Unit 1 -- The Global Tapestry (1200-1450)

Content Area: Social Studies

Course(s): Advanced Placement World History
Time Period: September

Length: 3 Weeks

Status: Published

Enduring Understandings:

e |slam spread rapidly outward from Arabia after the death of Muhammad.
¢ New civilizations such as the Aztecs, Incas, and Mayans rose in the Americas.

¢ The development of Sub-Saharan Africa was heavily shaped by the migrations of Bantu-speaking
people outward from west -central Africa.

e The Song Dynasty in China was the leading example of diversity and innovation in Afro-Eurasia during
the 13th century.

Essential Questions:

¢ How and why did states develop in Africa and change over time?

e How did beliefs and practices of the predominant religions and political decentralization affect
European society?

¢ How did Developments in China and the rest of East Asia between 1200-1450 reflect continuity,
innovation, and diversity?

¢ How did Islamic states arise between 1200-14507?

e What states developed in the Americas, and how did they change over time?

Lesson Titles:

e Comparison in the Period from 1200-1450
e Developments in Dar al-Islam

e Developments in East Asia

e Developments in Europe

¢ Developments in South and Southeast Asia
e State Building in Africa

e State Building in the Americas

21st Century Skills and Career Ready Practices:

¢ Creativity and Innovation

Critical Thinking and Problem Solving
Information Literacy

Media Literacy

Life and Career Skills

Communication and Collaboration



e Global Perspectives
e AP Exam Preparation

CRP.K-12.CRP1.1

CRP.K-12.CRP2.1

CRP.K-12.CRP4.1

CRP.K-12.CRP5.1

CRP.K-12.CRP11.1

CRP.K-12.CRP12.1

Career-ready individuals understand the obligations and responsibilities of being a
member of a community, and they demonstrate this understanding every day through
their interactions with others. They are conscientious of the impacts of their decisions on
others and the environment around them. They think about the near-term and long-term
consequences of their actions and seek to act in ways that contribute to the betterment of
their teams, families, community and workplace. They are reliable and consistent in going
beyond the minimum expectation and in participating in activities that serve the greater
good.

Career-ready individuals readily access and use the knowledge and skills acquired through
experience and education to be more productive. They make connections between
abstract concepts with real-world applications, and they make correct insights about when
it is appropriate to apply the use of an academic skill in a workplace situation.

Career-ready individuals communicate thoughts, ideas, and action plans with clarity,
whether using written, verbal, and/or visual methods. They communicate in the workplace
with clarity and purpose to make maximum use of their own and others’ time. They are
excellent writers; they master conventions, word choice, and organization, and use
effective tone and presentation skills to articulate ideas. They are skilled at interacting
with others; they are active listeners and speak clearly and with purpose. Career-ready
individuals think about the audience for their communication and prepare accordingly to
ensure the desired outcome.

Career-ready individuals understand the interrelated nature of their actions and regularly
make decisions that positively impact and/or mitigate negative impact on other people,
organization, and the environment. They are aware of and utilize new technologies,
understandings, procedures, materials, and regulations affecting the nature of their work
as it relates to the impact on the social condition, the environment and the profitability of
the organization.

Career-ready individuals find and maximize the productive value of existing and new
technology to accomplish workplace tasks and solve workplace problems. They are flexible
and adaptive in acquiring new technology. They are proficient with ubiquitous technology
applications. They understand the inherent risks-personal and organizational-of
technology applications, and they take actions to prevent or mitigate these risks.

Career-ready individuals positively contribute to every team, whether formal or informal.
They apply an awareness of cultural difference to avoid barriers to productive and positive
interaction. They find ways to increase the engagement and contribution of all team
members. They plan and facilitate effective team meetings.

Inter-Disciplinary Connections:

This unit will cross-content with the following:

Language Arts -- Students will read primary sources and write essays and DBQs.

Science -- Students will learn about new innovations throughout the world.

Art -- Students will learn about art work that represented the historical time period being studied.

LA.RH.11-12.1

Accurately cite strong and thorough textual evidence, (e.g., via discussion, written
response, etc.), to support analysis of primary and secondary sources, connecting insights
gained from specific details to develop an understanding of the text as a whole.



LA.RH.11-12.2

LA.RH.11-12.3

LA.RH.11-12.4

LA.RH.11-12.5

LA.RH.11-12.6

LA.RH.11-12.7

LA.RH.11-12.8

LA.RH.11-12.9

LA.RH.11-12.10

LA.RST.11-12.1

LA.RST.11-12.2

LA.RST.11-12.3

LA.RST.11-12.5

LA.RST.11-12.6

LA.RST.11-12.7

LA.RST.11-12.9

VPA.1.2.12.A.CS1

VPA.1.3.12.D.CS1

9-12.HS-PS1-2.1.1

Determine the theme, central ideas, information and/or perspective(s) presented in a
primary or secondary source; provide an accurate summary of how key events, ideas
and/or author’s perspective(s) develop over the course of the text.

Evaluate various perspectives for actions or events; determine which explanation best
accords with textual evidence, acknowledging where the text leaves matters uncertain.

Determine the meaning of words and phrases as they are used in a text, including
analyzing how an author uses and refines the meaning of a key term over the course of a
text (e.g., how Madison defines faction in Federalist No. 10).

Analyze in detail how a complex primary source is structured, including how key
sentences, paragraphs, and larger portions of the text contribute to the whole.

Evaluate authors’ differing perspectives on the same historical event or issue by assessing
the authors’ claims, reasoning, and evidence.

Integrate and evaluate multiple sources of information presented in diverse formats and
media (e.g., visually, quantitatively, qualitatively, as well as in words) in order to address a
question or solve a problem.

Evaluate an author’s claims, reasoning, and evidence by corroborating or challenging them
with other sources.

Integrate information from diverse sources, both primary and secondary, into a coherent
understanding of an idea or event, noting discrepancies among sources.

By the end of grade 12, read and comprehend history/social studies texts in the grades 11-
CCR text complexity band independently and proficiently.

Accurately cite strong and thorough evidence from the text to support analysis of science
and technical texts, attending to precise details for explanations or descriptions.

Determine the central ideas, themes, or conclusions of a text; summarize complex
concepts, processes, or information presented in a text by paraphrasing them in simpler
but still accurate terms.

Follow precisely a complex multistep procedure when carrying out experiments, taking
measurements, or performing technical tasks; analyze the specific results based on
explanations in the text.

Analyze how the text structures information or ideas into categories or hierarchies,
demonstrating understanding of the information or ideas.

Analyze the author's purpose in providing an explanation, describing a procedure, or
discussing an experiment in a text, identifying important issues that remain unresolved.

Integrate and evaluate multiple sources of information presented in diverse formats and
media (e.g., quantitative data, video, multimedia) in order to address a question or solve a
problem.

Synthesize information from a range of sources (e.g., texts, experiments, simulations) into
a coherent understanding of a process, phenomenon, or concept, resolving conflicting
information when possible.

Cultural and historical events impact art-making as well as how audiences respond to
works of art.

How individuals manipulate the elements of art and principles of design results in original
portfolios that reflect choice and personal stylistic nuance.

students observe patterns in systems at different scales and cite patterns as empirical
evidence for causality in supporting their explanations of phenomena. They recognize
classifications or explanations used at one scale may not be useful or need revision using a
different scale; thus requiring improved investigations and experiments. They use
mathematical representations to identify certain patterns and analyze patterns of
performance in order to reengineer and improve a designed system.



9-12.HS-PS2-1.2.1 students understand that empirical evidence is required to differentiate between cause
and correlation and to make claims about specific causes and effects. They suggest cause
and effect relationships to explain and predict behaviors in complex natural and designed
systems. They also propose causal relationships by examining what is known about smaller
scale mechanisms within the system. They recognize changes in systems may have various
causes that may not have equal effects.

Instructional Strategies, Learning Activities, and Levels of Blooms/DOK:

e Analyzing Primary Sources on time frames between 1200-1450 (Analysis/DOK 4)

¢ Annotation writing of AMSCO book Unit 1 (Recall/ DOK 1)

e AP Test Preparation by translating multiple choice (Application/DOK 2)

e Delsea One

e Group Activity on learning about AP writing formats (Formulate/DOK 3)

e Lecture/Discussion on different cultures from around the world (Compare and Contrast/DOK 2)
¢ Linking historical events from one time period to another (Synthesis/DOK 4)

e SWAG

e Vocabulary Exercise from the unit (Review/DOK 1)

e Writing Exercises on DBQ and Essay on the Global Tapestry (Synthesis/DOK 4)

Modifications

Benchmark Assessments

Skills-based assessment
Reading responses
Writing responses

Formative Assessment:

¢ Anticipatory Set: Current event analysis as needed to connect today to the past
e Anticipatory Set: Explain review game rules

e Anticipatory Set: How do regions change over time?

e Anticipatory Set: Prepare and motivate students for their test/quiz

¢ Closure: Discuss Key Terms

e Closure: Exit Card on lectures

e Closure: Review Global Tapestry quiz

e Closure: Whip Around from Test/Quiz results



e Closure: Whip Around from the Global Tapestry lecture notes
e Warm Up: AP DBQ writing tips

e Warm Up: AP Essay writing tips

e Warm Up: Discuss current political issues in the world today
e Warm Up: Review key terms from the unit

e Warm Up: Review Test/Quiz results

Alternative Assessments

Performance tasks
Project-based assignments
Problem-based assignments
Presentations

Reflective pieces

Concept maps

Case-based scenarios
Portfolios

Summative Assessment:

e Alternate Assessment: Student created AP Questions on Unit 1
e Benchmark: AP Testing strategies

e Benchmark: Differences in Regions

e Marking Period Assessment: Global Tapestry Essay

e Marking Period Assessment: Independent Assignment

e Marking Period Assessment: Quiz on ABSCO Unit 1

e Marking Period Assessment: Test on ABSCO Unit 1

Resources & Materials:

AMSCO Textbook
Traditions and Encounters Textbook
5 Steps to a 5 Workbook

AP Central Website



https://apcentral.collegeboard.org/courses/ap-world-history/exam




