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Standards

L.SS.11-12.1 Demonstrate command of the system and structure of the English language when writing
or speaking.

L.SS.11-12.1.A Apply the understanding that usage is a matter of convention, can change over time, and
place, and is sometimes contested.

L.KL.11-12.2 Apply knowledge of language to understand how language functions in different contexts,
to make effective choices for meaning or style, and to comprehend more fully when
reading or listening.

L.KL.11-12.2.C Demonstrate independence in gathering vocabulary knowledge when considering a word
or phrase important to comprehension or expression.

L.VL.11-12.3.A Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s position
or function in a sentence) as a clue to the meaning of a word or phrase.

L.VL.11-12.3.C Analyze how an author or speaker uses and refines the meaning of a key term or terms
over the course of a text or discussion.

LVI.11-12.4.B Analyze nuances in the meaning of words with similar denotations.

RL.CR.11-12.1 Accurately cite strong and thorough textual evidence and make relevant connections to
strongly support a comprehensive analysis of multiple aspects of what a literary text says
explicitly and inferentially, as well as interpretations of the text; this may include
determining where the text leaves matters uncertain.

RI.C1.11-12.2 Determine two or more central ideas of an informational text and analyze how they are
developed and refined over the course of a text, including how they interact and build on
one another to provide a complex account or analysis; provide an objective summary of
the text.

RL.TS.11-12.4 Evaluate the author’s choices concerning the structure and the effectiveness of specific
parts of a text (e.g., the choice of where to begin or end a story, the choice to provide a
comedic or tragic resolution) and how they contribute to its overall structure and
meaning, as well as its aesthetic impact.

RL.MF.11-12.6 Synthesize complex information across multiple sources and formats to develop ideas,
resolve conflicting information, or develop an interpretation that goes beyond explicit text
information (e.g., express a personal point of view, new interpretation of the author’s
message).

RI.MF.11-12.6 Synthesize complex information across multiple sources and formats to develop ideas,
resolve conflicting information, or develop an interpretation that goes beyond explicit text
information (e.g., express a personal point of view, new interpretation of the concept).

RI.CT.11-12.8 Analyze and reflect on (e.g., practical knowledge, historical/cultural context, and

background knowledge) documents of historical and scientific significance for their
purposes, including primary source documents relevant to U.S. and/or global history and
texts proposing scientific or technical advancements.

Introduce precise, knowledgeable claim(s), establish the significance of the claim(s),
distinguish the claim(s) from alternate or opposing claims, and create an organization that
logically sequences claim(s), counterclaims, reasons, and evidence.

Develop claim(s) and counterclaims avoiding common logical fallacies and using sound
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Enduring Understandings

reasoning and thoroughly, supplying the most relevant evidence for each while pointing
out the strengths and limitations of both in a manner that anticipates the audience’s
knowledge level, concerns, values, and possible biases.

Establish and maintain a style and tone appropriate to the audience and purpose (e.g.,
formal and objective for academic writing) while attending to the norms and conventions
of the discipline in which they are writing.

Introduce a topic; organize complex ideas, concepts, and information so that each new
element builds on that which precedes it to create a unified whole; include formatting
(e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding
comprehension.

Develop the topic thoroughly by selecting the most significant and relevant facts,
extended definitions, concrete details, quotations, or other information and examples
appropriate to the audience’s knowledge of the topic.

Use precise language, domain-specific vocabulary, and techniques such as metaphor,
simile, and analogy to manage the complexity of the topic.

Write narratives to develop real or imagined experiences or events using effective
technique, well-chosen details, and well-structured event sequences.

Engage and orient the reader by setting out a problem, situation, or observation and its
significance, establishing one or multiple point(s) of view, and introducing a narrator
and/or characters; create a smooth progression of experiences or events.

Use precise words and phrases, telling details, and sensory language to convey a vivid
picture of the experiences, events, setting, and/or characters.

Conduct short as well as more sustained research projects to answer a question (including
a self-generated question) or solve a problem; narrow or broaden the inquiry when
appropriate; synthesize multiple sources on the subject, demonstrating understanding of
the subject under investigation.

Write routinely over extended time frames (time for research, reflection, and revision) and
shorter time frames (a single sitting or a day or two) for a range of tasks, purposes.

Initiate and participate effectively in a range of collaborative discussions (one-on-one, in
groups, and teacher-led) with peers on grades 11-12 topics, texts, and issues, building on
others’ ideas and expressing their own clearly and persuasively.

Present information, findings and supporting evidence clearly, concisely, and logically. The
content, organization, development, and style are appropriate to task, purpose, and
audience.

Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive
elements) in presentations to enhance understanding of findings, reasoning, and evidence
and to add interest.

Adapt speech to a variety of contexts and tasks, demonstrating a command of formal
English when indicated or appropriate.

Beware the powerful rhetoric employed by powerful hypocrites.

Beware the desire for power and the Machiavellian impulse to achieve it.

Shakespeare uses Richard III's soliloquies to provide insight into the nature of evil and the corrosive effect it

has on a person's self-identity.



Essential Questions

Is this play properly categorized as a history or a tragedy?
What is the nature of evil? What makes Richard III such a frightening character?
How does Richard III use rhetoric to compel others to do his bidding?

What is attractive about Richard III's power, and what does it suggest about relationships between those with
power and those without?

What insight does Richard 111 offer into the nature of power, into the desire for power, and into the pursuit of
power?

How does the play depict the effects of ambition or ambitious characters on the world in which they live?

Does Richard III change over the course of the play? Is he a dynamic character? If so, how? What causes
these changes?

How is this early work of Shakespeare indebted to the dramatic tradition of Seneca?

Knowledge and Skills

Students will know that in the Senecan tradition, the struggle between good and evil for possession of a man's soul was the main
concern for drama.

Students will be able to analyze the character of Richard III and the manner in which he uses language to manipulate others and gain
power.

Assessment

Formative:
o Exit tickets
¢ Openings and Closings
e Strategic Questioning--higher order thinking/Philosophical thinking skills
e Think-pair-share
o Jigsaws

e Socratic Seminars



e Discussion

Participation

Four Corners

Quick Writes
¢ Dialectical Notebook
e Walk and Talks
Benchmark Assessments:
e Research Simulation Exercises
e Vocabulary in context and analysis necessary for tracing the argument
e Synthesis Essays
e Evidence Based Selected Response Exercises
e Various Literary Analysis Tasks

e Grammar and Language Conventions

Summative:
e Formal Writing
e Game Design

Socratic Defense

Presentations

Vocabulary

Participation

Four Corners

Quick Writes

Dialectical Notebook

e Walk and Talks



Modifications

Modifications for Diverse Learners

Please note this is not an exhaustive list. Please refer to the individualized education plan or 504 plan for
accommodations and modifications that are individualized to the student.

General Modifications based on student individualized educational needs may include the following:

o Activity Choice

Personally/Individually meaningful activities

Hands-on, multimodal activities

Involvement in goal setting and assessment activities

Response options
Special Education/IEPs

¢ Previewing information/materials

Questioning techniques

Brainstorming and webbing

Pre-teaching or reviewing strategies

Study Skills

Visual demonstrations, illustrations, or models

Timelines for assignments

Think-alouds, self-talk

e Journal entries

¢ Rubrics and checklists

e Peer review and coaching

¢ Individual conferencing with teacher(s)

e Graphic organizers



e Scaffolded questions

e Priority seating/Seating arrangements to minimize distractions, provide positive student models
e Written & oral directions

¢ Chunking of text/questions

¢ Kinesthetic activity

e Manipulatives

¢ Visual prompts/ use of images

¢ Differentiated instruction

¢ Guided notes/ class note exchange

e Reteaching concepts/ check for understanding

¢ Extra time 50%

e Study guide

e Oral testing as needed

e Test modification

¢ Project based learning

¢ Individualized instruction

¢ Practice exercises

e Cooperative learning groups - arranged based on strengths of students
¢ Buddy systems

e Group roles (timekeeper, recorder, encourager, materials messenger, listener)
e Gesture-signal

e Types of questioning, readings, and writing assignments

¢ Study Skills/Extended Time on Assessments
e Priority seating/Seating arrangements to minimize distractions, provide positive student models
e Written & oral directions

¢ Chunking of text/questions



e Extra time
e Study guide
¢ Oral testing
e Test modification
ML Students
e Incorporate native culture and language
¢ Learning about students’ cultural background is critical
e Communicate one on one with ELL teacher
e Scaffold native language
¢ Introduce new material using visuals
e Employ ELL translation devices/materials
e Practice a variety of activities: Talk and Turn/Group work
e Pre-teach vocabulary
¢ Provide extended time
¢ Discuss alternate responses
¢ Plan verbal and written instructions
¢ Introduce and instruct students on resources including eDictionaries

e Repeat and rephrase English phrases, sentences, and stories

At Risk Students
e Provide clear directions

e Peer support

Modify assignments

Set contracts for academics and behavior

Hands-on activities

Preferential seating



Gifted and Talented
¢ Questioning techniques
¢ Brainstorming and webbing
¢ Journal entries
e Rubrics and checklists
e Peer review and coaching
¢ Individual conferencing with teacher(s)
e Graphic organizers
¢ Project based learning
e Cooperative learning groups - arranged based on strengths of students
¢ Buddy systems
e Group roles (timekeeper, recorder, encourager, materials messenger, listener)
e Types of questioning, readings, and writing assignments
¢ Implement a multi-dimensional curriculum
¢ Personalized planning/instruction
¢ Student-centered curriculum
¢ Individual activities and projects
¢ Encourage ownership of learning

e Involve students in academic contests

Consider parental input



