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Unit Overview

In Unit 4 students will examine various literary and informational texts about many places across America that can be described with
the words grit and grandeur. They will also examine the elements of an explanatory essay in order to craft a written essay and
participate in an explanatory talk during the different performance tasks. Ultimately during all of the reading, writing, speaking &
listening tasks, students will consider what makes certain places memorable.

Enduring Understanding

Enduring understandings:

e By reading and evaluating and explanatory essay, poetry, short stories, and a memoir, student will better understand the
ways writers express ideas.



® By learning the elements of writing an explanatory text, including organizing and sharing ideas, reflecting on experiences
and gathering evidence from research students will write their own explanatory text.

e By developing a deeper understanding of effective style choices, students will practice making choices regarding sentence
variety, figurative language, and diction in their own writing.

® By working together to build on ideas and communicate with one another students will incorporate audio, visuals, and text

in presentations.

Essential Questions

What is the relationship between literature and place?

Exit Skills

By the end of Grade 11, ELA Unit 4, the student should be able to

Analyze text

Review and clarify the meaning of text

Present passages and discuss conclusions reached

Determine meaning of unknown or multi-meaning words and phrases
Analyze craft and structure of text

Research, gather, and present information

Write, present, and review an explanatory essay

Speaking and listening: informal talk amongst peers

New Jersey Student Learning Standards (NJSLS-S)

LA.RL.11-12.1

LA.RL.11-12.2

LA.RL.11-12.3

LA.RL.11-12.4

Cite strong and thorough textual evidence and make relevant connections to support
analysis of what the text says explicitly as well as inferences drawn from the text, including
determining where the text leaves matters uncertain.

Determine two or more themes or central ideas of a text and analyze their development
over the course of the text, including how they interact and build on one another to
produce a complex account; provide an objective summary of the text.

Analyze the impact of the author’s choices regarding how to develop and relate elements
of a story or drama (e.g., where a story is set, how the action is ordered, how the
characters are introduced and developed).

Determine the meaning of words and phrases as they are used in the text, including
figurative and connotative meanings; analyze the impact of specific word choices on
meaning and tone, including words with multiple meanings or language that is particularly



LA.RL.11-12.5

LA.RL.11-12.6

LA.RL.11-12.7

LA.RL.11-12.9

LA.RI.11-12.1

LA.RI.11-12.2

LA.RI.11-12.3

LA.RI.11-12.4

LA.RI.11-12.5

LA.RI.11-12.6

LA.RI.11-12.7

LA.RI.11-12.8

LA.RI.11-12.9

LAW.11-12.1

LAW.11-12.1.A

LAW.11-12.1.B

fresh, engaging, or beautiful. (e.g., Shakespeare as well as other authors.)

Analyze how an author’s choices concerning how to structure specific parts of a text (e.g.,
the choice of where to begin or end a story, the choice to provide a comedic or tragic
resolution) contribute to its overall structure and meaning as well as its aesthetic impact.

Analyze a case in which grasping a point of view requires distinguishing what is directly
stated in a text from what is really meant (e.g., satire, sarcasm, irony, or understatement).

Analyze multiple interpretations of a story, drama, or poem (e.g., recorded or live
production of a play or recorded novel or poetry), evaluating how each version interprets
the source text. (e.g., Shakespeare and other authors.)

Demonstrate knowledge of and reflect on (e.g., practical knowledge, historical/cultural
context, and background knowledge) eighteenth-, nineteenth- and early twentieth-
century foundational works of literature, including how two or more texts from the same
period treat similar themes or topics.

Accurately cite strong and thorough textual evidence, (e.g., via discussion, written
response, etc.), to support analysis of what the text says explicitly as well as inferentially,
including determining where the text leaves matters uncertain.

Determine two or more central ideas of a text, and analyze their development and how
they interact to provide a complex analysis; provide an objective summary of the text.

Analyze a complex set of ideas or sequence of events and explain how specific individuals,
ideas, or events interact and develop over the course of the text.

Determine the meaning of words and phrases as they are used in a text, including
figurative, connotative, and technical meanings; analyze how an author uses and refines
the meaning of a key term or terms over the course of a text (e.g., how Madison defines
faction in Federalist No. 10).

Analyze and evaluate the effectiveness of the structure an author uses in his or her
exposition or argument, including whether the structure makes points clear, convincing,
and engaging.

Determine an author’s point of view or purpose in a text in which the rhetoric is
particularly effective, analyzing how style and content contribute to the power,
persuasiveness or beauty of the text.

Integrate and evaluate multiple sources of information presented in different media or
formats (e.g., visually, quantitatively) as well as in words in order to address a question or
solve a problem.

Describe and evaluate the reasoning in seminal U.S. and global texts, including the
application of constitutional principles and use of legal reasoning (e.g., in U.S. Supreme
Court majority opinions and dissents) and the premises, purposes, and arguments in
works of public advocacy (e.g., The Federalist, presidential addresses).

Analyze and reflect on (e.g., practical knowledge, historical/cultural context, and
background knowledge) documents of historical and literary significance for their themes,
purposes and rhetorical features, including primary source documents relevant to U.S.
and/or global history.

Write arguments to support claims in an analysis of substantive topics or texts, using valid
reasoning and relevant and sufficient evidence.

Introduce precise, knowledgeable claim(s), establish the significance of the claim(s),
distinguish the claim(s) from alternate or opposing claims, and create an organization that
logically sequences claim(s), counterclaims, reasons, and evidence.

Develop claim(s) and counterclaims avoiding common logical fallacies and using sound
reasoning and thoroughly, supplying the most relevant evidence for each while pointing
out the strengths and limitations of both in a manner that anticipates the audience’s
knowledge level, concerns, values, and possible biases.



LAW.11-12.1.C

LA.W.11-12.1.D0

LA.W.11-12.1.E

LAW.11-12.2

LA.W.11-12.3

LAW.11-12.4

LA.W.11-12.5

LAW.11-12.6

LAW.11-12.7

LASL.11-12.1

LA.11-12.5L.11-12.2

Use transitions (e.g., words, phrases, clauses) to link the major sections of the text, create
cohesion, and clarify the relationships between claim(s) and reasons, between reasons
and evidence, and between claim(s) and counterclaims.

Establish and maintain a style and tone appropriate to the audience and purpose (e.g.,
formal and objective for academic writing) while attending to the norms and conventions
of the discipline in which they are writing.

Provide a concluding paragraph or section that supports the argument presented (e.g.,
articulating implications or the significance of the topic).

Write informative/explanatory texts to examine and convey complex ideas, concepts, and
information clearly and accurately through the effective selection, organization, and
analysis of content.

Write narratives to develop real or imagined experiences or events using effective
technique, well-chosen details, and well-structured event sequences.

Produce clear and coherent writing in which the development, organization, and style are
appropriate to task, purpose, and audience. (Grade-specific expectations for writing types
are defined in standards 1-3 above.)

Develop and strengthen writing as needed by planning, revising, editing, rewriting, trying a
new approach, or consulting a style manual (such as MLA or APA Style), focusing on
addressing what is most significant for a specific purpose and audience.

Use technology, including the Internet, to produce, share, and update individual or shared
writing products in response to ongoing feedback, including new arguments or
information.

Conduct short as well as more sustained research projects to answer a question (including
a self-generated question) or solve a problem; narrow or broaden the inquiry when
appropriate; synthesize multiple sources on the subject, demonstrating understanding of
the subject under investigation.

Initiate and participate effectively in a range of collaborative discussions (one-on-one, in
groups, and teacher-led) with peers on grades 11-12 topics, texts, and issues, building on
others’ ideas and expressing their own clearly and persuasively.

Integrate multiple sources of information presented in diverse formats and media (e.g.,
visually, quantitatively, orally) in order to make informed decisions and solve problems,
evaluating the credibility and accuracy of each source and noting any discrepancies among
the data.

Interdisciplinary Connections

® Social Studies - Connect language to events.

® Technology - Use technology to research, publish, and share information.

TECH.8.1.12

TECH.8.1.12.A.1

TECH.8.1.12.A.2

TECH.8.1.12.A.3

TECH.8.1.12.B

Educational Technology: All students will use digital tools to access, manage, evaluate, and
synthesize information in order to solve problems individually and collaborate and to
create and communicate knowledge.

Create a personal digital portfolio which reflects personal and academic interests,
achievements, and career aspirations by using a variety of digital tools and resources.

Produce and edit a multi-page digital document for a commercial or professional audience
and present it to peers and/or professionals in that related area for review.

Collaborate in online courses, learning communities, social networks or virtual worlds to
discuss a resolution to a problem or issue.

Creativity and Innovation: Students demonstrate creative thinking, construct knowledge



TECH.8.1.12.B.CS1

TECH.8.1.12.C

TECH.8.1.12.C.CS1

TECH.8.1.12.C.CS2

TECH.8.1.12.C.CS3

TECH.8.1.12.D

TECH.8.1.12.D.1

TECH.8.1.12.E

TECH.8.1.12.F

Learning Objectives

and develop innovative products and process using technology.
Apply existing knowledge to generate new ideas, products, or processes.

Communication and Collaboration: Students use digital media and environments to
communicate and work collaboratively, including at a distance, to support individual
learning and contribute to the learning of others.

Interact, collaborate, and publish with peers, experts, or others by employing a variety of
digital environments and media.

Communicate information and ideas to multiple audiences using a variety of media and
formats.

Develop cultural understanding and global awareness by engaging with learners of other
cultures.

Digital Citizenship: Students understand human, cultural, and societal issues related to
technology and practice legal and ethical behavior.

Demonstrate appropriate application of copyright, fair use and/or Creative Commons to
an original work.

Research and Information Fluency: Students apply digital tools to gather, evaluate, and
use information.

Critical thinking, problem solving, and decision making: Students use critical thinking skills
to plan and conduct research, manage projects, solve problems, and make informed

decisions using appropriate digital tools and resources.

® Analyze Syntax

® Identify Mood

® Analyze Craft and Structure

® [dentify changes in Conventions and style

e Evaluate a speaker's voice

® Analyze an author’s viewpoint

e Identify words that relate to physical actions and behavior

® Compare and contrast words that suggest extremes

® Categorize examples of repeated words

® Write an explanatory essay

Remember Understand Apply Analyze Evaluate Create

Choose Classify Choose Categorize Appraise Combine
Describe Defend Dramatize Classify Judge Compose
Define Demonstrate Explain Compare Criticize Construct
Label Distinguish Generalize Differentiate Defend Design
List Explain Judge Distinguish Compare Develop
Locate Express Organize [dentify IAssess Formulate
Match Extend Paint [Infer Conclude Hypothesize
Memorize Give Examples Prepare IPoint out Contrast Invent
IName [lustrate Produce Select Critique Make
Omit [ndicate Select Subdivide Determine Originate
Recite [nterrelate Show Survey Grade Organize
Select [nterpret Sketch |Arrange Justify Plan
State Infer Solve Breakdown Measure Produce
Count Match Use Combine Rank Role Play
Draw Paraphrase IAdd Detect Rate Drive
Outline Represent Calculate IDiagram Support Devise
Point Restate Change Discriminate Test Generate




Quote IRewrite Classify [lustrate [ntegrate
IRecall Select Complete Outline IPrescribe
IRecognize Show Compute Point out IPropose
[Repeat Summarize Discover Separate IReconstruct
IReproduce Tell Divide Revise

Translate Examine Rewrite

IAssociate Graph Transform

Compute [nterpolate

Convert Manipulate

IDiscuss Modify

Estimate Operate

[Extrapolate Subtract

Generalize

Predict

Reme
&

show
complete use
classify
examine
illustrate
solve

Suggested Activities & Best Practices

Example: Assign a book talk project and have students work in their student centered groups to create a rubric for the assignment.

Student Centered Learning: Students should either have already selected groups or groups of their choosing and we ready to



jigsaw or answer higher order thinking discussion questions related to the theme or topic of the piece of literature being discussed.

Use of Rubrics: After discussing an assignment, allow students to create what they believe to be a fair rubric for assessing the
assignment. This allows the students to have a say in how they will be graded as well as accountablity for the assignment.

Starting classes with a ""Do Now" activity: Using a connection to life question that relates to the piece of literature will make the
students be able to connect to the text and jump start to discussion.

Allowing students to choose their own projects: Having a vairety of projects that the students can choose from helps address all
learning types. This will allow the students to choose the project they feel they can be most successful in completing.

Brainstorming: This helps in the writing process because it will allow the student to know if they are grasping the topic.

Jigsaw: Students will work in groups on advanced questions and then teach the other groups their findings

Assessment Evidence - Checking for Understanding (CFU)

Literature circles (formative assessment)
Benchmarks and unit exam (summative assessment)
Presentation (alternative assessment)

Surveys (formative assessment)

e Admit Tickets

e Anticipation Guide

e Common Benchmarks
e Compare & Contrast

e Create a Multimedia Poster

e DBQ's
e Define
e Describe
e Evaluate

e Evaluation rubrics

e Exit Tickets

e Explaining

e Fist- to-Five or Thumb-Ometer
e lllustration

e Journals

e KWL Chart

e Learning Center Activities

e Multimedia Reports

e Newspaper Headline

e OQutline



e Question Stems

e Quickwrite

e Quizzes

e Red Light, Green Light

e Self- assessments

e Socratic Seminar

e Study Guide

e Surveys

e Teacher Observation Checklist
e Think, Pair, Share

e Think, Write, Pair, Share
e Top 10 List

e Unit review/Test prep

e Unit tests

e Web-Based Assessments

e Written Reports

Primary Resources & Materials

Textbook: myPerspectives

Anchor Text: Life on the Mississippi by Mark Twain with media connection

Anchor Text: The Notorious Jumping Frog of Calaveras County by Mark Twain

Anchor Text: A White Heron by Sarah Orne Jewett

Literary Criticism: A Literature of Place by Barry Lopez

Media: American Regional Art

Autobiography: Dust Tracks on a Road by Zora Neale Hurston

Poetry Collection 1: Chicago and Wilderness by Carl Sandburg with media connection

Media: Sandburg's Chicago

Poetry Collection 2: In the Longhouse, Oneida Museum By Roberta Hill; Cloudy Day by Jimmy Santiago Baca

Memoir: The Way to Rainy Mountain by N. Scott Momady

Ancillary Resources

e Short Story: The Rockpile by James Baldwin
® Poectry: The Latin Deli: An ars Poetica by Judith Ortiz Cofer
® Essay: Untying the Knot by Annie Dillard



® Poetry Collection 3: The Wood-Pile, Birches by Robert Frost

Supplemental Novels

® The Grapes of Wrath by John Steinbeck
® A Tale of Two Cities by Charles Dickens
® Dubliners by James Joyce

Technology Infusion

https://www.pearsonrealize.com
Subscription videos/Current events
Online supplemental reading/Tradebooks/Leveled books/Leveled informational texts
Interactive Student Edition textbook
Digital Courseware

Audio summaries

EL Support Lesson

Online assessments

SafeAssign Plagiarism Checker
Online Discussion boards

Essay scorer

PowerPoint Presentations

Google Classroom

Google Drive



Originally taken from http:/fwww.coetail.com/vzimmer/files/2013/02/iPadagogy-Wheel|.001.ipg

And adapted for Windows 8.1 devices by Charlotte Beckhurst @CharBeckhurst

Win 8.1 Apps/Tools Pedagogy Wheel
Podcasts
Phatostory 3
Kid Story Builder
Music Maker Jam
Paint A Story
Office 365
MS PowerPoint
Stack ‘Em Up
NgSquared Numbers
Physamajig
Xylophone 8

Puzzle Touch
Easy QR
Memorylage
Life Moments
Word Cloud Maker

Where's Waldo?
MS Excel Office 365
Flipboard  Nova Mindmapping

Ted Talks
Record Voice Pen



Alignment to 21st Century Skills & Technology

Mastery and infusion of 21st Century Skills & Technology and their Alignment to the core content areas is essential to student
learning. The core content areas include:

English Language Arts;

Mathematics;

Science and Scientific Inquiry (Next Generation);

Social Studies, including American History, World History, Geography, Government and Civics, and Economics;
World languages;

Technology;

Visual and Performing Arts.

21st Century Skills/Interdisciplinary Themes

e Communication and Collaboration

e Creativity and Innovation

e Critical thinking and Problem Solving

¢ ICT (Information, Communications and Technology) Literacy
¢ Information Literacy

e Life and Career Skills

¢ Media Literacy

21st Century Skills

e Civic Literacy

e Environmental Literacy

¢ Financial, Economic, Business and Entrepreneurial Literacy
e Global Awareness

¢ Health Literacy



Differentiation

e Allow students to pick topics of interest before beginning research and projects.

e Allow students to utilize Google translate for the initial writing process then work with students in vocabulary acquisition
that is appropriate for the writing style.

® Have students use code switching as necessary to express ideas more effectively when possible, proficient English speakers
may assist less proficient students as well as th teacher as needed.

Differentiations:

Small group instruction

Small group assignments

Extra time to complete assignments
Pairing oral instruction with visuals
Repeat directions

Use manipulatives

Center-based instruction

Token economy

Study guides

Teacher reads assessments allowed
Scheduled breaks

Rephrase written directions
Multisensory approaches
Additional time

Preview vocabulary

Preview content & concepts

Story guides

Behavior management plan
Highlight text

Student(s) work with assigned partner
Visual presentation

Assistive technology

Auditory presentations

Large print edition

Dictation to scribe

Small group setting

Hi-Prep Differentiations:

Alternative formative and summative assessments
Choice boards

Games and tournaments

Group investigations

Guided Reading

Independent research and projects
Interest groups

Learning contracts

Leveled rubrics

Literature circles

Multiple intelligence options

Multiple texts

Personal agendas



Project-based learning
Problem-based learning
Stations/centers
Think-Tac-Toes

Tiered activities/assignments

Tiered products

Varying organizers for instructions

Lo-Prep Differentiations

Choice of books or activities

Cubing activities

Exploration by interest

Flexible grouping

Goal setting with students

Jigsaw

Mini workshops to re-teach or extend skills
Open-ended activities

Think-Pair-Share

Reading buddies

Varied journal prompts

Varied supplemental materials

Special Education Learning (IEP's & 504's)

® Provide modifications in workload and extended time as specified in the student's IEP/504 plan
-Allow extra time for online blog submissions
-Allow student to preview the material via teacher website
- Allow students to redo assignments
-Use of computer or electronic device during class to follow lesson, take notes, refer to homework for discussion
-Modeled techniques and speeches with discussions for student retention

- Provide graphic organizers when necessary

e printed copy of board work/notes provided
e additional time for skill mastery

e assistive technology

¢ behavior management plan

e Center-Based Instruction



e check work frequently for understanding

e computer or electronic device utilizes

e extended time on tests/ quizzes

¢ have student repeat directions to check for understanding
¢ highlighted text visual presentation

¢ modified assighment format

¢ modified test content

¢ modified test format

¢ modified test length

¢ multi-sensory presentation

e multiple test sessions

e preferential seating

e preview of content, concepts, and vocabulary

e Provide modifications as dictated in the student's IEP/504 plan
e reduced/shortened reading assignments

e Reduced/shortened written assignments

e secure attention before giving instruction/directions

¢ shortened assignments

e student working with an assigned partner

e teacher initiated weekly assignment sheet

e Use open book, study guides, test prototypes

English Language Learning (ELL)

® Using videos, illustrations, pictures and drawings to explain or clarify

® Providing study guides

® Decreasing amount of work presented/required

® Modifying tests

e Modify the quantity of work so that it is aligned with the level of the student in the language acquisition process.
® Have fluent peers work with less proficient students.
[ ]

Have materials available in the learners L1 when possible.

e teaching key aspects of a topic. Eliminate nonessential information
e using videos, illustrations, pictures, and drawings to explain or clarif

¢ allowing products (projects, timelines, demonstrations, models, drawings, dioramas, poster boards,
charts, graphs, slide shows, videos, etc.) to demonstrate student’s learning;

¢ allowing students to correct errors (looking for understanding)
¢ allowing the use of note cards or open-book during testing
e decreasing the amount of workpresented or required

¢ having peers take notes or providing a copy of the teacher’s notes



¢ modifying tests to reflect selected objectives

e providing study guides

¢ reducing or omitting lengthy outside reading assignments

¢ reducing the number of answer choices on a multiple choice test

e tutoring by peers

e using computer word processing spell check and grammar check features

e using true/false, matching, or fill in the blank tests in lieu of essay tests

At Risk

® Modify the quantity of work so that it is aligned with the level of the student in the language acquisition process.
® Have fluent peers work with less proficient students.

e Have materials available in the learners primary language when possible.

® Allow students to research topics of interest to adjust assignments.

¢ allowing students to correct errors (looking for understanding)
e teaching key aspects of a topic. Eliminate nonessential information

¢ allowing products (projects, timelines, demonstrations, models, drawings, dioramas, poster boards,
charts, graphs, slide shows, videos, etc.) to demonstrate student’s learning

¢ allowing students to select from given choices
¢ allowing the use of note cards or open-book during testing

¢ collaborating (general education teacher and specialist) to modify vocabulary, omit or modify items to
reflect objectives for the student, eliminate sections of the test, and determine how the grade will be
determined prior to giving the test.

e decreasing the amount of workpresented or required

e having peers take notes or providing a copy of the teacher’s notes

e marking students’ correct and acceptable work, not the mistakes

¢ modifying tests to reflect selected objectives

e providing study guides

¢ reducing or omitting lengthy outside reading assignments

¢ reducing the number of answer choices on a multiple choice test

e tutoring by peers

e using authentic assessments with real-life problem-solving

e using true/false, matching, or fill in the blank tests in lieu of essay tests

e using videos, illustrations, pictures, and drawings to explain or clarify

Talented and Gifted Learning (T&G)

e Have the student resolve an issue that was presented in the class.

e Student will be allowed to select a current event topic from social media and present an oral research assignment to the
class.

® Delve into topics based on interest and work with the instructor to enhance assignments.



e Above grade level placement option for qualified students

e Advanced problem-solving

e Allow students to work at a faster pace

e Cluster grouping

e Complete activities aligned with above grade level text using Benchmark results
¢ Create a blog or social media page about their unit

e Create a plan to solve an issue presented in the class or in a text
¢ Debate issues with research to support arguments

e Flexible skill grouping within a class or across grade level for rigor
e Higher order, critical & creative thinking skills, and discovery

e Multi-disciplinary unit and/or project

e Teacher-selected instructional strategies that are focused to provide challenge, engagement, and
growth opportunities

e Utilize exploratory connections to higher-grade concepts

e Utilize project-based learning for greater depth of knowledge

Sample Lesson

Unit Name: Grit and Grandeur: Unit Introduction and Video

NIJSLS:
Interdisciplinary Connection:World History

Statement of Objective:SWDAT:Create and develop an argument by presenting a claim and then organizing
reasons and evidence to support that claim.

Anticipatory Set/Do Now: Discuss what grit is and then grandeur. Explain examples of each.
Learning Activity:

e Do Now (See Above)

Collaborative group/class discussion/Lecture
Launch Text: A World of Heros

Video: The Great Gatsby

Note taking/Writing

CFU

Student Assessment/CFU's:

e CFU: Exit Cards: Was Captain Sullenberger a hero? Why/Why Not
. USE EVIDENCE FROM TEXTS



Materials: Textbook My Perspectives/Introduction Video

21st Century Themes and Skills:Global Perspectives

Civic Literacy

Differentiation/Modifications:

e According to 504/IEP
e Pairing oral instructions with visuals
e Extra Time

Integration of Technology:

e Online student textbook version
o Media Videos



