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Course Pacing Guide
 

Unit MP/Trimester Weeks
 A Long Way Gone/Summer Reading  1  4
 Things Fall Apart  1  5
 Choice Drama  2  3
 Night/Choice Novel  2  6
 The Namesake  3  5
 Short Stories  3 4 
 The Things They Carried/The Kite Runner  4  9
   

 

 

 

Unit Overview
 Since the life and work of Nikolai Gogol play such a sizeable role in The Namesake, it makes 
sense for students to read Gogol's most famous short stories: "The Overcoat" and "The Nose." 
After studying Gogol, with his penchant for fantastical endings and forays into the absurd, the 
next logical step is an examination of magical realism.  Closely associated with post-colonial 
literature, magical realism offers one avenue for historically oppressed people to make sense of 
the absurd realities that have been foisted upon them. Magical realism was born in South America, 
but this unit will also take students to China, Japan, and finally, back to Russia where the unit first 
began. A short story unit is a perfect way to see much of the world in a brief amount of time.    

 

 



Enduring Understandings
1. Students will understand how Gogol's work is a precursor to magical realism.

2. Students will understand how magical realism developed as a reaction to colonial 
oppression in South America.

3. Students will understand how foreign interests have undermined democratic 
institutions and national sovereignty in South America.

Essential Questions
 

1. How (and why) does Gogol challenge readers with Western sensibilities?

2. How does Gogol's work celebrate the life of the "little man"?

3. What is magical realism and why did it develop as a style of fiction?

4. How have foreign interests undermined democratic institutions and national 
sovereignty in South America?

5. What is the nature of truth?

6. How can literature, even if it's labeled as fiction, speak truth to our existence?

New Jersey Student Learning Standards (No CCS)

LA.RL.9-10.1 Cite strong and thorough textual evidence and make relevant connections to support 
analysis of what the text says explicitly as well as inferentially, including determining 
where the text leaves matters uncertain. 

LA.RL.9-10.2 Determine a theme or central idea of a text and analyze in detail its development over the 
course of the text, including how it emerges and is shaped and refined by specific details 
and provide an objective summary of the text. 

LA.RL.9-10.4 Determine the meaning of words and phrases as they are used in the text, including 
figurative and connotative meanings; analyze the cumulative impact of specific word 
choices on meaning and tone (e.g., how the language evokes a sense of time and place; 
how it sets a formal or informal tone). 

LA.RL.9-10.5 Analyze how an author’s choices concerning how to structure a text, order events within it 
(e.g., parallel plots), and manipulate time (e.g., pacing, flashbacks) create specific effects 
(e.g., mystery, tension, or surprise). 

LA.RL.9-10.6 Analyze a particular point of view or cultural experience reflected in a work of literature 
from outside the United States, drawing on a wide reading of world literature. 



LA.RI.9-10.2 Determine a central idea of a text and analyze how it is developed and refined by specific 
details; provide an objective summary of the text. 

LA.RI.9-10.3 Analyze how the author unfolds an analysis or series of ideas or events, including the 
order in which the points are made, how they are introduced and developed, and the 
connections that are drawn between them. 

LA.RI.9-10.4 Determine the meaning of words and phrases as they are used in a text, including 
figurative, connotative, and technical meanings; analyze the cumulative impact of specific 
word choices on meaning and tone (e.g., how the language of a court opinion differs from 
that of a newspaper). 

LA.RI.9-10.6 Determine an author’s point of view or purpose in a text and analyze how an author uses 
rhetorical devices to advance that point of view or purpose. 

LA.RI.9-10.7 Analyze various perspectives as presented in different mediums (e.g., a person’s life story 
in both print and multimedia), determining which details are emphasized in each account. 

LA.W.9-10.3.D Use precise words and phrases, telling details, and sensory language to convey a vivid 
picture of the experiences, events, setting, and/or characters. 

LA.SL.9-10.1.A Come to discussions prepared, having read and researched material under study; explicitly 
draw on that preparation by referring to evidence from texts and other research on the 
topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas. 

LA.SL.9-10.1.B Collaborate with peers to set rules for discussions (e.g., informal consensus, taking votes 
on key issues, presentation of alternate views); develop clear goals and assessment 
criteria (e.g., student developed rubric) and assign individual roles as needed. 

LA.SL.9-10.1.C Propel conversations by posing and responding to questions that relate the current 
discussion to broader themes or larger ideas; actively incorporate others into the 
discussion; and clarify, verify, or challenge ideas and conclusions. 

Amistad Integration
Because magical realism offers one avenue for historically oppressed people to make 
sense of the absurd realities that have been foisted upon them, there are a number of 
African-American writers who connect with this unit due to their associations with this 
literary style.

SOC.6.1.12.A.6.a Evaluate the effectiveness of Progressive reforms in preventing unfair business practices 
and political corruption and in promoting social justice. 

SOC.6.1.12.A.8.c Relate social intolerance, xenophobia, and fear of anarchists to government policies 
restricting immigration, advocacy, and labor organizations. 

SOC.6.1.12.B.6.a Determine the role geography played in gaining access to raw materials and finding new 
global markets to promote trade. 

SOC.6.1.12.C.2.a Assess the effectiveness of the new state and national governments attempts to respond 
to economic challenges including domestic (e.g., inflation, debt) and foreign trade policy 
issues. 

SOC.6.1.12.D.5.d Relate varying immigrants’ experiences to gender, race, ethnicity, or occupation. 

Holocaust/Genocide Education
 

We will implement the following materials and texts to integrate the history of prejudice, 



discrimination, and genocide and to help students take personal responsibility to fight 
racism and hatred:

1.  Gabriel Garcia Marquez and the fictionalization of the Banana Massacre

2.  Excerpts from "Banana Land: Blood, Bullets, and Poison" film documentary

3.  Allende, Piochet, and the CIA in Chile

4.  Isabel Allende's "Tales of Passion" TEDTalk

 

Interdisciplinary Connections
Students will examine the impact foreign corporate interests have had on the political, 
social, and environmental history of South America.

SCI.HS-LS2-6 Evaluate the claims, evidence, and reasoning that the complex interactions in ecosystems 
maintain relatively consistent numbers and types of organisms in stable conditions, but 
changing conditions may result in a new ecosystem. 

SCI.HS-LS2-7 Design, evaluate, and refine a solution for reducing the impacts of human activities on the 
environment and biodiversity. 

SOC.6.1.12.C.5.a Analyze the economic practices of corporations and monopolies regarding the production 
and marketing of goods, and determine the positive or negative impact of these practices 
on individuals and the nation and the need for government regulations. 

SOC.6.1.12.D.5.d Relate varying immigrants’ experiences to gender, race, ethnicity, or occupation. 

SOC.6.1.12.CS6 The Emergence of Modern America: Progressive Reforms: Progressive reform movements 
promoted government efforts to address problems created by rapid industrialization, 
immigration, and unfair treatment of women, children, and minority groups. An expanding 
market for international trade promoted policies that resulted in America emerging as a 
world power. 

Technology Standards

TECH.8.1.12.A.CS1 Understand and use technology systems. 

TECH.8.1.12.B.2 Apply previous content knowledge by creating and piloting a digital learning game or 
tutorial. 

TECH.8.1.12.B.CS2 Create original works as a means of personal or group expression. 

TECH.8.1.12.C.CS3 Develop cultural understanding and global awareness by engaging with learners of other 
cultures. 

TECH.8.1.12.E.CS2 Locate, organize, analyze, evaluate, synthesize, and ethically use information from a 
variety of sources and media. 

TECH.8.1.12.E.CS3 Evaluate and select information sources and digital tools based on the appropriateness for 



specific tasks. 

21st Century Themes/Careers

CRP.K-12.CRP1.1 Career-ready individuals understand the obligations and responsibilities of being a 
member of a community, and they demonstrate this understanding every day through 
their interactions with others. They are conscientious of the impacts of their decisions on 
others and the environment around them. They think about the near-term and long-term 
consequences of their actions and seek to act in ways that contribute to the betterment of 
their teams, families, community and workplace. They are reliable and consistent in going 
beyond the minimum expectation and in participating in activities that serve the greater 
good. 

CRP.K-12.CRP2.1 Career-ready individuals readily access and use the knowledge and skills acquired through 
experience and education to be more productive. They make connections between 
abstract concepts with real-world applications, and they make correct insights about when 
it is appropriate to apply the use of an academic skill in a workplace situation. 

CRP.K-12.CRP4.1 Career-ready individuals communicate thoughts, ideas, and action plans with clarity, 
whether using written, verbal, and/or visual methods. They communicate in the workplace 
with clarity and purpose to make maximum use of their own and others’ time. They are 
excellent writers; they master conventions, word choice, and organization, and use 
effective tone and presentation skills to articulate ideas. They are skilled at interacting 
with others; they are active listeners and speak clearly and with purpose. Career-ready 
individuals think about the audience for their communication and prepare accordingly to 
ensure the desired outcome. 

CRP.K-12.CRP5.1 Career-ready individuals understand the interrelated nature of their actions and regularly 
make decisions that positively impact and/or mitigate negative impact on other people, 
organization, and the environment. They are aware of and utilize new technologies, 
understandings, procedures, materials, and regulations affecting the nature of their work 
as it relates to the impact on the social condition, the environment and the profitability of 
the organization. 

CRP.K-12.CRP6.1 Career-ready individuals regularly think of ideas that solve problems in new and different 
ways, and they contribute those ideas in a useful and productive manner to improve their 
organization. They can consider unconventional ideas and suggestions as solutions to 
issues, tasks or problems, and they discern which ideas and suggestions will add greatest 
value. They seek new methods, practices, and ideas from a variety of sources and seek to 
apply those ideas to their own workplace. They take action on their ideas and understand 
how to bring innovation to an organization. 

CRP.K-12.CRP7.1 Career-ready individuals are discerning in accepting and using new information to make 
decisions, change practices or inform strategies. They use reliable research process to 
search for new information. They evaluate the validity of sources when considering the 
use and adoption of external information or practices in their workplace situation. 

CRP.K-12.CRP8.1 Career-ready individuals readily recognize problems in the workplace, understand the 
nature of the problem, and devise effective plans to solve the problem. They are aware of 
problems when they occur and take action quickly to address the problem; they 
thoughtfully investigate the root cause of the problem prior to introducing solutions. They 
carefully consider the options to solve the problem. Once a solution is agreed upon, they 
follow through to ensure the problem is solved, whether through their own actions or the 
actions of others. 

CRP.K-12.CRP11.1 Career-ready individuals find and maximize the productive value of existing and new 
technology to accomplish workplace tasks and solve workplace problems. They are flexible 
and adaptive in acquiring new technology. They are proficient with ubiquitous technology 
applications. They understand the inherent risks-personal and organizational-of 
technology applications, and they take actions to prevent or mitigate these risks. 



CRP.K-12.CRP12.1 Career-ready individuals positively contribute to every team, whether formal or informal. 
They apply an awareness of cultural difference to avoid barriers to productive and positive 
interaction. They find ways to increase the engagement and contribution of all team 
members. They plan and facilitate effective team meetings. 

Financial Literacy Integration

PFL.9.1.12.A.9 Analyze how personal and cultural values impact spending and other financial decisions. 

PFL.9.1.12.A.13 Analyze the impact of the collective bargaining process on benefits, income, and fair labor 
practice. 

PFL.9.1.12.E.4 Evaluate how media, bias, purpose, and validity affect the prioritization of consumer 
decisions and spending. 

PFL.9.1.12.E.5 Evaluate business practices and their impact on individuals, families, and societies. 

Instructional Strategies & Learning Activities
PowerPoint/Slides presentations

Shared Google docs for notes

Pair and share discussions

Find Someone Who... cooperative learning activity

Talking Walls cooperative learning activity

Reading and class discussion

In-class writing

Music and film selections/excerpts

Differentiated Instruction
• Inquiry/Problem-Based Learning
• Learning preferences integration (visual, auditory, kinesthetic) 
• Sentence & Discussion Stems
• Tiered Learning Targets
• Relationship-Building & Team-Building
• Self-Directed Learning
• Debate
• Game-Based Learning
• Grouping
• Socratic Seminar
• Rubrics



• Jigsaws
• Learning Through Workstations
• Assessment Design & Backwards Planning
• Student Interest & Inventory Data

Formative Assessments
Weekly homework assignments that align with the curriculum and areas for enrichment

Socratic Questioning

Think-pair-share

Google doc notes

In class writing

Chapter review sheets

Canvas quizzes

Exit tickets

Summative Assessment
Unit test

Benchmark Assessments
Unit test

Alternate Assessments
• Shorten assignments to focus on mastery of key concepts. 
• Give directions in small steps and in as few words as possible.
• Number and sequence the steps in a task.
• Provide visual aids.



• Provide a vocabulary list with definitions.
• Permit as much time as needed to finish tests.
• Allow tests to be taken in a room with few distractions (e.g., the library).
• Have test materials read to the student, and allow oral responses.
• Divide tests into small sections of similar questions or problems.
• Allow the student to complete an independent project as an alternative test.
• Allow take-home or open-book tests.
• Permit a student to rework missed problems for a better grade.
• Use a pass-fail or an alternative grading system when the student is assessed on 

his or her own growth.

 

 

Resources & Technology
Resources:

Gogol: The Overcoat and The Nose

Marquez: A Very Old Man with Enormous Wings

Articles on magical realism

Allende: Clarisa 

Borges: Garden of Forking Paths

Mishima: Fountains in the Rain

Xuecun: The Accident

Kingston: No Name Woman

Akutagawa: In a Grove

Kurosawa: Rashomon

Tolstoy: God Sees the Truth, But Waits

 

Technology:

Chromebooks (1:1)

Projector



Smart Phones

Canvas

Genesis

Internet websites (YouTube, Crash Course, NPR, Google, Vimeo, etc.)

 

 

BOE Approved Texts
Gogol: The Overcoat and The Nose

Marquez: A Very Old Man with Enormous Wings

Allende: Clarisa 

Borges: Garden of Forking Paths

Closure
 

Please refer to "Formative Assessment" section.

ELL
 

• Alternate Responses
• Advance Notes
• Extended Time
• Teacher Modeling 
• Simplified Written and Verbal Instructions
• Frequent Breaks
• E-Dictionaires 
• Google Translate 



 

Special Education
• Shorten assignments to focus on mastery of key concepts. 
• Specify and list exactly what the student will need to learn to pass.
• Evaluate the classroom structure against the student’s needs (flexible structure, 

firm limits, etc.).
• Keep the classroom quiet during intense learning times.
• Provide a computer for written work.
• Seat the student close to the teacher or a positive role model.
• Provide an unobstructed view of the chalkboard, teacher, movie screen, etc.
• Keep extra supplies of classroom materials (pencils, books) on hand.
• Give directions in small steps and in as few words as possible.
• Number and sequence the steps in a task.
• Have student repeat the directions for a task.
• Provide visual aids.
• Go over directions orally.
• Provide a vocabulary list with definitions.
• Permit as much time as needed to finish tests.
• Allow tests to be taken in a room with few distractions (e.g., the library).
• Have test materials read to the student and allow oral responses/limit the number 

of potential answer choices for multiple choice
• Divide tests into small sections of similar questions or problems.
• Grade spelling separately from content.
• Allow take-home or open-book tests.
• Show a model of the end product of directions.
• Stand near the student when giving directions or presenting a lesson.
• Permit a student to rework missed problems for a better grade.
• Average grades out when assignments are reworked, or grade on corrected work.
• Use a pass-fail or an alternative grading system when the student is assessed on 

his or her own growth.

504
• preferential seating
• extended time on tests and assignments
• reduced homework or classwork
• verbal, visual, or technology aids
• modified textbooks or audio-video materials
• behavior management support



• adjusted class schedules or grading
• verbal testing
• excused lateness, absence, or missed classwork
• pre-approved nurse's office visits and accompaniment to visits
• occupational or physical therapy

At Risk
• Use of mnemonics
• Have student restate information
• Provision of notes or outlines
• Concrete examples
• Use of a study carrel
• Assistance in maintaining uncluttered space
• Weekly home-school communication tools (notebook, daily log, phone calls or 

email messages)
• Peer or scribe note-taking
• Lab and math sheets with highlighted instructions
• Graph paper to assist in organizing or lining up math problems
• Use of manipulatives
• No penalty for spelling errors or sloppy handwriting
• Follow a routine/schedule
• Teach time management skills
• Verbal and visual cues regarding directions and staying on task
• Adjusted assignment timelines
• Visual daily schedule
• Immediate feedback
• Work-in-progress check
• Pace long-term projects
• Preview test procedures
• Film or video supplements in place of reading text
• Pass/no pass option
• Cue/model expected behavior
• Use de-escalating strategies
• Use peer supports and mentoring
• Have parent sign homework/behavior chart
• Chart progress and maintain data

Gifted and Talented



Focus on effort and practice

Offer the Most Difficult First

Offer choice

Speak to Student Interests  

Allow G/T students to work together

Encourage risk taking

 

 

 
 
 
 


