which operated under the protection of the
thick forests of Eastern Poland, Lithuania, the western Ukraine, and Byelorussia. There were about 30
Jewish partisan detachments and some 21 additional non-Jewish partisan groups in which Jews fought.

Non-Jewish partisan groups did not always welcome Jews because of both antisemitic and anti-communist
attitudes. In such countries as Poland and Lithuania, where anti-Soviet feelings often ran as strong as anti-
Nazi ones, Jews were frequently identified with communism. The underground Polish Army, Armia
Krajowa (AK), usually refused to accept any Jews. Sometimes AK detachments even hunted down and
murdered Jewish partisans. Soviet partisan units, formed by Communist Party activists and by Red Army
soldiers trapped behind enemy lines, tended to be more receptive to Jewish fighters (like the young Jewish
protagonist in the film Europa, Europa).

At the very beginning of the German occupation, the Poles organized a strong resistance movement with
wide popular support. Polish resistance ran a regular underground government with courts and a
rudimentary educational system. Through the aid of secret couriers, the resistance retained contact with
the Polish government-in-exile in London. Headed by officers of the regular Polish army, the AK established
partisan units in many parts of Poland in 1943.

On August 4, 1944, the AK launched an uprising in Warsaw against the German army. After bitter fighting
that lasted 63 days, the Poles were defeated. It was a staggering loss. Nearly 200,000 Poles, mostly civilians,

Source: “Obstacles to Resistance.” Resistance During the Holocaust. Washington, D.C.: U.S. Holocaust Memorial Museum.
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lost their lives. On October 11, 1944, Hitler ordered that the city of Warsaw be completely razed. The part
of the city not previously destroyed during the Jewish Ghetto Uprising in 1943 was reduced to rubble.

Partisans usually lived off the land but were often supplied with arms and munitions by air drop. They
used hit and run tactics to disrupt enemy communications, attack groups of soldiers, and punish
collaborators. Partisan attacks were so effective that by 1943 the Germans devoted front line troops to
clearing partisan units from the forests.

Most of the partisan groups consisted of single, able-bodied men, armed for combat. But some Jewish
fighters were unwilling to abandon those unfit for combat and established another kind of partisan unit:
the family camp, where women, children, and old people lived with and were protected by the fighters.
Some 10,000 Jews survived the war in such family units. These groups survived by raiding local
communities for food and by providing support for partisan brigades.

One large family camp was set up by Tuvia Bielski in late 1941 after he and other family members escaped
Nazi mobile killing units who were murdering thousands of Jews in western Byelorussia. Another family
camp was formed under the leadership of Shalom Zorin, a Soviet prisoner of war who had escaped German
captivity in Minsk. Zorin's socalled 106th Division fought and survived until liberation in 1944,

PARTISAN ACTIVITIES IN WESTERN EUROPE.

Across Western Europe, underground partisan units were formed to help regular Allied forces defeat the
German forces. Many Jews in western Europe joined partisan groups as citizens fulfilling their patriotic
duty to their country or as members of left-wing (socialist or communist) political groups fighting Nazism.
Jews were very prominent in the partisan movement in Italy and France.

In some cases, Jews also organized small Jewish underground organizations. In France, the Jewish resistance
movement formed several organizations. Their acts of armed resistance ranged from assassination to
sabotage. The Organization Juive de Combat had nearly 2,000 members. They were responsible for 1,925
armed actions, including attacks on railway lines and the demolition of 32 Nazi factories. In Germany, the
Herbert Baum Group sabotaged an armament factory in the Siemens Industrial complex and was also
responsible for setting ablaze a propaganda exhibition in Berlin. In Belgium, a National Committee for the
Defense of Jews was organized.

Members of resistance movements risked their lives in dangerous missions against the Germans. One of the
most daring missions involved a Dutch Jew, Joseph Linnewiel, who posed as a Gestapo agent. Using false
papers, Linnewiel was able to travel to France to free other resistance members from a prison near the
Spanish border. Soon after, he joined a Jewish resistance group organized in southwestern France in late
1943,

In general, rescue or aid to Holocaust victims was not a priority of national resistance movements whose
principal goal was to assist in the war against the Germans. Nonetheless, national resistance organizations
and Jewish partisans sometimes cooperated with each other. On April 19, 1943, for instance, members of
the National Committee for the Defense of Jews in cooperation with Christian railroad workers and the
general underground in Belgium, attacked a train leaving the transit camp of Malines headed for Auschwitz.
The plan was to free the people on the train and help them to escape. In the Slovak revolt of August 1944,
members of Zionist youth movements joined Slovak partisan units and communists in the uprising. Several
Jews played a prominent role in the leadership of the rebellion and as unit commanders. In both of the
above cases, and in others, national and Jewish resistance organizations cooperated in resistance against
the Germans.

Source: “Obstacles to Resistance.” Resistance During the Holocaust. Washington, D.C.: U.S. Holocaust Memorial Museum.
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BABI YAR

Yevgeny Yevtushenko

No monument stands over Babi Yar.
A drop sheer as a crude gravestone.
I am afraid.

Today | am as old in years
as all the Jewish people.
Now | seem to be

a Jew.
Here | plod through ancient Egypt.
Here | perish crucified, on the cross,
and to this day | bear the scars of nails.
| seem to be

Dreyfus.
The Philistine

is both informer and judge.
| am behind bars.

Beset on every side.
Hounded,

spat on,

slandered.

Squealing, dainty ladies in flounced Brussels lace
stick their parasols into my face.
| seem to be then

a young boy in Byelostok.
Blood runs, spilling over the floors.

The bar-room rabble-rousers
give off a stench of vodka and onion.
A boot kicks me aside, helpless.
In vain | plead with these pogrom bullies.
While they jeer and shout,

“Beat the Yids. Save Russia!”
some grain-marketeer beats up my mother.
Oh my Russian people!

I know

you

are international to the core.
But those with unclean hands
have often made a jingle of your purest name.
| know the goodness of my land.
How vile these anti-Semites

without a qualm
they pompously called themselves
“The Union of the Russian People”!
| seem to be

Anne Frank
transparent

as a branch in April.
And I love.
And have no need of phrases.
My need
is that we gaze into each other.
How little we can see or smell!
We are denied the leaves
we are denied the sky.
Yet we can do so much-
tenderly
embrace each other in a dark room.
They're coming here?
Be not afraid. Those are the booming
sounds of spring:
spring is coming here.
Come then to me.
Quick, give me your lips.
Are they smashing down the door?
No, it’s the ice breaking...
The wild grasses rustle over Babi Yar.
The trees look ominous,
like judges.
Here all things scream silently 643
and baring my head,
slowly | feel myself
turning gray.
And | myself
am one massive, soundless scream
above the thousand thousand buried here.
I am
each old man
here shot dead.
I am
every child
here shot dead.
Nothing in me
shall ever forget!
The “Internationale,” let it
thunder
when the last anti-Semite on earth
is buried forever.
In my blood there is no Jewish blood.
In their callous rage, all anti-Semites
must hate me now as a Jew.
For that reason
| am a true Russian!

Source: “Babi Yar,” Yevgeny Yevtushenko; “If We Must Die,” Claude Mc Kay, “The Litlle Smuggler,” Henryka Lazawert, in The Holocaust
Reader. Lucy Dawidowicz, ed. New York: Behrman House, Inc. 207-208.
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IF WE MUST DIE

Claude McKay

If we must die—let it not be like hogs

Hunted and penned in an inglorious spot,
While round us bark the mad and hungry dogs,
Making their mock at our accursed lot.

If we must die-oh, let us nobly die,

So that our precious blood may not be shed

In vain; then even the monsters we defy

Shall be constrained to honor us though dead!

Oh Kinsmen! We must meet the common foe;
Though far outnumbered, let us show us brave,
And for their thousand blows deal one deathblow!
What though before us lied the open grave?

Like men we’ll face the murderous, cowardly pack,

644 Pressed to the wall, dying but fighting back!

Source: “Babi Yar,” Yevgeny Yevtushenko; “If We Must Die,” Claude Mc Kay; “The Little Smuggler,” Henryka Lazawert, in The Holocaust
Reader. Lucy Dawidowicz, ed. New York: Behrman House, Inc. 207-208.
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THE LITTLE SMUGGLER

Henryka Lazawert

Over the wall, through holes, and past the
guard.

Through the wires, ruins, and fences,
plucky, hungry, and

determined

| sneak through, dart like a cat.
At noon, at night, at dawn,

In snowstorm, cold or heat,

A hundred times | risk my life
And put my head on the line.

Under my arm a gunny sack,
Tatters on my back,

On nimble young feet,

With endless fear in my heart.

But one must endure it all,
One must bear it all,

So that tomorrow morning
The fine folk can eat their fill.

Over the wall, through holes, bricks,
At night, at dawn, at noon,
I move silently like a shadow.
And if the hand of destiny
Should seize me in the game,
That’s a common trick of life.
You, mother, do not wait up for me.
| will return no more to you,
My voice will not be heard from afar.
The dust of the street will bury
The lost fate of a child.
And only one request
Will stiffen on my lips;
Who, Mother mine, who
Will bring your bread tomorrow?

QUESTIONS TO THINK ABOUT

1.
2.
3.

List the sentences with the word

List the sentences with the word “my”. What is revealed about being a little smuggler

What is his only request?

II|II

. What is revealed about being a litle smuggler?

Source: “Babi Yar,” Yevgeny Yevtushenko; “If We Must Die,” Claude Mc Kay; “The Little Smuggler,” Henryka Lazawert, in The Holocaust
Reader. Lucy Dawidowicz, ed. New York: Behrman House, Inc. 207-208.
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TO ARMS

The Proclamations of the Rebels
in the Ghetto of Vilna

Three Jews, defend yourselves with arms!

The German and Lithuanian hangmen have approached the gates of the Ghetto. They
have come to murder us! Soon they will be leading us in droves through the gates.

Thus hundreds were led away on Yom Kippur!

Thus were led away our brothers and sisters, our mothers and fathers, our children.
Thus tens of thousands were led to their death! But we shall not go!

We will not stretch out our necks to the slaughterer like sheep!

Jews, defend yourselves with arms!

Do not believe the lying promises of the murderers. Do not believe the words of
traitors. Whoever leaves the Ghettos is sent to Ponar, (a Vilna suburb where Jews
were murdered in tens of thousands.)

Ponar means Death!

Jews, we have nothing to lose; sooner or later we shall be killed. Who can believe
that he will survive when the fiends are exterminating us with calculated efficiency.
The hands of the executioner will ultimately reach everyone; escape and cowardice
will save no one.

Only armed resistance can possibly save our lives and our honor.

Brothers, it is better to die in the battle of the Ghetto than to be led away like sheep
to Ponar! Lest you forget there is an organized Jewish fighting force which will rebel
with arms.

Help the Rebellion!

Do not hide in hideaways and shelters. In the end you will be caught like rats in the
traps of the murders.

Masses of Jews, get out into the streets! If you have no arms, raise your hammers!
and those who have no hammer let them use iron bars, even sticks and stones!

For our fathers!

For our murdered children!
As payment for Ponar!

Kill the murderers!

In every street, in every yard, in every room, in the Ghetto and outside kill the mad
dogs!

Jews, we have nothing to lose; we shall save our lives only when we Kill the killers
Long live Liberty
Long live our armed resistance!

Death to the murderers!

Command of the United Partisan Organization,
Vilna Ghetto, September 1, 1943

Source: “Babi Yar,” Yevgeny Yevtushenko; “If We Must Die,” Claude Mc Kay; “The Little Smuggler,” and “To Arms,” Henryka Lazawert, in
The Holocaust Reader. Lucy Dawidowicz, ed. New York: Behrman House, Inc. 207-208.
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STUDENTS WILL ANALYZE VARIOUS
FORMS OF SPIRITUAL AND REGLIGIOUS
RESISTANCE

Hans Krasa: Terezin Music Anthology Volume Ill. CD.Koch International Classics,
Port Washington, New York, 1996.
(available through the U.S. Holocaust Memorial Museum or the publisher listed above)

The Terezin Music Anthology, a projected series of nine CDs, is documenting all the surviving music
created in Terezin concentration camp. Performing and recording this music is intended to serve not
only as a memorial to those who lived, suffered, and perished in Terezin, Auschwitz, and other camps,
but also to celebrate their inextinguishable human spirit by bringing their work to an international
public and to its rightful place in the normal repertoire of the music of our time.

David Bloch, Producer

Background information excerpted from the CD booklet
edited by Emilie Berendson and Irena Motkin

Introduction

The fortress town on Terezin..., sixty kilometers from Prague, was built by Austro-Hungarian Emperor Josef
Il in the 1780s in honor of his mother, Empress Maria Theresa. The shape of the town’s outer walls,
surrounded by a deep moat, resemble a six-pointed star, an ironic fact in view of Terezin’s later
history...In January 1942, at the Wannsee Conference,...the town [which] was conveniently located to serve as
a transit camp, facilitating the transportation of mass numbers of Jews from the Czech lands and other European
countries to the Kkilling centers in the “East.”

Spontaneously, and not without risk, a secret cultural life began to flourish in Terezin..when the racist
Nuremberg laws, enacted by the Germans in 1935 in Germany, became effective in Czechoslovakia with
annexation in 1939. These laws prevented public appearances by Jewish actors, singers and musicians, and the
enforced eight o'clock curfew meant that audiences at theater, concerts and lectures would be free of
Jews...Chamber music groups were numerous in Terezin’s rich musical life, particularly string quartets.

While at first it was forbidden to bring instruments into the ghetto...Germans began to view this activity
favorably, sensing that it could have propaganda value in serving to deflect rumors of the genocide actually
taking place elsewhere...Insufficient food, which seriously weakened the Terezin inmates, was counterbalanced
for many of them by a most varied and excellent musical fare...The loss of precious physical calories was—
for some, though not all—offset by the addition of cultural and spiritual ones.

Source: Hans Krasa: Terezin Music Anthology. Volume Ill. CD. Koch International Classics, Port Washington, New York, 1996.
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Hans Krasa

Hans Krasa was born in Prague on November 30, 1899. Krasa studied with Alexander Zemlinsky in Prague,
and in 1921, even prior to the completion of his studies at the German Music Academy in that city, he began
working as a vocal coach at the New German Opera. ..Krasa had some performances in the United States and
France in the 1920s and several of his compositions were published in Vienna and Paris. After spending several
years in Terezin, where he was active in its musical life, he left for Auschwitz on transport Er on October 16,
1944 ... and perished immediately in a gas chamber.

Hans Krasa: Terezin Music Anthology Vol. 11l

Although the CD is dedicated to the works Krasa wrote in Terezin, it begins with a song from the incidental
music he wrote in 1935 to Adolf Hoffmeister’s comedy, Mladi Ve Hre (Youth in the Game).

Krasa’s final composition [Passacaglia and Fugue] in the ghetto (and in his life) was completed August 7,
1944...The initial impression of the fugue is its frantic pace...One can hardly help thinking that for
all his artful nostalgia, so caressingly offered earlier in the work, that here it is a kind of cold fear
which prevails in this his last musical essay.

While the work [Brundibar] had nothing to do with the onset of the Second World War or the
Holocaust, it acquired great symbolic meaning through its initial and subsequent presentations...The
finale of the opera was included in the Nazi propaganda film on the ghetto in 1944. It was not difficult for the
children and their audiences to make an association between Brundibar, the nasty hurdy-gurdy man, and Hitler,
and the performances, under the terrible conditions of their bondage, had an impact of such force that they are
intensely remembered even today, more than fifty years after the event.

[there were] Several on-camera musical performances of the notorious propaganda film Theresienstadt - Ein
Dokumentarfil aus dem judischen Siedlungsgebiet [A documentary film from the Jewish settlement areq] ... The
third surviving performance is the entire finale of Brundibar. For two and one half minutes these children,
hopeful to the end (which for most was shortly to be an Auschwitz gas chamber), recorded their victorious song
for posterity.

..While their first song had a typical folk-like text (“Ducks and geese up high were flying on a windy
day...”), the second, also concerned with flight, alluded to the real-life figure of a popular children’s story,
Captain Novak, a Czech pilot well-known as Ace in the 1930s and a hero in World War II.

... After the lullaby everyone sings a victory march asserting that if they stand united and work together,
they can overcome the wicked Brundibar.

DISCUSSION

1. Explain why the shape of Terezin is referred to as “ironic.” (Use the first highlighted excerpt.)

2. According to Bloch, the producer of the CD, why did Jews risk their safety to participate in cultural life2
Discuss the second highlighted quote in the introduction.

3. Discuss how using Terezin's cultural achievement used for Nazi propaganda benefited the inmates.

4.  After listening to the selection, “Passacaglia and Fugue,” Krasa’s last composition, discuss the “mood” of
the piece. Use the third highlighted excerpt as a basis for discussion.

5. The lyrics of the opera Brundibar are printed in the CD booklet. While listening to the music, students

read the lyrics that were written to accompany it. Discuss the mood of the music and how the lyrics

became known as a symbol of the Holocaust.

What political statement did the opera “Brundibar” make?

7. According to Bloch, the producer of the CD, “Performing and recording this music is intended to serve not

o

only as a memorial to those who lived, suffered, and perished in Terezin, Auschwitz, and other camps,
but also to celebrate their inextinguishable human spirit by bringing their work to an international
public and to its rightful place in the normal repertoire of the music of our time.” Do you agree/disagree?
Support your answer.

Source: Hans Krasa: Terezin Music Anthology. Volume Ill. CD. Koch International Classics, Port Washington, New York, 1996.
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ABRAHAM LEWIN

Lawrence L. Langer

Abraham Lewin was born in Warsaw in 1893.
He came from an Orthodox Hasidic family. His
father was a rabbi; his grandfather, a shokhet
responsible for the ritual slaughtering that made food
kosher. He attended Hebrew school as a child, and
then studied at a yeshiva, or rabbinical academy.
Lewin’s father died when the boy was in his teens, by
the time he was twenty, he had abandoned
traditional Hasidic dress.

Forced to support his mother and sisters, Lewin
took a job as teacher of Hebrew, biblical studies, and
Jewish studies at a private Jewish secondary school
for girls. Among the staff members was Emanuel
Ringelblum, who was to found the Oneg Shabbes
archive, a secret record of the history of Warsaw
Jewry under Nazi oppression, which included
Abraham Lewin’s diaries.

In 1928, Lewin married Luba Homer, a teacher
at the school. Her roundup and deportation is
described, with terrible desperation in “Diary of the
Great Deportation,” which is included here. In 1934,
Lewin and his wife visited Palestine with their
daughter, Ora, and considered emigrating, but
Lewin’s poor health forced them to return to Poland,
where they remained until the German invasion in
1939 made further plans to leave impossible.

The Warsaw ghetto was established by the
Germans in October 1940; the following month, they
announced that it would be closed off from the rest
of the city. Lewin probably began his diary entries a
few months later though the surviving portions show
an initial entry dated March 26, 1942. The Germans
established a Judenrat, or Jewish Council, to govern
the internal affairs of the Warsaw Jewish community.
To head it they appointed Adam Czerniakow. Like
Chaim Rumkowski in Lodz, Czerniakow worked
tirelessly to improve conditions for his fellow Jews,
but unlike Rumkowski he had fewer and fewer
illusions about the impact of his negotiating powers.
In July 1942, on the eve of the mass deportation to
Treblinka, he committed suicide rather than preside
over the presumable slaughter of the bulk of
Warsaw’s Jews.

Levin’s detailed description of this ordeal, which
began on July 22 and ended fifty-four days, later is
nothing short of harrowing. Approximately 265,000
of the ghetto’s Jews were sent to their deaths in the

gas chambers cruelly at Treblinka. At the end of the
period, about 50,000 Jews remained. As the days
drift by and Lewin meticulously records the names of
his friends and associates who have vanished forever,
one gets the sense of a nightmarish atmosphere of
terror and despair that was slowly paralyzing and
consuming an entire people. When the “action”
paused in mid-September 1942—it was to resume, on
a smaller scale, the following January—Lewin wrote
in his diary: “Jewish Warsaw now has the air of a
cemetery.”

Lewin was not to live to see it totally reduced to
ashes. His last entry is dated January 16, 1943, a few
days before the beginning of the second “action,” and
one assumes that he and his daughter were caught in
this roundup and sent to their deaths. But Lewin had
not been naive about the prospects for survival. On
January 11, he wrote; “(O)ver our heads hangs the
perpetual threat of total annihilation. It seems they
have decided to exterminate the whole of European
Jewry.”

As a member of Ringelblum’'s Oneg Shabbes
enterprise (a code name for the underground archive
that literally means “Joy of the Sabbath” and refers to
the custom of celebrating the end of a Sabbath
service with light refreshments), Lewin shared the
responsibility for chronicling for future generations
all features of ghetto life. His devotion to this task
must have been all-consuming, since it continued
despite the loss of his wife, a personal tragedy to
which he returned repeatedly in his diary. Together
with other volumes of the archive, Lewin’s diary was
buried in milk cans and metal chests, from which
some parts were recovered in 1946 and 1950. They
included Lewin’s entries from March 1942 to January
1943,

Before his own capture and execution,
Ringleblum wrote of Lewin’s work: “The clean and
compressed style of the diary, its accuracy and
precision in relating facts, and its grave contents
qualify it as an important literary document which
must be published as soon as possible after the War.”
The first part of Lewin’s diary is written in Yiddish.
The second, about the great deportation, is in
Hebrew: portions were translated into Yiddish in the
early 1950s. Both sections only appeared in English,
as A Cup of Tears: A Diary of the Warsaw Ghetto,

Source: Langer, Lawrence L., ed. “Abraham Lewin.” Art from the Ashes: A Holocaust Anthology. New York: Oxford University Press, 1995.
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almost fifty years after the events they record.
Journals and Diaries

Wednesday, 12 August

Eclipse of the sun, universal blackness. My Luba
was taken away during a blockade on 30 Gesia Street.
There is still a glimmer of hope in front of me.
Perhaps she will be saved. And if, God forbid, she is
not? My journey to the Umschlagplatz—the
appearance of the streetsfills me with dread. To my
anguish there is no prospect of rescuing her. It looks
like she was taken directly into the train. Her fate is
to be a victim of the Nazi bestiality, along with
hundreds of thousands of Jews. | have no words to
describe my desolation. I ought to go after her, to die.
But I have no strength to take such a step. Ora—her
calamity. A child who was so tied to her mother, and
how she loved her.

The ‘action’ goes on in the town at full throttle.
All the streets are being emptied of their occupants.
Total chaos. Each German factory will be closed off in
its block and the people will be locked in their
building. Terror and blackness. And over all this
disaster hangs my own private anguish.

Thursday, 13 August

The 23rd day of the slaughter of the Jews of
Warsaw. Today about 3,600 people were removed
from Tobbens' buildings, mainly women and
children. Today is Ora’s fifteenth birthday. What a
black day in her life and in my life. | have never
experienced such a day as this. Since yesterday | have
not shed a single tear. In my pain I lay in the attic
and could not sleep. Ora was talking in her sleep:
‘mamo, mamusiu, nie odchodz beze mnie!" [‘Mother,
Mama, don't leave me’]! Today | cried a lot, when
Gucia came to visit me. | am being thrown out of the
flat at 2 Mylna Street: they have already taken most
of my things. Those who have survived are thieving
and looting insatiably. Our lives have been turned
upside down, a total and utter destruction in every
sense of the word.

I will never be consoled as long as I live. If she
had died a natural death, | would not have been so
stricken, so broken. But to fall into the hands of such
butchers! Have they already murdered her? She went
out in a light dress, without stockings, with my
leather briefcase. How tragic it is! A life together of
over 21 years (I became close to her beginning in
1920) has met with such a tragic end.

Friday, 14 August

The last night that | will spend in my war-time
flat at 2 Mylna Street. The sight of the streets: the
pavements are fenced off, you walk in the middle Of
the road. Certain streets, such as Nowolipie (on both
sides of Karmelicka), Mylna and others are

completely closed off with fences and gates and you
can't get in there. The impression is cages. The whole
of Jewish Warsaw has been thrown out of the
buildings. There is a full-scale relocation of all Jews
who have not yet been rounded up and are still in
the town. Whole streets that have been given over to
the German firms; Muller, Tdbbens, Schultz,
Zimmerman, Brauer and others. We have been sold
as slaves to a load of German manufacturers. The
living of those in the workshops: hunger and hard
labour. Their ration: a quarter kilo of bread a day ard
a bowl of soup.

The ‘action’ continues—today is the 23rd day.
Yesterday they took away from Tobbens’ workshops
about 3,000—4,000 men and women, mostly women
and children. This morning the Jewish community
council posted a new announcement: all Jews who
live in Biala, Elektoralna, Zielna, Orla, Solna, Leszno,
odd numbers in Ogrodowa, Chlodna Streets have to
leave their flats by tomorrow, 15 August. Yesterday
and today, a huge number of people killed—victims of
the blockades. | am moving my things over to Nacia’s
at 14 Pawia Street.

Setting up of blockades on Nowolipie and
Karmelicka Streets. Further victims—there are more
deaths today, and very many driven out. There is talk
of 15,000. | have heard that measures decreed in the
expulsion orders are directed mainly against women
and children. The police commandant of the second
district is trying to save his wife and children. A new
raid on the Jewish Self-help Organization at 25
Nowolipki Street. Dr. Bornsztajn and his wife taken
away, Elhonen Cajtlin with his son and others. This
was carried 6ut by Jewish policemen without the
Germans, that is, on their own initiative. Renja
Szajnwajis | have heard that Yitshak Katznelson’s
wife and one of his children have been seized. The
second day that | am without Luba. 1 am now also
without a place to live. |1 have nowhere to lay my
head. The number rounded up has reached 190,000,
just counting those expelled, excluding those who
have been killed and those who have been sent to the
Dulag at 109 Leszno Street.

Every crime in history, like the burning of Rome
by Nero, pales into insignificance in comparison with
this. Kirzhner has been taken away from work and
deported. Together with him they took away a
further 28 people. All were aged 35 and over. The
same thing has happened, | have learnt, in another
placowka: 29 people were taken away and deported.

Saturday, 15 August

Today is the 25th day of the bloody ‘action’
carried out by the butchers. | spent the night at 17
Dzielna Street. The rain of shooting started at half
past nine in the evening. Deaths in the street. The
whole night incessant movement in and out of the

Source: Langer, Lawrence L., ed. “Abraham Lewin.” Art from the Ashes: A Holocaust Anthology. New York: Oxford University Press, 1995.
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Pawiak Gutkowski sends his only son, three and a
half years old, to the cemetery to have him taken to
Czerniakow. | have nowhere to rest my head at night.
Gucia is being thrown out of her flat. Nacia and
Frume are not allowed to enter. All the orphanages
have been emptied. Korczak went at the head of his
children. The pain because of the loss of L. is
becoming more intense. My soul can find no peace,
for not having gone after her when she was in
danger, even though | could also have disappeared
and Ora would have been left an orphan. The most
terrible thing is that Landau and Sonszajn misled me
by saying that Luba wasn't in the queue. Be that as it
may, the anguish is terrible and it will never be
dimmed.

Rumours about reports arriving from women
who were deported from Biala-Podlaska and
Bialystok.

Today by eight o'clock there was a blockade on
Mila, Gesia, Zamenhof and other streets. ‘Our spirit is
weary of the killing.” How much longer? Yesterday a
huge number of bodies were brought to the cemetery,
victims of the blockade of Tobbens’ workshops.
Today they were also taking people from the ‘shops’.
It will soon be seven o’clock and the blockade on
Gesia is still continuing, around our factory. The
Jewish police have been looting, breaking open flats,
emptying cupboards, smashing crockery and
destroying property, just for the fun of it. More
people were killed today in the course of blockades.
People killed during the blockade. Mirka Priwes, her
mother and brother have been deported. Yitshak
Katznelson'’s wife and two of his children have been
seized and deported.

The desolation and chaos is greatest on the
streets from Chlodna to Leszno Streets, all the Jewish
possessions have been abandoned and Polish thugs
with the Germans will loot everything. The whole of
Jewish Warsaw has been laid waste. That which
remains is a shadow of what was, a shadow that tells
of death and ruin.

Sunday, 16 August

Today is the 26th day of the ‘action’, which is
continuing with all its atrocities and animal savagery,
a slaughter the like of which human history has not
seen. Even in the legend of Pharoah and his decree:
every newborn boy will be thrown into the river.

People who have returned from the
Umschlagplatz have told of women who were seized
yesterday who were freed if they sacrificed their
children. To our pain and sorrow many women saved
themselves in this way—they were separated from
their children, aged, three to 12 to 14, and if they
had identity papers, they were freed. Any woman
carrying a child or with a child next to her was not
freed. The Germans’ lust for Jewish blood knows no
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bounds, it is a bottomless pit. Future will not believe
it. But this is the unembellished truth, plain and
simple. A bitter, horrifying truth.

The Jewish police have received an order that
each one of them must bring five people to be
transported. Since there are 2,000 police, they will
have to find 10,000 victims. If they do not fulfil their
quotas they are liable to the death-penalty. Some of
them have already received confirmation that they
presented the required number. Since every Jew has
some kind of documentation—in the main valid
ones—they tear up every document they are shown
and round up the passers-by. It is now dangerous for
every Jew to go out on to the street. No one goes out.

Rumours have reached me again that letters
have allegedly arrived the deportees saying that they
are working in the area of Siedlice and conditions
are not bad. Lifschitz’s son (my friend from
elementary school) told me that his daughter herself
had read one of these letters from an elderly couple.

As things are developing, a handful of Jews will
be left, those of a designated age. Apart from this
there will be no way for a Jew to survive: there will
be nownhere to live and no bread. The position of the
old is especially tragic: they have no way out. They
can either give themselves up into the hands of the
butchers, or take their lives themselves, or hide out
and live in dark corners and cellars, which is also
very difficult because of the general expulsions from
the buildings and the upheaval of the residents. In
those buildings that have been taken over by new
occupants, no strangers are let in. It is easier for an
animal to find a hiding place and a refuge in the
forest than for a Jew to hide in the ghetto.

Now (four in the afternoon) | have heard that
there are no Germans at all in the Umschlagplatz.
There are only Jews there and they are carrying out
the bloody and terrible operation. Today rumours are
going round that an order has been issued that all
wives and children of officials have to report at the
Umschlagplatz. Josef Erlich and his family have been
killed, so | have heard. According to certain reports,
Czerniakow's place here with us—a la Rumkowski—
will be inherited by Gancwajch, the man they had
been hunting and trying to kill. He is outside the
ghetto at the moment.

Source: Langer, Lawrence L., ed. “Abraham Lewin.” Art from the Ashes: A Holocaust Anthology. New York: Oxford University Press, 1995.
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AVRAHAM TORY

Lawrence L. Langer

Avraham Tory was born Avraham Golub (golub
means “dove” in Russian; tory is the Hebrew
equivalent for “turtledove™) in Russian Lithuania in
1909. He graduated from the Hebrew high school in
1927 and began to study law at the University, of
Kovno. In 1930, he came to the United States where
he continued to study law at the University of
Pittsburgh. After his father's unexpected death in
1931, he returned to Lithuania and the university.

Awarded his law degree in 1934, Tory eventually
secured a job as assistant to one of the few Jewish
law professors at the University of Lithuania. Because
he was Jewish, Tory found it virtually impossible to
obtain a license to practice law. During the 1930s, he
was active in Zionist movements and was, in fact,
attending an international Zionist conference in
Geneva when the Germans invaded Poland on
September 1, 1939. He decided to return to
Lithuania, which by then had become a Soviet
satellite.

Because of his Zionist activities, Tory was under
surveillance by the Soviet secret police, so he left
Kovno and went into hiding in Vilna. He was there
when the Germans invaded Russia on June 22, 1941,
but he soon returned to Kovno. Writing (and later
dictating) in Yiddish, Tory made his first entry at
midnight of that momentous invasion day. From then
until he escaped from the ghetto in April 1944, he
made regular entries detailing the fate of Kovno's
35,000 Jews. As deputy secretary to the Jewish
Council of Elders (formed by German order), Tory
had access to most German decrees, which he
preserved along with his own chronicle. He also
encouraged artists and photographers to keep a
visual record; some of their work remains and is
included in the English-language edition of Tory's
diaries, Surviving the Holocaust: The Kovno Ghetto
Diary (1990), from which the following selection,
“Memoir,” is taken.

Tory buried his materials in five crates before he
escaped from the ghetto, but when he returned to
rescue them after the Russian liberation, he was able
to retrieve only three crates from the ruins. He
ignored the orders of the Soviet secret police to turn
over all documents to them, and after an arduous and
risky journey through several East European
countries (during which he was forced to leave some

of his precious cargo in trustworthy Jewish hands for
later delivery), he finally arrived in Palestine in
October 1947 and retrieved as much as he could.
Tory, who now lives in Israel, estimates that he has
in his possession about two-thirds of the original
diary with its accompanying documents.

Unlike the terse entries in Adam Czerniakow’s
Warsaw ghetto diary, which attempt little portraiture
of the Nazi administrators with whom the head of the
Warsaw Jewish Council came into almost daily
contact. Tory’s descriptions of encounters with
various German officials give us a complex glimpse
at how ruthless these murderers were, disguising
their intentions by assuming a restrained and
sometimes civil demeanor when their victims
bargained for more food, more fuel, more space and
more work. The leaders of the Jewish Council in
Kovno showed none of the dogmatic arrogance
displayed by Chaim Rumkowski in Lodz, but their
efforts were in the end no more successful than his,
not because their strategies were inept but because
(unknown to them) their enemies were determined
from the start to kill them all.

Among the most graphic narratives in Tory’s
diary are the reports of German “actions,” when
large numbers of Jews were rounded up and sent to
the Ninth Fort outside Kovno for execution. One of
the grimmest is his account of the burning of the
Jewish hospital and orphanage on October 4, 1941,
some of the patients and children were shot and
buried in a pit in the courtyard, while others
perished inside the buildings. But the most
harrowing entry, which is included here, describes
the day when most of Kovno's Jews were assembled
in the ghetto square and 10,000 were selected and
sent to their deaths. Tory’s eyewitness account of this
event, the notorious “great action,” remains one of
our most vivid testaments to the mass murder of
European Jewry.

Memoir

October 28, 1941

On, Friday afternoon, October 24, 1941, a
Gestapo car entered the Ghetto. It carried the
Gestapo deputy chief, Captain Schmitz, and Master
Sergeant Rauca. Their appearance filled all onlookers

Source: Langer, Lawrence L., ed. “Avraham Tory.” Art from the Ashes: A Holocaust Anthology. New York: Oxford University Press, 1995.
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with fear. The Council was worried and ordered the
Jewish Ghetto Police to follow all their movements.
Those movements were rather unusual. The two
Ghetto rulers turned neither to the Council offices
nor to the Jewish police, nor to the German labor
office, nor even to the German commandant, as they
used to in their visits to the Ghetto. Instead, they
toured various places as if looking for something,
tarried a while in Demokratu Square, looked it over,
and left through the gate, leaving in their wake an
ominously large question mark: what were they
scheming to do?

The next day, Saturday afternoon, an urgent
message was relayed from the Ghetto gate to the
Council: Rauca, accompanied by a high-ranking
Gestapo officer, was coming. As usual in such cases,
all unauthorized persons were removed from the
Council secretariat room and from the hailway, lest
their presence invoke the wrath of the Nazi fiends.

The two Germans entered the offices of the
Council. Rauca did not waste time. He opened with a
major pronouncement: it is to increase the size of the
Jewish labor force in view of its importance for the
German war effort-an allusion to the indispensability
of Jewish labor to the Germans. Furthermore, he
continued, the Gestapo is aware that food rations
allotted to the Ghetto inmates do not provide proper
nourishment to heavy-labor workers and, therefore,
he intends to increase rations for both the workers
and their families so that they will be able to achieve
greater output for the Reich. The remaining Ghetto
inmates, those not included in the Jewish labor force,
would have to make do with the existing rations. To
forestall competition and envy between them and
the Jewish labor force, they would be separated from
them and transferred to the small Ghetto. In this
fashion, those contributing to the war effort would
obtain more spacious and comfortable living
quarters. To carry out this operation a roll call would
take place. The Council was to issue an order in
which all the Ghetto inmates, without exception, and
irrespective of sex and age, were called to report to
Demokratu Square on October 23, at 6 A.M. on the
dot. In the square they should line up by families and
by the workplace of the family head. When leaving
roll call they were to leave their apartments, closets,
and drawers. Anybody found after 6 A.M. in his home
would be shot on the spot.

The members of the Council were shaken and
overcome by fear. This order boded very ill for the
future of the Ghetto. But what did it mean? Dr. Elkes
attempted to get Rauca refused to divulge some
information about intention behind this roll call, but
his efforts bore no fruit. Rauca to add another word
to his communication and, accompanied by his
associate left the Council office and the Ghetto.
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The members of the Council remained in a state
of shock. What lay in wait for the Ghetto? What was
the true purpose of the roll call>? Why did Rauca
order the Council to publish the order, rather than
publish itself? Was he planning to abuse the trust the
Ghetto population had in the Jewish leadership? And
if so, had the Council the right to comply with
Rauca’s order and publish it, thereby becoming an
accomplice in an act which might spell disaster?

Some Council members proposed to disobey the
Gestapo and not publish the order, even if this would
mean putting the lives of the Council members at
risk. Others feared that in the case of disobedience
the arch-henchmen would not be contented with
punishing the Council alone, but would vent their
wrath also on the Ghetto inmates, and that
thousands of Jews were liable to pay with their lives
for the impudence of their leaders. After all, no one
could fathom the intentions of Rauca and his men;
why, then, stir the beasts of prey into anger? Was the
Council entitled to take responsibility for the
outcome of not publishing the order? On the other
hand, was the Council entitled to take upon itself the
heavy burden of moral responsibility and go ahead
with publishing the order?

The Council discussions continued for many
hours without reaching a conclusion. In the
meantime, the publication of the order was
postponed and an attempt was made to inquire about
Rauca’s plans, using the contacts of Caspi-Serebrovitz
in the Gestapo. Zvi Levin, who was Caspi's’ fellow
party member (they were both Revisionists), was
asked to leave for the city, to call on him and ask him
what he knew about Rauca’s plans, and to ask Rauca
to grant an audience to Dr. Elkes. Levin found Caspi
packing his bags. The latter was stunned to learn
about the order and exclaimed spontaneously: “Aha,
now | understand why Rauca is sending me to Vilna
for three days just at this time. He wants to keep me
away from Kovno, especially now.”

Complying with Levin’s request, Caspi set out to
inform Rauca that disquiet prevailed in the Ghetto
and that the Council chairman wished to see him
that very evening. Rauca responded favorably.

The Council members agreed that the meeting
with Rauca should take place in the modest
apartment of Dr. Elkes, in order to keep the meeting
as secret as possible. At 6 P.M. Rauca arrived at Dr.
Elkes’s apartment. Yakov Goldberg, a member of the
Council and head of the Council’s labor office, was
also present. Dr. Elkes began by saying that his
responsibilities as leader of the community and as a
human being obliged him to speak openly. He asked
Rauca to understand his position and not to be angry
with him. Then he revealed his and the Council
members’ fears that the decree spelled disaster for

Source: Langer, Lawrence L., ed. “Avraham Tory.” Art from the Ashes: A Holocaust Anthology. New York: Oxford University Press, 1995.
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the Ghetto, since if the German authorities’ intention
was only to alter the food distribution arrangements,
the Council was prepared to carry out the
appropriate decrees faithfully and was prepared to
the letter. Therefore, he, went on to say, there is no
need for roll call of the entire Ghetto population,
including elderly people and babes in arms, since
such a summons was likely to cause panic in the
Ghetto. Moreover, the three roll calls which had
taken place over the past three months had each
ended in terrible “actions.” Therefore, he, Dr. Elkes,
pleaded with “Mr. Master Sergeant” to reveal the
whole truth behind the roll call.

Rauca feigned amazement that any suspicion at
all could have been harbored by the members of the
Council. He repeated his promise that a purely
administrative matter was involved and that no evil
intentions lurked behind it. He added that at the
beginning the Gestapo had, in fact, considered
charging the Council with the distribution of the
increased food rations for the Jewish labor force, but
having given thought to the solidarity prevailing
among the Jews had suspected that the food
distribution would not be carried out and that the
food delivered to the Council would be distributed
among all Ghetto residents—both workers and
nonworkers—in equal rations. The Gestapo could not
allow this to happen under the difficult conditions of
the continuing war. Accordingly, the Gestapo had no
choice but to divide the Ghetto population into two
groups. The roll call was a purely administrative
measure and nothing more.

Dr. Elkes attempted to appeal to the “conscience”
of the Gestapo officer, hinting casually that every
war, including the present one, was bound to end
sooner or later, and that if Rauca would answer his
questions openly, without concealing anything, the
Jews would know how to repay him. The Council
itself would know how to appreciate Rauca’s humane
approach. Thus, Dr. Elkes daringly intimated a
possible defeat of Germany in the war, in which case
Rauca would be able to save his skin with the help of
the Jews. Rauca, however, remained unmoved: there
was no hidden plan and no ill intention behind the
decree. Having said this he left.

After this conversation, Dr. Elkles and Goldberg
left for the Council offices, where the other Council
members were waiting for them impatiently. Dr.
Elkes’s report of his conversation did not dispel the
uncertainty and the grave fears. No one was
prepared to believe Rauca’s assertions that a purely
administrative matter was involved. The question
remained: why should the elderly and the infants,
men and women, including the sick and feeble, be
dragged out of their homes at dawn for a roll call by

families and by workplace, if the purpose was simply
the distribution of increased food rations to the
workers? Even if the plan was just to transfer part of
the Ghetto population to the small Ghetto—why was
a total roll call needed? Was it not sufficient to
announce that such-and-such residents must move
into those living quarters within the small Ghetto
which had been left empty after the liquidation of its
residents and the burning of the hospital?

Even before Rauca ordered the Council to
publish the decree, rumor, originating in various
Jewish workplaces in the city where there was
contact with Lithuanians had it that in the Ninth Fort
large pits had been dug, by Russian prisoners-of-war.
Those rumors were being repeated by various
Lithuanians and, naturally, they reached the Council.
When Rauca announced the roll-call decree, the
rumors and the roll-call no longer seemed a
coincidence.

As the rumors about digging of pits persisted,
and the members of the Council failed to give any
indication of their apprehension, an atmosphere of
fear pervaded the Ghetto, growing heavier with each
passing day. The very real apprehensions of the
Council were compounded by the fear that any
revelation of its suspicions and doubts might lead
many Jews to acts of desperation-acts which were
bound to bring disaster both on themselves and on
many others in the Ghetto.

Since the members of the Council could not
reach any decision, they resolved to seek the advice
of Chief Rabbi Shapiro. At 11 PM. Dr. Elkes,
Garfunkel, Goldberg, and Levin set out for Rabbi
Shapiro’s house. The unexpected visit at such a late
hour frightened the old and sick rabbi. He rose from
his bed and, pale as a ghost, came out to his guests.
He was trembling with emotion.

The members of the Council told Rabbi Shapiro
about the two meetings with Rauca, and about the
roll-call decree. They also told him about their fears
and asked him to rule on the question of whether
they, as public leaders responsible for the fate of the
Jews in the Ghetto, were permitted or even duty
bound to publish the decree.

The rabbi heaved a deep sigh. The question was
complex and difficult: it called for weighty
consideration. He asked them to come back to him at
6 AM. the next day. Dr. Elkes and his colleagues
replied by stressing the urgency of the matter, since
the Council had been told that it must publish the
decree before that time. Each further delay was liable
to provoke the ire of the Gestapo. The rabbi promised
that he would not close his eyes all night; that he
would consult his learned books and give them an
early reply.

Source: Langer, Lawrence L., ed. “Avraham Tory.” Art from the Ashes: A Holocaust Anthology. New York: Oxford University Press, 1995.
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When the Council members returned to the
rabbi’s house at 6 A.M. they found him poring over
books which lay piled up on his desk. His face bore
visible traces of the sleepless night and the great
ordeal he had gone through to find scriptural
support for the ruling on the terrible question facing
the Council. He lifted his head—adorned by white
beard—and said that he had not yet found the answer.
He asked them to come back in three hours’ time. But
at 9 o'clock he was still engrossed in study and put
off his answer for another two hours. At last, at 11
o'clock, he came up with the answer. In studying and
interpreting the sources, he had found that there had
been situations in Jewish history which resembled
the dilemma the Council was facing now. In such
cases, he said, when an evil edict had imperiled an
entire Jewish community and, by a certain act, a part
of the community could be saved, communal leaders,
were bound to summon their courage, take the
responsibility, and save as many lives as possible.
According to this principle, it was incumbent on the
Council to publish the decree. Other rabbis, and a
number of public figures in the Ghetto, subsequently
took issue with this ruling. They argued that it was
forbidden for the Council to publish the decree, since
by doing so it inadvertently became a collaborator
with the oppressor in carrying out his design—a
design which could bring disaster on the entire
Ghetto. Those bereft of all hope added the argument
that since the Ghetto was doomed to perdition
anyway, the Council should have adopted the
religious principle “yehareg v'al yaavor” (to refuse
compliance even on the pain of death), and refrained
from publishing the decree.

Unit V: READING #6B

Immediately after their visit to the chief rabbi,
members of the Council convened for a special
meeting and decided to publish the decree. So it was
that or. October 27, 1941, announcements in Yiddish
and in German were posted by the Council
throughout the Ghetto. Their text was as follows:

The Council has been ordered by the
authorities to publish the following official
decree to the Ghetto inmates: All inmates of
the Ghetto, without exception, including
children and the sick, are to leave their
homes on Tuesday, October 28, 1941, at
6A.M., and to assemble in the square
between the big blocks and the Demokratu
Street, and to line up in accordance with
police instructions. The Ghetto inmates are
required to report by families, each family
being headed by the worker who is the head
of the family. It is forbidden to lock
apartments, wardrobes, cupboards, desks,
etc...After 6 A.M. nobody may remain in his
apartment. Anyone found in the apartments
after 6 A.M. will be shot on sight.

The wording was chosen by the Council so that
everyone would understand that it concerned a
Gestapo order; that the Council had no part in it.

The Ghetto was agog. Until the publication of
this order everyone had carried his fears in his own
heart. Now those fears and forebodings broke out.
The rumors about the digging of pits in the Ninth
Fort, which had haunted people like a nightmare,
now acquired tangible meaning.

Source: Langer, Lawrence L., ed. “Avraham Tory.” Art from the Ashes: A Holocaust Anthology. New York: Oxford University Press, 1995.
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Unit V: READING #7

THE WHITE ROSE

Ellen Switzer

Hans and Sophie Scholl were proud, beautiful
and idealistic in 1933. When Hitler came to

power, Hans was fifteen, Sophie twelve. In describing
their life and death, their sister, Inge, in her book The
White Rose tells of their first reaction when it was
announced in the newspapers and on the radio that
Hitler had become chancellor.

“For the first time politics entered our lives,” she
wrote. “We had heard a great deal about our country,
about comradeship, love of our fellow citizens and
patriotism. We were very impressed..because we
loved our country very much...

“And everywhere, all the time, we heard that
Hitler would help our country regain greatness,
happiness, pride and prosperity. He would assure
everyone of work and food. He would not rest until
every single German was a more independent,
happier and freer person. We found this a marvelous
prospect, and, of course anything we could do to
advance this goal we would do gladly.

“To all of this idealism was added another
dimension that attracted us because it seemed almost
mystical. We saw the compact, marching units of
young people, flags flying, with their bands and their
songs. It seemed overwhelming to us..this sudden
sense of unity and comradeship. So to us it was only
natural to join the Hitler Youth. Hans, Sophie...all the
rest of us.

“We were devoted body and soul to the cause,
and we couldn't understand why our father was
neither proud nor happy about our decision. He tried
to oppose what we wanted to do. Sometimes he said:
Don't believe them...they are wolves and tyrants...
they are misusing you and the German people.”
Occasionally he would compare Hitler to the Pied
Piper of Hamelin, the rat-catcher who seduced the
children into following him to their doom with the
gay tunes of his flute. But our father’s words might
as well have been spoken into the winds, and his
attempts to restrain us were shattered by our
youthful enthusiasm.”

However, the Scholls, unlike others, had open
minds and strong consciences. Their enthusiasm
lasted only a few months...Hans was a talented guitar
player and folk singer. He had gathered songs from
many countries, and he used to sing around the
campfires. Soon he was informed that these foreign

songs were outlawed: only the songs in the official
Hitler song book were acceptable. When he laughed
at that seemingly irrational order, he was threatened
with punishment. He stopped singing. A book of
poems he loved also went on the forbidden list. It
was written by a Jew. Another book was banned: the
author was a pacificist. Both writers had been forced
to flee Germany.

Once the youngest member of his Hitler Youth
troop designed and made a flag that in the boy’s
opinion symbolized all that was great about their
country. The troop leader said that the flag would
have to be destroyed, only official symbols were
allowed. When the youngster refused to give up his
prized creation the troop leader first denounced him
furiously, then grabbed the flag and ripped it up.
Hans stepped out of his place in the troop and
slapped the leader. The tearful face of the young boy
whose creation had been dishonored was too much
for him to bear. After that, Hans lost his own
leadership position in the troop.

Other, more serious incidents came to the
Scholls’ attention. A favorite teacher disappeared
mysteriously. The day before his disappearance, he
had been ordered to stand in front of a group of
Brownshirts, each of whom, slowly and deliberately,
spat in his face. The Scholls asked the teacher’s
mother what her son had done to deserve such
treatment. “Nothing,” the desperate woman answered
them. “He just wasn’t a National Socialist (Nazi). That
was his crime.”

Rumors about concentration camps began to
circulate in the small town of Forchtenberg, of which
Herr Scholl, years before, had been mayor. Because
the children suspected that he knew more than many
others, and because they also felt that he would have
the courage to tell them what he knew, they began to
ask questions. “This is a kind of war...” he told them.
“War during peace..a battle against our fellow
citizens, against the helpless...and against the life and
freedom of all our children. It is a terrible crime.”

..At first, Hans and Sophie, and their brothers
and sisters, withdrew quietly from their Hitler Youth
activities. They spent more and more time within the
family, which according to Inge Scholl became a
“tight little island.” Eventually, they found friends
who were as disillusioned as they were, and who also

Source: Switzer, Ellen “The White Rose.” The Holocaust and Genocide: A Search, for Conscience—Anthology for Students. Harry Furman,

ed. New York: Anti-Defamation League, 1983.
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yearned to read the books that were forbidden, to
sing the songs that were not approved, to think the
thoughts that were not in the official publications.
Often they got together to discuss their feelings and
ideas. Everyone realized that this was dangerous.
Some of their friends were arrested and jailed,
usually because someone reported their independent
activities. Certainly the local Nazi spies who operated
in every village and in every city block must have
been suspicious of the group of young people that
kept to itself and did not participate in any of the
political rallies and meetings that were being called
constantly.

But everything went rather well for members of
the immediate family at least. Hans wanted to go to
medical school and was accepted at the University of
Munich, one of the finest in Germany. Sophie first
decided to become a kindergarten teacher and spent
two years training for that profession. Then, with the
start of World War Il, everything changed. Hans and
one of his brothers were called into the army,
although Hans was eventually sent back to the
university to continue his studies. Germany needed
physicians. Sophie was called into the State Labor
Service and then into the Auxiliary Military Service.
But she, too, was released and followed her brother
to the University of Munich, where she studied
biology and philosophy. Hans saw, during his medical
school rounds, wounded soldiers who told in
whispers of the massacres of Poles, Russians and
Jews. Among the physicians there were rumors that
orders had gone out in some hospitals to Kill the
retarded, the mentally ill, and the handicapped
Germans who were not “productive.”

Again, the Scholls collected around them a small
group of friends. Again, they began to discuss their
ideas and feelings. As they became more and more
appalled at what was happening around them, they
formed a small resistance group called “The White
Rose,” composed of students and a few teachers to
protest their government’s actions. They began to
publish leaflets, which they printed on an old
mimeograph machine, “to strive for the renewal of
the mortally wounded Germany spirit.” Sophie
transported the leaflets in an old suitcase, and they

QUESTIONS FOR DISCUSSION
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were sometimes distributed in corridors at the
University of Munich; sometimes they were scattered
out of windows. Copies of the White Rose
publications found their way to other universities.
Each leaflet urged the finder to reprint the message
and to pass it on.

Almost  miraculously “The White Rose”
continued to operate for about a year. However, on
February 18, 1943, the inevitable happened. Sophie
Scholl and her brother Hans were arrested at the
university with a suitcase full of pamphlets. They
were sentenced to death by a special, so-called
people’s court four days later.. The sentences were
carried out within hours of the verdict....

After their deaths, the Scholls became
underground heroes to a great many university
students who shared their ideas, but not their
willingness to lose their lives.

In an interview a few months ago a high
German government official, whose father had been
a more cautious member of the German underground
and who had thus escaped with his life, said: “When
my father heard that the Scholls had been arrested,
he mourned: ‘If only they had asked me ... | would
have told them to stop their wild and useless
rebellion, which ultimately cost them their lives. |
would have told them to save themselves for the new
Germany that would need people like them
desperately, after the war was over.” Now I'm not so
sure. We, as Germans, in our overwhelming guilt,
need bright, morally untarnished examples like Hans
and Sophie Scholl. Their death was a terrible price to
pay for the minimum of pride and honor we have
left...but perhaps it was worth paying.”

The terrible price the Scholls and their friends
paid for scattering their mimeographed pamphlets
out of a university window might not have been
necessary, however, if adults in 1933 had been half
as wise and as courageous as these young people. It
might have been relatively safe (and probably
effective) to protest the two-month jail sentence
given to the editor of the Essen paper in 1933; it was
impossible even to mourn publicly the death of the
White Rose members in 1943.

1. Why did the Scholls join the Hitler Youth in 19332 What experiences caused them to leave the Hitler

Youth?

2. What was the “White Rose”2 Do you believe Hans and Sophie’s involvement was worthwhile2 Explain.

3. Have you ever been involved in resistance for a cause that you believed was just2 What were the risks2

What happened? How did it make you feel?

DEFINITIONS
pacifist:

a person who opposes war and violence as ways to solve human problems

Youth Aliya: organization which rescued Jewish children and brought them to Palestine

Source: Switzer, Ellen “The White Rose.” The Holocaust and Genocide: A Search, for Conscience—Anthology for Students. Harry Furman,

ed. New York: Anti-Defamation League, 1983.
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THE WARSAW GHETTO UPRISING

Vladka Meed

Vladka Meed is the author of On Both Sides of the Wall: Memoirs from the Warsaw Ghetto, from which

the following excerpt is taken.

The Warsaw ghetto uprising is the most well-known of the ghetto revolts. Badly outnumbered and with

limited resources, the Jewish resistance fighters valiantly and fiercely fought from April until June 1943,

when the ghetto was burned and destroyed. Meed was a young member of the underground who,

because of her Aryan appearance, was able to live and work for the resistance movement outside of

the ghetto. In this excerpt, she describes the early days of the uprising. Following this excerpt is the last

letter the commander of the Jewish fighters, Mordecai Anielewicz, sent to a comrade on the Aryan side

of the wall that further demonstrates the spirit of those resisting evil.

On the morning of April 19, 1943, the eve of
Passover, sporadic gunfire erupted in the

ghetto. It was not the usual gunfire one heard from
the ghetto; this time the bursts were deafening.
Powerful detonations made the earth tremble. The
ghetto was surrounded by soldiers. Special S.S.
detachments, in full battle array, stood opposite the
ghetto wall. Machine-gun muzzles protruded from
balconies, windows and roofs of the adjacent Aryan
homes. German scouts reconnoitered through holes
drilled through the bricks of the ghetto wall. The
streets alongside were blocked off, patrolled by
German police on motorcycles. The battle had begun.
Although all of us had anticipated the uprising, the
actual outbreak caught us by surprise. Spontaneously,
a number of activists on the “Aryan side” gathered in
the apartment of Samsonowicz, a member of the
Central Committee. The group consisted of Bolek
(Chaim Ellenbogen), Czeslaw (Benjamin Miedzy-
recki), Stephen (S. Mermelstein), Celek (Yankel
Celemenski) and myself. Our assignment was to
obtain arms, to break through the German lines, and
to cooperate with the Fighting Organization in the
ghetto. Mikolai was to reach an accord with the
Polish underground in the hope that they would help
us implement our plans.

We waited for an answer from the Polish
partisan leadership. Things in the ghetto were
relatively quiet that morning, but by noon sporadic
fire had resumed on both sides of the wall. The
Germans had wheeled in artillery along Krasinski,
Bonifraterska, and Muranowska Streets and it was
keeping up a steady barrage. German planes,
gleaming in the sun, swooped low and circled above
the ghetto. Muranowska Street was ablaze, thick black

smoke billowing from its north side. Every few
minutes, the ground shook from an explosion; with
every artillery volley, windowpanes shattered and
buildings crumbled into rubble.

| looked at Swientojerska Street. Machine guns
had been trained at the remains of the brush factory.
Evidently, the Germans were encountering strong
resistance there; the air was filled with gunfire. |
could see familiar buildings, now in ruins, floors
collapsed, huge gaping holes, pillars of rising dust.

Suddenly, there was a deafening explosion,
louder than anything yet heard. Tanks rolled along
Nalewki Road toward the ghetto wall. Thousands of
Poles had gathered in the streets near the wall to
watch the struggle. They came from all over Warsaw;
never before had the city witnessed so bitter a
struggle in its very heart. The Poles found it almost
impossible to believe that the Jews were confronting
the Germans without outside support.

“They must have some of our officers over
there,” they insisted. “Our men must have organized
the resistance.” They were stirred, thrilled,
exhilarated. They had never expected the miserable
Jews to put up a fight. The steady stream of
ambulances carrying dead and injured Germans to
their field hospitals gave them satisfaction. “Look at
all those casualties,” they cried with delight as the
ambulances rushed by, sirens screaming.

A broadside of fire from the ghetto sprayed the
“Aryan” streets beyond the ghetto wall. The
bystanders scattered and the Germans threw
themselves flat on the ground. During a lull in the
shooting, everyone dashed for cover. Afraid to get too
close to the wall, the Germans posted Ukrainian
guards there to counter the Jewish guns.

Source: Meed, Vladka. “The Warsaw Ghetton Uprising,” in Images from the Holocaust: A Literature Anthology, by Jean E. Brown, Elaine
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That evening Mikolai briefly summarized the
situation for us. On the night of April 19th, he said,
he had been awakened by a telephone call from
Abrasha Blum in the ghetto.

‘Active resistance has begun,” Abrasha told him.
“All the groups of the Fighting Organization are
participating in the struggle. It's all very well
organized and disciplined. We are now engaged in a
battle near the brush factory. For the time being
there have been only a few casualties among our
fighters. There are more casualties among the
Germans.”

That was all: no appeals for help, no wail of
despair. Just a simple, terse communique from the
battle-front.

A second telephone call came on the night of
April 22. “Michal Klepfisz is dead. He fell in the
fighting. We are short of ammunition. We need
arms.” The conversation had been interrupted by the
telephone central office. It was the last phone call
from Abrasha Blum.

What was there to add? Our dear Michal was no
longer among us. | could not even bring myself to
think about it.

On April 17, his own birthday, as well as the
birthday of his two-year-old daughter, Michal had
succeeded in obtaining a revolver. Celek and | had
visited him in the morning and examined the
weapon. Michal was ecstatic; he caressed the weapon
and played with it like a child with a new toy

“If only | could keep it!” he sighed.

Because it was his birthday, we suggested that
Michal give us the revolver, and we would try to
smuggle it into the ghetto. Michal insisted that since
he had bought the gun himself, he had the right to
smuggle it in himself. “Who knows,” he said,
“perhaps | will teach them a little lesson with this
little instrument.” We pleaded with him, but to no
avail. That very day he took the gun into the ghetto,
and he remained there to fight, once the uprising had
erupted, rather than return to the “Aryan side.” We
learned later that Michal had fought in the
neighborhood of the brush factory, where he had set
up the “munition plants.” On the third day of the
revolt, Zalman, Marek and Michal had gone out to
scout the enemy positions. While crossing from one
house to another, they were met by a fusillade of
machine-gun fire. Zalman and Marek managed to
escape. After the shooting stopped, they recovered
Michal’s bullet-riddled body.

Our thoughts were constantly with the fighters
in the ghetto. All our plans seemed to have come to
naught. The Polish underground kept dragging its
feet, urging us to be patient, to hold on a little longer,
another day. Restless and depressed, we idled about

Unit V: READING #8

the Polish streets, trying to establish contact with the
ghetto.

Cut off from the ghetto, we were aliens on the
“Aryan side,” all alone. Aryan Warsaw watched the
Jewish resistance with amazement and observed its
toll of hated Germans with grim pleasure; but it
scarcely lifted a finger to help.

The ghetto was isolated; we on the “Aryan side”
were helpless. Extra guards had been posted around
the ghetto, making it all but impenetrable.

On the sixth day, the gunfire subsided; the
Germans withdrew their heavy artillery and
mounted machine guns instead. Stuka dive bombers
continued their deadly rain of incendiary bombs. The
muffled detonations of bombs and grenades in the
ghetto never stopped. Dense clouds of smoke
streaked with red flames rose from all over the
ghetto, spiralling upward, obscuring the buildings.
The ghetto was on fire.

That day | succeeded in getting past a German
outpost on the corner of Nalewki and Dluga after |
had persuaded the sentry that | was on my way to
see my mother at Swientojerska 21, the house of the
Dubiels. Perhaps, from the vantage point of their
dwelling just outside the ghetto wall, they might have
seen something or heard some news. The streets
were filled with soldiers. The entire quarter from
Nalewki to Swientojerska had been barred to
civilians. Numerous German and Ukrainian guards
patrolled the ghetto gates, through which a brisk
traffic of military vehicles and ambulances passed.
The cars of high-ranking S.S. officers stood parked
alongside the wall.

| was stopped and interrogated several times by
German sentries. Reaching the house of the Dubiels
at last, | found it virtually in ruins, littered with
debris and dust, windows shattered, walls riddled
with bullets. The elderly Mrs. Dubiel was confused
and frightened. Every once in a while her husband let
some Germans into what remained of the building to
search for Jews. Nellie and Vlodka moved about
listlessly with silent, frightened faces, occasionally
peeping out of a window at the burning ghetto.

During the German raids, old Dubiel had barely
managed to conceal the children. The girls had to be
rescued-but how? | tried to get near the window, but
Mrs. Dubiel held me back; it was too risky. Her
hushand had almost been Killed the day before. No
Pole could show himself at a window. | peered
through the window from behind a closet.
Swientojerska and Wolowa Streets were deserted,
glowing dim red from the fires raging in the distance,
outlined by the hillowing black clouds of smoke that
hung over the ghetto. Two groups of German
machine-gunners hunched behind a fence at the

Source: Meed, Vladka. “The Warsaw Ghetton Uprising,” in Images from the Holocaust: A Literature Anthology, by Jean E. Brown, Elaine
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intersection of the two streets. Germans and
Ukrainians in full battle array were stationed every
fifteen feet along the wall. At intervals, Germans
armed with machine guns darted past on
motorcycles, amid occasional bursts of gunfire.

“The shooting comes from our roof,” Dubiel told
me. “The Germans mounted a machine gun up there.
This has been going on all night. Today it's been a
little quieter than usual.”

“Could I make contact with the ghetto through
this house?” | asked.

“No, the area is crawling with Germans,” he told
me. “You could never slip past them. Stay here for the
night, and you'll see for yourself.”

Several squads of Germans were now moving
among the houses on Wolowa Street, sprinkling some
sort of liquid from cans onto the houses and then
retreating.

“They're trying to set the houses on fire,” old
Dubiel said. “Yesterday they tried the same thing, but
it didn't work.” As he spoke, | could see Germans
throw burning rags on the houses and then hastily
withdraw. The building caught fire amid a rain of
heavy gunfire. Grenades exploded nearby. The earth
shook. The flames spread.

“Look over there,” Dubiel pointed. On the
balcony of the second floor of the burning house
stood a woman, wringing her hands. She disappeared
into the building and a moment later returned
carrying a child and dragging a featherbed, which
she flung to the sidewalk. Obviously, she meant to
jump, or perhaps to drop the child, hoping that the
featherbed would break the fall. Clutching the child,
she started to climb over the railing. Amid a spray of
bullets she slumped. The child dropped to the street.
The woman'’s lifeless body remained draped over the
railing.

The flames had enveloped the upper floor by
now and explosions were occurring with increasing
frequency and intensity. Figures appeared in
windows, jumped, only to die by gunshot in mid-air
or on the ground.

From the third floor, two men fired a few
rounds, then retreated. | turned from the window in
horror, unable to watch any more. The room was now
filled with the acrid smoke and stench of the burning
ghetto. No one spoke.

The gunfire continued sporadically throughout
the night. There were no more screams now. The
crackling of dry woodwork, the occasional collapse of
weakened floors were the only sounds heard in the
eerie stillness that had settled over Swientojerska
and Wolowa while the blazing buildings turned night
into day.

All night long | stood at the window in a state of

near-shock, the heat scorching my face, the smoke
burning my eyes, and watched the flames consume
the ghetto. Dawn came quiet and ghastly, revealing
the burned-out shells of buildings, the charred,
bloodstained bodies of the victims. Suddenly one of
these bodies began to move, slowly, painfully,
crawling on its belly until it disappeared into the
smoking ruins. Others, too, began to show signs of
life. But the enemy was also on the alert. There was
a spatter of machine-gun fire—and all was lifeless
again.

The sun rose higher over the ghetto. There was
a knock on the door. | quickly moved away from the
window; Dubiel moved to the door. Two German
officers entered.

“Anyone except your family living here?”

“No, | do not harbor any Jews.”

The Germans did not even bother to search the
place; they went straight to the window and unslung
cameras.

“It's a good site for pictures,” one remarked, “if
it weren't for those damned fires.”

For a half-hour they continued their picture-
taking, laughing and joking about those “Jewish
clowns” and their comical contortions.

When they had gone, the old woman begged me
to go, too. She was terrified, crossing herself and
mumbling prayers. The little girls bade me a silent
farewell. Dubiel escorted me through the courtyard,
the steps, and the street, all swarming with Germans.
Afraid even to look in the direction of the ghetto, |
walked quickly away, without a backward glance.
Somehow, the ghetto fought on. On the fifth day of
the uprising the Coordinating Committee on the
“Aryan side” issued an appeal in the name of the
ghetto. The message was drafted and written at
Zurawia 24. From there | brought the manuscript to
a store which served as our “drop,” and later brought
back a package of printed appeals. Written in Polish
and signed by the Fighting Organization, the appeal
stressed the heroism of the fighters and the ferocity
of the struggle. Every home was a fortress against the
Germans. The insurgents sent their fervent
salutations to all those fighting the Nazis.

“We will avenge the crimes of Dachau, Treblinka
and Auschwitz,” the appeal, proclaimed. “The
struggle for your freedom and ours continues.”

On my way back from Zoliborz with the package
of printed pamphlets, | found Bonifraterska Street
impassable because of the acrid smoke. Waves of
intense heat rolled in from the ghetto; tongues of fire
flicked hungrily across the wall at the Aryan homes.
Polish firemen had mounted the roofs of the houses
in an attempt to stave off the flames advancing from
the ghetto. A German sentry stood by, halting
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pedestrians and searching them thoroughly.

I turned quickly onto Konwiktorska Street where
I came upon some 60 Jews-men, women and
children—facing the wall, surrounded by guards with
fixed bayonets. The unfortunates, including some
very small children, looked gaunt and wild-eyed. Yet
none of them cried. Their fate was sealed.

Three days later | happened to pass the same
way. A crowd of Poles was impassively starting at a
roof nearby.

“Some Jews broke out of the ghetto and hid in
the loft of a Polish house,” one of the spectators was
telling a newcomer as | came within earshot. “But the
Germans found them and attacked the place. The
Jews returned fire and tried to escape over
neighboring roofs. Soon afterwards a tank drove
through, firing broadsides. Now you can see dead
Jews lying along the roof.”

The burning had now gone on for two
nightmarish weeks. Some areas had been reduced to
smoldering ruins. The gunfire had diminished, but it
had not stopped. The Germans marched into the
ghetto every morning and each evening at dusk they
withdrew. They worked only in broad daylight. The
Stukas still circled and swooped overhead, raining
incendiaries on the ghetto without letup; the
explosions could be heard throughout the city.

At night, however, things were quiet. Poison gas
was released into the water mains and sewers to Kill
any Jews who might be hiding there. Gentile homes
facing the ghetto along Leszno, Przejazd and
Swientojerska were burned to the ground by the
Germans. Among the houses that fell victim to the
flames was the house of the Dubiels.

Nevertheless, the revolt continued unabated.
Jewish resistance continued. The Germans had
succeeded in penetrating only a few outer sections of
the ghetto, and had contented themselves with
setting the Jewish homes afire.

Before long the admiration and excitement of
the Poles over the Jewish uprising was replaced by a
gnawing apprehension. “What's next now?” the Poles
wondered. “Will the Germans turn on us also?”

With their pitiful assortment of arms and
explosive-filled bottles our comrades in the ghetto
had dared to challenge the modern, sophisticated

Unit V: READING #8

weapons of the enemy. We on the “Aryan side” were
bursting with admiration for them, but we were
consumed also by a sense of guilt at being outside the
ghetto, in relative safety, while they were fighting
and dying. We should have been there with them,
amid the roaring fires and the crashing walls.

We stared into the fiery sky over Warsaw. Why
was there no response from the rest of the city?
Where was the help our neighbors had promised?
And the rest of the world—why was it so silent?

It is impossible to put into words what we have
been through. One thing is clear, what happened
exceeded our boldest dreams. The Germans ran twice
from the ghetto. One of our companies held out for
40 minutes and another for more than 6 hours. The
mine set in the “brushmakers” area exploded. Several
of our companies attacked the dispersing Germans.
Our losses in manpower are minimal. That is also an
achievement. Y [Yechiel] fell. He fell a hero, at the
machine-gun. | feel that great things are happening
and what we dared do is of great, enormous
importance.

Beginning today we shall shift over to the
partisan tactic. Three battle companies will move out
tonight, with two tasks: reconnaissance and
obtaining arms. Do remember, short-range weapons
are of no use to us. We use such weapons only rarely.
What we need urgently: grenades, rifles, machine-
guns and explosives.

It is impossible to describe the conditions under
which the Jews of the ghetto are now living. Only a
few will be able to hold out. The remainder will die
sooner or later. Their fate is decided. In almost all the
hiding places in which thousands are concealing
themselves it is not possible to light a candle for lack
of air.

With the aid of our transmitter we heard a
marvelous report on our fighting by the “Shavit”
radio station. The fact that we are remembered
beyond the ghetto walls encourages us in our
struggle. Peace go with you, my friend! Perhaps we
may still meet again! The dream of my life has risen
to become fact. Self-defense in the ghetto will have
been a reality. Jewish armed resistance and revenge
are facts. | have been a witness to the magnificent,
heroic fighting of Jewish men of battle.

M. Anielewicz

Source: Meed, Vladka. “The Warsaw Ghetton Uprising,” in Images from the Holocaust: A Literature Anthology, by Jean E. Brown, Elaine

C. Stephens and Janet E. Rubin. Lincolnwood, Ill.: NTC, 1997.
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ANNA’S DILEMMA

What Would You Do?

Not all Germans supported the Nazi program. Some actively opposed it. Others were silent in their

opposition. Some were put to the test.

Anna is a German citizen who lives with her
husband, Wilhelm, and their three small
children in a comfortable home in Munich, Germany.
Munich in 1938 is a center of Nazi activity in
Germany. Anna’s hushand is a high-ranking civil
service employee and a member of the Nazi party.
Wilhelm’s high-paying job was a reward for his
loyalty to the party. Although Anna leads a
comfortable life and is happily married, she disagrees
with the Nazi philosophy and her husband’s party
activities. She especially deplores the anti-Jewish laws
and decrees that Hitler's government has imposed.

During her childhood Anna’s family developed
deep friendships with a number of Jewish families in
their town, and Anna learned to respect their cultural
and religious differences. By 1938, the Nuremberg
Laws are in effect and Kristallnacht (“Night of Broken
Glass”) has recently occurred. Jews in Germany have
systematically been stripped of their political,
economic, and social rights. Some Jews are
attempting to leave the country to avoid what they
consider to be eventual catastrophe.

QUESTIONS FOR DISCUSSION

1. What values come into conflict in this story?

One night, a friend of Anna’s approaches her and
explains that he is secretly hiding Jews in Munich
until he can find transportation for them to leave
Germany. This is risky business because it is
considered a racial crime against the Volk, German
people. Anna’s friend asks her to help him by hiding
two members of a Jewish family who are wanted by
the Nazis. He explains that because of Wilhelm’s
position, nobody would suspect Anna. Also, Anna’s
property includes a rarely used guest house located
in a wooded corner. Anna is offered about 500
dollars for her cooperation.

Anna is aware that, if caught, she and her family
could face serious consequences. Also, she could
jeopardize her husband’'s good job and her family’s
security. On the other hand, she realizes that what
the Nazis are doing to the Jews, with widespread
public support, is morally wrong. She has long
believed that those who remain silent when human
rights are being violated are also guilty. Anna’s
friend tells her that he will come back the next
morning for her decision.

2. What is Anna'’s responsibility to her husband? Children2 The Jews? The government? The law? Humanity?

Which is greatest? Explain.

3. Should Anna agree to hide Jews?

4. How frequently do you think this kind of situation occurred? Why?

5. Who should be held more responsible, a person with high ideals who, on practical grounds, accepts the
Nazi policies toward the Jews, or the person with no ideals who believes in being practical all the time

and accepts Nazi policies toward the Jews2 Explain.

6. Evaluate the following statement: “All that is necessary for evil o win out over good is for good people to
do nothing.” How does this relate to Anna’s dilemma?

Source: Furman, Harry and Ken Tubertini. “Anna’s Dilemma: What Would You Do2” The Holocaust and Genocide: A Search for
Conscience—An Anthology for Students. Harry Furman, ed. New York: Anti-Defamation League, 1983.

New Jersey Commission on Holocaust Education



1. There was massive smuggling from warehouses smuggled out of the garbage to the prisoners.
and supply rooms. Most labor in the camps was 11. Locksmiths, who had special authority to go
prison labor. Those working in key places could anywhere in the camp, were useful in keeping
steal things like sardines, figs, fruit, salami, contacts with various resistance groups.
bacon, cake, bread to shirts, soap, and gloves- 12. Inmates took advantage of work assigned:
supplies intended for the Nazis. This was all (@) In the Orderly Room, one could secretly
done at great risk—but it was done. (“Canada” retouch files, reassign barracks, rearrange
was a major detail for smuggling). ration distribution.

2. There was smuggling from the medical block. (b) In “Labor Records,” people were scratched
Medicines were stolen, names were jockeyed, off the list for death shipments.
symptoms were lied about, people were (c) In “Camp Police,” discipline was
“submerged” in typhus wards. camouflaged.

3. Bank notes were stolen and used as toilet 13. There was the quiet sabotage of slackened
paper. work, faulty planning, and poor performance.

4. Letters were passed from one camp to another The issue of whether to be a good worker was
to maintain communication and contacts. a major one.

5. Members of the same family were reunited 14. Through bribery of SS guards, children could
when possible. be saved from the gas chambers.

6. Cooperatives were formed in the camp to pool 15. Those who worked as messengers, typists, and
resources. file clerks kept tabs on death lists, transports,

7. Tools were made. For example, a needle could and SS policy shifts, and notified resistance
be made by using a smashed light bulb to form leaders.

a hole in a fishbone. 16. Particularly bad Kapos could mysteriously

8. People lied about their abilities. One tried to disappear. They were set upon at night, beaten,
avoid “general work assignment” which ran the and thrown in the cesspool where they were
greatest risk of death. found days later.

9. An entire system of mimicry of SS methods was 17. Sick people could be smuggled into “Canada” to
used to prevent SS aims. Prisoners protected hide among the clothing for needed rest.
others from certain death by identification 18. Those who would fall in roll call (certain
with SS methods. Prisoner “A” would be left death) would be propped up on both sides by
with Prisoner “B,” whom the SS was convinced fellow inmates.
would continue to beat and abuse Prisoner “A.” 19. Weaker prisoners were reassigned or helped in
Instead, Prisoner “B” saved the other prisoner. heavy labor.

10. Crates of food were accidentally dropped and 20. There were innumerable cases of one inmate
reported as “shipment damage,” and often giving food to another.

DEFINITION

Canada:  building where inmates’ belongings were stored.

Unit V: READING #10

RESISTANCE IN CAMPS

Resistance was anything that contradicted Nazi objectives. Anything that eased pain or saved life, was
resistance. There was a price to be paid for any resistance: Open conflict ran the risk of death for
oneself and also for others. All decisions had to be made within this context. Perhaps the most painful
issue for judgment concerns not the methods of resistance by tortured prisoners as much as the
response of the rest of the world to their plight. Remember the victims had to contend with:

(1) little access to weapons

(2) no mobility

(3) a process of physical and psychological torture designed to wear them down
And yet there was resistance; a great deal of it. There were two types: quiet, underground “guerrilla”
resistance and the open, and often violent, armed conflict. There was a great deal of the first; and the
second was to emerge in revolts in some of the major camps and ghettos and in the forests. All of these
forms of camp resistance were designed to keep more people alive. It was assumed that those involved
in resistance were to be especially protected. What occurred in the camps was not easy to
comprehend—by seeming to go along with the process of death, inmates were able to save lives. Much
of this is more fully discussed in Terrence Des Pres’, The Survivor.

Source: Furman, Harry, ed. “Resistance in the Camps.” The Holocaust and Genocide: A Search for Conscience—An Anthology for
Students. New York: Anti-Defamation League, 1983.
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Source: Furman, Harry, ed. “Resistance in the Camps.” The Holocaust and Genocide: A Search for Conscience—An Anthology for

Students. New York: Anti-Defamation League, 1983.
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Unit V: READING #11

THE JUDENRAT GOVERNMENT

Bea Stadtler

As early as 1939, the Reich Security Main Office, headed by SS Reinhard Heydrich, established
regulations regarding the treatment of Jews in occupied areas of Poland. Using the excuse that Jews
were active in looting, all Jews living in small rural areas were transferred to large cities in which
ghettos were organized.

Ghettos were first created during the Middle Ages. Yet those first ghettos had begun as a strategy for
survival since Jews needed to defend themselves. Later, the Church would make the voluntary ghetto a
requirement for all Jews. But, even then, Jews could leave the ghetto during the day; no such freedom
would exist in the new Nazi Ghettos.

Most Jewish communities were led by Jewish councils, called Kehillot in Hebrew (singular: Kehilla).
Under the Nazis, the Kehilla became the Judenrat. The function of the Judenrat was to carry out the
orders of the Nazi officials, e.g. transferring of Jews from the rural areas; providing food and housing
in the ghettos; keeping accurate records of the number of Jews in the ghetto according to age, sex, and
occupation; and eventually, selecting those Jews who were to be “resettled.” In Warsaw, Judenrat
“decisions” were enforced by Nazi-appointed Jewish police led first by Josef Szerynski, a convert to
Christianity and a vicious anti-Semite. Their actions were also supported by detachments of Ukrainians,
Latvians, and Lithuanians.

The functions of the Judenrat presented many very difficult moral decisions. Jews argued among
themselves about whether to accept ghettoization, the distribution of ration cards, and “resettlement.”
The Judenrat seemed to give them some control over their destiny and yet in reality it had no power to
change the kinds of orders that it had to enforce. Refusal to carry out Nazi orders resulted in severe
punishment. The cruelty involved in forcing Jews to participate in the selection for their own
“resettlement” was a conscious act on the part of the Nazis, designed to degrade Jewish officials by
making them accomplices to the “Final Solution.” When faced with these difficult decisions, Jewish
leaders reacted in different ways.

In the following reading, author Bea Stadtler presents several cases in which Judenrat officials made
incredibly difficult choices, choices that meant not only life or death for themselves but also affected

their families and other Jews in the ghetto.

We know the saying “Do not judge your
neighbor until you have been in his
shoes.” Probably as you watch a film, or view TV, you
think about how you would feel and act if you were
the hero or the victim. Would you be brave? Or would
you really be a coward? Immediately, of course, you
answer—you would be brave. But in the secret hiding
place of your heart you are not so sure.

It is not often easy to be brave. Sometimes we
are surprised by the criminal, and we don’t think of
being brave-just give him money and get it over with.
Sometimes the crime begins as something very small,
and every few days additional elements are added,
until it becomes a very large and horrible crime.

These Jews [heads of the community, called the
Judenrat] were placed in the position of choosing
who would remain alive-at least for the moment. It is
not easy to be appointed to a position of power and

leadership when that power is only for the death of
your own people.

In Warsaw, Poland, Adam Czerniakow was
appointed head of the Jewish Council. He had been
born in Poland in 1880, into an educated, middle-
class family. Although he received a degree in
chemical engineering, he did not become successful
as an engineer. He did become a successful teacher in
a vocational school...

When the Germans appointed him to head the
Kehilla or community, they ordered him to set up a
council of 24 elders—the Judenrat. Most of the people
he appointed tried to get out of serving, but
Czerniakow pleaded with them, and finally they
accepted positions on the council.

Czerniakow...was caught between the Germans’
impossible demands and the struggle to ease the
terrible restrictions on his people. He was blamed for

Source: Stadter, Bea. “The Judenrat Government.” The Holocaust and Genocide: A Search for Conscience—An Anthology for Students.

Harry Furman, ed. New York: Anti-Defamation League,1983.
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everything that went wrong in the Ghetto.

One day, for no apparent reason, Nazi soldiers
broke into his office, beat him, kicked him, and
threw him down the stairs, and then took him to jail.
As he discovered more about the evil intentions of
the Nazis, he began carrying poison with him.

Just before he died, he wrote: “Because
employees of the Judenrat and their families are not
being deported yet, | have asked that the craftsmen
and garbage collectors also not be deported...”

On July 23, 1942, the Nazis came to him to sign
the mass deportation order that would send the Jews
of the ghetto to their death in the concentration
camps. He refused to sign, choosing instead to
commit suicide. He left a note for his colleagues
which begged them not to think of him as a coward.
“l am helpless, my heart breaks from pain and pity. |
can no longer stand this...”

Ugo Foa, in the Rome Ghetto, kept reassuring the
Jews of Rome that they were safe. The Nazis promised
protection for the Jews of the ancient city, living in
the shadow of the Pope. But the Pope was more
concerned with the possibility that the Italians might
become Communists than he was about the murder
of the Jews. Though Foa was warned about the
deportations and gas chambers, he kept telling
himself and others that the Jews of the Holy City of
Rome would be spared.

Important Jews in the community begged Foa to
destroy the lists of the thousands of Jews who lived
in Rome. He refused to do so. On a Sabbath day,
October 16, 1943, the Nazis, aided by the lists that
they had taken from Foa’s office, rounded up the Jews
of Rome and deported them.

Chaim Rumkowksi of the Lodz Ghetto was
different. It is believed that he sought the leadership
of the ghetto, so that he would have power and be
important. Through this power, he thought he could
gain wealth, and people would look up to him. But

QUESTIONS FOR DISCUSSION

this was at the expense of other Jews in the Lodz
Ghetto. He was a great organizer, though, and
organized workshops, hospitals, and schools.
Rumkowski had a sincere liking for little children
which, however, did not stop him from leading them
to the railroad station to certain death...

He became very dramatic wearing a long cloak
and shining boots, carrying a cane, and always
insisting that a gray horse draw his carriage. He
permitted no opposition, and allowed no negative or
critical writings. He was considered an evil and
terrible dictator by those poor Jews of the ghetto.
However his ghetto was the best organized and most
productive of all the ghettos. Because of this the Lodz
Ghetto was the last to be destroyed..When his
usefulness to the Nazis was over, he was sent to the
gas chamber along with the rest of the Jews of Lodz.

Another leader of a smaller Jewish community
was shot because he refused to hand over children,
sick, and aged people to the Nazis. “I am no master
over human life,” he told the Nazis, “I will not give
you Jews.” In another community, the Nazis
demanded that both Jews and non-Jews fulfill a quota
for a supposed act of sabotage against them. The non-
Jews supplied the quota, but the Jewish leader
refused, saying “you may take me away, but I am not
going to deliver innocent people to their death.” He
was killed. Many leaders resigned and were killed by
the Nazis because they refused to be tools in the
hands of the Killers.

One desperate leader said: “I must select people
for deportation for gassing. If | refuse I'll be shot.
This would be the simplest solution for me. But then
what happens? The Nazis have said if | die, they will
make the selections. That would mean the rabbis,
scholars, poets would go in the oven first...I no longer
enjoy being alive. If you know a better way than the
one | have found, show it to me, and if you don't, tell
me: shall | stay or shall | have myself shot?”

1. Why did the Nazis organize the Judenrat? What advantages did it have for them2 Were there any

advantages for the Jews2 Explain.

2. Why did the Judenrat pose serious moral dilemmas for the Jewish leaders?2 What were some of these

dilemmas2 Why would Jews agree to serve on the Judenrat?

3. In February 1940, Adam Czerniakow was offered a certificate to go to Palestine. He refused to leave

and was very angry at those leaders who decided to leave the ghetto. How do you react to this2

4. Evaluate each of the leaders’ decisions discussed in the reading. Which do you consider to have

displayed courage? Cowardice? Explain. Is courage necessary for effective leadership? Explain.

5. The Jewish Police were actually known as the “Order Service.” What does this title tell you about their

function?

DEFINITIONS
Ghettos:
Deportation:

areas of large cities in which Jews were forced to li
Nazi process of transporting Jews to the death camps

Source: Stadter, Bea. “The Judenrat Government.” The Holocaust and Genocide: A Search for Conscience—An Anthology for Students.

Harry Furman, ed. New York: Anti-Defamation League,1983.

New Jersey Commission on Holocaust Education
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THE WARSAW GHETTO

Bea Stadtler

The largest of all the ghettos created by the Nazis was in Warsaw. Over 400,000 Jews were
eventually confined to an area of just over one square mile. The ghetto was an environment of lingering
death. Food was restricted to those with ration cards and was very limited. Many people starved to
death. Sanitation facilities were poor, and typhoid became a major problem. It was almost impossible
to maintain a normal program of cleanliness. Corpses lay in the street until they were picked up in
lorries and buried in the Jewish cemetery outside the ghetto. Later the Nazis would argue that they
were killing dirty people who carried infection with them; people became a “hygienic” problem in the
mind of the Nazis. Yet, as Bea Stadtler shows us, in the midst of such degradation and deprivation, the
spirit of Jewish life continued. Faith in the future was maintained as illegally operated schools as well

as theater, music, and the arts flourished.

That faith continued—until the very end.

In 1940 a Jewish ghetto was established in Warsaw
and a brick wall built around it. The wall was to
keep the Jews inside the ghetto and all others out.
The wall enclosed approximately 840 acres...[which]
is about one and a third miles square or 24 square
blocks. Into this area, where about 160,000 people
were originally, somewhere between 330,000 and
500,000 Jews were now forced to live.

Jews were forced to leave homes in other parts
of the city and to move into the ghetto. They had no
wagons to move furniture and clothing and so took
only what they could carry on their backs or in hand-
wagons or baby buggies. Often three and four
families were forced to live together in one room.

The Germans did not provide enough food for
even half the number of people in the ghetto. The
bowl of soup that was eaten was sometimes boiled
from straw. It was forbidden to bring food into the
ghetto and though some small amounts were
smuggled in, many Jews starved to death...

Because they were made to live in such crowded
conditions, the terrible disease, typhoid, began to
spread. There was little water and it was not fit for
drinking. Sanitary conditions were very poor. Many
Jews in the ghetto died from typhoid, and most were
sickened through weakness.

Life was bitter. A few Jews exploited other Jews,
a handful thought they would save their lives by
working with the Germans, but most of the Jews
behaved in a humane fashion, and many even
heroically.

Emanuel Ringelblum, the historian, speaks in his
diary of attempts to grow food for the ghetto. Zionist

youth organizations...tried to plant vegetables on tiny
patches of land. Small gardens were planted on the
places where houses had been burned down.
Vegetables were grown on balconies and even
rooftops.

In spite of all the filth and starvation, some of
the leaders tried to raise the low spirits of the
inhabitants of the ghetto. Although schools for
children were forbidden, they existed underground
on all levels. In back rooms, on long benches, near a
table, schoolchildren sat and learned. In time of
danger, the children learned to hide their books
under their clothes. There were classes and lectures
for adults. There were also lectures and classes for
medical students; laboratories were established.
Theater groups performed plays in Yiddish right up
until the time the ghetto was destroyed. Artists,
musicians, and writers in the ghetto were
encouraged.

Chaim Kaplan writes, “The idea that all Jews are
responsible for each other has stopped being merely
a slogan. ‘Courtyard committees’ have been set up
and are taking care of all the residents of the
courtyard, even middle-class and wealthy ones. They
established food kitchens and a permanent fund for
soup kitchens...”

Kaplan even tells in his diary how Hanukkah
was celebrated in 1940. Hanukkah parties were held
in every courtyard. “We arranged a celebration in
our courtyard for which we charged, and then gave
the proceeds toward feeding the poor in our
courtyard...”

Kaplan wrote, “there is even dancing, although

Source: Stadter, Bea. “The Warsaw Ghetto.” The Holocaust and Genocide: A Search for Conscience—An Anthology for Students. Harry

Furman, ed. New York: Anti-Defamation League,1983.
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the stomach is empty. It is almost a mitzvah to dance.
The more one dances, the more it is a sign of his
belief in the ‘eternity of Israel.” Every dance is a
protest against our oppressors.”

Kaplan felt that the residents of the ghetto tried
their best to assist fellow Jews in misfortune. There
was a Self-Aid organization that raised half a million
zlotys to support the needy....

QUESTIONS FOR DISCUSSION

The Nazi idea of having a little fun was to come
into the ghetto to beat up old people, shoot children,
and help themselves to anything they wanted. But a
time came when Germans dared not come within the
ghetto walls, except in large groups, armed with
machine guns....

1. What was life like for the majority of those living in the Warsaw ghetto?

2. Do you agree with Chaim Kaplan that “every dance is a protest against our oppressors”?

2. When Blacks were enslaved in the United States, did they react to their situation in a similar way?2 In a

different way?2 Explain.

Source: Stadter, Bea. “The Warsaw Ghetto.” The Holocaust and Genocide: A Search for Conscience—An Anthology for Students. Harry

Furman, ed. New York: Anti-Defamation League,1983.
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CAMPO DEI FIORI

Milosz Czeslaw

In Rome, on Campo dei Fiori,
baskets of olives and lemons
cobbles spattered with wine
and the wreckage of flowers.
Vendors cover the trestles
with rose-pink fish;

armfuls of dark grapes
heaped on peach-down.

On this same square

they burned Giordano Bruno.

Henchmen kindled the pyre

close-pressed by the mob.

Before the flames had died

the taverns were full again,

baskets of olives and lemons

again on the vendors’ shoulders.
669

I thought of Campo dei Fiori

In Warsaw by the sky-carousel

one clear spring evening

to the strains of a carnival tune.

The bright melody drowned

the salvos from the ghetto wall

and couples were flying

High in the blue sky.

At times wind from the burning
would drift dark kites along

and riders on the carousel
caught petals in midair.

That same hot wind

blew open the skirts of the girls
and the crowds were laughing
on the beautiful Warsaw Sunday.

Source: Czeslaw, Milosz. “Campo Dei Fiori” In Holocaust Poetry, Hilda Shiff, ed. New York: St. Martin’s Press, 1995.




670

Unit V: READING #14

REVOLT IN LACHWA

Aaron Schworin, Chaim Shkliar,
Abraham Feinberg, Chaim Michali

This is a true story about the Jews of the Lachwa Ghetto in Byelorussia and their refusal to die passively.
Even in the face of death, members of the ghetto remained concerned about the lives of the elderly
and the very young. In that particular ghetto, the local Judenrat actively took part in the uprising. It is
also an example, like the famous Warsaw Ghetto uprising in 1943, of violent resistance.

Lachwa had a community of 2,000 Jews. With the
outbreak of World War II, on September 1, 1939,
the Jewish population of Lachwa increased by 40
percent. Jewish refugees from the German occupied
areas fled to Lachwa, which was already in the Soviet
zone. The native Jews lived side by side with the new
arrivals. In the summer of 1941, when the German-
Soviet war broke out, only a small percentage of the
population saved itself by fleeing deeper inland. The
majority, however, remained and fell into the hands
of the Germans.

The Germans occupied Lachwa on July 8, 1941,
and the persecution of the Jews began at once. For
this the Germans found devoted helpers among the
native Byelorussians, who joined the police force, put
on white armbands, and strutted arrogantly through
the streets with rubber truncheons in their hands
shouting, “Your time has come, Jews!”

On the eve of Passover, April 1942, the Jews
were herded into a ghetto, which consisted of two
small streets. It was terribly crowded. The ghetto was
surrounded by a barbed wire fence and guarded by
local police and patrols of the German Wehrmacht.

A large section of the native population viewed
with satisfaction the misfortune of the Jews and
looked forward to their annihilation so that they
could satisfy their lust for looting. But there were
also some elderly peasants who took in the Jewish
possessions for safekeeping and later returned them
to the surviving Jews.

The ghetto did not exist long. Together with
other ghettos in nearby towns, the Lachwa Ghetto
was to be liquidated in 1942. But in Lachwa it
happened differently.

All the towns in the vicinity of Lachwa had
already been made Judenrein. The Jews of Lachwa
felt that their days, too, were numbered. The youth
began to organize itself for resistance, but despite all
efforts it was impossible to obtain weapons. Still the
ghetto was determined not to allow itself to be driven

to the slaughter like sheep. At the head of the
resistance group was Yitzchok Rochtchin.
Preparations were made to meet the murderers with
axes, hammers—with anything that could deliver a
deathblow.

On August 2, 1942, the Germans ordered
peasants to dig a pit at the outskirts of town, fifty
meters long and four meters wide. On the night of
August 3, the lookouts posted by the ghetto
committee noticed an increase in the number of
native police that surrounded the ghetto, on all sides.
The news was quickly spread throughout the ghetto,
and the people began to gather near the gate that led
to the square.

Shooting was heard continuously from the
direction of Nohorodek, a town six kilometers from
Lachwa, where the Germans were liquidating the last
survivors of the ghetto. In this tragic moment a
heated discussion arose among the assembled Jews
on how to resist the criminals. The proposal of the
youth was that the entire mass attack the Germans at
once, storm the gates and the barbed wire fence, and
escape to the swamps of the Pripet. But the idea was
abandoned because of the concern for the old,
women, and children who would not have enough
strength to flee from their pursuers. Family
sentiment conquered logic. The nightmarish prospect
of abandoning one’s dearest relatives to the Nazis
made one relinquish the luring possibility of one’s
own survival.

At eight in the morning, while the excited
populace was still debating, five truckloads of SS men
arrived. They were the same liquidation commandos
that carried out the annihilation of tens of thousands
of Jews in Polesia. They leisurely sat down to eat.
They had not had a bite of food in six hours because
they were busy liquidating the Jews of Nohorodek
and Luniniece.

When several members of the ghetto committee,
the Judenrat, approached the Germans and asked

Source: Schworin, Aaron, Chaim Shkliar, et.al. “ Revolt in Lachwa,” The Holocaust and Genocide: A Search for Conscience—An Anthology
for Students. Harry Furman, ed. New York: Anti-Defamation League, 1983.
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why they had come here, they replied calmly that
they came to liquidate the Jews of the Lachwa Ghetto,
and added, “But we decided to let thirty of you live,
including the members of the Committee and about
three to four people of every useful trade...And now
‘be so kind’ and ask the gathering to go back home
and wait there until we call for them...”

At this, Dov Lopatin, president of the ghetto
committee, cried out, “You will not murder us
piecemeal! Either we all live, or we all die!”

At this moment the SS men entered the ghetto
and ordered everyone to line up. Instead, the Jews
ran to their houses and set them on fire. Dov Lopatin
was the first to apply the torch to the headquarters
of the Judenrat. Soon all the others followed his
example. Smoke and flames shot up in the air. A
panic arose among the SS. They fired into the crowd.
The first victims fell. They were Abraham Slutski and
Israel Drepski.

Yitzchok Rochtchin attacked the SS chief with an
ax. The SS officer fell to the ground, covered with
blood. Having no way out Rochtchin jumped into the
nearby river. He was struck down by a bullet. At the
same time another SS man was felled at the gate by

QUESTIONS FOR DISCUSSION

Unit V: READING #14

Chaim Cheiffetz and the brothers Asher and Moshe-
Leib Cheiffetz. Still another German fell at the hands
of Moshe Klopnitzki.

Now the crowd was aroused and stormed the
ghetto gate. Those who were able to run did, leaving
behind a flaming ghetto. They were pursued and shot
at. Many fell. The town was littered with corpses.
People ran with their last ounce of strength to the
forests near the river Pripet, hoping to find a haven
there. Of the 2,000 Jews, about 600 managed to reach
their destination. But the police and the
Byelorussians of that region, who pursued them,
murdered most of them brutally. The forester Polin
with his own hands shot about 200 Jews.

The Germans succeeded in leading to the grave
only a few, because young and old alike ran. They
would rather die from a bullet while running than be
led to the grave.

Several days later 120 Lachwa Jews gathered in
the Chobot forest, about twenty kilometers from
town, and joined the partisans, fighting side by side
with them, and later with the Red Army, thus taking
revenge for their beloved ones.

1. Why did the Germans want “helpers” from the native population?

2. How do you feel about using force to combat violence? Explain.

3. Was there any other way for the people of Lachwa to respond?

4. Do you think it was right to change the escape plans for the sake of the elders and children? Explain.

5. Historian Yehuda Bauer reports that in late 1941, a resistance group led by Yaakov Segalchik and Leib
Mintzel was formed in Dolhynov, a small Byelorussian town with 3,000 Jews. They were caught by
Byelorussian police and Germans and were tortured. They then escaped from their prison cells into the
ghetto. The next day, the local Judenrat leader was told by the Nazis that all of Dolhynov’s Jews would
be killed unless Segalchik and Mintzel gave themselves up. What should the two resistors have done?
You should know that two days later, 1,540 Dolhynov Jews were slaughtered with the help of the local

non-Jewish population.

DEFINITIONS
Byelorussians:
which includes the Pripet Mar

Judenrein: territory where no Jews may

inhabitants of former White Russia, an area bordering on Poland, Latvia, and Lithuania,

Source: Schworin, Aaron, Chaim Shkliar, et.al. “ Revolt in Lachwa,” The Holocaust and Genocide: A Search for Conscience—An Anthology
for Students. Harry Furman, ed. New York: Anti-Defamation League, 1983.
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SONG OF THE PARTISANS
Hirsch Glick

Hirsh Glick, a Polish Jew in the Vilna Ghetto, wrote the “Song of the Partisans” in Yiddish in 1943 after
the Warsaw Ghetto uprising. It spread to all concentration camps. By the war's end, it was sung by
Jews the world over.

O never say that you have come to your journey’s end,
When days turn black, and clouds upon our world descend.

Believe the dark will lift, and freedom yet appear.
Our marching feet will tell the world that we are here.

The dawn will break, our world will yet emerge in light,
Our agony will pass and vanish as the night.

But if our hoped for rescue should arrive too late

These lines will tell the world the drama that was played.

No poet’s playful muse has turned my pen to write,
| wrote this song amidst the anguish of our plight.

672 We sang it as we watched the flames destroy our world,
Our song is a banner of defiance we unfurled.

O never say that you have come to your journey’s end,
When days turn black, and clouds upon our world descend.
Believe the dark will lift, and freedom yet appear.

Our marching feet will tell the world that we are here.

(Translated by Ben Zion Bokser)

QUESTIONS FOR DISCUSSION
1. How do you respond to revenge as a motive for survival?
2. Inspirational songs written by oppressed people have been common in history. What does this tell us

about the will of the oppressed? Can you think of other songs that have encouraged the oppressed to
overcome their plight?

Source: Glick, Hirsh “Song of the Partisans.” The Holocaust and Genocide: A Search for Conscience—An Anthology for Students.
Harry Furman, ed. New York: Anti-Defamation League, 1983.
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THE TREBLINKA REVOLT

Michael Elkins

As the “final solution” became the clear policy of the Nazis, prisoners in the death camps turned to
more violent types of resistance. Despite the difficulty of planning a successful revolt, the
Sonderkommando at Auschwitz blew up one of the crematoria. Hundreds of prisoners escaped from
the death camp at Sobibor in a violent revolt. And, at Treblinka, prisoners led by Judah Klein and
several others revolted in August 1943. Klein was a Warsaw wigmaker who had made sheytls (wigs)
for Orthodox Jewish women. When Klein came to Treblinka, he wanted to commit suicide. But
influenced by one dedicated man, Klein chose to become part of a plot intended to destroy the camp.
That revolt is described graphically in this selection from Forged in Fury by Michael Elkins.

The Treblinka revolt required strong leadership, carefully collected weapons, and, most of all, patience
in planning. This patience would extend even to allowing the uprising’s leader to die in the gas
chambers rather than to revolt prematurely. The following reading indicates the difficulty of planning
such a revolt as well as the immense odds against the prisoners. Students can judge for themselves the

value of such revolts.

The plan for a mass escape from Treblinka began
with one of the “permanent” inmates, Dr. Julian
Chorazyski. Chorazyski was a surgeon, a former
captain in the medical corps of the Polish army; a
tough man, with that rare cartilaginous tenacity that
is a quality of mind that has nothing to do with the
muscles of the body. So that when Judah Klein met
him—though five months in Treblinka had worn the
doctor down to a shambling, big-boned skeleton in a
sack of graying skin—the toughness was still there,
limitless.

The meeting occurred three days after Judah’s
arrival at the camp, and the circumstances—in any
other time and place—might have been considered
unusual. Judah was trying to kill himself...So he sat
down in a corner of the barracks and sawed away at
the veins in his wrist with a piece of rusty tin.

Chorazyski squatted down beside Judah and
whispered to him: “You're doing it wrong. I'm a
doctor and | know, you'll never get it done that way.”

Picture it! The two creatures crouched on the
filthy floor, one trying with trembling fingers to let
his life out through his veins and the other—a doctor-
telling him gently how to go about it, until the one
gives the piece of tin to the other and says—"Here,
please, help me. Do it for me.”

“Me?” says Chorazyski. “Why should | help you?
You don’t help anyone. What will you do for me?”

Judah looks up at him, and begins fumbling at
the laces of his worn shoes. “I'll give you my shoes;
please, you can have my clothes.”

“l don’'t want your clothes. I'll tell you what |
want, | want a German. You can give me a German.

Listen, I'll explain it to you. You want to die, it's a
good idea. Go out and jump on a German, fasten your
teeth in his throat and tear out his jugular vein, put
out his eyes with your thumbs.

“With luck you'll kill him for us and for those
he’s killed. You want to die? Good, take one with you.”

For a moment, Judah stares, then he gets up and
starts for the door, and he’s changed, now, now he
belongs to Chorazyski. The doctor goes with him, an
arm around the little man’s shoulders. And just
inside the door, “Wait a minute. You want to kill a
German? Why only one? Wait a little bit longer,”
Chorazyski whispers, “and I'll show you how to kill a
lot of them. Only wait a little bit.”

The waiting took a year; but Judah Klein was no
longer a man alone thinking only of himself and with
only guilt and self-hate to keep him company. Now he
had a friend, and others besides himself to hate, and
with these—a man can wait...

For the year that it was planned and prepared,
the Treblinka revolt depended on half a dozen men.
There were Dr. Julian Chorazyski; Dr. Marius Leichert,
like Chorazyski a former Polish army officer; Samuel
Rajzman and Yosef Gross, who were machinists; a
maintenance electrician named Eliyahu Grinsbach;
and Judah Klein....

The difficulties were incredible. Though
Treblinka was a small camp, so many thousands of
Jews were being processed to death there that the
Germans maintained a relatively large guard
detachment. The German and Ukrainian personnel
totaled seven hundred men and thirty Helferinnen,

Source: Elkins, Michael. “The Treblinka Report.” The Holocaust and Genocide: A Search for Conscience—An Anthology for Students.

Harry Furman, ed. New York: Anti-Defamation League, 1983.
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the SS women’s auxiliaries. There were twelve killer
dogs. It was clear that the conspirators could hope
for, but not really count on, support from whatever
thousands of Jews might be en route from the freight
cars to the gas chambers at the moment the revolt
burst. But these transients were always in a state of
such catatonic terror during their brief journey
through the barbed-wire corridors from their arrival
to their death that they were an unpredictable factor.
So the only dependable allies were to be found
among the seven hundred of the “steady” inmate
population. That made a rough numerical equality
between those who might join the revolt and those
who would crush it. Seven hundred diseased and
starving Jews penned behind double rows of barbed
wire against seven hundred SS men trained as a
military force, armed with pistols, rifles, machine
guns, grenades. Assuming some Jews got past the
guards and through the wire, there was the leveled
and scorched earth that stretched in a perimeter four
hundred yards deep all around the camp; they had
this to cross with the machine guns in the guard
towers at their backs before they reached the
sheltering forest. And the forest—miles of swamp and
underbrush, with no paths that they knew and no
food they could get. And all of it in the rear echelon
areas of the German army.

Under such circumstances, to hope for the
success of the revolt would have been a manic
fantasy..What they did hope for—and even this was
wildly optimistic—was, as Chorazyski put it to Judah
Klein, “to kill a lot” of Germans. From the nature of
the preparations that they made, it seems clear that
killing was the aim. They made little effort to collect
civilian clothes, or to forge identity papers, though
these were vital if they were to pass among the
Polish population outside the camp. What they did in
their year of preparation was to collect weapons and,
slowly and with great caution, to sound out the
people who might use them. The men who cleaned
the camp saved every scrap of metal they found and
passed it on. Dud bullets and ejected cartridge cases
were stolen from the SS target range. The powder was
taken from the defective bullets and packed with the
cartridge cases and other scraps into hoarded tin
cans, fused with bits of cloth. These, hopefully,
became bombs. Knives were fashioned out of other
metal garbage and surreptitiously honed to some
kind of edge by scraping them for hours on bits of
stone. In the hair factory, Judah Klein plaited short
strangling nooses, and longer ropes tipped with
stones. They made blackjacks by stuffing stones into
small cloth sacks. All of these had to be hidden from
the guards, buried under ground, hung into the fecal
mess of the latrines. They agonized over the fear of
informers, they sweated blood during the flash
searches of the camp. Little by little, the hoard of

“weapons” grew, and they shut their eyes to the fact
that it all amounted to nothing.

Then, in July 1943, Arbeitsfuhrer Carl Gustav
Farfi—the labor boss of Treblinka—came down with a
case of bleeding hemorrhoids and this ridiculous
happenstance took on the aspect of a miracle.

Farfi was...an ignorant and superstitious man.
An old-line Nazi, stuffed full with all the racial
abracadabra of his kind, Farfi nonetheless clung to
his medieval idea that the Jew—by virtue of his
Jewishness—had certain special talents, and among
these the gift of healing. So that when pain came in
this particular fashion to this stupid butchering
Untermensch he took his embarrassing troubles not
to the SS doctors, but to the Jew—Dr. Julian
Chorazyski.

Farfi made all the arrangements, and there he
was—on the bright summer’s day-stretched out on his
stomach, his fat buttocks bare, on a table pulled close
to the sunlit window, with his trousers draped over a
chair and a key to the iron door of the arms arsenal
in his pocket, and his eyes clamped shut against the
terrifying sight of the scalpels and the hypodermic
needles. It all went well. Chorazyski covered his
patient'’s head and upper body with a sheet—
important to keep things sterile, you know—slid the
novacaine into Farfi’'s behind, and moved around
with a great clattering of the frightening instruments
while he slipped the keys from Farfi’'s trousers and
tossed them to Yosef Gross who came wandering past
the window at the properly planned moment. It was
perhaps the longest hemorrhoid operation in history;
long enough for Gross, the machinist, to go and file
a duplicate key out of a scrap of brass and get the
original back to Chorazyski before Farfi was
permitted to raise his head and wipe the tears from
his eyes.

So now they had a key; and weapons, real
weapons, were within their reach. The miracle had
happened, but there was a sting in it. The next day,
there was a selection for the gas chambers and Dr.
Julian Chorazyski was taken to his death. No one
really knows whether Farfi arranged this, fearing the
word would get around that he had gone to a Jewish
doctor...

For a flashing instant, it seemed the revolt
would be born..But Chorazyski put a restraining
hand on Judah Klein’s arm and shook his head at the
others who moved to group about him. Clearly this
unprepared, unarmed moment was not the time. So
Chorazyski, who was a fighting man, went in this
way and for this reason submissively to his death.

The leader was gone. They had paid for their
miracle.

There were forty of them in the plot by then,
and the loss of Chorazyski nearly broke them. He had

Source: Elkins, Michael “The Treblinka Report.” The Holocaust and Genocide: A Search for Conscience—An Anthology for Students.

Harry Furman, ed. New York: Anti-Defamation League, 1983.
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recruited each of them; he had been for them iron
and rock and father and friend... These men in
Treblinka were not normal. They were sick, starved,
they stumbled when they walked, their minds
quivered on the edge of madness. It was Judah Klein
and Marius Leichert who found the strength to pull
the group together again. Judah out of the hate that
drove him, and Leichert because he had something of
Chorazyski’s iron in him...

They decided to stage the revolt when the
Germans brought in the next transport of Jews to be
executed, and they revised their plans to fit the fact
that they now had a chance at getting weapons.... So
it was decided that Leichert and four others would
sneak into the arsenal just before the revolt was to
start and be ready to hand guns and grenades to the
Jews who would rush to the arsenal when the signal
was given. Leichert’s group would then remain in the
concrete blockhouse and hold it against the off-duty
SS men who would undoubtedly run there to arm
themselves when the revolt broke out. This meant
that as long as the Jews held the arsenal, the
Germans would be compelled to concentrate
substantial forces against them; it also meant that the
five men would certainly be killed...

It was decided that Yosef Gross, who as a
maintenance worker had more freedom of movement
than most, would touch off the revolt. He would be
given a couple of hand grenades and would get down
to the railroad junction and throw them at the guards
who massed there when a transport came in. He was
to wait for the critical moment when the Jews were
out of the freight cars and the guards were busy
driving them to the gas chambers. The explosion of
Gross's grenades would be the signal for the revolt.
In the hair factory, Klein and his men would start to
kill the guards and call on the other Jews working
there to join them. Samuel Rajzman and his group
would do the same at the rockcrushing plant. Others
were to rush the perimeter fence and try to blow up
the guard towers just beyond with homemade bombs;
still others would try to tear down the fence in as
many places as possible; the sonderkommandos
would attack the SS men within the gas-chamber
compound. Each of the groups was to mobilize as
many of the Jews as would join them, as the revolt
broke, for the specific task assigned to each group.
The idea was to keep going, in an explosion of speed
and violence, to do as much damage and, as much
killing as possible, and to keep moving, those who
could get out of the camp to head for the woods
beyond; and beyond that, there was no plan...

August 2, 1943, and the seven hundred inmates
of the Treblinka camp up, as always, in the first thin
flicker of dawn and out of the barracks for the
morning Appell...And among the seven hundred,
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there were forty men who stood like rock,
desperately careful to catch no guard’s eyes.

The hours dragged, and it was noon; it was one
o’'clock; it was two; it was three fifteen... Twenty feet
from the tower, Yosef Gross kept his head down and
tried to make himself invisible...as Kurt Franz passed
by, the black dog panting at his side and slavering in
the heat. SS Obersturmbannfuhrer Kurt Franz,
commandant of Treblinka, the Knight's Cross of Gold
gleaming on the black uniform, the death’s head like
bleached bone on the black cap, the face beneath it
blond, open, innocent as a medieval choirboy,
reflecting nothing of the maniac who took young
Jewish girls to his bed and strangled them at the
moment of his orgasm and stuffed the naked bodies
under his bed until morning, or, sometimes, until the
festering corpses swelled and stank. Gross watched
the commandant pass and swore to Kill him before
the day was out...

It was three thirty now, and looking down from
the depot at Treblinka one could see the line of
smoke advancing from the horizon...

Suddenly the rusting locomotive was there;
behind it, the twenty boxcars, the wooden wails of
each containing—crushing in on—two hundred
parched, starving, and bewildered Jews, four
thousand frightened Jews in twenty filthy freight
cars. It began then, all at once: the harsh shouted
guttural German commands the doors slamming
open the Jews bulging out spilling out the hard
hands throwing them on their way, the clubs beating
them into the barbed-wire corridor the first hundred
already driven past the compound and into the brick
building that housed the gas chambers. And then, too
soon, Yosef Gross forgot it all, forgot that he was to
wait until the gas chambers were full and the
corridors full and the guards strung the whole length
of the six hundred yards between the depot and the
gas chambers. Gross didn't wait, couldn’t wait. He
came whirling away from the pylon, tearing the
grenades out of his shirt, the first one to blow apart
the tower guard and send the machine gun hurtling
down; the second grenade thrown at Kurt Franz,
killing the six SS men near him and wounding Dr.
Mitter, but missing Franz. And then Gross, screaming,
flinging himself like a dog at Franz's throat, tearing
at him like a dog; but a real dog was there, Franz’s
dog, and Gross was down and dead, the blood
bubbling out of the hole where his face had been.

The Treblinka revolt had begun!

All over the camp, guards and inmates stood
fixed in the one instant of paralysis at the crash of
the first grenade. Then it began and by the time the
second explosion came they were already in
movement, the fighting gaining speed and space,
spreading like a landslide...Judah Klein flung himself

Source: Elkins, Michael “The Treblinka Report.” The Holocaust and Genocide: A Search for Conscience—An Anthology for Students.

Harry Furman, ed. New York: Anti-Defamation League, 1983.
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backward from the bench of the loom, rolling like a
cat, and up with the strangler’s cord of hair taut
between his hands and on to the back of the guard,
tripped and down with two of the others trying to
kill him and the noose hissing beneath his head,
biting into his neck as Judah thrust his hands across
and heaved upward, the snap of bone clean and
sharp, Judah up and away, pausing to rip the guard’s
pistol from his holster, that instant saving him as
another guard came in the doorway, his machine
pistol swung in a stuttering arc that killed four men
before Judah had the gun and cut him down. . . .
Elsewhere in the hair factory, other guards died,
blinded by hair blankets flung over their heads and
beaten to death, strangled by the hair nooses, thrown
through the second-floor windows to the ground
below and kicked to death when the men came
rushing out into the yard...Marius Leichert tore out of
the clinic courtyard, leaving a guard behind him
screaming, his hands fluttering at his face where
Leichert’s terrible rake had clawed out his eyes and
ripped off the flesh; Leichert and his men away,
racing for the arsenal, to be thrown off their feet as
the wall of the guard’s barracks was blown apart
when the two Jews who cleaned there hurled their
grenades in among the sleeping SS men. Leichert
came up, clutching his broken shoulder, and, was off
again, the others behind him, in a stumbling run; a
frantic second with the key rattling in the lock of the
iron door and they were in the arsenal, ripping the
guns from the racks as Samuel Rajzman and his men,
those that were left of them, the first away, came
tearing in shouting for guns, screaming for guns...
Eighty Jews were down and dead already in the
packed mass of the gas-chamber compound and the
men of the sonderkommandos had killed seven
guards and were tearing themselves to bits on the
cruel barbs of the fences, trying to get out of the
sight of the SS man on the roof of the building who
was up there with a submachine gun knocking them
over as though they were wooden ducks at a target
range..In the fenced corridor from the railroad
siding to the gas chambers, at the railroad depot
itself, the four thousand Jews who had just arrived
were a seething, screaming, hysterical mob of men
and women and children, trampling each other
underfoot, some of them fighting to get back into the
freight cars, clawing for shelter under the train,
trying to get away from the searching leaden hail
that tore their lives out, that smashed through body

QUESTIONS FOR DISCUSSION

and brain and bone..The main gate was down
already, blown by the grenades of the three men who
had this job, and two hundred of the Treblinka Jews
had rushed the broken gate, most of them to pile up
in a heaving clump of dead and dying, trapped in the
cross fire of two machine guns the skilled and
disciplined SS men had rushed to the gate in the first
moments of the revolt..All along the fence, men had
died tearing at the barbed wire and other men were
after them, dying there, and only some of them out,
through the few—the terribly few-gaps, out and away
and racing across the stubbled fields for the
sheltering woods beyond; Judah Klein among them,
and Samuel Rajzman, and 180 others. But not
Leichert, not the men with him, not any of those who
had rushed to the arsenal—a few of them to get the
guns they hadn't known about, the gun that was
hidden always in a corner room of the nearby
administration building, that commanded the front
of the arsenal, and under gunfire from the tower that
covered the back of the arsenal, and under the rifle
grenades of a squad of SS men sheltered in a
storehouse across the way who killed them calmly,
skillfully, with trained precision...

It was three forty-six in the afternoon, and it
was over. The Treblinka revolt had lasted eleven
minutes and it was over. Of the SS men, 117 were
dead and wounded; 1100 Jews were dead, the rest of
the thousands lying face down in the seeping marsh
of dirt and blood within the barbed-wire corridor
and the railroad depot, lying still, the’ lifted head,
the slightest movement bringing a volley from the
tense and hating guards who ringed them about. And
180 Jews, only a few of them armed, into the woods
like animals, to be hunted down like animals by the
Treblinka guards and a task force of a thousand SS
men and soldiers of the regular German army sent in
by Heinrich Himmler himself.

For four days, the Germans prowled the forest,
tracing the Jews with packs of hunting dogs, spotting
them with helicopters, burning them out of the
underbrush with flamethrowers, killing them on the
spot, wherever they were found. Of the 180 Jews in
the forest, only 18 survived, to find their way in time-
maddened and starved and hardly human-to a group
of Jewish partisans, survivors of the Warsaw ghetto
revolt.

And among these few, Judah Klein the wigmaker,
on his way to Malachi Wald—and vengeance...

1. What is almost comical about the attempted suicide of Judah Klein2
2. How were the prisoners able to make and collect weapons for the revolt?
3. How many prisoners survived the Treblinka revolt2 How would you react to those that would call the

Treblihka revolt an act of suicide?

Source: Elkins, Michael “The Treblinka Report.” The Holocaust and Genocide: A Search for Conscience—An Anthology for Students.

Harry Furman, ed. New York: Anti-Defamation League, 1983.
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“TWENTY=SIX PARTNERS IN DEATH”
ESCAPE FROM SOBIBOR

Read the following questions. Consider each question in relation to what you viewed in the video
excerpt. Complete the essay on separate paper. Answer each question separately and in the order
given. (Do not number the questions). Give examples to support each answer.

1. What is the choice given to the thirteen prisoners on the firing line?

2. a. Describe how the chosen prisoners react.

b. Describe the reaction of the prisoners not chosen.

3. Why do you think the one man walks forward to join the group?

677

4. Explain the “bonding” of the twenty-six.

5. a. What is the final cry of the man who “resists” until the very end?

b. Explain why this is meaningful to all the prisoners.

6. Explain why this is a “choiceless choice.”

Source: “Twenty-Six Partners in Death,” (Anonymous). A Classroom activity based upon the reading or viewing of Escape from Sobibor.
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LIFE IN EXTREMIS: MORAL ACTION

AND THE CAMPS

You may feel uncomfortable responding to each of these situations;

they all actually happened.

In each of the following situations, indicate with either a Yes or No how you would answer the question.

Yes

No

A chance for escape from Auschwitz appears for one inmate. But he must accept
leaving his younger son who is simply too weak to travel. The father and son
have shielded each other during their camp experience. Knowing this, should the
father attempt the escape?

A young man breaks down when told of the death of his family. He decides that
in the morning he will commit suicide by attacking an SS officer. Because of the
Nazi practice of mass reprisal, his act will cost the lives of all 400 men in the
barracks. If the young man cannot be convinced to change his mind, should he
be killed by the underground to protect the interest of the larger group?

An inmate desperately needs certain medicines to survive. Medicines can be
obtained by giving in to the sexual desires of a particular SS officer who has
access to medicines. Should a friend of the man try to obtain the medicines if
this is the only way he can get them?

An inmate in the barracks is caught stealing bread during the night from a fellow
katzetnik. Should the inmate be beaten severely as a lesson to all that certain
behavior cannot be tolerated?

An inmate in the barracks has been found to be an informer for the SS. He acts
the role of a cooperative katzetnik, but several inmates know he is a spy for the
Germans. Should the informer be killed?

A number of inmates have been placed on the death list for the coming week.
These individuals are essential to maintaining the underground. Several
katzetniks have the power to replace their numbers on the death list with others
who are already very sick. Should this switch be made?

In many camps, women who gave birth were automatically sent with their
newborn children to the ovens. A decision can be made to save the mothers by
making the newborn infants “stillborn.” Should the decision to kill the children
to save the mothers be made?

Source: Furman, Harry, ed. “Life in Extremis: Moral Action and the Camps.” The Holocaust and Genocide: A Search for Conscience—
An Anthology for Students. New York: Anti-Defamation League, 1983.
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I DID WHAT EVERYONE
SHOULD HAVE DONE

Arie van Mansum
(as told to Gay Block and Malka Drucker)

A Dutch Christian, Arie van Mansum quit his job to work fulltime for the resistance during World
War |l. Even after he was captured, imprisoned, and eventually released, he continued to help Jews.

Arie van Mansum, as do many other rescuers, believes that what he did was nothing special. His story
is reprinted from Rescuers: Portraits of Moral Courage in the Holocaust, which was edited by Gay

Block and Malka Drucker.

Arie van Mansum'’s narrative describes how he repeatedly risked his life to resist evil.

Well, the Holocaust didn’'t start with the
Germans picking up Jews and sending
them to concentration camps and putting them in gas
chambers. The Holocaust started in the hearts of the
people. As soon as you go and say, “That Jew!” or
whatever, that's where it starts, you know. That was
the beginning. As soon as you put one race higher
than another one, you get that.

| was born in 1920 in Utrecht, but we moved to
Maastricht in the south of Holland when I was six
years old. | was the second child, one sister was older
and one brother and sister were younger. We were
simple people with not much education. My father
was a laborer with the Dutch railroad, and | was very
close to my mother, who stayed home with the
children.

We were members of the Reform Church of the
Netherlands, which is more strict than the Dutch
Reformed. When we moved to Maastricht, we were in
the minority because the city was 90 percent
Catholic. There were about seventy or eighty Jewish
families but we didn’t know them. We had no contact
because we were a laborer’s family and the Jews were
businesspeople; we went to Protestant school and
they went to public school. In 1939, | was active in
the young people’s group of our church, and we went
to a meeting at City Hall to discuss what to do about
refugees coming in from Germany. | was the
representative from the church, to try to decide how
to help them. You couldn't tell the difference
between Jews in Holland and others, anyway. But we
had no chance to make any decisions before the war
broke out.

In 1940, | was working as a traveling salesman

for a wholesale wallpaper company. A man from my
church who was an accountant for some Jewish
people asked me to become the representative for
distributing the underground newspaper, Free
Netherlands. | agreed, and every month | took 500
to 1,000 newspapers and distributed them on my
trips. | came in contact with a man in the Socialist
movement, Van Assen, who told me a Jewish family
needed help, and asked if | would accompany them
to the hiding place he had found for them. I did it.
Then, after | had done more of this, he approached
me to find a hiding place for a Jewish family. |
contacted Mrs. Fralich and found a place for her and
her daughter in Haarlem. But her son, Fritz looked
too Jewish, so | took him home myself. He was my
age and my parents liked him. He had to stay in the
house all the time, since he looked so Jewish but it
was through him that | came into contact with more
families who needed help. Then | needed to get food
stamps for all these people. | figured out a way to
forge the food-stamp cards, and every week | went
from one food-stamp office to another to get them
because | needed so many. Soon | was getting 150
ration cards, and | finally met a man in the food-
stamp office who was willing to get them all for me.
When | needed 250 cards to deal with he got scared,
so then a man who was the head of the police
department in Haarlem did it for me.

One day some students in Amsterdam contacted
me. The Germans were putting all the Jewish
children together in the nursery, and the overflow in
a converted theater across the street. Each day when
the Germans took them out for a walk, the students
would kidnap some of them and take them to hiding

Source: Mansum, Arie van. “I Did What Everyone Should Have Done.” Images from the Holocaust: A Literature Anthology.
Jean E. Brown, Elaine C. Stephens and Janet E. Rubin. Lincolnwood, Ill: NTC Publishing Group, 1997.
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places in other parts of Holland. | began finding
places for them, mostly in the south of Holland
because there people had come from Poland and
were darker skinned, so it was easier for a Jewish
child to live among them. One day | was told of a
Jewish boy in the hospital who would be shipped to
Westerbork if we didn't get him out. | had a friend
who was a nurse and she rescued him. | placed him
with a Catholic family where he stayed till the end of
the war.

Another time | needed to find a place for a baby
fast because the family had already been summoned
to Westerbork. My mother said she would take this
eleven-day-old baby, and my girl friend and | went to
pick her up. People thought we were a married
couple with a newborn child. My mother really loved
that baby. Later | placed another baby someplace else.
| could go on telling these stories. Every day a new
problem came up that | had to figure out a way to
solve.

I quit my job and did this resistance work full-
time. Every month | visited the people | had placed
to take them food stamps and mail with news from
their families. Many were very depressed, and | had
the opportunity to lift them up a little and they
appreciated that.

I was still living at home with my parents, and
my sister, Margarete, helped me as well. When | was
arrested in October 1943, she took over all the work
| had been doing. | ended up in Haarlem in prison,
for six months of solitary confinement. Then | was
sent to Amersfoort concentration camp until
September 1944. | was mistreated during
interrogation, and was scared to death like anyone
else. According to me, the Germans were stupid.
When they arrested me, | had some addresses on me
of families in hiding, but they never checked them
out. | was taking care of about a hundred people, but
they never found them. Only one family | had placed,
the Vesleys, was found and arrested, and the son was
killed. A three-year-old boy. But this wasn't because
of the list.

I was released from prison in Utrecht, which was
in an area already liberated by the Allies. | couldn’t
go home because Maastricht was still occupied, so |
stayed in Utrecht with an aunt and began
underground work again. | was delivering Free
Netherlands when | was again arrested in February
1945, and sent back to the concentration camp. |
stayed there until the end of the war. All this time my
sister did the work with the food stamps and the
families in hiding that | had been doing. She died last
year of a stroke at sixty-five, in Holland.

The baby stayed with my mother until June
1945, when the parents picked her up. It was hard on

my mother; she was very attached. But the parents
said, “We don’t have family anymore. Can we adopt
you as grandparents?” So we all remained like family
until they emigrated to Israel.

I'll tell you, the best years of my life were when
| could help Jews in the wartime. That was one of the
best time periods of my life because it gave such
satisfaction. | mean, the moment that | came back
from prison in May 1945, | walked through the
streets of Maastricht, and | saw Jews walking there,
Jews | helped in the wartime, | started to cry. That
was the satisfaction, you know. You saw those people
walking through the street! And then it was a double
satisfaction when | saw them in Israel, in their own
country. It was fabulous!

Fritz lives in Belgium now. He is the secretary of
the Jewish community. | moved to Canada because |
was very disappointed in Holland. Many people who
did no resistance work took the most prominent
positions after the war. I'll give you an example. | had
a friend | worked with, he was a Socialist, a teacher
in the public high school. And one day he approached
me. He said, “There’s a Jewish family, the Spitz family,
and the chances are that they’re gonna pick them up,
either today or tomorrow. We need a place for them
quick! Please help.”

So | found a temporary place for the family, a
family with four children. They were a poor family,
he had a used furniture store. So that night we went
over to get the people from their house and when we
were sitting and they were packing, all of a sudden
two Dutch policemen came in and told them that a
Gestapo van would come in an hour or so to pick
them up. And they asked us what we were doing
there. We said, “Well, we were just buying some
furniture.” And he said, “You'll have to discuss that
with the trustees because you'll have to leave now.”
So we walked outside and waited, walked up and
down in front of the house for over an hour. One
policeman came out to call the Germans because it
was taking so long for the van to come to pick up
these people. | asked that policeman, “Please, stay
away for half an hour—give us a chance.” He said,
“I'm sorry, sir, I'm just doing my duty.” This family
was picked up and never returned. But this same
man, after the war, got a promotion in the regular
police force. That made me so furious. And besides,
this policeman was assigned to the police force
responsible for punishing NSBers. We registered a
complaint when we saw him but nothing was done.
They said he was just doing his duty and those
people were all picked up, the six people, and none
of them came back. That makes you furious!

But I still say there was nothing special about
what | did. | did what everyone should have done.

Source: Mansum, Arie van. “I Did What Everyone Should Have Done.” Images from the Holocaust: A Literature Anthology.
Jean E. Brown, Elaine C. Stephens and Janet E. Rubin. Lincolnwood, Ill: NTC Publishing Group, 1997.
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Those people who did nothing on either side were
scared and only looked after themselves. But | had
feelings during wartime, and after the wartime even
more, that | could have done more. | remember one
day when | was walking through a rail station and a
train came in loaded with Jewish people in those, you
know, those livestock wagons. | stood there, you
know, and | could do nothing, you know.

All of my Jewish friends are in Israel now, and
we're like one big family. They called a few days ago
to ask when | will come again. | went to Israel for the
first time in 1981, with a tourist group, and when
they met me at the hotel, they were mad. They said,
“You shouldn’t go with a tour; you should have stayed
with us.” | had received my medal from Yad Vashem
in 1970; my sister was one of the first to be honored.
When | went to Yad Vashem to look for my tree, it
wasn't there. They said, “No, we have been waiting
for you to come to plant it yourself.” So | said, “Okay,
give me a shovel.” But they said, “No, it's a
celebration and a ceremony.” So my friends said,
“You come next year and we'll pay for the trip, and
you'll stay with us.” But | said, “I'll pay for it.” So we
went back the next year. | think people don't

Unit V: READING #19

understand what goes on in Israel. Maybe the
Palestinians have a better PR department than the
Israelis.

My children never knew what | did until
recently. They asked, “Dad, why didn’t you tell us?”
But first, I'm afraid people will think I'm bragging,
and I'd hate that. It's nothing to brag about. My sister
went to Israel four times, and | keep in close contact,
but otherwise | don’t want to brag. Now, lately, some
people in the Jewish community convinced me to
share my story for the next generation. So | talked to
kids, to churches, to memorial gatherings of Jews.
And my children think it's enormous. My six-year-old
grandson called and said, “Hey, Grandpa, | heard you
were in jail!” So my daughter has started to tell them.

I guess | have helping in my blood. After the war
a large group of people came from Indonesia, and my
sister and | helped them. And here in Canada | work
for a rescue mission. But, you know, not everyone
had the opportunity to help during the war. |
wouldn't say | had courage. If you'd have asked me
before if | could have done it, I'd have said, “Oh, no,
not me!” But if the moment's there and there’s
somebody in need, you go help, that’s all.

Source: Mansum, Arie van. “I Did What Everyone Should Have Done.” Images from the Holocaust: A Literature Anthology.
Jean E. Brown, Elaine C. Stephens and Janet E. Rubin. Lincolnwood, Ill: NTC Publishing Group, 1997.
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UNDERGROUND NETWORKS
FOR CHILD-RESCUE

Anny Latour

As a historian, Anny Latour is recognized for her meticulous research. Her account of the resistance in

France is based on conducting numerous interviews and compiling eyewitness accounts and
documents. She then framed the information within the context of her own experiences. During World

War I, she was a member of the French underground. Her resistance activities included helping to
smuggle children out of Nazi-occupied territories, transporting arms to the partisans, and forging
identity cards and documents. The following excerpt is from The Jewish Resistance in France (1940-

1944).

Jewish rescue networks in France had their origin in Jewish social services and other groups already in
existence. After the Nazi occupation, these organizations went underground and were responsible for

saving tens of thousands of lives.

Providence occasionally picks certain people
who must leave their accustomed paths, to take
up entirely new duties. George Garel was one of
these men, And even if he had long since returned to
his original profession, his name will remain forever
tied to the work he—undaunted and courageous—
accomplished underground, to make possible the
saving of thousands of Jewish children.

I, personally, do not believe in chance. Even if
George Garel says it was purely by accident that he
became involved in the affair of the “children of
Vénissieux,” it was, in reality, no chance occurrence
that he was totally committed, or that this particular
business became the starting point for activity
evolving onto a much grander scale; really, it was
here that began what we now refer to as “the Garel
circuit.”

Lyon, the end of August, 1942. George Garel, an
engineer in charge of a large electrical engineering
department, has his meals in a boarding house; at his
table sit Nina Gourfinkel, Raymond Winter (later to
be shot by the Germans), all three already involved
in clandestine activities.

It was here that Garel first learned of the 1,200
foreign-born Jews arrested on the flight of August 26,
and imprisoned in the Fort of Venissieux,
transformed into a camp; the Jews’ only crime was
having come to France after 1936; by an agreement
between Laval and the Germans, they would all be
deported.

A screening commission—of which Abbé
Glasberg, “king-pin of the Amities Chretiennes” is a
member—has headquarters in the camp. Charles

Ledermann, an attorney, as representative of the
0.S.E., has the job of overseeing the fate of children
who may, for the moment, remain free, being under
sixteen years of age. He and Garel know each other,
Ledermann having belonged to a resistance network
in which Garel also worked.

Under these dual auspices, then, Garel is
authorized to enter the camps. He is assigned the
almost impossible task of determining, during one
night, who may leave, and who must remain.
Straining to control his emotion, Garel speaks of this
frightful flight:

A power failure had plunged the camp
into total darkness, to last for several hours.
During the night, we went from group to
group, among people insane with fear.
Imagine the scene when we had to tell
parents: “You must trust your children with
us.” But some understood, and gave their
children willingly; we attached small tags
around necks and wrists, so the children
could retain at least a portion of their
identities, their names and birth dates.

| was of course aware that the fates of
many of the adults would soon be sealed.
But we could not say outright: “You, you are
condemned to death; at least allow your
children to survive.” We thought saying as
little as possible of what was in store for
those who would be leaving, would do the
most to persuade the parents. With the
electrical blackout, however, there were still

Source: Latour, Anny. “Underground Networks for Child-Rescue.” Images from the Holocaust: A Literature Anthology. Jean E. Brown,

Elaine C. Stephens and Janet E. Rubin. Lincolnwood, Ill.: NTC, 1997.
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certain shacks with children in them, which
we could not find...Our task was made the
more difficult by constant interruptions:
people would tug at our arms, saying:
“Come here, | must talk with you—" And all
this amidst shouting and weeping. | recall
one man who, on the verge of hysteria